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Section 1.
Ridge (2021) expresses that childhood in the modern era is seeing significant change both socially and economically and this is causing children’s lives to be diverse and complex. Furthermore, Andrew and Fane (2018) comment that issues such as poverty, race, disability and mental health and the inequities these bring to young children and their families can have a negative effect on their life chances. They further state understanding this as early years practitioners will help to support the families and children that are cared for at a setting when these unexpected situations arise. According to Hard, Press and Gibson (2013) Early Childhood Education and Care (ECEC) practitioners are constantly promoting social justice. They are challenged by the sociological factors, disadvantages and globalization of issues that the children and families in their care are faced with which increases their interdependence. However, in their paper they state that evidence from Australia has revealed that catalytic leadership has a significant effect. Practitioners could facilitate change by encouraging collective views and autonomy to make decisions, which in turn results in positive outcomes for children and families. Thempra (no date) express catalytic leaders are practitioners practicing a Social Pedagogy. They value others and the contribution they make to handling and understanding the complex societal issues practitioners and provision face, to improve the social justice within the community. They understand this is facilitated through the grounding of relationships that they build, support and sustain. Conkbayir and Pascal (2014) say this resonates with Bronfenbrenner’s ecological theory, whereby all those involved in children’s welfare whether it be practitioners, family or community learn from each other, share information and communicate with each other to positively impact children’s lives. Mountcastle (no date) further supports this view and states that inspirational and influential leadership impacts practitioners within ECEC to improve the lives of those affected by societal issues and partake in the progression of quality within the provision. Additionally, this is also representative according to Parker (2020) of Ella Baker’s philosophy which was the idea of catalytic leadership being well organized and knowledgeable organisations working in partnership with the community to impact social justice for the most vulnerable members of society. Furthermore, Siraj-Blatchford and Manni (2007) through the Effective Leadership in the Early Years Sector (ELEYS) study provided sound evidence to show that influential and strong leadership that encouraged shared ideas and considered social contexts resulted in high quality pre-school settings and positive outcomes for children. Moreover, The Marmot Report places emphasis on everyone working together to positively address inequities (Marmot, 2010). Nevertheless, Harpham (no date) states that whilst there is some belief that the social capital of children and communities improves children’s well-being, it has been measured infrequently and does not take adequate account of all variables.  
 According to McDowell Clark (2012) catalytic leadership is having the ability to reflect and inspire change in others to impact on quality improvement, through influence not authority. This catalyst effect can happen regardless of your role within the setting. Helping your team to develop results in greater success for all. (Toomer et al, 2018). Zachery (2011) supports this view and states that catalytic leaders inspire and create leadership abilities in others who then in turn do the same. This Improves the capabilities of the whole team within the setting and therefore improves the quality of the service that it offers. Zachery details components of a catalytic leader which are: Being mindful, being connected to their colleagues and the community around them, their vision is centred around these relationships. Being considerate and make the effort to understand their team to improve their effectiveness, finally they must be dissident, not letting assumptions prevent them from respecting and considering others’ ideas. Expanding, McDowell Clark and Murray (2012) say good practice is to refrain from taking sole ownership of ideas and rather see it as a collaborative way of making a difference and meeting the ever-changing needs of the children that are cared for. Catalytic leaders should not show others how things should be done but empower and ignite the spark that enables shared visions. According to Hadfield, Jopling and Needham (2015) having this commitment to a shared vision by respecting colleagues, communities and the diversity they bring is what makes catalytic leadership effective. The Reggio Emilia Approach is representative of this and allows and trusts practitioners to use their own skills or ideas to impact positive outcomes for the children and the quality of the provision (Walsh, 2019).
 Lindon (2012) states the dominant evidence from research shows that catalytic leadership is favoured especially by women as they would rather inspire and influence others rather than be seen to be using power through authoritative leadership. However, she says that this can potentially be seen as women having the inability to take control. Furthermore, Campbell Barr and Leeson (2016) say that working in the early years has predominately been seen as a role for women, who are looked at as just an extension of the caring role that a mother performs and are consequently underpaid and undervalued. They say conditions largely have failed to improve, therefore there is a lack of funding and consequently an inability to access leadership training or time for continued professional development. As a consequence of this women tend to feel that their role within a setting is minimal and they are not worthy of leadership. Conversely, Siraj- Blatchford and Hallet (2014) say that this caring role that early year’s practitioners undertake is fundamental. Furthermore, they comment that maintaining caring relationships with children, parents and stakeholders is what ensures effective leadership and positively impacts on children’s social, health and well- being and educational outcomes.
