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Investigating honesty

Some researchers believe that:

* when we are being truthful, our eyes look to the left;
* if we are not being honest, we look to the right;

* this process is reversed for left-handed people.
Other researchers are not so sure.

Task: Design two ways in which this could be investigated.
Make sure that you:

* Decide what you are researching in each study;

* Write appropriate research questions.




A large-scale study about honesty:
https://honestyproject.philosophy.wfu.edu

Big Questions

* What is the definition and value of honesty? What are the behavioral
and motivational requirements for being honest or exceptionally so?

» To what extent are people honest? How does this vary by culture?

* What contextual and internal factors encourage honesty and shape
its development in individuals, groups, organizations, and
institutions?

* What are the consequences of honesty and dishonesty for
relationships, groups, organizations, and institutions?

« Under what conditions is dishonesty justified, if any? What factors
lead people to be receptive to or offended by honesty?
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The Research Onion
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* research strategy;
* time horizons; T el

» data collection techniques and

analysis (Saunders et al., 2007)



Research Philosophy

* Research philosophy refers to the set of beliefs concerning the nature of the reality
being investigated (Bryman, 2012).

* The choice of research philosophy is defined by the type of knowledge being
investigated in the research project (May, 2011).

* Knowing the nature of reality is crucial to understanding how you make meaning of
the data you gather.

* These assumptions help to orientate your thinking about the research problem, its
5|g|n|f|cance, and how you might approach it so that you can contribute to its
solution.

* It is usually examined in terms of ontology and epistemology.



Definitions

www.youtube.com/watc

h?v=UHIOThG2kNU

Ontology = the nature of reality
and of what really exists

Epistemology = the
relationship between the
knower and what is known

Axiology = the study of the
nature of value


http://www.youtube.com/watch?v=UHl0ThG2kNU
http://www.youtube.com/watch?v=UHl0ThG2kNU

Epistemology

Ontology < > Axiology
Must harmonise

Paradigmatic commitments in the macrostructure of science (from
Patterson and Williams 1998: 286, as adapted from Laudan 1984)



Research Methodology
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the nature of reality and
of what really exists

Ontology in real life

o

What is time? Are my feelings real? What is 'nothing' and
does it exist?




the nature of reality
and of what really

exists

Ontology...

* is the study of being -

...of how we determine if things exist or not. It attempts to take things that are abstract
and establish that they are, in fact, real.

* helps researchers to recognise how certain they can be about the nature and
existence of objects they are researching.

For example:

 what ‘truth claims’ can a researcher make about reality?

* who decides the legitimacy of what is ‘real’?

* how do researchers deal with different and conflicting ideas of reality?



Ontology

Moon & Blackman (2017)

A guide to ontology, epistemology, and
philosophical perspectives for
interdisciplinary researchers — Integration
and Implementation Insights (i2insights.org)

1.0 ONTOLOGY: What exists in the human world that we can acquire knowiledge about?

Realism: one reality exists

L

i
1.1 Naive realism 1.2 Structural realism 1.3 Critical
Reality can be Reality is described by realism
understood using scientific theory, but its Reality captured
appropriate underlying nature remains by broad critical
methods uncertain examination
\ J
|

Realist ontology

1.4 Bounded relativism

Mental constructions of reality are ~ Realities exist as multiple,

Relativism: multiple realities exist ————»

[ 1.5 Relativism

equal in space & time within intangible mental
boundaries (e.g., cultural, moral, constructions; no reality
cognitive) beyond subjects
\ J

Y

Relativist ontology



https://i2insights.org/2017/05/02/philosophy-for-interdisciplinarity/#:~:text=Ontology%20helps%20researchers%20recognize%20how,and%20conflicting%20ideas%20of%20reality%3F
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Realism v. Relativism

https://research-methodology.net/research-

philosophy/realism/

Realist ontology:

* relates to the existence of one single
reality which can be studied,
undehrstood and experienced as a
‘truth’;

I.e. reality is independent of individual
or cultural beliefs, and that truths exist,
whether or not we perceive them.

Realists argue that reality is independent
of out thinking.

tttttttt

Relativist ontology:

nnnnn

* based on the philosophy that reality
Is constructed within the human
mind, such that no one ‘true’ reality
exists.

I.e. reality is ‘relative’ according to how
individuals experience it at any given
time and place. Truth and meaning are
context-dependent and can vary from
one context or culture to another.

Relativists believe that what there is
depends on our point of view.



https://research-methodology.net/research-philosophy/realism/
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the relationship between the
knower and what is known

Epistemology

Understanding how we come to know that something is the case,
whether or not it is a matter of fact;

e.g. ‘the Earth is warming’.



the relationship between the
knower and what is known

Epistemology...

* is the study of knowledge.

* is concerned with all aspects of the validity, scope and methods of acquiring
knowledge.

For example:
a) what constitutes a knowledge claim;
b) how can knowledge be acquired or produced;

c) how the extent of its transferability can be assessed. Epistemology is

Important because it influences how researchers frame their research in
their attempts to discover knowledge.



Subject = the researcher
Object = the thing being researched

Epistemology

By looking at the relationship between a ‘subject’ and an ‘object’, we can
explore the idea of epistemology and how it influences research design.

2.0 EPISTEMOLOGY: How do we create knowledge?

2.1 Objectivism 2.2 Constructionism*
Meaning exists within an object: an objective Meaning created from interplay between the
reality exists in an object independent of the subject & object: subject constructs reality of
subject object




Objectivism

Objectivist epistemology
assumes that reality exists
outside, or independently, of
the individual mind.

Objectivism holds that the
world is full of facts - that each
thing is itself; e.g. a chair is a
chair, a rock is a rock.

This is a regardless of what we
think about them or each
person's experience with them.




Objectivism

If | call a rock a cat, that does not change its fundamental
nature. It is still a hard, grey lump of natural matter. | can
only consider it in terms of its attributes.

