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	Proofread all written expression with greater care. Look for comma splicing, in particular.

	I have made sure to read aloud my assignment and break long sentences into two.
	The issue I aimed to address in my research was understanding how Forest School influences children's emotional well-being.

	Continue to express tentative critical balanced conclusions.

	Continue to use tentative language like ‘this suggests’ ‘it appears’ ‘it could be argued that’ 
	The data suggest that Forest School promotes high levels of engagement, seen in both observations and interviews.

	Keep reading widely around the focus

	I have read books, journal articles, and credible websites, related to my focus.
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ECAD6017 - Researching the Learning: what, how, and why am I teaching?

This assignment aims to design, carry out, and evaluate a research project focusing on the role of the transformative teacher. It will explore how this approach can improve teaching practices and have a positive impact on learners. The issue I aimed to address in my research was understanding how Forest School influences children's emotional well-being. Forest Schools are also especially relevant in Wales since the Curriculum for Wales places a strong emphasis on experiential learning and wellbeing as an essential part of a child’s education (Natural Resource Wales, 2025). My research focused on investigating these benefits through observations, interviews, and teacher insights to better understand the impact of Forest School sessions on children's emotional well-being. I was particularly interested in this because of my interest for outdoor learning and its potential to support children’s holistic development. I wanted to explore how outdoor learning environments like Forest School could promote resilience, reduce stress, and improve social skills (Lugg, 2005). This research also aligned with the Curriculum for Wales, enabling me to enhance my professional development (Welsh Government, 2022a). By investigating the benefits of Forest School, I hoped to gain insights into how this approach can create positive learning experiences and support children’s overall development. By addressing this issue, my research could not only contribute to a greater understanding of emotional well-being in education but also support my development in key areas outlined in the Professional Standards for Teaching and Leadership. This could include pedagogy, by exploring how Forest School supports the Four Purposes and emotional well-being, and leadership, by taking responsibility for my professional development. It also supports professional learning through wider reading and collaboration with colleagues to gain insights into the impact of outdoor education (Edwards, 2022).
The literature reviewed is relevant to my research as it provides an understanding of the impact of Forest School on children's emotional well-being. Key theorists like Dewey (1997) and Montessori (1967) emphasize the importance of experiential and child-led learning, which could align Forest School. Dewey's concept of learning through experience highlights how hands-on, unstructured activities in nature can support emotional resilience and a sense of community (Hassannejad, 2024). While Montessori's theory focuses on self-directed learning which could be central to Forest School (DABOLL, 2024). Additionally, studies such as those by Brooks (2019) and Harris (2017) provide evidence on the benefits of outdoor education, including reducing stress, enhanced creativity, and improved social skills (Gilbertson, 2006). These findings support the idea that Forest School may create a positive impact on emotional regulation and well-being (McCree, Cutting and Sherwin, 2018). The link between spending time in nature and lower cortisol levels (Mind, 2021) further emphasizes the potential of Forest School to help children manage stress, which could be particularly relevant given the growing importance of children’s well-being in the Curriculum for Wales (Welsh Government, 2022b). The literature has helped me to shape my research question by highlighting the link between outdoor learning and emotional well-being. Additionally, the Curriculum for Wales emphasizes well-being and experiential learning but lacks clarity on how to apply this effectively in outdoor settings (Welsh Assembly, 2010). Studies on cortisol reduction and emotional regulation (Mind, 2021) highlight questions about how Forest School affects children’s emotions in real-life settings. Together, these insights led me to form my research question: How does Forest School influence children's emotional well-being? While research shows outdoor learning improves well-being, resilience, and social skills, there is less focus on how children feel emotionally during specific Forest School activities. For example, how activities like den building or group games impact their mood, stress levels, or overall sense of happiness.  My research uses mixed methods, including the Leuven Scale, interviews, and teacher questionnaires, to explore both children's and teachers' perspectives. By contributing these insights, I hope to further explore the importance of outdoor learning for emotional well-being by exploring the children’s experiences. My research builds on previous work by applying it to School X and its class. For example, Brooks (2019) shows how outdoor learning builds resilience and confidence, while my research explores if these outcomes also happen in Forest School sessions. Similarly, Harris (2017) suggests that nature reduces stress and helps emotional regulation. I used the Leuven Scale to measure emotional well-being and see if these benefits appear during Forest School sessions in my class. I explore how nature's benefits, like reducing anxiety and improving emotional regulation, are experienced during Forest School session. By including both children's and teachers' perspectives and linking my research to the Curriculum for Wales, I hope to add new insights to existing research (Underwood et al., 2024).
Case study research explores a specific topic in depth within its real-life context. Robson (1993) explains that it uses various types of evidence to study an event, activity, or process in a structured way (Mary, 2000). In education, it helps focus on aspects of teaching or learning to better understand what’s happening. It appears that this method is useful for exploring complex topics in detail and can offer insights to improve teaching practice (Bassey, 1999). However, it has limitations, such as its narrow focus and findings that may not apply elsewhere. Researchers must be careful, as results often show trends rather than facts (Tight, 2017). Thomas (2021) highlights two key parts of a case study: the subject, which is how the topic is investigated for example through literature, observations, and interviews, and the object, which is the research focus such as how Forest School affects children’s emotional well-being. Case studies are useful for understanding topics in detail and within their specific context. This aligns with Dewey’s (1997) idea that real-world inquiry can improve education. Thomas (2021) explains that case studies combine the object (the topic, like Forest School) and the subject (methods like observations and interviews) to provide a thorough exploration. In my research, the case study approach is ideal for exploring how Forest School affects children’s emotional well-being, as it provides the depth needed to understand this relationship.