Welsh Government (2017a) in The Childcare, Play and Early Years Workforce plan document that their vision for early years care in Wales is for all members of early years teams to be given support to develop professionally regardless of their position or title. They say that professionals should be collaborative in their approach to providing a high-quality service with the shared goal of improving life chances for all children and state that this is essential especially for those children facing adversity. This catalytic view is echoed by other countries and nations too. Ministry of education (2017) New Zealand’s treaty says that Te Whariki practitioners must work together collaboratively to respond to the changing needs and cultures within their settings. Furthermore, Scottish Government (2020) says that children and families are at the heart of their vision and for them to be supported a workforce development plan will be offered. It will support all that work with children irrespective of their position, to engage and bring together the workforce to gain a shared understanding of the progression that is needed to improve quality and support the children and families in their care. 
However, Joiner (no date) whilst acknowledges this catalytic vision and leaders are needed to ensure the work force can adapt to societal and environmental changes, he states only 10% of the workforce has the ability to lead this way. Horden (2016) discusses the notion that this could be due to the varied qualification status of staff within early years settings. Knowledge and experience are varied and this results in the inability for all practitioners to understand and share one vision for the improvement of practice and the quality of the provision. Moss (2008, cited in Dyer, 2018) argues that all early year’s practitioners need to all be working towards becoming graduates, so all staff have the same knowledge base. According to Ang (2012) this has been driven by a government agenda to get all early year’s practitioners qualified as graduates by 2015. This is facilitated by heavy investment in the shape of a transformational fund in a bid to professionalise the private childcare workforce; showing the government’s commitment to raise standards of leaders and provision and impact positively on the children in their care.  Moss (2008, cited in Dyer, 2018) adds this will make practitioners feel empowered to become catalytic leaders themselves and able to impart their views and ideas to implement change. Furthermore, Hadfield et al. (2012) found in their study that 87% of Early Years Practitioner graduates found their upskilling gave them more confidence to support colleagues to improve their practice. 
Hadfiel et al. (2012) in their EYP- centric model shows that Early Years Practitioners can  influence both process and structural quality within the provision by utilizing their own influence on impact children’s outcomes. Douglass (2019) concurs and suggests that it is the process quality that has the biggest impact on children’s outcomes. They further say that process quality is achieved through catalytic leadership, leadership that supports staff development and learning culture, engagement and promotes shared decision making. In addition, they state catalytic leadership supports staff to build relationships and partnerships with children their families and the community. Roberts (2017) states that these relationships are essential to children who experience racism, poverty, disability and disadvantage of any form. It enables them to gain a sense of social and emotional well-being and building an environment where staff work collaboratively and share understandings can break down barriers and enable diversity to be embraced. However, Sims et al. (2015) whilst understanding that early year’s leaders need to comprehend the importance of growing the profession to create more transformational practitioners to achieve high quality, upskilling the workforce often happens to meet official ‘standards. This, rather than empower practitioners has the opposite effect for some as they are not able to develop how they see fit to meet the challenging needs of the children in their care. 
Furthermore, Sims et al. (2015)  say some practitioners also have pre-conceived ideas about leadership and do not feel comfortable re constructing or stepping away from the ‘norm’ that is authoritative leadership. This also impedes the workforce’s ability to collaboratively inspire and implement change and improvement.  Furthermore, Sims (2017) voices this neoliberalism view is de- professionalising practitioners by removing their ability to make autonomous decisions, and early years practitioners must drive up resistance to this view. This is supported by Chomsky (2012) who believes individuals should think critically and autonomously, inspire and challenge authoritarian practices. Additionally, Bennis; Reitzug (1989; 1991, cited in Ankrum, 2016) voice that authoritarian leadership is counterproductive and leaders with a catalytic stance need to ensure all stakeholders are utilized and inspired to support the struggling children in their care rather than think they should not or are not capable of becoming leaders themselves. However, Lindon (2012) voices that not everyone wants to become a leader even if everyone ‘can’ be a leader, the skills and encouragement needed can be fostered and practitioners’ self-confidence boosted, but it must not be forced upon them. 
Furthermore, Taleghani, Salmani and Taatian (2010) discuss that favoured or applied leadership styles differ in different countries and cultures. Practitioners within these differing countries and cultures have differing understandings of leadership styles too, whilst one culture may perceive a task to be representative of one leadership style another culture may see the task as representative of a different leadership style. Additionally, they say that studies undertaken by Hofstede revealed that a catalytic leadership style was accepted to be used in 18 countries. However, they explain this does not mean this is seen as the best leadership style but merely represents its culturally accepted use.







