Chapter 2: Methodology
2.1 Participants
The study recruited psychology students within the Centre for Psychology and Counselling at the University of Wales Trinity Saint David. This choice was influenced by Bishop et al. (2022), who suggest that an academic background in cognition, behaviour, and research methods would offer unique perspectives on dyslexia. To ensure a diverse range of viewpoints, the study planned to recruit 12 participants, divided into two groups of with a total of nine participants. The aim was to include participants from different academic years and varied demographic backgrounds, such as gender and age, to enrich the diversity of perspectives.
2.2 Design
A qualitative research design was employed, featuring 45-minute semi-structured focus group discussions in a campus classroom setting. This format was specifically chosen for its potential to facilitate in-depth exploration of participants' perceptions of dyslexia, potentially shaped by news media exposure. Focus group discussions encourage the sharing of beliefs, values and opinions, often with justifications of these, thus providing rich data. The discussions were structured around key questions, following the best practices outlined in Namey et al. (2020), which allowed for a balance between guided conversation and open-ended responses.
2.3 Materials
Participants were provided with an Information Sheet (Appendix A) detailing the study objectives and participant expectations, a Consent Form (Appendix B) outlining consent for participation and explaining that the participant would have full confidentiality and anonymity if they partake in the study. Also included was the right to withdraw without penalty. A demographics Form (Appendix C) for gathering relevant background information. Additionally, at the end of the study, participants were given a Debrief Form (Appendix D) explaining the study findings and participant support resources and explained the last opportunity to withdraw their data from the study was within four weeks of the study finishing. The discussion was guided by a Semi-Structured Question Guide (Appendix E), and News Media Samples (Appendix F) were used as stimuli for the discussion. To maintain confidentiality during discussions, numbered cards were used for participant identification, aligning with the recommended qualitative research methods.
2.4 Procedure
A proposal and ethics form for the above study was submitted and approved by the University’s ethics committee. The recruitment process was conducted via the university's Experimental Management system - EMS, ensuring an unbiased selection process. A study information sheet was posted alongside the EMS advertisement for when participants signed up to the study, they knew what it entailed and how long the study would be (45 minutes). The on-campus lab room was book for both focus group sessions and a digital recorder was supplied from UWTSD, for purpose of recording the focus group discussions. Participants who signed up were assigned a unique confidential identifier number. This number was used by participants upon arrival and for all identification during the study, ensuring anonymity. Participants were asked on arrival, before commencing the discussions, to read an information sheet, read and sign the consent form and fill in a demographics form which included their age and gender. The researcher explained verbally to participants that if they would like to withdraw from the study that they could without penalty up to the four weeks prior to the study closure. Participants were informed prior to commencement of the study that no information discussed within the session should be spoken of outside of the discussions to protect participants confidentiality. Once agreed, the digital recorder was started. The researcher asked the participants a variety of questions, such as, what do you think the general public might think dyslexia involves? And in what ways do you think news media articles might influence public views of dyslexia and/or people with dyslexia? These were taken from the Braun and Clarkes thematic analysis (2013). After the last question was asked and participants had finished discussing it the participants were thanked by the researcher for their participation and explained that the digital recorder would now be stopped. The researcher verbally debriefed the participants and handed them a hardcopy for them to read themselves and take away. The digital recorder was then stored and locked in a secure cabinet within the researcher’s home. Then the recording was transcribed, changing the unique numbers that participants were initially referred to, to random names. Some data was removed to protect confidentiality and anonymity of the participants. The audio recording was then deleted and handed back to UWTSD. The transcript was read multiple times then coded into themes and subthemes and then written up using appropriate quotes. At all times the researcher adhered to the BPS and UWTSD code of conduct and ethics.
After completing the necessary documentation, participants engaged in the semi-structured discussions. It was explained to participants that the researcher. Thematic analysis was undertaken due to being able to gain an in-depth understanding and broader overview of the given topic via the general public. A qualitative study was selected as it can explore more complex and multifaceted information, allowing for a deeper understanding/perspective of social context in relation to dyslexia.
2.5 Ethical considerations
Before commencing the focus-group discussions an ethics form was submitted to UWTSD and the BPS (2020), for ethical approval, which was approved. Data from the focus groups were systematically coded using Braun and Clarke's (2006) six-phase thematic analysis framework. This approach was chosen to identify significant themes related to the influence of media portrayals on attitudes towards dyslexia. Ensuring confidentiality was a paramount concern throughout the study. Unique identifier numbers were used to ensure participants' responses remained anonymous during the analysis and reporting stages. All data handling protocols were strictly followed, with all electronic data stored in a secure, password-protected database. Additionally, the study adhered to the ethical guidelines set by the University of Wales Trinity Saint David's research ethics committee and the British Psychological Society. The ethical guidelines followed in this study included considerations for informed consent, confidentiality, participant welfare, and data protection, as outlined in the British Psychological Society's Code of Ethics and Conduct (BPS, 2022). These guidelines are documented in detail in the university's ethical policy and reinforced by the principles outlined in the BPS's ethical framework. The ethics approval form and detailed adherence to these guidelines can be found in Appendix G of this document, providing transparency and accountability for the ethical conduct of the research. 