The participants in the case study include children from a Year 5 class who attend Forest School sessions and ten teachers from the school. The children were selected randomly to gather a range of perspectives and ensure a balanced view in the research. By including children with different interests, abilities, and emotional responses, I could explore a wider range of outcomes. This helps better understand how Forest School affects children’s emotional well-being in different ways (Tomlinson, 2003). The teachers were included to provide extra insights through questionnaires, sharing their views on how Forest School affects the children’s well-being. Since some teachers weren't directly involved in running the sessions, this could help to reduce bias (Benske and MacNeill, 2017).
My research had three main aims: to measure well-being during Forest School using the Leuven Scale, to gather children’s perspectives through a small group interview, and to collect insights from teachers through questionnaires. To achieve this, I used three methods: I observed a Forest School session as a non-participant and used the Leuven Scale to measure emotional well-being every five minutes, conducted a semi-structured interview with a small groups of children, and distributed questionnaires to teachers for their perspectives. Observation is a common research method in education for understanding behaviours, interactions in a natural setting (Cohen, Manion and Morrison, 2018). Schwarz (2011) highlights that it allows researchers to collect real-time data, allowing for a detailed view of the children’s experiences. The Leuven Scale of Well-being, described by Laevers (2015), is an effective tool for measuring children’s emotional engagement and well-being. Observation allows for contextual data and explores behaviours as they happen naturally. This method could be useful for understanding children’s emotional responses in a Forest School setting. However, it has limitations, such as potential researcher bias and that observations offer only a snapshot, which may not reflect long-term trends or experiences (Lofland, 1995).
In the study, I used the Leuven Scale of Well-Being to measure children’s emotional well-being every five minutes. The scale ranges from low (indicating discomfort or stress) to high (showing happiness and engagement). The observation schedule (Appendix 1) helped me to record each child’s engagement and well-being during activities like den building and group games. The Leuven Scale was chosen because it effectively assesses emotional well-being in young children. Observations focused on facial expressions and body language, as younger children may struggle to express their emotions verbally (Whitebread et al., 2009).
Interviews are a valuable method for understanding children’s perspectives and gaining deeper insights (Ryan, 2013). Kvale and Brinkmann (2014) suggests that semi-structured interviews offer flexibility while covering main points. This method is especially effective in education, allowing children to express their thoughts and feelings in their own words. The main strength of interviews is their ability to gather rich, qualitative data, providing a deeper understanding of the children’s experiences. In this research, interviews gave insights into children’s views on Forest School and its impact on their well-being (Green, Camilli and Elmore, 2012). However, limitations include potential interviewer bias and younger participants possibly struggling to express their thoughts clearly (British Educational Research Association, Wallace and Atkins, 2012). Before and after the interview, there was a discussion to thank the children for participating and explain how the data would be used. My original plan was to conduct semi-structured interviews with two small groups of children, but I was only able to interview one group due to time constraints. I used open-ended questions to encourage detailed responses, such as “What do you enjoy most about Forest School?” and “How do you feel after a session?” (Appendix 2). The questions were age-appropriate and easy to understand, with follow-up questions to help the children to expand on answers. To help the children feel comfortable, the interviews were conducted in small groups, creating a relaxed environment that encouraged more children to share their thoughts (Gibson, 2012).
Questionnaires are a common tool for collecting data from a larger group of participants, they are efficient for gathering standardized responses, making it easier to spot trends and patterns (Lambert, 2019). In this study, teacher questionnaires offered additional insights into how Forest School affects children’s emotional well-being. Questionnaires are useful because they gather data quickly and systematically. However, they have limitations, such as not providing enough information, especially with closed-ended questions, and the risk of participants misunderstanding questions without clarification (Beiske, 2003). The questionnaire (Appendix 3) included both closed and open-ended questions. Closed-ended questions used Likert scales to measure teachers’ views on Forest School’s impact (e.g., “On a scale of 1-5, how much do you think Forest School improves children’s confidence?”). Open-ended questions, like “What changes have you noticed in children after Forest School sessions?”, allowed teachers to elaborate on their responses. Teachers’ time constraints and knowledge regarding Forest School influenced the design, so questions were kept concise and clear, with a mix of structured questions to encourage detailed responses without taking up too much time.
Thematic analysis is a qualitative method for identifying, analysing, and reporting patterns in data. As Braun and Clarke (2006) implies, it helps find patterns within data. This method appears to be useful for my research because it allows an in-depth exploration of participants experiences and views. I reviewed the data from observations, interviews, and questionnaires multiple times to identify patterns and fully understand the content. Key features were coded to highlight recurring ideas like “relaxation” and “confidence-building.” This open coding helped organize the data into manageable segments (Braun and Clarke, 2021). Related codes were grouped into broader themes, such as “social interaction” and “engagement with nature,” which reflected the main aspects of my research question. Themes were reviewed and refined to ensure they accurately represented the data without overlapping. Each theme was clearly defined and named. The final themes were presented with direct quotes and observations to highlight key points (Maguire and Delahunt, 2017). To ensure trustworthiness, I used several strategies. I shared the findings with staff members within the school, ensuring they reflect my experience within the school. I showed transferability by providing detailed descriptions so readers can judge the relevance of the results (Nowell et al., 2017). To ensure dependability, I documented every step and decision in the research process. For confirmability, ensured that the findings were not based my personal opinions (Braun and Clarke, 2022). Recognizing potential biases was important for staying objective. By reflecting on my positionality, I made sure the analysis was clear and based on participants' experiences, not my personal beliefs (Billups, 2021). While the findings are specific to this school and not applicable to other schools, they provide valuable insights into Forest School’s impact on emotional well-being. Following Braun and Clarke’s (2006) systematic process ensured the results were reliable and authentic.