Section 2.
According to unicef (no datea), due to the lack of protection for children in the early 20th Century, momentum has grown for recognising and understanding what needs to be done to better protect children and understand their development needs. Cole-Alback (no date) expands and voices that there has been a slow but increasing move away from viewing children as passive to seeing them as individuals who have their own interests and rights.
Save the Children (no date) state that in 1924 with the backdrop of war-torn Europe that saw young children starving and experiencing poverty, Eglantyne Jebb presented the declaration of the rights of the child at The League of Nations Convention in Geneva. This detailed her beliefs on what rights a child should have.  Save the Children further detail this was adapted and extended in 1959 by the UN and later this declaration inspired the United Nations Convention of the Rights of the Child (UNCRC) 1989, realising Jebb’s vision that every child should have a healthy start and be protected to build a bright future. In the same year, following a series of child abuse cases, Children Act 1989 was introduced. This Act with the UNCRC central to its formation changed parents’ rights over a child to parents’ responsibility to a child so that as children get older, they can make more decisions for themselves. Furthermore, it ensured local authorities’ responsibilities to care for a child in need (Politics.co.uk, 2021).
Unicef and Child Rights Partners (no date) say in 1989 the UNCRC was adopted by the UN and ratified in 1991. It detailed 54 articles, in essence that all children had the right to protection, fairness and participation and it laid out what countries must do to ensure children could exercise their rights regardless of race, gender, ethnicity, ability or class and changed children’s lives globally. They further voiced the importance of children knowing their rights and that organisations such as governments, schools and non- government organisations should be imparting this knowledge. Ruck, Peterson-Badall and Freeman (2016) support this and say that although there is an overarching emphasis on protection of children and their rights there has been a growing emphasis on children’s participation.  Welsh Government (2015) acknowledged that the UNCRC had said that governments should ensure young people know their rights, are listened to and should be supporting them to participate and stated that they would ensure that this would happen in Wales. However, Thomas (2016) explains that during the UN ‘s review of children’s rights in Wales concern was expressed that there is no system in place to ensure children’s voices are heard during policy making and recommended that a youth parliament in Wales should be established with urgency. Contrastingly, Scottish Government (no date); Children’s Parliament (2019)  state that children and young people in Scotland have had their views heard from the onset of their implementation board and have provided advice as regards policy making and they say this children’s participation is something that will continue through the Scottish Governments Children and Young Peoples’ Consortium, which takes on the views of all children including specific groups like children in care and refugees.  
Nevertheless, Lyle (2014) states that Wales were the first UK nation to put the UNCRC at the heart of all Welsh Governments work firstly by appointing a Children’s Commissioner for Wales and secondly enshrining the rights into law by passing the Rights of Children and Young Persons (Wales) Measure (2011). Welsh Government (2022a) say this ensures when developing legislation and policy that due regard is given to children’s rights and the Children’s Rights Impact Assessment (CRIA) ensures that ministers comply with this. Welsh Government (no datea) state that the measure does not stand alone and that it is part of further support that the government offers such as training for practitioners and providing information and resources on children’s rights to children.
 However, Welsh Parliament (2020) have examined whether the Rights of Children and Young Persons (Wales) measure has kept to its duty to promote the UNCRC to improve outcomes for children. During the recent pandemic children’s rights were severely impacted and now more than ever children’s rights should be paramount. Welsh Parliament found that there was a lack of evidence to show the UNCRC had been considered in key pandemic documentation.
Contrastingly, moving forward a year and Welsh Government (2021) Children’s Rights Scheme revised from the children’s commissioners The Right Way has been introduced. It intends to improve children’s lives and aid children to recognise and exercise their rights through participation in policy making. Furthermore, Barrance and Holland (2019) state that Wales has done more and gone further than any other UK nation regarding the UNCRC.