Chapter 3: Results
Each focus group was carried out in accordance with the interview schedule. This schedule was used to ensure that the researcher was able to collect as much qualitative, in-depth data as possible to answer the research questions thoroughly. 
 	The content of the interviews aided in developing some very distinct themes (See Appendix A). There were three superordinate themes found in group one, with two subordinate themes under each (See Appendix B). There were three superordinate themes found in group two, with two subordinate themes under each. The table below shows a simplified version of the superordinate and subordinate themes.
Table 1
Focus group one table indicating superordinate and subordinate themes from transcript one, with quotes and along with page and line numbers.
	Superordinate Theme
	Subordinate Theme
	Quotes with Page & Line Numbers

	1. Theme one: Public Perception and Awareness of Dyslexia
	
	"Er, I think the general public probably knows what dyslexia is because like a lot of people have it.” (Karen, FG1, P2, L16-17).

	
	
	

	
	
	

	
	1.1 Awareness vs. Understanding
	“Most people that I've ever spoken to know what dyslexia involves." (Lewis, FG1, P2, L18).


	
	
	

	






2. Theme two: Social Identity Theory and Dyslexia
	1.2 Media's Influence on Perception






	“So the first one that sticks out to me is the sun with the boy who's trying to buy the ticket and then also the Jeremy Clarkson” (Lewis, FG1, P6, L63-67).


“think I just kind of related to that one because they just kind of openly discussing it...” (Karen, FG1, P12, L146-147).


	
	2.1 Community Support and Identity




	“People still just assume that it's just a difficulty reading and therefore they attribute that to being stupid” (Karen, FG1, P5, L57-58).

	
	2.2 Empowerment Against Stigmatisation
	“oh, that's why I'm stupid..... and I was like, no, it's not stupid, you just learn differently" (Hannah, FG1, P4, L47-53).

	
	
	

	3. Theme three: Social Representation Theory
	
	“Er, I think the general public probably knows what dyslexia is because like a lot of people have it.” (Karen, FG1, P2, L16-17).

	
	
	

	
	3.1 Public Assumptions and Simplifications
	“Most people that I've ever spoken to know what dyslexia involves " (Lewis, FG1, P2, L18).


	
	3.2 Emotional Toll of Misconceptions
	“People still just assume that it's just a difficulty reading and therefore they attribute that to being stupid" (Karen, FG1, P5, L57-58).