In research involving children and educational settings, ethical considerations are essential to protect participants and ensure the research integrity. Protecting the identities of participants, especially vulnerable children, is crucial (Graham et al., 2013). While complete anonymity is difficult in qualitative research, I made sure that no identifiable information, like names or specific school details, was recorded in the research results. Data was stored securely in password-protected files, and pseudonyms were used to protect participants' privacy. These steps followed British Educational Research Association (BERA, 2024) guidelines. To ethically involve children, I obtained consent from the head teacher and parents, then explained the what was going to happen directly to the pupils in age-appropriate language to gain their assent. Visual aids, such as happy and sad faces, helped children express their choice to participate or withdraw. This approach respected their autonomy and followed ethical standards for informed consent. Participants were informed they could withdraw at any time without consequences, respecting their rights (Sargeant and Harcourt, 2012). I repeatedly emphasized the right to withdraw to make sure children felt comfortable and supported in their decisions. To avoid unconscious bias, I used random sampling to ensure a diverse representation. By protecting anonymity, gaining pupil assent, ensuring withdrawal rights, and reducing bias, I upheld ethical standards, which could only protect participants but could also have strengthened the credibility and integrity of the research findings (British Educational Research Association, 2024).
This study explored the impact of Forest School on children's emotional well-being through observations, interviews with children, and teacher questionnaires. The methods included a structured observation using the Leuven Scale of Wellbeing, semi-structured interviews, and teacher questionnaires. The observations showed high emotional well-being scores during Forest School, with the highest scores during creative and collaborative activities, such as building dens and playing the group game "mob," where children showed visible excitement and engagement. Children were seen smiling, laughing, and interacting positively with their peers, showing signs of high emotional well-being. The interviews supported these observations. When asked how they felt during Forest School, responses included, “I feel excited because I like being outside” and “Happy, because I get to play with my friends.” Many children mentioned activities like tree climbing and campfire storytelling as highlights, suggesting these activities promote adventure, relaxation, and a connection to nature. Teachers observed that Forest School sessions seemed to increase children's self-confidence and resilience. One teacher said, "The children are more willing to take risks and try new things outdoors, which positively affects their development." Another teacher noted, "I've seen quieter children becoming more vocal and engaged outside, which is great to see."
Using Braun and Clarke’s six-step thematic analysis, three main themes emerged (1) Pupil Engagement, (2) Relaxation and Emotional Regulation, and (3) Social and Collaborative Learning (Braun and Clarke, 2006). The data suggest that Forest School promotes high levels of engagement, seen in both observations and interviews. For example, during a den-building activity, children showed focus, creativity, and collaboration, with high scores on the Leuven Scale. Engagement was also shown in the children’s enthusiasm for activities. One child described tree climbing as “an adventure” and said it made them feel “free.” Teachers agreed, with one saying, “The hands-on nature of Forest School really captures the children’s attention. They’re fully immersed in what they’re doing.” This engagement supports the idea in experiential learning, which highlights the importance of active participation and hands-on activities in keeping pupils interested (Kolb, 1984). Forest School offers children the chance to interact directly with their environment, creating an engaging learning experience that supports emotional well-being and motivation (Humberstone, Prince and Henderson, 2018).
A second theme was how Forest School helps promote relaxation and emotional regulation. Children frequently said they felt "more relaxed" and "less stressed" outdoors compared to the classroom. One child shared, "It’s quiet, and I can hear birds," while another said, "The fresh air makes me feel more awake, not like sitting in a chair inside." Teachers also noticed the calming effect, with one saying, "Children who are often anxious in the classroom tend to relax more quickly outside." Observations backed these claims, showing children calm and relaxed during activities like carving sticks by the campfire. These findings align with Louv (2005), who highlights the restorative effects of nature on children's mental health. The natural setting offers a break from the structured, often overstimulating indoor classroom, helping children regulate their emotions (Walmsley and Westall, 2018). 
The third theme focused on the social and collaborative aspects of Forest School. Many activities, like the game "mob" and group den-building, encouraged teamwork, fostering cooperation and communication. One child said, “I felt really happy when I made a really cool den with my friends.” Teachers emphasized the importance of these interactions, with one noting, “Forest School helps children build stronger relationships. They learn to listen, share ideas, and solve problems together.” This aligns with Vygotsky’s (1978) social constructivism theory, which highlights the role of social interaction in development. Forest School offers a supportive, low-pressure space for children to develop these skills, with teachers modelling positive social behaviours (Worroll, 2017).
The findings from this research have several implications for Class X and the broader school community. First, the high levels of engagement suggest that adding more outdoor, experiential learning activities could improve pupils' emotional well-being and motivation. This aligns with the Curriculum for Wales, which focuses on well-being and experiential learning (Welsh Government, 2022c). Additionally, the emotional regulation observed at Forest School emphasize the importance of giving children regular opportunities to connect with nature (Chawla, 2015). This could be achieved through outdoor mindfulness sessions or creating green spaces on the school grounds. Finally, the focus on social and collaborative learning shows that Forest School helps build teamwork and social skills (Vygotsky, 1978). 
This research examined the impact of Forest School on children’s emotional well-being using observations, interviews, and teacher questionnaires. While these methods offered valuable insights, limitations included potential biases, misinterpretations, and the challenges to capture long-term trends (Leavy, 2020). The case study’s findings are not broadly generalisable but could inform similar discussions on outdoor learning such as Forest School. Expanding the sample across multiple schools could improve generalisability (Gomm, 2011). The study aligns with the Professional Standards for Teaching and Leadership, promoting professional learning, pedagogy, and reflective practice. By critically engaging with this research, I’ve deepened my understanding of how experiential learning supports emotional well-being. Future work could involve piloting interventions to enhance teaching practices and promote holistic development. I recommend regular Forest School sessions to support children’s emotional well-being, with activities like den-building and campfire storytelling to promote relaxation, resilience, and social skills (Edwards, 2022). Future research could explore the long-term impact of Forest School and expand to multiple schools for broader findings.
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Appendices 
Appendix 1 – Observation Schedule/ Leuven Scale of Well-Being 
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Appendix 2 – Interview Questions 
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Appendix 3 – Questionnaire 
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Appendix 4 – Ethics Form 
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Appendix 5 – Parental consent letter 
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Fow does forest school influence

