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Appendix 1

	Date: 27/09/22;     Time: 9:55-10:55(lesson 2)     Year group: 11

	Where and When: Context of the observation – subject/AOLE, general classroom context

The researcher observed a mixed ability Year 11 English lesson. The lesson was held between 9:55-10:55am, lesson 2 of the school timetable; the lesson before breaktime. The learners were working in groups of two or three for a speaking & listening task which counts for 10% of their final GCSE grade. The teacher told the researcher that the learners arranged themselves into groups and tended to organise themselves in terms of ability, however, the teacher moved a couple of learners into different groups to ensure there was at least one learner in each group that could do the “heavy lifting” to complete the group discussion if needed.  


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

[bookmark: _Hlk115627866]Learner A was off task all lesson, relying on the other two members in their group to complete the task. Although the teacher allowed the learners to use their phones for google docs and research, learner A was observed using their phone multiple times for the wrong purpose. The teacher gave several warnings; first asking them to put the phone away, and then telling them to put the phone on the teacher’s desk. Even after these warnings, learner A failed to participate in the group task. The teacher addressed this behaviour by using a car analogy, this was intended to explain to learner A the benefits of collaborative learning and clarify what is expected of them, in order work well in a team. He said to learner A, “imagine each member of the team is a wheel of a car, each wheel has to rotate to allow the car to move”. For the remainder of the lesson, learner A participated, but still did not follow the instructions the teacher had given to complete the task. At the end of the lesson, the teacher kept the group behind to explain to learner A what impact their lack of preparation would have on the other learners in the group. The teacher confirmed to the researcher that learner A did not have ALN.    




	Areas of possible exploration: what you think could be ‘under the hood’ in these incidents? What avenues of research could you consider?

[bookmark: _Hlk115630968][bookmark: _Hlk115631063]The group task observed was an example of collaborative learning, this has motivated me to explore effective teaching strategies that facilitate collaborative learning. Additionally, the teacher’s approach to manage learner A’s lack of participation, in the group task, using a car analogy, has inspired me to conduct more research. I would like to investigate how reality therapy techniques may be used in the classroom to improve learner’s understanding of how choices they make, in terms of their behaviour, affects peers.   





	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
Learner A’s group were sat at the back of the class in the left-hand corner next to a large window with a view overlooking the playing fields. It was lesson 2, the lesson before breaktime. However, years 7, 8, 10 and 13 were on break during the first 20 minutes of this lesson. This meant the external level of noise, and views from the window, appeared to be a distraction for the learners. 
The task instructions were on the board, the teacher spent most of the lesson walking around the classroom talking to the different groups about the task. 
During the lesson, while the learners were practising their group discussion, there was a moderate level of noise. This reduced when the teacher delivered class instructions.      









Appendix 2

	Date: 26/09/22;     Time: lesson 4(13:00-14:00);     Year group: 7 


	Where and When: Context of the observation – subject/AOLE, general classroom context

The researcher observed a mixed ability year 7 music class taking place during lesson 4 which was held after their lunchbreak. The class were in full attendance and arranged in a randomly allocated seating plan. For half of the lesson the learners participated in a singing exercise where the learners sat in a circle with the teacher, on the floor, at the front of the class. For the next 20 minutes of the lesson, the learners sat in their allocated seats and participated in a listening task.  This was followed by a comprehension exercise, where the teacher asked the learners questions. During the last 10 minutes of the lesson the learners completed a task using a keyboard which required following instructions provided by the teacher.   



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher asked learner X “what pitch was the music piece we’ve just listened to?” Learner X answered the question incorrectly. The teacher’s first approach to addressing this was to ask the learner if, they were sure. When it became clear the learner hadn’t fully understood the concept of pitch, the teacher asked the learner to pluck the strings on the base - the instrument being played in the music piece used for the listening task. Once learner X had done this, the teacher then repeated the question. “Is that a high or low pitch?”. Following their own practical experience of the instrument, learner X was able to answer the question correctly. The teacher praised learner X and it was very apparent that learner X was pleased he was able to answer the question.    



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

The method the teacher used to help learner X understand the concept of pitch was an example of an Experiential learning approach. This has inspired me to study this theory in more detail to further my awareness of how experiential learning strategies can be used in the classroom to help learners gain a better understanding of a topic. This teaching strategy could also be related the pedagogical principle that encourages learners to take ownership of their own learning; learner X had to play the base themselves in order to gain understanding of the concept of pitch.   