Superordinate Theme 1: "Public Perception and Awareness of Dyslexia "Er, I think the general public probably knows what dyslexia is because like a lot of people have it.” (Karen, FG1, P2, L16-17).
[bookmark: _Int_rEvLxle8]This superordinate theme emerged from Karen's observation that the general public widely recognises dyslexia due to its prevalence "Er, I think the general public probably knows what dyslexia is because like a lot of people have it" (Karen, FG1, P2, L16-17). This comment examines the gap between a broad awareness of dyslexia and a detailed understanding of its complexities. While Karen's statement acknowledges the general public's familiarity with dyslexia, it also hints at a superficial grasp of the condition. This theme explores the challenge of deepening public knowledge about dyslexia, emphasising the need for enriched public dialogue to achieve a fuller appreciation of its nuances. It highlights the critical task of moving beyond basic awareness to cultivate a more profound comprehension of dyslexia in the societal context.
Subtheme 1.1: "Awareness vs. Understanding": “: Most people that I've ever spoken to know what dyslexia involves." (Lewis, FG1, P2, L18).
This subordinate theme emerged as it highlights the difference between general awareness of dyslexia and a deep, nuanced understanding of the condition within the public sphere. Lewis points out a "foundational level of awareness" (FG1, P2, L18), while Claudia remarks on the general perception of dyslexia as a learning difficulty (FG1, P3, L26-27), and Hannah notes the association with spelling challenges (FG1, P2, L21-22). These comments reflect a widespread but superficial grasp of dyslexia, missing its neurological basis, varied presentations, and impact beyond academic challenges.
This theme underlines the gap between basic awareness and comprehensive knowledge, showcasing the participants' concerns about oversimplifications and myths that fail to capture dyslexia's complexities. It calls for targeted educational efforts to promote a deeper understanding and empathy towards dyslexia, moving beyond mere recognition to foster an inclusive and informed perspective that reflects the condition's true breadth.
Subtheme 1.2: "Media's Influence on Perception: “So the first one that sticks out to me is the sun with the boy who's trying to buy the ticket and then also the Jeremy Clarkson” (Lewis, FG1, P6, L63-67).
This subordinate theme emerged as it explores how media narratives shape societal views on dyslexia. Lewis highlights specific media portrayals, such as a story in the sun and Jeremy Clarkson's experience, that often focus on sensationalism or overcoming adversity (FG1, P6, L63-66). Claudia's comments on common misconceptions, like dyslexia being merely about spelling or reading challenges (FG1, P3, Lines 27-29), further illustrate the media's role in perpetuating stereotypes. Karen's remark, "The general public probably knows what dyslexia is because like a lot of people have it" (FG1, P2, L16-17), points to the widespread, yet shallow, understanding fostered by media representations.
The media tends to use stereotypes when discussing dyslexia, which can make it challenging for individuals to reconcile their personal experiences with public perceptions. Accurate media representations and educational initiatives are necessary for fostering empathy and understanding in society. Effective awareness campaigns can help create supportive environments that build confidence and resilience among those with dyslexia. This requires a profound shift in societal attitudes and a deeper understanding of the disorder's diverse impacts.
Theme 2: Social Identity Theory and Dyslexia: think I just kind of related to that one because they just kind of openly discussing it...” (Karen, FG1, P12, L146-147).
This theme emerged from Karen's reflection on the significance of open discussions within the dyslexic community, stating, “I think I just kind of related to that one because they just kind of openly discussing it...” (Karen, FG1, P12, L146-147). It aims to explore how individuals with dyslexia shape their identities within societal frameworks. The theme also draws from Lewis's contemplation of broader societal understanding of dyslexia, expressing, “I often wonder if dyslexia is viewed as the serious cognitive impairment that it actually is” (Lewis, FG1,P5,L54-55). It examines the influence of community support and societal perceptions on identity formation, aiming to understand the dynamic interplay between personal experiences and external influences.
Subtheme 1.1: Community Support and Identity: “People still just assume that it's just a difficulty reading and therefore they attribute that to being stupid” (Karen, FG1, P5, L57-58).
This subordinate theme emerged due to its emphasis on the crucial role of the dyslexic community in fostering belonging and shaping identity through mutual understanding and shared experiences. Karen's statement on the importance of community in identity formation (L146-148) pairs with observations of societal misunderstandings by both Karen "People still just assume that it's just a difficulty reading and therefore they attribute that to being stupid," (FG1, P5, L57-58) and Claudia "Yeah, I would say that even though there is an understanding on a surface level, people don't have an understanding of how complex it might be," (FG1, P4, L43-45). These insights highlight the community's role in countering misconceptions and nurturing an empowered collective identity.