“Time scale: 30-minute activty

iren's emotional well-being?

‘Observations to be done every 5 minutes

Tevel of Wel-
Being inleaming
(15)

Extremely lon

Tow

Woderale

High

Extremely high

“The chid cleatly shows signs of
discomfort such as crying or
screaming. They may look
dejected, sad, frightened or angry.
“The child does not respond to the
environment, avoids contact and
is withdrawn’ The chid may
behave aggressively, hurting
himiherself or others.

The posture, facial

expression and actions
indicate that the child does
not feel at ease. However, the
signals are less expict than
under level 1 or the sense of
discomfortis not expressed

the whole time.

“The child has a newral
posture. Facial expression
and posture show ltle or
o emotion. There are no
signs indicating sadness
or pleasure, comfort or
discomfort.

“The child shows obvious.
signs of satisfaction (s
Tisted under level 5)
Hovever, these signals
are not constantly present
with the same intensiy.

“The child 100ks happy and
cheerful, smills, cries out vith
pleasure. They may be ively
and full of energy. Actions can
be spontaneous and
expressive. The child may talk
to himiherself, play with
‘sounds, hum, sing. The chid
appears relaxed and does not
show any signs of stress or
tension. He /she is open and
accessible o the environment.
‘The child expresses self-
confidence and sef-
assurance.

Chila 1

Child2

Chila3

Overall Score as.
Observed (1-5)

Scoreas
observed every
5 minutes

Ofher
Comments
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Interviews Questions |

Hi everyone! Thank you so much for joining me today to chat about Forest School. I'm
‘xcited o hear vhat you think and how you feel about it Now, | want you 10 know that you'e
in charge here. I here's anything you don't want to answie, o ifat any point you'd ke fo
stop, that totlly okay. You can just show me the red sad face, and vielltake a break or
Stop righ there. Remember, there are no right or wrong answers, and I'm ust here to isten
o youl Are you ready to gel starled? Are there any questions at all?

(This spprosch mkes & ettt hidren sr nconir, reinoross thi sutormy, and esps he
Smosghereopen and supporive

1. How do you feel when you come fo Forest School?

2. Whatis your favourie activiy at Forest School, and why?

3. Can you tell me about a ime when you fetreall. hanpy at Forest School?

4. Howis being outdoors at Forest School diffeent from being indoors i the
classroom?

5. What do you like about learing outside with trees, plants, and animais?

6. Do youfeel more relaxed when you are at Forest School? Wy do you thnk that s

7. s there something you would change about Forest School fo make it even befter?

8. How do you feel after a session in Forest School?
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How does forest school influence children's emotional well-being?

T s of s guestionnae's 1 gain eachrs nsihts o how Fres Schoo mayinfance thlr upl's amiosl well-bing in 3 pimar schoel secing.Th quessonnaeshoukd
ke beveen S an 10 minutes o compee Parcpation s compliely volntary, an o can a2 any . ou il comple th quesonnate anooymausly and all
infomation il bekap confanialan i accordancewih th Data Protacion At (2315, D o th anommes natur f the quesionnaie, s ot posi 0 i an
iniials et e tage. Thank ou vy ch for takig prt i my st

1. Have you taught aforestschool session? (3

e

e

2.1 your experience, 6o chicren generaly seem more relaxed after partcipating in Foest School”

1]
e

o

e

3. Can you describe any changes youve observed i chidren's mood or behaviour after a Forest School sesson’?.

Enter your answer

4.To what extent do you agree with the statement: Forest School has a postive impact on chidrens emotional wel-being?

Agee swonglysgee Newwal Disagree Swongy sages

5. Have you noticed an improvement n any chid's abity to manage their emotions as a resultof Forest School actvtes?

[
e

o
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6. What 6o you think s the most signficant benefit of Forest School fo chiaren's emotional well-being?

.

Enter your answer

7. How might being in a natural envronment rather than a ciassroom setting Inflence a chil's emotional state, n your opinion?

Enter your answer

8..0na scale from 110 5, how much do you feelForest School contributes to chidrer’s emotional resTience?

9. Have you noticed any changes n children's sodial Interactons snce they stated particpating n Forest School?

10. What aditonal support o resources do you think coud enhance the emotional benefits of Forest School for chilcren?
.

Enter your answer
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APPLICATION FOR ETHICAL APPROVAL

RESEARCH STUDENTS.
“This form s 0 be completed by the student wihin SIX monhs fo fullime students and TWELVE months
for part time students, afer the commencement of he research degree or following progression o Part
Two of your course.

Once complete, suomit tis form via the MyLSD. Doctoral College Portal a (itps:/imytsd untsd ac.uk

“This document is also availabl in Welsh

RESEARCH STAFF ONLY
Allcommunications relating 1 this application during s processing must be in wrting and emaled fo
‘aresearch@uwisd ac uk , vith the il Ethical Approval folowed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES Should submilthis orm
(and receive the outcome) via systems explained to you by the supenvisorimodue leader

Io.order.for research to result in benefit and minimise risk of harm, it must be conducted ethically. A
fesearcher may not be covered by the University's insurance f ethical approval has not been obtained
prior to commencement.

“The University folows the OECD Frascati manual definion of research activity: “creafive viork undertaken
on a systematic basis n order to increase he stock of knowledge, including knoviedge of man, culture and
Society, and the use of his stock of knowiedge {0 devise new applications”. As such this covers activies
undertaken by members of staff, posigraduate research students, and both taught posigraduate. and
undergraduate students working on dissertations/projects

“The individual undertaking the research actiiy is known as the “principal researcher”

Ethical approvalis not required for routine audits, performance reviews, quality assurance studies, esting
wihin normal educational requirements, and terary or artisticcricsm.

Please read the notes for guidance before completing ALL sections of the form.

“This form must be completed and approved prior to undertaking any research activity. Please see
Checkistfor detals of process for different categores of application

SECTION

bout You (Principal Researcher)

et iy Wy
Fangs

2 | ek atbores ratapply: | emver orstar Bl ==
Uncergraduate Stugen | | LaserPosoradite | o | posgraduge |

S eAcseme
DicpineiCente Unierst o ales Trty SantDavis

o+ [ campus: comarten

5 || Ermette= 2205042@student.uvitsd.ac uk_

o | contact Teiephone Number: | 7o e
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7| student Number 2205042

8 | Programme of Study BA3 Primary Education with QTS

9| Directorof Stusies/Supenvisor | Dave Stacey

SECTION B: Approval for Research Activity

[ Flas the research aciiy received approval n principle?
(please check the Guidance Notes as to the appropriate
approval process for diferent lovels ofresearch by different | YES | &
cateqores of indvcual)

wo | o

2| Y5, please indicale s0urce | Rosoarch Dogross Gammios
approval (and date where known): R =@ e =)

Approval in_principle must be | nsiute Research Commitee | 0

o o e v souree oI S o

rio o seeking enica approva er (e

o o Module Lead b4 12.11.2024

Elaine Sharping

SECTION C: Internal and External Ethical Guidance Materials

Please listihe core elhical quidance documents ihal have been referred 1o Guring the compietion of
tis form (including any discipine-specific codes of research ethics, location-specifc codes of
research efhics, and alsa any specifc ethical guidance relating o the proposed methodology)
Please tick fo confin that your research proposal adheres o these codes and guidelines. You may
200 rous to this table if needed.