Even if | want it to be a cat, there's no evidence that it is
one so it cannot be one.

Objectivists believe that there is a reality to be observed
and that observers who look at the same phenomenon
will basically agree on its existence and its characteristics.




Objectivism — strengths and limitations?

Strength Limitation

e researchers put aside their * does not take into account the
personal opinions and subjective influence of the subjective
feelings in search of truth or context on the subject under

facts. study.



Subjectivism

Subjectivist epistemology relates to the idea that reality is shaped to
fit the purposes of individuals and interpret it in a way that makes
sense to them.

The value of subjectivist research is in revealing how an individual’s
experience shapes their perception of the world.

Subjectivism = our existence does not have identity until | experience
it; knowledge is subjective; there is no objective test of its truth.



Subjectivism

The rock you see is not necessarily the
same rock that | see. It does not exist
until we perceive it.

One person says: “Oh, look at that ugly
rock.”

Another says: “Look at that wonderful
specimen of sedimentary geology!”

Subjectivists would argue they are
effectively looking at two different
rocks.



Subjectivism - strengths and limitations?

Strength Limitations

* allows participants to openly use ¢ may lack consistency or reliability as
their own experiences and it is influenced by individual biases,
reflections in order for the perspectives or emotions.
researcher to uncover valuable

e if different researchers were to
analyse the data, it could lead to
slightly different conclusions
because each researcher's own
personal experiences impact which
pieces of data are viewed as more
or less important.

meaning.



Constructionism

Constructionist epistemology assumes that knowledge is a human product
and is socially and culturally constructed.

Individuals create meaning through their interactions with each other and
with the environment in which they live.

The value of constructionist research is in generating contextual
understandings of a defined topic or problem.

Constructionist = all knowledge builds upon prior knowledge and that people
actively make their own knowledge.



Constructionism

The rock is arock because we
have learnt to see it as one.

www.youtube.com/watch?v=E
baOR8ahoSM&t=18s



http://www.youtube.com/watch?v=EbaOR8ahoSM&t=18s
http://www.youtube.com/watch?v=EbaOR8ahoSM&t=18s

Constructionism - strengths and limitations?

Strength Limitations

* focuses on the experiences of ¢ does not allow for conclusions
individual participants and on that can be generalised to other
processes and experiences populations.
over time.

* subjective nature of
Interpretations.



what we value

Axiology

Axiology is the philosophical study of value.

Axiological considerations help researchers decide what is valuable and
ethical to research.

It helps you to understand that people’s opinions matter while carrying out
research (Silverman, 2013).

More information - Deane, 2018

A guide for interdisciplinary researchers:
Adding axiology alongside ontology and
epistemology — Integration and
Implementation Insights (i2insights.org)
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Ontology, Epistemology and Axiology

Ontology discusses what you want to know about the theory of ‘being’
= how the nature of the object being studied results in knowledge.

Epistemology discusses the process of acquiring knowledge.

Axiology discusses the value associated with the usefulness of the
knowledge gained.




The Research paradigm

Ontology
Meth0d0|ogy The nature of reality and of
The strategy and what really exists
justifications in constructing
a specific type of knowledge
Axiology

Epistemology

The relationship between the inquirer
and what is known

What we value: the ultimate
worth of research

Malau-Aduli & Alele, 2023

1.3R rch Paradigms and Phil hical Assumptions — An Intr tion
toR rch Meth for Undergr te Health Profession St nt


https://jcu.pressbooks.pub/intro-res-methods-health/chapter/1-3-research-paradigms-and-philosophical-assumptions/#:~:text=Axiology%20refers%20to%20the%20researcher%27s,and%20types%20of%20perceptual%20biases.
https://jcu.pressbooks.pub/intro-res-methods-health/chapter/1-3-research-paradigms-and-philosophical-assumptions/#:~:text=Axiology%20refers%20to%20the%20researcher%27s,and%20types%20of%20perceptual%20biases.
https://jcu.pressbooks.pub/intro-res-methods-health/chapter/1-3-research-paradigms-and-philosophical-assumptions/#:~:text=Axiology%20refers%20to%20the%20researcher%27s,and%20types%20of%20perceptual%20biases.
https://jcu.pressbooks.pub/intro-res-methods-health/chapter/1-3-research-paradigms-and-philosophical-assumptions/#:~:text=Axiology%20refers%20to%20the%20researcher%27s,and%20types%20of%20perceptual%20biases.

Useful video

www.youtube.com/watch?v=hkcqGU7l zU&t=97s
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Theoretical
Perspectives

3.0 THEORETICAL PERSPECTIVE: What is the philosophical orientation of the researcher that guides their action/research?
Knowledge acquisition is deductive, ‘value-free’, generalizable «+——— Knowledge acquisition is inductive, value-laden, contextually unigue

Application: to predict

3.1 Positivism
Natural science methods (posit, observe,
derive logical truths) can be applied to the
social sciences

3.2 Post-positivism
Multiple methods are necessary to identify a
valid belief because all methods are imperfect

3.3 Structuralism The source of meaning comes from the formal structure found in language & can apply to all aspects of human culture \

_Application: to understand

|' 3.4 (Social) Constructivism Meaning making of reality is an activity of the individual mind \

: 3.5 Interpretivism Natural science methods cannot apply to social science; interpretations
of reality are culturally derived & historically situated

J

Y ¥ L
3.5a Hermeneutics 3.5b Phenomenology 3.5¢ Symbolic interactionism
Hidden meaning (of language) exists in The essence of human experience of The researcher must take the position of
texts, practices, events & situations, phenomena is only understood when the those researched (interaction) by sharing
beneath apparent ones researcher separates their own experiences language & other tools (symbols)

_Application: to emancipate or liberate

Application: to deconstruct

3.6 Critical theory Research & theory should be used to change situations (focuses on
power relations, critiques assumptions & evolves)

. I . =
3.6a Emancipatory 3.6b Advocacy or 3.6c Feminism
The subjects of social participatory The world is patriarchal &
inquiry should be Politics & political agendas the culture it inherits is
empowered should be accounted for masculine

Application: any or all

3.7 Post-structuralism Different languages & discourses divide the world & give it
meaning

i 3.8 Post-modernism Truth claims are socially constructed to serve interests of particular
| groups, methods are equally distrusted; might not be possible to arrive at any conclusive
: definition of reality

3.9 Pragmatism All necessary approaches should be used to understand research problem \




Positivist Approach

Posiltivisdm comes up with research questions and hypotheses that can be evaluated and
analysed.