The dyslexic community thus emerges as a pivotal support network, offering coping and resilience strategies against stigma and fostering a supportive environment crucial for positive self-identity. This collective empathy and resilience are vital in addressing internalised self-doubt and promoting emotional well-being, especially where conventional norms overlook learning diversity.
Subtheme 1.2: Empowerment Against Stigmatisation: oh, that's why I'm stupid..... and I was like, no, it's not stupid, you just learn differently" (Hannah, FG1, P4, L47-53).
This subordinate theme that arose from the transformative journey from stigma to self-acceptance underscored by Hannah's recounting of her daughter's initial response to her dyslexia diagnosis: "oh, that's why I'm stupid..... and I was like, no, it's not stupid, you just learn differently" (FG1, P4, L49-50). This narrative, along with Lewis's query on dyslexia's recognition as a cognitive impairment (FG1, P5, L54-56) and Hannah's remark on common associations with spelling difficulties (FG1, P2, L21-22), illustrates the critical role of education and advocacy in changing perceptions and enabling positive self-identity.
The discussions convey the emotional weight of dyslexia, often tied to stigmatising beliefs about learning challenges. Nevertheless, they also reveal empowering narratives that emphasise the importance of self-acceptance. These insights suggest that informed advocacy and awareness efforts hold the potential to shift perspectives, reduce stigma, and support individuals in embracing their unique learning paths.
Superordinate Theme 3: Social Representations Theory: “Er, I think the general public probably knows what dyslexia is because like a lot of people have it.” (Karen, FG1, P2, L16-17).
[bookmark: _Int_0wzfOgaV]The theme evolves from Karen's observation that the general public widely recognises dyslexia "the general public probably knows what dyslexia is because a lot of people have it" (Karen, FG1, P2, L16-17), alongside Lisa's comment on "prevalent misconceptions" (Claudia, FG1, P3 L 29) and Lewis's statement of "partial understanding" (Lewis, FG1, P3, L 30-34). These remarks underscore the essence of Social Representations Theory by illustrating the disparity between the public's broad awareness and their deeper comprehension of dyslexia. It emphasises how societal knowledge, shaped by media and public discourse, often leads to oversimplified and stereotypical views of complex disorders. This analysis demonstrates the theory's concept of the social construction of knowledge, emphasising the need for a more nuanced understanding that captures the lived realities of individuals with dyslexia, moving beyond superficial assumptions.
Subtheme 1.1: Public Assumptions and Simplifications: “Most people that I've ever spoken to know what dyslexia involves " (Lewis, FG1, P2, L18).
This subordinate theme emerged due to participants highlighting the gap between widespread awareness and deep understanding of dyslexia. Lewis points out a "foundational level of awareness" (Lewis, FG1, P2, L18), Claudia describes dyslexia as a "learning difficulty" (Claudia, FG1, P3, L27), Hannah notes associations with spelling issues (Hannah, FG1, P2, L 21), and Karen mentions "commonly described misconceptions" (Karen,FG1, P3, L 35-37). These conversations reveal a broad but shallow recognition of dyslexia, overlooking its neurological basis and diverse manifestations beyond literacy.
The frustration voiced by participants over these simplified perceptions underscores the need for public education to foster a richer understanding of dyslexia. This aligns with Social Representations Theory, which emphasises the challenge of overcoming reductive societal views and the importance of nuanced public comprehension to mitigate emotional distress and self-doubt in individuals with dyslexia.
Subtheme 1.2: Emotional Toll of Misconceptions: “People still just assume that it's just a difficulty reading and therefore they attribute that to being stupid" (Karen, FG1, P5, L57-58).
This subordinate theme highlighted the impact of societal misunderstandings on emotional well-being. Karen highlights the common misperception of dyslexia as mere reading difficulty, often wrongly associated with a lack of intelligence (Karen, FG1, P5, L57-58). Hannah shares a story that illustrates the internalisation of such stigma, where dyslexia is misconstrued as stupidity (FG1, P4, L 47-53). Lewis questions whether dyslexia are recognised for the serious cognitive challenge it is rather than a vague disorder (FG1, P5, L54-56). These accounts underline the stigma and self-doubt stemming from societal misconceptions, emphasising the struggle to align external perceptions with personal self-concepts.
This theme points to the need to dispel myths and reshape narratives around dyslexia to reduce stigma and emotional distress. Despite varying societal responses, the overarching need for improved public education and awareness to foster more accurate and supportive understandings of dyslexia is clear, aligning with the principles of Social Representations Theory for a more inclusive view.
Table 2 
Focus group two table indicating superordinate and subordinate themes from transcript two with quotes and along with page and line numbers.
	Superordinate Theme
	Subordinate Theme
	Quotes with Page & Line Numbers