UWTSD Research Ethics & Integrity Code of Practice B

2| UWTSD Research Data Management Policy

B
EWC Code of Conducts B
British Educational Research Association (BERA) (2024) Eihical Guiiies,for 5
4| educationsl ressarch 5" eciton. Avilable at. Ethical Guidelines for Educationsl

Research fith eqiion (2024) | BERA (Assessed: 16 October 2024

SECTION D: External Collaborative Research Activity
I there are extemal collaborators then you should gain consent ffom the contact persons to share their
personal data with the universiy. If there are no extemal collaborators then leave inis section blank and
continue fo section E.

T stiuton
2| Contactperson name

3 Contact person e maf address

4| Ts your research extemaly funded? Yes [0 [ Wo [ =
5| Are you n receipt of a KESS scholarship? Yes [ 0 [ No | =
& [ Are you speciically employed o | Voluntary Yes [ o | v | ®
5 undertake this research in ether a

7| paid or voluntary capacity? Employed ves [ o | w0 | &
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5 ] Is the research being undertaken | 1YES then the.
within an existing UWTSD &fhuafa | permission question
Professional Leaming Partnership | below does notneed | YES | E | NO | 3
(apLPY? to be answered

S| Has permission fo undertake the | (I YES attach copy)
research has been provided by the | IfNO the application | YES | @ | NO | O
partner organisation? cannot continue

Where research activity is carried out in collaboration with an external organisation

I s, please attach a copy of any final approval (or nterim approval) from the organisation (this
may be a copy of an email i approprate).

SECTION E: Details of Research Activity

[An exploratory case study arsing flom praciice (nofcing) and
investigated furiher through ideniified research tools. The assignment
1 |indicative tte:  concludes with the identification of an intervention ihich can be pilted

throughout Professional Teaching Experience and evidenced through
reflecton in the Professional Learning Standards.

2 |Proposed startdate:  |25.11.202¢ Proposed end date: 07.01.2025

Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the
points below:

Purpose of Ressarch Activy.

Proposed Research Question

aims of Research Actvity

Objectives of Research Actvity

Demonsirate, biefly, how Existing Research has informed the proposed activty and explain

What the resesrch activiy will 04 {0 the body of knowisdge
How it sdresses an area of importance.
Purpose of Research Actiity

The purpose of this research actvty s to invesftigate the infuence of forest school on children's
emotional well-being. This topic wil enhance my professional development, as | vill become more.
confident with adapting my teaching, alining it with the curticulum’ “four purposes” {0 build
ambitious, seif-assured, and resient pupls. (Edwards, 2022).

Ecwarcs, . (2022). How outdor eaming can help you ] he four purposes of the new Gurtulum for
Waiss. [onine] Leaming though Landscapee. Avaisbi st hipe/t.org dkewshou-outdoor eaming-can-
 rol-you Al the our-purposes o he-new-cumoum-for-ales.

pis b

Rescarch Question
|, | How docs forest school influence chidren's emational well-being?
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P boxshoud s 5 oupe]

(Rims of Research Actvity
+"Todesign, conduct and criicaly evaluate a close-to practice research project (case stucy)
focusing on the model ofthe ransformative teacher i developing pracice that has a posiive|
impact o the leamer
B + To better understanding how frest school influences children's emofional welLbeing through|
conducting a questionnaire, semi-structured interviews and observations

(Objectives of Research Activity

The objectives oftis research study are to explore the inflence of forest school on chikdren's
& |emotionalwellbeing in a primary school seting

Proposed methods (maximum 600 words)
Provide 2 brie{surmary of all the methods that may be used in the research actiity, making i clear
what specific techiques may be used. If methods ther than those listed in ths section are deemed
appropriate later, additional ethical approval or those methods will be needed. You do not need to
{usity the methods here but should nstead describe how you infend to collect the data necessary for
y0u to complete your project.

1 am undertaking a small-scale research project, exploring how Forest School infuences chidren's
emotional well-being through a case study approach. The proposed methods of this research actit
are fisty a consideration ofthe curtent erature regarding the influence of foest school on
chidgren's emotional iel-being_| willbe drawing on academic resources throughout | wilalso act
2s 2 non-parfcipant abserver. using an observation fable and the Leuven Scale of Wellbeing for
ata collecion. The observations wil take place duing the forest school session where | vill be
designing my own observation schedule. | il choose a small sample of children randomiy and
observe their state of wellbeing through the course of the forest school session. Observations wil
be done every five minutes, and | vl record their score using the Leuven Scale of Well-Being (in
learning) ranging from 1 being exiremely ow state of emofional wel-being fo 5 being the optimum
|, |emotonalstate of welloeing a chid can experience. Once all scores are recorded, | vl ik out the.
average. There will also be a comment secton for note taking. Additonall, | il conduct tio small
group semi.struclured inferviews with up to 5 chilren per group to gather thei thoughis on Forest
School. The inervievs will be taken place in an appropriate comforiable open space. | wil akso be
creating questionnaires on Microsot forms uhich wil incude fon varied questions to gain teachers
insighis ino how they believe Forest School may infuence their pupi's emofional welLbeing. The
teachers involved may not have taugh forest school sessions before therefore the responses may
be loss bias as fhey aren't running the sessions themselves. These questionnaires will be completed|
wihin a private safe space. During this research the participants wil be given the right o withdrau
and had completed consent forms and the children wil be ofered confinue assent throughout the
interviews.

Location of research activity
dentity all ocations where research activity wil take place.