Common knowledge of the world can be measured and explained using positivist
approaches.

Positivism uses research questions that can be tested. It helps you find explanation by
using the generally accepted knowledge of the people.

Positivism = if something is not measurable, it cannot be known for certain.

Positivists believe that, to be valid, research must be:

* Linear
www.youtube.com/wat

* Objective ch?v=mbof5Fyiw8U

e Generalisable


http://www.youtube.com/watch?v=mbof5Fyiw8U
http://www.youtube.com/watch?v=mbof5Fyiw8U

Positivist Approach

Do you think that
research in education
can be positivist?

Qualitative Quantitative
Methods Methods

Interpretivism, Positivism, Deductive

https://research- Constructivism, Logic, Confirmatory
methodology.net/rese
arch-philosophy/ Exploratory Research Research
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Interpretivist Approach

Interpretivism is based on the assumption that reality is subjective,
multiple and socially constructed.

I.e. we can only understand someone’s reality through their
experience of that reality, which may be different from another
person’s reality that has been shaped by the individuals’ historical
or social perspective.

https://research-
methodology.net/research-

philosophy/interpretivism/
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Interpretivist Approach

Do you think that
research in education
can be interpretivist?

More information:
www.youtube.com/w
atch?v=o0ULEWzJHc-I

Interpretive approaches rely on
guestioning and observation in order
to discover or generate a rich and
deep understanding of the
phenomenon being investigated.

This is closely associated with
gualitative methods of data collection.




Positivism versus Interpretivism - Limitations

Positivism Interpretivism
The data that it produces can be inflexible. The researcher’s subjectivity in
It fails to address aspects such as personal beliefs, e data collection

experiences and motivations. _
e analysis

i.e. what | think may not be what you think. | might
observe somebody to be upset and you might see
them to be fine. We all see things differently.



https://research-methodology.net/research-
philosophy/pragmatism-research-philosophy/

Pragmatist Approach

Attempts to find a ‘middle ground’ — focusing on the usefulness of
research findings

This enables pragmatic researchers to conduct research in innovative
ways to find solutions to research problems.

Pragmatic studies often seek to understand the multiple factors
involved in people's actions in a given situation.

Pragmatists acknowledge that their inquiry will not lead to certainty
because very little is certain.

More information:
www.youtube.com/watch?v=W_SDL07BmVo
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Research Philosophy

Despite the inherent differences between these philosophical
approaches, one philosophy is not inherently better than the other,
although researchers may favour one over the other (Podsakoff et al.,

2012).

The philosophy simply provides the justification for the research
methodology. The methodology should be informed by the nature of
the phenomena being observed.



Research Philosophy —
So what does this look like in practice?

Highly structured Small samples Mixed-method
Large samples In-depth investigations  OR
Measurement Multiple-method
Quantitative Qualitative Quantitative and

(but can use qualitative) qualitative



The Research Onion

Start from the outside and peel

each layer away until you reach the

core. /
|

These layers are broken up into six '
main areas: |

e research philosophy;

* research approach;

* research methodology choices;
* research strategy;

* time horizons;

» data collection techniques and
analysis.
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Archival research
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Mixed methods

Positivism

Critical realism

Deductive

ARductve Postmodermism

Pragmatism

(Saunders et al., 2007)
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Interpretivism \

|




Methodological Choice

Mono

Mixed




Mono-method

When using this method, you are required to gather one type of

information; that is using either quantitative or qualitative
methodology.

You cannot combine the two.



Mixed-method

This method permits one to combine quantitative and qualitative
methodology in a research to create a precise set of data.

The mixed method combines methods to create a single dataset.
(Flick, 2011)



Multi-method

This method is similar to the mixed method because the two combine
guantitative and qualitative methodology.

Although they are similar, they have their differences.

While mixed method combines methodology to establish a particular
set of data, multi-method does not.

The multi method is used where the research is divided into segments,
with each producing a specific data set (Flick, 2011).

(i.e. one RQ uses one method, another RQ uses a different one.)



The Research Onion

Positivism
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e data collection techniques and
: G (Saunders et al., 2007)
analysis.



Research Strategy

The research strategy describes how the
researcher intends to carry out the work
(Saunders et al., 2007).

The strategy can include a number of different
approaches; e.g.

* experimental research;
* action research;
* case study research;

* surveys.
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Time Horizon

Cross-sectional

 Compares different population groups at a
single point in time.

Longitudinal

* Collects data repeatedly over an extended
period;

* Used where an important factor for the

research is examining change over time
(Goddard & Melville, 2004).




The Research Process —things to consider

Ontology — what can we know?

Realism

Epistemology — how can we know?

>
Relativism

<
Objectivism

<

Constructionism

Theoretical Perspectives

>
Subjectivism

Positivism

<

Pragmatism

Methodology — how can we find out?

>
Interpretivism

Quantitative

<

Mixed / Multi

Method(s) — what tool(s) do we use?