	1. Theme one: Media Narratives and Public Attitudes Toward Dyslexia
	
	"lack of intelligence, where it's not," (Lilly, FG2, P51 L19-20).

	
	
	

	
	
	

	
	1.1 Reinforcement of Restrictive Assumptions by Media
	“not just words and letters, but with numbers and mathematical issues as well” (Bobby, FG2, P51, L19-20).

	
	
	

	






2. Theme two: Social Identity Theory and Dyslexia
	1.2 Systemic Barriers Stemming from Narrow Media Portrayals




	“he couldn't go to the same school as me because they were like, oh, he's just basically stupid, we haven't got the right help” (Clara, FG2, P66, L198-200).

“difficulty in finding relatable characteristics “(Lisa, FG2, P78, L345-346).

	
	2.1 Diagnosis Journeys and Self-Conceptualisation




	“lack of educational support and understanding” (Clara, FG2, P66, L198-202).

	
	2.2 Shared Experiences and In-Group Bonds
	“there is a positive because you can... you can find Facebook groups etc. So if you join like a private Facebook group” (Lisa, FG2, P87, L464-466).


	
	
	

	3. Theme three: Societal Assumptions and Identity Impacts
	
	"lack of intelligence" (Lilly, FG2, P51, L16-17).

	
	
	

	
	3.1 Internalising Stigmatisation
	“People still just assume that it's just a difficulty reading and therefore they attribute that to being stupid" (Karen, FG1, P5, L57-58).

	
	
	