	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This was a year 7 mixed ability music class; the class was in full attendance and a randomly allocated seating plan was in place. The teacher confirmed the class has a music lesson once a week, at the same time (Monday; lesson 4; after lunch). Due to a bank holiday, and a school inset day falling on two consecutive Mondays, the class had missed two music lessons in a row. This meant they had only one music lesson in the current academic year. As a result, the teacher focused on setting boundaries and building relationships with the learners. The teacher had no particular reason to target questions at specific learners; random selection was used, rather than asking for “raising of hands”. The teacher confirmed there was no particular reason for doing so, other than wanting every learner to be involved, and for the classroom to be a safe space for learning. 
The teacher used classical conditioning throughout the lesson as a behaviour management strategy. For example, the learners knew that when the teacher clapped their hands three times, they were expected to be silent and face the teacher. A hand gesture was used to indicate to the students when they were required to start a keyboard exercise. All students responded well and were engaged throughout the lesson.   The classroom was a corner classroom, on the ground floor of one of the teaching blocks, just below the school yard. The lesson took place from 13:00 to 14:00, which was lunchtime for years 9, 11 and 12 (due to the use of staggered lunchtimes), this appeared to distract some of the learners. 















Appendix 3 

	Date: 26/09/22;     Time: lesson 2(9:55-10:55);     Year group: 9 


	Where and When: Context of the observation – subject/AOLE, general classroom context

The researcher observed a mixed ability year 9 Welsh class taking place before their breaktime (lesson 2). The class did not appear to have a specific seating plan; however, the researcher did not have an opportunity to confirm this with the teacher.  
The lesson comprised 4 separate tasks; 3 of which were written and the other an oral task in Welsh. 
For the writing tasks, the teacher spent 10 minutes explaining what the task entailed, the learners were then given 10 minutes to complete the task. The teacher then asked volunteers to read their answers to the class. For the remainder of the lesson, the learners participated in an oral task which lasted 5 minutes. They were required to have a conversation in Welsh with the learner sitting next to them; they were not permitted to speak English during this time. The teacher made a game of this by introducing a “naughty owl”; the owl was placed next to any learner caught speaking English during this oral task.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher chose Learner Y to read their answer for task 2 to the class. Having read their answer, the teacher responded with praise and said it was fantastic because their answer had even included content that wasn’t covered in class. The teacher then told the class “We can all take a leaf out of learner Y’s book and use our own initiative”. The teacher then highlighted to the class the extra content learner Y had included was on display around the classroom. The teacher rewarded learner Y with a merit point before asking the next learner to read out their answer to the question.  




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

[bookmark: _Hlk115633511]The teacher used positive reinforcement here to reward learner Y for using their own initiative when completing the written task. This has encouraged me to explore operative conditioning techniques in the classroom, specifically how positive reinforcement can be used to increase learners’ enthusiasm for learning. This scenario could also be related to the pedagogical principle that “Encourages pupils to take ownership of their own learning”; in this instance, learner Y used a self-directed approach to include content, that was not covered in class, in their answer. 






	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This was a very interactive lesson where the teacher used multiple different techniques to keep the learners engaged. The teacher stood at the front of the class for most of the lesson. However, they walked around the classroom while the learners were performing the written tasks and answering any questions the learners had.   
[bookmark: _Hlk115633181]The learners were set three written tasks throughout the lesson, where they were asked to write a paragraph comparing two different social media platforms (1. Facebook V Instagram); (2. YouTube V TikTok); (3. Snapchat V WhatsApp) in Welsh. The teacher then asked different students to read their answers out to the class using the raised hands approach. On a couple of occasions, the teacher used positive reinforcement to praise the learners for using their own initiative and “thinking outside the box” when completing the task by awarding them merit points. Later in the lesson, the teacher also used positive punishment where the learners were put in pairs and had to maintain a conversation in Welsh with their partner. If the teacher heard any English, the “naughty owl” would be placed next to the learner responsible. The learners seemed to respond well to this approach, and it also brought a fun element to the lesson.  
This classroom had a large window opposite its entrance, it was facing one of the playing fields, and on the same level as the schoolyards. For 20 minutes of the lesson (10:55-11:15), year groups 7, 8, 10 and 13 were having breaktime. Some learners were knocking on the window to get the teacher’s attention. It was international language day, as a result, these learners were taking part in a treasure hunt that the modern foreign language department had set up. One of the clues for the treasure hunt was located on the outside window of the classroom. This appeared to distract most of the learners, the consequence being, many of them started asking the teacher questions about the treasure hunt rather than focusing on the task in hand, the teacher took a few minutes to answer these questions. Although they had been set a written task to complete, the volume of noise in the classroom began to raise. The teacher noticed this very quickly and promised to answer any further questions, regarding the treasure hunt, at the end of the lesson.   


