-
Qualitative

e.g. Experiments

-
e.g. Interviews



Assignment Component 2

Section Suggested content Suggested
word
count

Introduction Briefly introduce your topic and the research question that you 200

have chosen to focus on in this part of the assignment.
W tre e Ty S eSSt ey
Chosen method What is/are your chosen method(s)? 1000
e Quantitative
e Qualitative
e Mixed-methods approach
SRR R e N B i LRy B -SRI PH R E-PR e th o e{ )2 600

Ethics What are the ethical considerations that relate to your study? 500

Research tool(s) What is/are the research tool(s) that you have selected? 1000

Data analysis Which method(s) of data analysis have you chosen? 400

method(s)

Conclusion Summarise your intentions. 50




In preparation for Assessment Component 2, consider how the
following elements have an impact on your study:

e Ontology

* Epistemology

e Research paradigms

Task 1:
Undertake further reading about ontology and epistemology and
make notes.

Task 2:
Consider which research paradigm best suits the research that you
intend carrying out.

Task 3:

Ontology, epistemology, methodology
and methods:
www.vohtube.com/'watch?v=F2mHeudP
GNI

Denscombe, M. (2010) Ground rules for
social research guidelines for good

practice.
Chapter 7, p.117-135.

Cohen, L., Manion, L. & Morrison, K.
(2011) Research Methods in Education,
7th ed.; Routledge.

Pages 5-7: 1.3 Two conceptions of social
reality







Assessment Component 3

e SECTION L: Types of Personal Data
e SECTION M: Participant Information and Consent
e SECTION Q: Risk Assessment




SECTION Q: Risk Assessment
£

Outling any anticipateq risks that Mmay adversely affect any of the participants, the "esearcherg andy
e niversity and the Steps that will be taken to addresg them,
If you have Completey afull rigk assessment (for €Xample a5 requireq by a Iaboratory, Or externg
'esearch collaborator OU mg append thay to this form.
. Full rigk assessment Completey and appended? % ’[
Risks to
|_YES T
m i
Risk: How wy you address any risks»
'S box Shoufe expand as U type)
\ON Legal risks. Aclivities that oo Tesult in the Participan; 'esearchers ang 7 or % NO
c Universizj/ commiffing an Offence; aclivitiog that might legq tog Participant
a{‘o‘\ ﬁsc/os/hg Crimina/ actfvity to 4 researcher Which Woujg ecessitate "eporting ¢, ]
‘Qﬁ“ 2\ g ’forcemem‘ aufnoriﬁes; activities that Could resy in a cjyj Claim for comensation
O ormy as " . — ' ?
Wi 0 g’\\fe“ . T How wjy you address any risks»
ng 9 2" ) )
\\a:‘)\.\d\\ }:\’O“S_ ; 59 csear® dures ™ o ) angas 0y 5,
£ aver arC ota e o "esearcher ang ;5 Universyy, .Bm
o 1es® OfV \ o\ te 0 (\’\‘? o 18! mm
e e, 19 pers b ficpd elev@ e\ Y Will yo, address ap, lisks?
O™ & P2 on G T for 3 ks
TOGGS P ‘\)‘53\ &?mﬂ’{\oﬁ e
\! Toe e f Personal Data| YES NO
A0 TION L: Types o if Un/vers;lfy or the Unfvers/fy/ mm
\p W\ adic® SEC oo o Bl [Tl research Community any , or the
el fined by =N
WWY v \)\3‘“ 3“30‘ ¢ | Personal Data rsonal data (as det 2018)? : ifiable Ml yoy address any risks»
g L you e’\L,\,‘\\\ not ob?’e(:\, h activity i”"o""; p%ata Protection Ac identified or 'dent'hlo can be '
N ron n\S nse the researc ion 2016 and the ion relating to an on is one w h as
2 arch 0 ¢ | Does . ulation information >1é atural pers T e
o= ese eind " e tection Reg ans any in identifiable n to an iden or O
e b e | | Pro | data me ject’). An i FEENEMES 2 £ 1 rortoone O
“ “‘\ “’\‘- ‘a"\ a“ Persona ‘data Sub]e . rﬂcularby ine identifie ic
S N P sor | person (‘data sut tly, in_particul ta, an onlin tal, economic,
: e ve . ified, direc vl lly umber, lo iological, genetic, dio recor
WY L ok y identi identification n ical, physiolog ideo or au
a“\‘; : \\)a e e, an ide - he physical, on. Any vi onal data. .
A Nttt et B OB e Byl [ " considered {o be pers lain why this
W cenall 1| mor | or social identity tion of such are c the data and exp
“ info cultura ants and tranSG”F?c'Ie a description of
partlclp_ YES, provi
ked ! :
H y;gunggds to be collected
da




Section M: Participant
Information and Consent



K

SECTION M: Participant Information and Consent

Information for participants

It is normally expected that those participating in research should do so

having given their informed consent. If this is not appropriate or practical,

explicit justification must be provided, in line with prevailing disciplinary

conventions. Please note however, that informed consent to participate in YES NO N/A
the research is separate from consent to process (e.g. collect, analyse,
store, reuse or share) personal data, as the University’s lawful basis for
processing personal data in research activities is part of its ‘public task’.
1 | Will you obtain written consent for participation? O O O
> Will you describe the main research procedures to participants in g - -
advance, so that they are informed about what to expect?
3 | Will you tell participants that their participation is voluntary? O O O
4 Will you explain to participants that refusal to participate in the g - -
research will not affect their treatment or education (if relevant)?
5 If the research is observational, will you ask participants for their g - -
consent to being observed?
6 Will you tell participants that they may withdraw from the research g - -
at any time and for any reason?
7 Will participants be made aware of how you will treat any ] 2 8
information that may reasonably by considered as confidential?
If your research requires your participants to sign up for a service
8 | provided by an external company or organisation will you inform L] O O
them that their data may be stored and processed outside UNTSD?
9 | Will you give participants the UWTSD Privacy Notice for Research? O O O

If you have answered NO to any of questions M1-M8, please provide justification detailing why this is
necessary for the research.