However, Scottish Government (2021) voice that they are leading the world in children and young people’s rights through their incorporation of the UNCRC. Together (2022) say in March 2021 Scotland passed the UNCRC (Incorporation) (Scotland) Bill which unlike the Wales 2011 measure does not just ensure ‘due regard’ but incorporates the UNCRC fully into Scottish law, ensuring public authorities fully comply with children’s rights. Furthermore, Together state under article 12 of the UNCRC, Scottish Government have introduced the Children and Young People (Scotland) Act 2014 that ensures ministers respect the UNCRC and children’s right to participation. Centre for excellence for Children’s Care and Protection (2022) say this is significant for the children and young people of Scotland, fulfilling their vision of making Scotland the best place to experience childhood. Moreover, Scottish Government (2021) say through the consortium, training sessions will be offered to not just children but to practitioners too as adults will have to have the correct knowledge surrounding children’s rights to positively impact children’s lives. However, Observatory of Children’s Human Rights; CYP Commissioner for Scotland (no date) state that similarly to Wales the pandemic has significantly affected children’s rights and moreover legislation has failed to correctly represent children which could have a negative impact on their rights and lives.
Nevertheless, unicef (no dateb) states that over 1.6 million children in the UK including Wales and Scotland attend schools that implement the Rights Respecting Schools Award, which puts children’s rights at the heart of its ethos and ensures schools are places where children are respected, their capabilities are celebrated and they are nurtured and encouraged. Welton, Tinney and Saer (2019) add that practitioners’ ability to further implement children’s rights and awareness resulting in enriched provision could be achieved through continued professional development.
  Unicef (2012) state that the UNCRC committee encourage all countries to incorporate children’s rights into law which they say realises children’s rights. However, Children’s Commissioner (2020); Jones and Welch (2018) further report that UK government have failed to follow this advice, this means unlike all other UK nations, they have no ‘due regard’ to the UNCRC and show a disrespect for children’s rights and their best interests. However, Robinson, Quennerstedt and l’Anson (2019); Ball et al. (2012) expresses that government’s failure to incorporate into law could be due to when translating the UNCRC into legislation, policy and then practice it often results in the initial principle of the rights being lost. 
 Rees (2013) voiced that Wales has been seminal in centralising children’s rights and the role of children’s commissioner has played a significant part in that happening.
 Following the Waterhouse tribunal recommendations and under The Children’s Commissioner for Wales Act 2001, Wales was the first UK nation to appoint a children’s commissioner, this post would be influential in positive change for children and the importance of their rights (Welsh Government, no dateb). Rees (2013) said Peter Clarkes role would be foremost in line with article 4 of the UNCRC (1989) to promote and protect children and their rights in Wales and to encourage participation. It also gave him powers to monitor complaints and whistleblowing whilst also allowing him to aid individual cases and carry out inquiries. Cook et al. (2008) states a research study was requested by Clarke to be undertaken with the active participation of children in line with article13 and 42. They found from their interviews with children that a relatively high number, 60% were aware that they had rights and 50% could give examples of what their rights were with their information being obtained through school. However, Cooke et al. further detailed that in interviews with stakeholders, although they voiced that overall they thought the commissioner had been a keen advocate for children and had contributed to better outcomes for children, this was not true for all children and that life for some groups of disadvantaged children had got worse. Nevertheless, Clarke’s (2004) investigation into allegations of child sexual abuse at a school in The Clywch Report detailed the significant changes he made to safeguarding procedures in Wales to further protect children and young people. He stated all schools must have a designated and listed child protection officer, all staff working with children must undertake child protection training, all local authorities must appoint a child protection Co Ordinator and the All-Wales Child Protection Procedures must give guidance of the keeping and storage of documentation to allow for case reviews. Clarke (2008) prided his association with the implementation of All Wales Child Protection Procedures and deemed them as a necessity to prevent past failings affecting future practice.
Keith Towler Wales second Children’s Commissioner following on from his work on poverty at Save the Children, voiced that poverty would continue to be an issue he would continue to tackle during his tenure (Taylor, A., 2008). Jozwigk (2012); Towler (2012) reports how Towler warned that poverty was on the increase in Wales and that Welsh Government failed to incorporate the UNCRC into Welsh Government Tackling Poverty Action Plan and centralise children, instead integrating adults and children together within policy.  Towler (2012) then undertook his own poverty strategy in line with articles 24 and 27 of the UNCRC to tackle child poverty in Wales which would inform good practice and improve children’s lives. However, Welsh Government (2020) within the Child Poverty Income Maximisation Action Plan say that child poverty remains at an unacceptable level with 1 in 3 children living in relative poverty. Despite this, Play Wales (no date): Play Wales (2015) report that Keith Towler had carried out other significant work as children’s commissioner such as reports on play, child protection, child trafficking, disabilities and looked after children and thanked Towler for being a strong supporter of children’s right to play and recognised his contribution to drafting of comments on article 31 of the UNCRC.