[The research study will take place in an urban school n South West Wales

sk
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N

Research activity outside of the UK
I research actity wil take place overseas, you are responsible for ensuring thatlocal ethical
 considerations are complied with and that the relevant permissions are soughi. Specify any local
quidelines (c.g. from local professional associations/leamed socieies/universities) that exist and
uhether these involve any ethical stipulations beyond those usual in the UK. (provide details of any
licenses or permissions required) Also specify whether there are any specifc ethicalissues raised
by the local context n which the research actity s taking place, fo example, pariula.cultsal
and/or legal sensiviies or vulnerabilfies of paricipants. Ifyou Ive n the country where you uill o
the tesearch then please state this.

NA

Use of documentation not n the pubic domain: Are any documents NOT | N =
10| publcly availabie?
YES o

es, please provide Getals here of how you vl gain access [0 specii documentation that s not
in the public domain and that hs s in accordance vith the current data protection law of the
ounty in question and that of England and Wales.

11

i b shou expand a5 you type)

Does your research relate to one of more of the seven aims of the Wellbeing
of Future Generations (Wales) Act 20157 v

12 | A prosperous Wales

3

13 | A resilent Wales

14 | A healtier Wales

15 | A more equal Wales

16 | A Wales of cohesive communities

17 | A Wales of vibrant culture and thriving Welsh language
18 | A globally responsible Wales
19 | ITYES to any of the above, please give defaik:

olo|o|o|olo|o
o0 (oo {2 | 2 |02 |02

SECTION F: Scope of Research Activity

Willthe research activity include: YEs | NO

1| Use of a questionnaire or simiar research instrument?

B
2 | Use of intervews? E
3| Use offoous groups? o
4 o

Use of participant diares?
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5[ Use of video or audio recording? o=
©_| Use of computer-generated fog les? S
7| Partcpant observation ith their knowiedge? 2o
8| Partcpant observation wihout hei knowiedge? o=
o[ Acees o personal o conienal normaion vilhout e pariparts s | 5|
10 | i enence s oyl sy o cmtna A onemiuE? o=
1| Performance of any acts which may cause embarrassment o afectseftesieem? | 0 | &
12 | Investigation of partcipants mvoived n egal actvites? o=
13 | Use of procedures that imvolve deception” o=
14 | Administration of any substance, agen or placebo? o=
15 | Working with I vertebrate animals? o=
16 | Procedures that may have a negative impact on the environment? o[ =
7 | Other primary data collcton mefhods. Please indiate the /pe of Gafa colection

method(s) belou:

Detais of any othe primar data coecton method ol =

chis b sttt o

17O o every question, then the research activiy i (ethcaly) ow sk and may be exempt
follwing sections (please refer o Guidance Nofes)

obiained

SECTION G: Intended Participants

from some of he

11 YES to any question, then no research activiy should be undertaken unti fll stical approval has been

Detais of any other participant groups:

If there are no participants then do not complete this section, but go directly to section H.
Who are the intended participants:
ves | No
1| Students or saff at the University? o=
2 | Adults (over the age of 18 and competent o give consent)? 8 | o
3| Vnerable aduts? o=
Children and Young Peaple under the age of 187 (Consent from Parent, Carer or
# | Guardian vil be required) 210
5 | Prisoners? o=
6 | voung offenders? o=
Those who could be considered fo have a parbcularly dependent reaionsfip wih
7| the investigator or a gatekeeper? 2E
8 | People engaged i llegal actvtes?” o=
Oiners Please ndicate the parlicipants below, and speciicall any group who
9 | may be unable to give consent
o| =
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Participant numbers and source

Provide an estimate ofthe expected number of paricipants. How willyou idenfiy participants and

how il ihey be recrted?

10

How many partcipants are

expected? 26 partcipants

"

‘Approximately up to 10 questionnaires
containing 5 pupis per group.
Who wilhe partipants be? | Approxmatel)

Approximately up fo o small group semi-structured inferviews
‘Approximately up 1o 5 pupis 1 vill be obsenving during a forest

1 teacher, choosing randomised chidren to paricpate vihin the

12

How vl you identiy the.
participants?

Random sample vih support of re classroom teacher which all
partcipants vioud have given consent or assent

information for participants:

NA

13

Wil you desciibe The main research procedures 1o pariipants in
advance, so that they are informed about what fo expect?

1

Wil you tell partcipants tha their partcpation i voluntary?

15

Wil you obtain written consentfor paricipation?

1

Wil you explain {0 participants thal refusal 0 paricipate in the
research wil not affect ther reatment or education (f elevant)?

7

I the research is observational, wil you ask particpants for their
consent to being observed?

1

Wil you tll participants thal they may vathdrav from the fesearch at
any fime and for any reason?

19

‘With questionnaires, il you give pariipans e oplion of omiting
questions they do not want to answer?

2

Wil you tell partcipants tha ther data vl b freated vah full
confidentialty and that if published. it wll not be identiable as theirs?

21

Wil you debrief participants at he end of ther paricipation, in 2 way
appropriate 1 the type of research undertaken’”

AR R R R C

ololo|o|o|o|o|a|o

ololo|o|o|ofo|o|o

2

11NO to any of above questions, please give an explanation

Information for participants:

2

Wil paricipants be paid?

2

Is specials electical o other equipment to be used vih partipants?
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2 | Ave there any fnancial or ofher inferests o e investgator or
Universiy arising from this study?
7 | il the research actity involve defberately misleading partcipants in
any way. or the partial or full concealment of the specific study aims?
28 | 11 VES to any question, please provide full detais

SECTION H: Anticipated Risks

‘Gutiine any anticipated risks that may adversely affect any of the participants, the
researchers andior the University, and the steps that wil be taken to address them.

1fyou have completed a full sk assessment (for example s required by a laboratory, or extemnal
research collaborator) you may append that to hs form.

Yes
Mo

o
)

e

k assessment completed and appended?