	
	3.2 Emotional Distress and Reconciliation Struggles
	"viewed negatively" (Cameron, FG2, P52, L34).




Theme 1: Media Narratives and Public Attitudes Toward Dyslexia: "lack of intelligence, where it's not," (Lilly, FG2, P51 L19-20).
This superordinate theme emerged as it focuses on how media representations influence public perceptions and attitudes, revealing a mismatch between these portrayals and the actual experiences of individuals with dyslexia. Participant observations, including Lisa's comment on common misconceptions about dyslexia being limited to literacy issues (FG2, P50-51, L11-15), Lilly's correction of the association between dyslexia and intelligence (FG2, P51, L16-18), and Bobby's mention of dyslexia affecting more than just reading and writing, extending to numerical challenges as well (FG2, P51, L19-20), point to a general but flawed awareness. These perspectives highlight the urgent need for media to move past reductive narratives, advocating for a deeper, more empathetic understanding of dyslexia. This theme aligns with the research aim to enrich public discourse and comprehension of the broader spectrum of dyslexia's impact.
Subtheme 1.1: Reinforcement of Restrictive Assumptions by Media “not just words and letters, but with numbers and mathematical issues as well” (Bobby, FG2, P51, L19-20).
This subordinate theme emerged as it highlights the role of media in perpetuating narrow views of dyslexia, which affects both self-image and how individuals with dyslexia are perceived socially. Lilly notes the incorrect link between dyslexia and a "lack of intelligence" (FG2, P51, L16-17), Cameron discusses feeling diminished (FG2, P52, L34-35), and Cameron points out the prevalence of uninformed judgments about personal abilities (FG2, P52, L30). These accounts underscore the difficulty of aligning public perceptions with the real experiences and competencies of those with dyslexia. By emphasising the need for media portrayals to reflect dyslexia's complexity accurately, this subtheme connects directly to the research aim of fostering a more detailed and empathetic societal understanding of dyslexia through better media narratives.
Subtheme 1.2: Systemic Barriers Stemming from Narrow Media Portrayals: “he couldn't go to the same school as me because they were like, oh, he's just basically stupid, we haven't got the right help” (Clara, FG2, P66, L198-200).
This subordinate theme emerged as it uncovers how simplified media depictions of dyslexia lead to tangible obstacles in accessing essential resources and support. Bobby's experience of misunderstanding at a ticket purchase (FG2, P54, L51-52), Clara's frustration with educational systems dismissing her sibling due to perceived incompetence (FG2, P66, L198-200), and Lisa's story of her brother's delayed dyslexia diagnosis due to initial misinterpretation of his symptoms as hearing loss (FG2, P67, L212-216), all showcase the real-world impact of reductive media narratives. These instances highlight the critical role of accurate and diverse media portrayals in breaking down systemic barriers, emphasising the need for a more informed public discourse and understanding of dyslexia's complexities, in line with the research aim of enhancing societal support and comprehension.
Superordinate Theme 2: Social Identity Theory and Dyslexia: “difficulty in finding relatable characteristics “(Lisa, FG2, P78, L345-346).
This superordinate theme emerged as it focuses on the interplay between societal views and the self-identity of individuals with dyslexia. Lisa's comment on the "difficulty in finding relatable characteristics" (Lisa, FG2, P78, L345-346) underscores the challenge of developing a positive self-concept amidst prevailing stereotypes. This theme illustrates how societal perceptions and personal experiences influence identity formation, emphasising the importance of community support and resilience strategies in combating negative assumptions. It highlights the necessity for a societal shift towards greater inclusivity and understanding, recognising the diverse strengths and challenges faced by individuals with dyslexia. This aligns with the research aim of enhancing societal support and perceptions of dyslexia.
Subtheme 1: Diagnosis Journeys and Self-Conceptualisation: “lack of educational support and understanding” (Clara, FG2, P66,L198-202).
This subordinate theme emerged as it explores how the diagnosis process influences self-identity among individuals with dyslexia. Clara's mention of "lack of educational support and understanding" (FG2, P66, L198-202), Lisa's struggle with "difficulty in finding relatable characteristics" (Lisa, FG2, P78, L345-346), and Cameron's concern over being "viewed negatively" (Cameron, FG2, P52, L33-35) highlight the complexities of navigating dyslexia. These experiences reflect the obstacles in achieving a positive self-concept against societal and educational shortcomings. The insights stress the importance of supportive diagnosis experiences and informed assistance in shaping a positive identity for those with dyslexia, pointing to the need for systems to evolve towards more empathetic and supportive treatment of the condition to improve societal understanding and support.
Subtheme 2: Shared Experiences and In-Group Bonds: “there is a positive because you can... you can find Facebook groups etc. So if you join like a private Facebook group” (Lisa, FG2, P87, L464-466).
This subordinate theme emerged as it underscores the critical role of community and shared experiences in supporting individuals with dyslexia through their identity formation. Clara values the dyslexic community for offering specialised support (FG2, P52, L24-25), highlighting the importance of tailored resources. Lilly recounts a moment of misunderstanding turned into a learning opportunity about different learning styles (FG2, P54, L47-52), illustrating the power of acceptance and understanding within close relationships. Furthermore, Bobby appreciates the sense of belonging within an online dyslexic community (FG2, P88. L470-471), emphasising the community's role in fostering mutual understanding and support. These accounts showcase how the dyslexic community is a foundational pillar, enabling individuals to counter societal misconceptions and navigate challenges with greater resilience. This subtheme directly contributes to the research aim by showcasing the empowering impact of community support and shared experiences on individuals with dyslexia, advocating for a society that better understands and supports diverse learning needs.
Superordinate Theme 3: Societal Assumptions and Identity Impacts: "lack of intelligence" (Lilly, FG2, P51, L16-17).
This superordinate theme emerged as it explores how societal views significantly shape the self-identity and perception of individuals with dyslexia, often leading to emotional distress due to these external misconceptions. This theme is crucial for addressing the research aim of altering societal attitudes towards dyslexia to create a more accepting and understanding community. Through insights from participants like Clara, who notes that he was quite humiliated by the ticket officer instead of trying to help him. (FG2, P52, L43-44), Lilly's frustration with dyslexia being mistakenly linked to a "lack of intelligence" (FG2, P51, L16-17), and Lisa's mention of "a lot of people have misconceptions about dyslexia" (FG2, P50, L11-15), the theme highlights the disparity between public perceptions and the actual experiences of those with dyslexia. These accounts emphasise the extent of challenging stereotypes and promoting a deeper awareness of dyslexia, aiming to improve support and recognition for individuals with this learning difference.