Children’s Commissioner for Wales (no date) state that Holland from the start of her role in 2015 carried out substantial work advocating for children in areas such as mental health and well-being, anti-bullying, reducing inequality and improving life transitions for those children with disabilities. They add a notable contribution was her campaigning for the banning of smacking children. Gair Rhydd (2015) reported that Holland had said that under the Children Act 2004 smacking was legal, she voiced concern that this outdated legislation and allowance of physical punishment was an infringement of children’s rights. Welsh Government (2022b) described the ban to end physical punishment to children in Wales as a historical movement for Wales. However, Wightwick (2019) reports that critics have said that due to the lack of guidance from Welsh Government the changes could cost local authorities millions to employ added social workers to engage with families that will now need them. Brooks (2017) reports Europe now has the lowest rate of abuse than anywhere globally. Starting with Sweden the banning of smacking in some of these countries was implemented over 30 years ago. Scotland was the first UK nation to ban it followed closely by Wales. The Scottish Commissioner commented in Brook’s article that as a progressive country the UK Government needs to make changes to its law to show they value children’s protection. However, Durrent and Ensom (2012) states that for this to work there needs to be a paradigm shift in parental attitudes and this can be done through professional support to educate on non-violent attitudes to discipline. 
Children & Young People’s Commissioner Scotland (no date) say Scotland’s first Children’s Commissioner Kathleen Marshall was appointed in 2004 after a call for children and young people to be given a voice. Similarly, Children’s Commissioner (2022) say that England also appointed their first Commissioner in 2004, however, this was done because of recommendations made in the Victoria Climbie Inquiry under the Children Act 2004. Children’s Commissioner et al. (2020) report that all though countries statutory functions can be different that all Commissioners roles fundamentally entail protecting and promoting children’s rights and encouraging children’s participation. They further state that Scotland and Wales functions are predominantly the same both being devolved nations, however, England remains slow in their work regarding the UNCRC. They state that this is due to the England’s Commissioner being accountable to the government directly rather than sponsored by the government as Wales and Scotland are. Rees (2013) believes that this leaves the Commissioner having limited powers and lack of autonomy.
Rees (2012) notes that Wales Children’s Commissioner is seen as being competent in practice, however voices that devolved powers mean that legislation could evolve to facilitate the Commissioner with more powers. Moreover, Children in Wales (2020)   state that whilst there has been progress in Wales as regards the UNCRC there are weaknesses and inconsistencies. The Children’s Rights Impact Assessment was introduced too late for a positive impact and it failed in application surrounding important policies affecting children. Furthermore, Children in Wales state that children continue to feel undervalued. Opportunities for children to voice their views are often done through spoken communication leaving the early years children with limited opportunities to participate in issues affecting them. Participation is seen as key however a lack of practitioners’ skills to be able to enable this is having a negative impact.


Section 3.
 According to Owen (2017) the changeable sociological challenges that children face within their childhoods are impactive on their well-being and development, one being poverty. Within society, interventions with a central focus on children’s rights should be used to support children through these issues.
Goldstein (2012) voiced that poverty today may have a bigger impact on children’s lives than any other time in history. Children in Wales (2021) state that 29% of children in Wales are living in poverty and this is having a detrimental effect on their health, well-being and development. Furthermore, Child Poverty Action Group (2022a) state that poverty reduces children’s ability to have enjoyable childhood experiences and reach their full potential. Hair et al. (2015) provides statistical evidence that shows that poverty has a direct link with brain development. They state that those children that lived 1.5 times below the poverty line had 3-4% less grey matter volume than the norm and that to mitigate the effects it will have on children’s educational development government should invest in interventions within Early Childhood Education and Care environments (ECEC). Save the Children (2021) say that Welsh Government need to work on reducing the attainment gap that children in poverty are faced with as there is a direct link between poverty and early learning outcomes. Unicef (1989) UNCRC article 27 states that children need adequate living standards to meet their needs and development.
Welsh Government (2017b); Welsh Government (2020) whilst adhering to The Future Generations Act (2015) and The Social and Well Being Wales Act (2014) recognise that intervening early and prevention holds the key to better outcomes. Within Welsh Governments Income Maximisation Plan they say that tackling poverty remains a priority and they recognise that strengthening the interventions they already have in place such as the Flying Start programme and Free School Meals will hopefully aid in the fight against child poverty in the present and the future.