Risks (o participants
2 | For example: sector-specific health & safety, emotionalditress, financal disclosure, physical harm,
ransfer of personal data, sensilve organisaiional information

Risk fo partcipans

Partcipants may feel unconiortable before or
during nterviews or observations and feel
wortied about how they respond and reluctant fo
withdrau.

o you W TG B R o PGS

1 il make t clear hat | would ke open and
honest answers. There are no right or Wrong
answers. |l make i clear that the answers
they give vill not affect thei education and there.
will be o repercussions or their actons and
answers regarding the research,

During his research the partcipans vl be
given ight to withdraw, complete offered
consent and the children will b offered continue.
ascent. The chidren vl receive both happy and
sad faces, 5o they don' have {0 ask (o

withdrau. | wil ensure there is a protocal n
place such as a member of staff o take the.
child safely back to class.

research aciity may nclude sensiive, embarassing or upsetiing fopics (e.0. sexual oy,

drug use) o isues liely 10 disclose information requirng furher acton (e g_criminal actity), ive

| detais of the procecdures to deal wit these issues, incucing any suppari/advice (cg. helpline
numbers) to be offered to paricpants. Note that where applicable, consent procedures should

make i lear that if somefhing potentially or actuall.legal is discovered inthe course of  project,
it may need to be disclosed fo he proper authories

1 il abide by the safeguarding policies of the school.

Risks to the investigator

4 | For example: personal health & safety, physical harm, emotional distress, sk of accusation of
harmiimoropriety.confictofinterest

Risk {o the nvestigator

e L e
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+ sk of ascusaton f fabricaon or TVl Tolow e UWTSD and BERA eihcal
falifcaton of data guidelnes when conduciing primay research in

+ Srcpuaring issve 2 school. vl iso be aare of my unconscious

D ias but il not allo i 0 ffect my research

University insttutional risks
For example: adverse publicty,financial loss, data protecton

Risk {o the University. o you WG B R T TRty

« Researcher behaving in a way that could | 1 vill behave in a professional manner, ahvays. |
impactthe reationship betweén school | Wil also collect my data on a password
08 university for example researcher | protected fl and alldata wil be confidential

conducting research unethicaly. and anonymous.

Environmental risks.
For example: accidental spilage of polltants. damage to local ecosystems.

Risk {o the environment. o o i gt D 158 5 SOTRERT

. Travel il only be sent fo one chosen school
* Use of disposable resources il it the use of cisposable resources

Disclosure and Barring Service

T1ihe research actvy involves chidren of vulnerable aduls, a Disclosure.
and Barting Senvice (DBS) cerlfcate must be obtained before any. Yes | No | A
contact with such participants

Does your research require you to hold a current DBS Certifcate? g[o]o

TTYES, please give the certiicale number_If the certicale number s ol
‘aualabie please viile ‘Pending’ in his case any ethical approval willbe | 001782276083
sublect o providing the appropriae cerificate number

SECTION

eedback, Consent and Confidentiaity

T

Fesdback
What de-briefing and feedback will b provided to participants, how il this be done and wihen?

A discussion willtake place at the end of interview, showing appreciation fo participation and
debrief of what s going to happen wih the data that has been gatnered. Feedback vil be given in
request and in an appropriate way.

informed consent
Describe the arrangements fo inform pofeniial paricipants, before provding consent, of whatis
involved in participating. Describe the arrangements for participants o provide full consent before:
data collecion begins. I gaining consent n his way is inappropriate, explain how consent wil be.
oblained and recorded in accordance with prevaling data protecton legisiafion.

1yl converse with my professional tutor and lecturer and inform ther of the research | villbe
undertaling_providing reason and rafionale behind the research. However. | il verbaly ask the
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Teacher Gentiied {0 paricipate whether they wish 1o paricipate. | vil aiso ask or helr ongoing
consent duting the research and the confinued assent of the children

3 [ Confidentiality / Anonymity
Set out how anonymity of paricpants and confideniialty il be ensured in any outputs. If
anonymily is not being offered, explain why this s the case.

“The data gathered will not be completely anonymous as | il be aware of which participant said
what. However, there will be o names or name of school ecorded wihin he research study. 1 will
ensure that no ndividual data (raw scores, individual identiable performance outcomes) are made
availadle 1o schoolsiparents efc

SECTION

: Data Protection and Storage

Does the research activi ivolve personal data (as defined by the General

Data Protection Regulation 2016 ‘GDPR” and the Data Profection Act2018 | YES | NO

“DPAT?

“Parsonal data” means any informalon relating fo &n identted or Gentfiable

naturel person (data subject). An identiiable natural person is one who can

be identiied, directy or indirctl, io.aacticulac A reference to an identifer

1 | such as o name, an igenticstion number,iocation dats, an oniine igentieror | & x
o one or more factors specifc to the physical, physiological, genetic, menta,

economic cuttursl or social identity of tht natural person. Any video or 3udio

recordings of paricipantsis considered.a be personsl data.

11 YES, provide a description ofthe data and explain why this data needs {0 be colected:

NA

Does tinvoive specialcategory data (as defined by the GDPR)? YES | No

“Special category Gata” means sensiive parsonal dta consiing of HIGTEn 3

to e data subjects'—

(@) recilar et o,

5 poltioalcpiicns,

(e relgious belefs or cther befes o s simier natre

3 | (@ membarship o  rsc union (wihin the masning ofhe Trad Union snd Labour | 1 x
Relstons (Consoldaton Act 1952),

(2 physicalor mantal et or conclfon,

8 seual e,

(g genatics,

(1) bometrisdata (as ueed for ID purposes)

1fES, provide a description of the specal category data and explain why fhis data needs o be-

colected:

Wil data from the research activity (collecied data, drafts of the thesis, or | YES | NO
materials for publication) be stored in any of the following ways?

&)
o

5 | Manual fles (.e. in paper form)?