Subtheme 1: Internalising Stigmatisation: "Holly’s blonde and stereotypical blonde girl” (Bobby, FG2 P55, L70-71).
This subordinate theme emerged as it delved into the consequences of societal stigmas on individuals with dyslexia, highlighting how such external misconceptions can lead to internalised self-doubt and altered self-perception. Through Bobby’s experience of others forming stereotypical judgments about people (FG2 P55, L70-71).), Lilly's frustration with the incorrect link between dyslexia and "lack of intelligence" (FG2, P51, L16-17), and Lisa's observation of common misunderstandings about the condition (FG2, P50-51, L11-15), this theme showcases the harmful effects of societal stereotypes on personal identity and self-esteem. These accounts underscore the critical importance of implementing educational initiatives and awareness campaigns to eradicate stigmatising stereotypes, advocating for a societal shift towards a more empathetic and comprehensive understanding of dyslexia, in line with the research goal of reducing the negative impact of societal misconceptions on those with dyslexia.
Subtheme 2: Emotional Distress and Reconciliation Struggles: "viewed negatively" (Cameron, FG2, P52, L34).
This subordinate theme emerged as it focuses on the internal conflict individuals with dyslexia experience between their self-view and societal stereotypes. Emotional turmoil is evident in experiences like Cameron's of being "viewed negatively" (Cameron, FG2, P52, L34), Lisa's difficulty in seeing herself in societal portrayals of dyslexia (Lisa, FG2, P78, L344-346), and Clara's criticism of the education system's inadequate support (Clara, FG2, P66, L198-202). These insights emphasise the adverse effects of societal misconceptions on personal well-being and the pressing need for societal attitudes towards dyslexia to evolve towards more empathetic and informed perspectives, supporting the study's goal to enhance understanding and acceptance of dyslexia.
This analysis across focus groups highlights a significant discrepancy between common perceptions and the realities of living with dyslexia. Stereotypes, such as the erroneous link between dyslexia and intellectual capacity or its reduction to a reading issue, lead to emotional struggles and systemic obstacles for those affected. The findings advocate for a shift to more accurate and empathetic views of dyslexia, calling for better media portrayals, informed public opinions, and robust community support. Such changes are vital for dismantling harmful stereotypes, promoting correct information, and creating a supportive atmosphere that recognises the diverse experiences and strengths of individuals with dyslexia, in line with the research's aim to improve societal support and perceptions of dyslexia.