10

(this box should expand as you type)




N

| (this box should expand as you type)
Informed consent: Describe the arrangements to inform potential participants, before providing consent,

of what is involved in participating. Describe the arrangements for participants to provide full consent
before the research begins. If gaining consent in this way is inappropriate, explain how consent will be

obtained and recorded.

11

(this box should expand as you type)




You will need to consider:

Who needs
to give
consent”?

Participants’
right to
withdraw

How will you
ask for it?




Voluntary informed
consent

This is a fundamental tenet of ethical behaviour
in research.

‘It is normally expected that participants’
voluntary informed consent to be involved in a
study will be obtained at the start of the study,
and that the researchers will remain sensitive
and open to the possibility that participants
may wish, for any reason and at any time, to
withdraw their consent’ (BERA, 2018, p9).

his Photo by Unknown Author is licensed under CC BY-SA-NC


https://www.flickr.com/photos/lwr/3360275642/
https://creativecommons.org/licenses/by-nc-sa/3.0/
https://creativecommons.org/licenses/by-nc-sa/3.0/
https://creativecommons.org/licenses/by-nc-sa/3.0/
https://creativecommons.org/licenses/by-nc-sa/3.0/
https://creativecommons.org/licenses/by-nc-sa/3.0/

Consent versus assent

Consent:

the voluntary, informed, and
legally binding agreement given
by a person who has the capacity
and competence to make a
decision.

Assent:

a form of agreement, but it is not a
legally binding or fully informed
consent. It is used when individuals
lack the legal capacity to provide
informed consent, e.g. those under 18
or those with cognitive impairments.

Assent involves seeking the individual's
agreement in a manner appropriate to
their age and cognitive level.



Voluntary informed consent

Applicability:

Consent is typically used with adults or individuals who are legally

considered capable of making decisions, often referred to as ‘competent’
individuals.

It is legally and ethically required in many situations, such as medical
treatments, research participation and contractual agreements.

Examples:
When a patient signs a consent form for a medical procedure.

When an adult participant in a research study provides written consent after
understanding the study details.



Assent

Applicability:

Assent is used with individuals who do not have the legal capacity to provide
full consent.

In educational research, it is always accompanied by obtaining consent from
a legally authorised representative (i.e. a parent or guardian).

Example:

When a child is asked if they agree to participate in a paediatric medical
study, even though they may not fully understand the details, their assent

(agreement) is sought along with the informed consent of their parent or
legal guardian.



You will need to consider:

Who needs
to give
consent”?

Participants’
right to
withdraw

How will you
ask for it?




Adults and older children

TEMPLATE INFORMED CONSENT FORM
FOR SUBJECTS ABLE TO GIVE CONSENT

Full Title of Project:

Name of Principal Investigator: —

1. | confirm that | have read and understand the subject information sheet dated

........................ Version ............ for the above study and have had
the opportunity to ask questions which have been answered fully.

2. | understand that my participation is voluntary and | am free to withdraw at any time,
without giving any reason, without my medical care or legal rights being affected.

Sone (ob Consent Fomm 208 pg 1ol 2

OHIO SEA GRANT AND STONE LABORATORY

Consent Form 2018

Please sign and upload both pages of this form to your application.

3 nmmmmmammmmmwauymmr

individuals from [company/institution name} or from regulatory authorities where
itis relevant to my taking part in this research. | give permission for these individuals to
access my records that are relevant to this research.

4. The compensation arrangements have been discussed with me.

5. 1agree to take part in the above study.

Name of Patent/Partcipant Signature Date

Name of Person taking consent Signature Date
(it different from Principal Investigator)

Principal Investigator Signature Date
1 copy for patientiparticipant. 1 copy for Prinopal investigator, 1o0py 10 be kept with hospital notes.

1. CERTIRICATION IMPORTANT! READ STATEMENT AND SIGN BELOW.

| 0¥t ! the irformation Tt | have provided on e 2018 Sore Lat ACpication and any Ofver rvioer=aton 1M | have scbesiied o will st o
The Ono Sasme Universily i COMMecion win 1he SOrmsson and Tnancsl s (rOCess & COTOMte and AC0rate 300 8 My Own wivk | ondersiand that
SN of NCOMphts O PACC ME NGTTAGN s ATt Cause for of o

| 8ANOE 08Ch SLOGE™C NEtlLON | Mave sDended 1) release My SCASOTHC 80 Sorsonal riormaton 10 The Ono State Usiversty n (oMmecton with
e 80TS0 and rancy ad PPocest Purs.ant 10 the Famiy Educanonsl Bigrts and Prvecy ACt of 1974, s averded FERPAL | herely smorze The
Ofio Sune Uriverstly 10 release the niormation proviced tiy me, as wed as otter offcial and unoficiel Othvo vte rformetion regarding ™y academic

Progrem end sistua, 10 scholanhp dondrs for Be parposa of providing the Gotom with torCaNng My ity e & schoRnhiD recpent
Acpica~t Narme [Deave ore) 'w&mmmm
Acorcatt Leg Sgnature e I Parertluarden Logy Signatre 6w

(F agpicart & under W years ok}

2. PERSONAL [Descrite ary Dhyscel nlatons or Nealth (rolierms Use suplemetal shoet 1 necessary)

Avw you abile 10 perioem Do with ks T Tield excursions” may inchuoe, et are not lmted 15, isveing and workdng
o0 & wge resesrch vessel with Emited sesting, waling n streamn, Nidrg on potertally socky leman, and wading n hp to chest deep mater