& | University computers? B o

7 | Private company computers? o B
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& [ Home or other personal computers? o[ &
9 | Laptop computers/ CDs/ Portable disk-dives/ memory stcks? o | ®
10 | “Cloud” storage or webstes? o | ®
1 | Other—speciy: o | =
For all tored Gata,e7plal the Measures n place fo &nsure e Securty o fhe Gata colcted, data
12 | confidentaly, inclucing Getas of backup procecures, passviord protecton, encryption,
anonymisation and pseudomymisation
Data vl be stored wilhin he universty one GFve ystem.  requires 2 mull factor aufhentcation
which's password protected. Notes vl be taken on a note book during he semi-stuctured
intrviews hoviever,wil be isregarded once successful completon of the assignment and uil be
Kept i a ocked fle- Due o the anonymous nature o the questionnaies, it s ot possibe o
withcraw an individual data at 2 aer siage
Data Protection
Wil he esearch actvy involve any of th folowing actiies ves | wo
13 | Electronic ransfer o data i any form? s [ o
14| g of i vilh ivrsat e Urivery outde of e mmede research | 5| g
15 | Sharing of data with other organiations? o | =
16 | Exportofdata outside the UK or importing ofdata fom outide the UK? o | =
17 | Use of personal addresses, postcodes, faxes, emals orteephone mumbers? | @ | ®
18 | Publication o Gata that might alow identiicaton of mdividuals? o | =
19 | Use of data management system? o | =
20 | Data arcnving? o | =
1 YES to any question,please provide ful detas, explaining how tis il be conducted in
21 | accordance wihthe GDPR and Data Protection Act (201) (and any inemational equivalrts,
where appropriac)
Tivs only Nappens Wiin e Unversfy one G systems Which s passwiord potected
22 [ List alluho wil have access fo the data generated by the research acty
Wil Jayne Rands (e fesearcher)
23 [ List who il ave conirol of, and act as custodian(s)for, Gata generated by the research aciy

Wil Jayne Rands (e researchen)
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U o PG2/E1 FORM

2

Give detals of data slorage arrangements, ncluding security measures in place 10 prolect e data
where ata will be tored, how long for, and in what form. Willdata be archived — if o how and f
not why not

Wil-Jayne Rands (e researchen)
“The data will be deleted after successfl completion ofthe assignment.

25

Please indicate f your data vl e stored n fhe UWTSD Research Data Reposiory (see.
it itesearchdata uuisd ac uk)_If o please explain. (Most relevant to acagemic ste

A

%

Confirm that you have read the UWTSD guidance on data management (see
fios A uwisd ac uiclpraryresearch-datz-management)) YEs | &

2

Confirm hat you are aware that you need to keep al data unil after your
research has completed o the end of your funding ves [
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SECTION K: Declaration

Th informalion which | have provided is correct and complete 1o he best of my knowledge. | have
attempied to identiy any risks and issues related o the research actvty and acknowledge my
oblgations and the rights of the partcipants.

In submiting this applcation | hereby confirm that | undertake to ensure that the above named
research activity will meet the University's Ressarch Ethics and Integrity Code of Practice which is
published on the websie: hitps /v uwisd.ac lresearchiresearchhics/

Dater
1 | signature of applicant: | Mily-Jayne Hands
12112028
For STUDENT Submissions:
2 | Directoraf Dater
Studies/Supenisor
3 | signature:
For STAFF Submissions:
4| Academic Director Assistant Dater
Dean;
5 | signature:
‘Checkist: Please complete the checkist below to ensure that you have completed the form according fo the

guidelines and attached any required documentation

1 have read the guidance notes suppiied before completing the form

1 have completed ALL RELEVANT sections ofthe form in ful

1 confirm that the research activiy has received approva in principle

o fon |

1 have attached a copy of finalinterim approval rom external orgarisation (where appropriate)

1 have attached a fll ik assessment (where appropriate) OWLY TICK IF YOU HAVE
ATTAGHED A FULL RISK ASSESSVENT

= | 1understand that tis my responsibilty to ensure that the above named research activiy il meet
the University’s Research Ethics and Infegriy Code of Pracice.

1 understand that before commencing data colletion all documents aimed at respondents
& | (inclucing information sheefs, consent foms, questionnares, inerview schedules e must be
confitmed by the DoS/Supenisor, module tutor or Academic Director.

RESEARCH STUDENTS ONLY
Once complete, submit s form via the MyTSD.Doctoral College Portal a (itps:/imytsd untsd ac.ul

RESEARCH STAFF ONLY
Allcommunications relaing 1 this application during fs processing must be in wrting and emaled fo
‘aresearch@uwisd ac uk , vith the il Ethical Approval folowed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES Should submit this orm
(and receive the outcome) via systems explained to you by the supenvisormodue leader
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SAMPLE CONSENT FORM (PARENTS)
PROJECT TITLE:

Name of Researcher.

Please initial box

1.1 confirm that | have read and understand the information sheet dated YOOCX for the
above study.

2.l understand that my child's participation is voluntary and that | am free to
withdraw my child from the study at any time, without giving any reason.

3.1 understand that my child can choose to withdraw at any time, without giving a
reason.

4. 1understand that the information given by my child will be used in a university
assignment

5. I understand that my child's name wil not appear at any time

6. 1 agree for my child to take partin the above study.

Child's name Parent signature Date

When completed, please return in the envelope provided to
by the of (date)

Thank you.

oo oo
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SAMPLE INFORMATION SHEET
PROJECT TITLE:

* THIS LETTER SHOULD BE MODIFIED AS NECESSARY FOR PARENTS.

FOR PARTICIPANTS IN KEY STAGES 2, 3, 4 AND 5, YOU WILL ALSO
NEED TO PROVIDE A SIMILAR LETTER TO SUIT THE AGE AND
EXPERIENCE OF PUPILS.

Dear Parent / Guardian,

My name is XCOU and | am studying for a BAE qualication at Yr &ihtofa. University of Wales
Trinity Saint David. | am currently  student teacher vithin XO0X (name of school) and am
teaching in your childs class

| would like to invite your chid to particpate in my research project. The tite of the project is
500 and 1 aim to 0. Through your child's participation, | hope to ascertain X00X

‘Add information here about the process — observation, group interview (including recording).

All names vill be kept stictly confidential and wil only be known by myself and my research
partner. Your child’s participation inthis study is completely voluntary 50 you or your child can
withdrav from the study at any stage. Your child will also be asked to give their assent before
the beginning of the study.

After careful and precise analysis of the ata obtained from the lesson observation and group
interview, | vould be happy to provide you with a copy of the findings at your request The
resuts of the research wil be discussed in a universty assignment that il contribute to my
PGCE course. The results ofthis study will be stored on 00 and allraw data wil be destroyed
onc the assessment has been marked.

1 thank you in advance for your ime. If any questions do arise, feel free to contact me at your
convenience.

‘Yours sincerely,

NAME OF RESEARCHER
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