Welsh Government (2014a) state that Flying Start is an intervention programme directed at children 0-4 years of age living within disadvantaged areas of Wales. The service draws on elements they believe to have the biggest impact on children’s health, well-being and development. These are: Free quality childcare for 2–3-year-olds, a health visiting service, parenting programmes and early language development. Welsh Government further state that quality childcare contributes to skills such as socialisation, concentration and the ability to play which all aids children to participate in school, society and the working world as they get older. Sylva et al. (2004) also found in The EPPE Project that disadvantaged children gain from quality ECEC and experiences.
However, CymruWellWales (2017) whilst acknowledges that supporting the first 1000 days of a child’s life from pregnancy through to two years, improves children’s health, well being and development through a time of rapid brain growth. They voice concern that services such as Flying Start whilst working to achieve the above, only offer places to those children of disadvantage living within specific geographical post codes and this excludes children experiencing poverty outside of these areas. National Assembly for Wales (2018) concur and voice that targeting specific post codes will further elevate inequality, excluding a high number of children that also live in poverty in other geographical locations. Furthermore, they say that not all children living in deprived areas are less affluent and so it could be said they are accessing the intervention without need. Joseph Rowntree Foundation (2017) support this view and say that children that come from more advantaged homes achieve more positively in cognitive, physical and mental development.
In contrast to the critique of the Flying Start Initiative Welsh Government (2014b) state that whilst Flying Start targets children of disadvantage in areas identified as deprived, local authorities have funding for an outreach programme which allows children identified as ‘in need’ that live in other local authority locations to access the service. They further state that this programme also extends to children that were once living in the specified Flying Start areas that move out of it to access the continued provision, something that was not allowed before. Furthermore, Welsh Government (2022c) have recently announced they are to expand their Flying Start access to a further 2500 children aged 0-4 by expanding the targeted post codes within each local authority in Wales. This will allow all children in Wales aged 2-3 to access 12.5 hours of free quality childcare with an investment of over £20 million pounds. Irranca-Davies (no date) further voiced that Flying Start makes a difference to the lives of children, stating that evidence shows that children who attend the programme see improved educational and health outcomes and it narrows the gap that children in poverty experience.
Bevan Foundation (2018) say that Free School Meals (FSM) in Wales is fundamental in tackling child poverty and that evidence suggests that healthy nutritious meals result in positive academic and health benefits. Similarly, Morgan et al. (2019) voices that the FSM provision offered in Wales is a significant intervention that promotes healthier eating in children. Adamson et al. (2013) details that the Wales scheme to offer Free School Meals to children in poverty is encapsulated within Welsh Governments Appetite for Life Action Plan and meets with Nutritional Standards for School Lunches- Wales Regulations 2001. 
Welsh Government (no datec) details the eligibility criteria to enable the receipt of FSM. The parent or child must be in receipt of certain benefits and the child must be attending school full time. An application must be submitted by the parent to the local authority, and it must be approved. However, Child Poverty Action Group (2022b) report that over half of Welsh children who live in poverty are not receiving FSM because of parents receiving a wage from low paid roles which puts them above the threshold for eligibility. They further report that failure to be eligible also stops them from being eligible for other benefits targeted at poorer families such as the Pupil Deprivation Grant. Nation Cymru (2021) further reports that Wales has the highest percentage of children not receiving FSM who are living in poverty, 44% compared to 36% in England. However, Wightwick (2021) reported due to a drop in income during the pandemic 19,000 children have now become eligible for FSM which means according to the Children’s Commissioner, Wales is now facing the biggest challenge of child poverty that it has ever seen.  Wales Parliament (2022) completed a petition calling for immediate extension of FSM to families receiving Universal Credit and called for an introduction of FSM for all infants in Wales regardless of income which they say will reduce inequality and improve children’s health and well- being.
In light of this, Welsh Government (2021b) announced that starting from September 2022 they will start to roll out FSM to all primary school children.  They state this has significantly transformed the FSM intervention and is taking a step towards accomplishing their vision of tackling child poverty in Wales and ensuring no child is without food. They further state this will help towards promoting healthy eating habits, increase children’s social skills and improve academic outcomes. However, they are aware that as all children will now be eligible it removes FSM as an indicator of poverty and therefore could affect the allocation of funding in other areas. Furthermore, Evans (2019) voices that although Welsh Government have showed commitment and ambition to tackle child poverty through the FSM Intervention, they have not been quite as enterprising when it comes to provision of food during school holidays despite the School Holiday Enrichment Programme.
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