A OweOwe I 0o plemne eapial e suppements sheet ¥ recesasy

&:;QM&U“‘:;;QAAM("«‘*-M«MIﬁ.‘;\ommﬂ\
Vision “earrg Ao & g 2 PEyChETC CoNGtion, § ComruNCHOn dRorser wich as Adtam Soecrum Disorder ADHO. e
5 Dwe D no ryes you wit be contiacies with instructions om how 10 egiter with the Oho Sate Officn of Student Ulle Oisatitty
Sorices which will sssens your request [D%ice of Sudent Life Daabiity Services 814 200 3207 or siosonw.00d

2. PHMOTO RELEASE

l’ﬁﬁﬁ*rmmmwnmmamwmwawﬂwlvmndmmn
Usiversity with respect 1o copyright ownenhip and pubication, nciuding any caim for compansetion etnd 1o e of e materais. | CERTIY THAT |
AM AT LEAST 98 YEARS OLD, AND THAT | MAVE READ, UNDERS TAND AND AGREE 70 BE BOUND BY THiS RELEASE

Appricatt Sigranae Dete
X
ParortGuarten Sgretuse ( s00RCant is unoer 18 years okl Dete
X
4 HOUSING & Y STANDARDS OF CONDLUCT
A 2pOSCarms must 500 The Aowng Matement | agree 0 atsde try the Communty Standerds of Conduct s pubisred n the Slone Laboratory

whie G Te progea (GO assedu/SE
Acpicat Sgranse | Date
X

+

Paro~tGusrden Sgratre (F s0phcat s under 18 yoan okl Dute
X

o oD —
LA Tax Owen Stary Usevessery



H finding out about | understand that my teacher and the researchers are interested in videoing me
YO un ge rc h | l-d ren "o Py playing at kindergarten. | understand that the researchers would like to talk to me
[Tick one box #) about what | am doing when | am playing.

1 would like to be videoed I'would not like to be videoed
| arm happy 16 take part '

in this project
— |om not happy to take /. .

part in this project

Child Consent Form
‘ | would like to talk to the researchers I would not like to talk to the researchers
-~ 9
- N
Tick or colour the box below: (D) ;\.‘ To be completed by reseorcher.
- 4 Darte
Yes NO Porticipant identification number for this project: @
Do you want to take part?

N Ca | d h We have asked your parents if it is okay if we talk to you, and they have said yes. Now we want to
,,Q " A Y n | record the screen know if you would like to talk to us about children’s rights. If you would like to, please print your
o -, when you are playing on name here

* . the tablet?

= Can| record your voice
o = when we talk about the
games?
Or, you could draw a circle around the face that shows us how you feel about talking to us.

‘\m May | take your photo? o &

e\ -

9 Y ~? J

" =
Name:
{ )




You will need to consider:

Who needs
to give
consent”?

Participants’
right to
withdraw

How will you
ask for it?




Behaving Ethically:
Right to Withdraw

Any participant (adult or child) chosen to
take partinresearch also need to
understand their right:

* to refuse to participate without adverse
consequences;

* not to answer specific questions without
having to give a reason;

* to withdraw from the research without
adverse consequences - during the data
collection or after it.




Right to Withdraw

* How will you ensure that the participant
has the right to withdraw from the
research during the data collection
without adverse consequences?

R * |s it sufficient to ask participants to sign
their name at the beginning of the

research study and assume that they
are happy to continue throughout?



Right to Withdraw

* How will you ensure that the
participant has the right to withdraw
from the research after data
collection?

* Can they withdraw at any point?



ldeas for ongoing assent (children)

* Some researchers use a smiley/sad-face or tick/cross system to ensure
on-going assent. This can also be done with reversible statement cards.

* By giving children a reversible card that they can simply switch over to
indicate that they are happy to continue or that they wish to leave.

| am happy to continue

' o o
'




Example

Charlotte is researching the extent to which the Nursery children choose a variety of playful
activities over the period of a session or tend towards the same ones. She has decided that video-
recording three sessions and tracking children’s movements between play choices and time spent
at each choice will provide her with some useful data.

How might Charlotte :
o inform the children about what she is planning to do?
o decide whether children can opt out of the video?
o seek children’s assent to have their play choices tracked to help her research?

o secure ongoing assent from the children to be involved?



Confidentiality: Confidential information refers to information that can be related to an identifiable
individual, whether living or deceased, which is not in the public domain and which is given with the
expectation that it will be kept confidential. Under Common Law when an individual entrusts a researcher
or research team with confidential information, the team must handle this in line with ‘reasonable
expectations’. In other words, confidential information should only normally be shared when there would
be ‘no surprises’ for the individuals concerned. Where participants would not expect the researcher to be
sharing their confidential information with others, researchers can manage their expectations by informing
them of their intentions (e.g. in the participant information sheet or during discussions about participation)
and asking them if they are happy with these plans. They should understand what is being proposed and
what this might mean for them, before they decide whether the researcher can share their confidential
information with others.

Please detail how you will treat confidential information:

12

(this box should expand as you type)

accompany this application. If you have included these then please list the documents included here.

Sample information sheets and consent forms are available from the University ethical review
13 | intranet page at htips://intranet.uwisd.ac.uk/research/research-integrity-and-ethics

YES NO N/A

2
14 | Consent form attached” [] ] []




Confidentiality
and Anonymity

‘The confidential and anonymous
treatment of participants’ data is
considered the norm for the conduct of
research’ (BERA, 2018:21)

The participants in your research have
the right to privacy.

This is achieved through ensuring you
manage your research data with
confidentiality and anonymity in mind.



Confidentiality and Anonymity

e ...are notthe same.

* All participants should be made fully aware of the degree of anonymity provided
by the researcher.

* Confidentiality means not disclosing information from a participant in any way
that might identify that individual or allow them to be traced.

* Anonymity means that neither the researcher nor another person can identify
the participant from the information provided.



Confidentiality

L2 Confidentiality means that only the researcher(s) can
‘ﬁ‘ identify the responses of individuals.

The researcher(s) must make every effort to prevent
% anyone from outside of the study connecting
individuals with their responses.



LD\
A\exXl
[~

Anonymity is particularly tricky when using
video and/or digital data.

The BERA guidelines are helpful and detailed in
this regard.

The implications of the General Data Protection
Regulations (GDPR) are significant and
researchers should be familiar with the
implications of these for their research.

Anonymity



Being able to share your researchis
important. However, ethically, we must
protect our participants.

Wherever possible, you should not Anonymisati()n
collect identifying information (such as
name, address) of your participants. Of data

You should anonymise your data at
source.



How can you anonymise data?

* The process of anonymising data requires that identifiers are changed in
some way.

* This might mean that identifying information is removed, substituted or
generalised.
* Remember that a person's identity can be disclosed from:
o Direct identifiers such as names, postcode information or pictures.

o Indirect identifiers which, when linked with other available
iInformation, could identify someone, for example information on
workplace, occupation, salary or age.



-

Confidentiality: Confidential information refers to information that can be related to an identifiable
individual, whether living or deceased, which is not in the public domain and which is given with the
expectation that it will be kept confidential. Under Common Law when an individual entrusts a researcher
or research team with confidential information, the team must handle this in line with ‘reasonable
expectations’. In other words, confidential information should only normally be shared when there would
be ‘no surprises’ for the individuals concerned. Where participants would not expect the researcher to be
sharing their confidential information with others, researchers can manage their expectations by informing
them of their intentions (e.g. in the participant information sheet or during discussions about participation)
and asking them if they are happy with these plans. They should understand what is being proposed and
what this might mean for them, before they decide whether the researcher can share their confidential
information with others.

Please detail how you will treat confidential information:

12

(this box should expand as you type)

Copies of any written consent form, written information and all other explanatory material should

acggCultipdally llllb dppllbdllUll II yuu IIdVL‘.-‘ IIIL.;ILIUL‘.-‘U llll#bl# llllﬂll plb‘dbb‘ Ilbl. Llll.‘.-‘ UUbUIIIEIIlb IllLrIUUb‘U I'Ib‘lt-‘

Sample information sheets and consent forms are available from the University ethical review
13 | intranet page at htips://intranet.uwisd.ac.uk/research/research-integrity-and-ethics

YES NO N/A
2
14 | Consent form attached~ ] L]




Information Sheets

These should/could include:

* what the research is trying to
find out;

* the purpose of the research;
* who is carrying it out;

e exactly what will be asked of
participants;

* how the information they
provide will be recorded,;

* what will then happen to the
data;

* what degree of confidentiality
and anonymity is afforded,;

* how the information will be
analysed,;

* how the findings will be
reported;

e who will see the results of the
study.






b

SECTION Q: Risk Assessment

Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or
the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

1 | Full risk assessment completed and appended? YES NDO
Risks to participants, researchers, and the University
5 Social risks: disclosures that could affect participants standing in the community, YES | NO
in their family and their job. O O
Risk: . How will you address any risks?
Put risks here. 4 Y
Number each response.
| Number each one.. e
(this box should expand as you type) Begm with ‘I will...
Legal risks: activities that could result in the participant, researchers and /or YES | NO
3 University committing an offence; activities that might lead to a participant
disclosing criminal activity to a researcher which would necessitate reporting to Ll Ll
enforcement authorities; activities that could result in a civil claim for compensation
Risk: How will you address any risks?
(this box should expand as you type)
4 Economic harm: financial harm to participant, researcher and / or University YES | NO
through disclosure or other event. ] ]
Risk: How will you address any risks?




e

SECTION Q: Risk Assessment

Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or
the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

Social risks:
Participation can
involve social risks,
public
embarrassment or
stigma.

1 | Full risk assessment completed and appended? YES hg)
Risks to participants, researchers, and the University
5 Social risks: disclosures that could affect participants standing in the community, YES | NO
in their family and their job. O O
Risk: How will you address any risks?
|
(this box should expand as you type)
Legal risks: activities that could result in the participant, researchers and / or YES NO
3 University committing an offence; activities that might lead to a participant
disclosing criminal activity to a researcher which would necessitate reporting to L] L]
enforcement authorities; activities that could result in a civil claim for compensation
Risk: How will you address any risks?
(this box should expand as you type)
4 Economic harm: financial harm to participant, researcher and / or University YES | NO
through disclosure or other event. ] ]
Risk: How will you address any risks?




(this box should expand as you type) ‘

Reputational risk -
researcher & university:

ie. a potential complaint
against the researcher for
causing emotional distress or
embarrassment that could
cause reputational damage to
the university

* loss of data

* non-compliance with
relevant legislation

Reputational risk: damage to public perception of University or the University / YES | NO
5 | researchers’ reputation in the eyes of funders, the research community and / or the
general public. - -
Risk: How will you address any risks?
(this box should expand as you type)
Safeguarding risks: Risk to young people, vulnerable adults and / or researcher YES | NO
6 | from improper behaviour, abuse or exploitation. Risk to researcher of being in a 0 0
comprising situation, in which there might be accusations of improper behaviour.
Risk: How will you address any risks?
Allegations while conducting interviews e.g.
(this box should expand as you type)
Sensitive, embarrassing or upsetting topics. If research activity may include YES | NO
sensitive, embarrassing or upsetting topics or issues likely to disclose information
requiring further action (e.q. criminal activity), give details of the procedures to deal
7 | with these issues, including any support/advice (e.qg. helpline numbers) to be 0 0

offered to participants. Note that where applicable, consent procedures should

Reputationalrisk - researcher:
Accusations of fabrication or falsification of data
Concerns of coercion

Possible conflict of interest between the researcher and participants

* discrimination

* workplace health and
safety

* inappropriate use of social
media




(LIS DOX SNnouiag exparia as you Lype)

Health and safety risks

Location hazards: for example: fire; visiting or working in participant’s homes;

Physical harm:
Pain or injury could
result from the
study’s procedures.

working in remote locations and in high crime areas; overseas travel; hot, cold or YES | NO
extreme weather conditions; working on or by water. Also hazardous work

8 locations, such as construction sites, confined spaces, roofs or laboratories. For
overseas travel, researchers will need to check country / city specific information,
travel health requirements and consider emergency arrangements as part of their O O
research planning. In all cases the University’s International Travel Policy must be
followed.

Risk: How will you address any risks?

(this box should expand as you type)
Activity hazards: for example: potentially mentally harmful activities, distressing YES | NO

9 and stressful work and content; driving; tripping, or slipping; falling from height;
physically demanding work; lifting, carrying, pushing and pulling loads; night fime u N
and weekend working.

Risk: How will you address any risks?

(this box should expand as you type)
Machinery and equipment: for example: ergonomic hazards, including computer YES | NO

10 workstations and equipment; contact with electricity; contact with moving, rotating,
ejecting or cutting parts in machinery and instruments; accidental release of energy L] L]
from machines and instruments.

Risk: How will you address any risks?




(this box should expand as you type)

Chemicals and other hazardous substances: the use, production, storage,
waste, transportation and accidental release of chemicals and hazardous

YES

U substances; flammable, dangerous and explosive substances; asphyxiating gases; /I{ Ll
allergens; biological agents, blood and blood products.

Risk: How will you address any risk.

(this box should expand as you type)
Physical agents: for example: excessive noise exposure, hand-arm vibration and YES | NO

12 | whole body vibration; ionising radiation; lasers; artificial optical radiation and 0 0
electromagnetic fields

Risk: " How will you address any risks?

(this box should expand as you type)

13 Environmental risks:for example: accidental spillage of pollutants, damage to YES | NO
local ecosystem ] ]

Risk: How will you address any risks?

(this box should expgnd as you type)

/

Environmental Risks

Use of paper

Travel to interviews - carbon footprint

Environmental Risks

*The release of chemicals or organisms into the
environment.

* The removal or damage of resources from the
environment.

* The permanent leaving of detrimental or
uncommon materials in an environment.

* Actions that impact on the workings of
ecosystems.

* Actions that impact on the wellbeing or
livelihoods of people, including the potential
bringing of uncommon diseases with researchers
into protected communities.

* Aesthetic damage, including visual, noise, and
odour pollution.

* Actions that enhance indirect risks by others, for
example the disclosure of the location of rare
resources, nesting sites, or growing locations.

* Actions that impact on future environmental
research, including oversampling, permanently
changing an environmental system, and causing a
deterioration in relationships with organisations
or communities.

* Actions that have the potential to raise public
concerns, even when those concerns are
unjustified, for example, the obvious carrying of
chemicals through public spaces.




Section L:

Types of
Personal
Data
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Personal Data

Does the research activity involve personal data (as defined by the General Data
Protection Regulation 2016 and the Data Protection Act 2018)?

YES

NO

Personal data means any information relating to an identified or identifiable
natural person (‘data subject’). An identifiable natural person is one who can be
a name, an identification numbé}: Iocahondata an online identifier or to one or
1 | more factors specific to the physical, physiological, genetic, mental, economic,
cultural or social identity of that natural person. Any video or audio recordings of

If you ticked YES, provide a description of the data and explain why this
data needs to be collected:

‘Personal data’ includes audio/video data of interview participants.

“to one or more factors specific to the physical...identity of that natural person”




Special Category Data

Does the research involve the processing of special category data (as defined by the | YES NO

General Data Protection Regulation 2016 and the Data Protection Act 2018)?
2 | Racial or ethnic origin ] O
3 | Political opinions ] O
4 | Religious or philosophical beliefs ] O
5 | Genetic, biometric or health data | O
6 | Sex life or sexual orientation ] O
7 | Trade union membership ] O

If you ticked YES to any of questions L2-L7, provide a description of the data and explain why this special
category data needs to be collected to support the research and that it is in the public interest to do so:

(this box should expand as you type)

9 Please describe how the research has been designed to gather the minimum amount of personal
data necessary for the specified research purpose:

Example:

Personal information will be limited to basic demographic details that are essential for contextualising classroom
interaction. No names, student ID numbers, contact details, or other identifiable information will be recorded in the dataset.
Interview recordings will be anonymised during transcription. Any data not directly relevant to the research objectives will be
excluded from analysis.




(this box should expand as you type)

Demonstrate that the processing is not likely to cause substantial damage or distress to individuals
10 - : _
and that their interests will be safeguarded:

Example: The research is designed to minimise any risk of harm, distress, or discomfort to participants. Participation is entirely voluntary, and
participants may withdraw before data has been anonymised or aggregated without providing a reason. Students who choose not to
participate will not be recorded and their academic standing will not be affected. Similarly, teachers’ professional standing will not be
affected by their decision to participate or withdraw. Data will be securely stored on an encrypted, password-protected university device
accessible only to the researcher and supervisors.

(s box-sthouftexparas you tyre)

11 Demonstrate that the data will not be used to take any action or make decisions in relation to the
individuals concerned:

(this box should expand as you type)

Data should be anonymised wherever possible, either at point of capture or once collated. If the
data cannot be anonymised, and if pseudonymisation is not possible, demonstrate why the that is
possible. If special category data cannot be anonymised, explicit consent to share that data must
normally be obtained.

12

Example: Wherever possible, data collected in this study will be anonymised, particularly interview transcripts and written analytical
materials. Classroom video and audio recordings cannot be fully anonymised but will be treated as confidential and securely stored.

ra




(this box should expand as you type)

13

If special category data cannot be anonymised, will you obtain explicit
consent to share that data?

YES

NO

N/A
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Merry Christmas and Happy New Year
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