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Rational

The writer has chosen to produce a presentation to display understanding of transitions from year six to year seven and how learners identified with Autism can be supported through such transition.
As a child, the writer experienced highly motivated transitions that were exciting and fulfilling. However, the writer’s sister did not experience well maintained transitions. This could have been due to her diagnosis of ASD and that the school was not able to meet her needs during such transitions. 
Therefore, it is the writer’s commitment within education to research and promote the needs of individual children and their access to learning and progression through the education system.
The writer has spent many days on work experience placements within additional learning needs unit and schools to develop deeper and further understanding of individual children’s needs and develop strategies and pedagogical approaches to draw upon the success of children with additional learning needs, in particular those who are recognised as being on the autistic spectrum.
The writer hopes that the following documentation and thought processes demonstrates criticality of literature and understanding of progression during transitions.
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	Target
	Action
	Time frame
	Success criteria

	Ensure detailed digital transition portfolios are provided to secondary schools of year 6 pupils entering year 7.
	Use of Pupil attitude to 'self and school’ report. A MAPS document including learner’s strengths and challenges
	Annually
	Deeper learner understanding

	
	
	
	

	Build stronger relationships with cluster schools in order to accurately assess learners levelling
	Share collaboration days with cluster secondary and primary schools in order to share levelling strategies and conform expectations for each level
	Every 6 months
	Effective collaboration and planning to better support children’s next steps

	
	
	
	

	Minimise lowering attainment during the transition of KS1 pupils entering KS2
	Support children’s well-being and resilience through social and literacy rich contexts. Engagement of family during transitions
	On going
	At a minimum, maintaining attainment levels of learners 

	
	
	
	

	Support staff professional development 
	Collaboration days, External training, Sharing best practice
	On going
	Use of pedagogical approaches and child centred planning 


Script

Bore da, Diolch am ddod. Good morning and thank you for attending. 
Introduction
Recently the school received an Estyn report in which we, as a school, should be proud of. 
We provide suitable teaching methods and provide a caring environment for our learners.
However, the report highlighted critical discussion about the well-being, preparation and attainment of children during the transition from year 6 to year 7, especially those who are recognised as being on the Autistic Spectrum.
As the transition co-ordinator within the school, I have worked alongside the Additional learning needs co-ordinator, other senior members within our school and our local School cluster to develop an intervention programme that will assist us in ensuring a more supportive and progressive transition for our pupils in the immediate and wider community. (Estyn, 2010; Symonds, 2015; Jindal-Snape, 2010)
We aim to achieve this by supporting resilience; well-being and social skills for our learners, increasing engagement with families and external agencies, and providing training for staff to support professional development. 
The intervention has been developed around 5 main areas. These are:
· Preparation for transition, 
· A continuum of curriculum,
· Socio- emotional support while raising literacy skills,
· Resilience,
· Collaboration and the importance of Stakeholders
Intervention for transition
Pupil involvement within our current school transition plan begins in year six.
All pupils are invited to attend the cluster secondary school and carry out a few subject specific activities for them to familiarise themselves with the environment. 
However, this simply isn’t enough.
As of this year, our year five pupils, specifically those recognised as being diagnosed with ASD, will become heavily involved in the planning of their transition, in preparation for the following academic year.
With use of the programme ‘Pupil attitude to self and school’ (PASS), (the first document in the pack), information will be gathered from the pupils who are scheduled to undergo transition to assist staff in engaging with pupil’s attitude towards self and school (Estyn, 2010).
This will provide a baseline of assessment for learners and support staff in identifying barriers, and providing better insight, for us as professionals, to plan and support each child’s: well- being, behavioural engagement, and social needs to enable them to access their learning. This process should be a valuable contributor in preventing attainment decline during transition. 
Gathering of information will be carried out using the process of MAPS (section 2). This will allow us, as a feeder school, along with the cluster secondary school to nurture and support the needs and vulnerabilities that the pupils may exposed to; pre, during and post-transition (Estyn, 2010)
Understanding our individual children will provide an inclusive and holistic education and environment (English, 2018) both during the end of primary school and in preparation for entrance to secondary school.
In order to inform and provide accurate learner needs to the cluster secondary schools, we will gather information over a series of meetings, where the pupil’s friends, on some occasions, will also be invited to participate in the discussion in order to identify and support the needs of the pupil within different social contexts (Demchak and Greenfield, 2003).
Information that may be gathered is:
-What is the student’s dream?
-What is the student’s nightmare?
-What is the student’s background?
Instructional strategies may also be included within the portfolio such as the environmental factors that can help the learner access their learning (Demchak and Greenfield, 2003) and demonstrate their academic behavioural engagement (Symonds, 2015).
Continuum of curriculum
Learners will have increased opportunity to engage with transition days held by their secondary school to participate in creative cross curricular (Donaldson, 2015) activities that promote problem solving and thinking skills to engage and offer intrinsically motivated experiences. (Teach thought, 2018 and Symonds, 2015). 
These activities may contribute to a bridging unit which will help children bridge the gap between primary and secondary school. This will help teachers understand the attainment of individual learners and support future planning and learning (Galton, 2010 and QCAAW, 2004). This runs in line with recommendations presented in the Donaldson curriculum ‘Successful futures’ (Donaldson, 2015), providing a continuum of learning in order to strengthen reassurance of pupils with low self-esteem and resilience, lessening the emotional impact related to the transition (QCAAW, 2004).
Socioemotional support
Children with ASD can sometimes display signs of anxiety when undergoing transitions due to unfamiliar environments and new people. This can have an impact on attainment levels (English, 2018, MHFA, 2018). 
It is therefore important that we, as the feeder school, prepare learners to make the transition and provide them with activities and interactions that will raise their socioemotional capabilities. (Demchak and Greenfield, 2003)
Social stories are a way in which these abilities can be heightened and embedded within the learner’s behaviours. It will help the learner manage the /anxiety of not knowing what will happen or how to deal with said situations. Adams Et al, 2004)
The use of Social Stories do not only help prepare students for transition but also contributes to regular literacy skills such as Oracy and in some cases writing, while developing the learner’s communicative skills (Adams Et al, 2004)
Resilience
The focal point of this embedded transition is to ensure that our learners, especially those who are recognised as having ASD are provided with the tools and support to build resilience so that that when they pass through the transition, they can self-manage and deal with different environments and contexts (Symonds, 2015) independently.
The transition from primary to secondary school, can be seen a traumatic time for children (Newman and Blackburn, 2002). However, it is the stressor of transition that builds upon resilience (Fabian and Dunlop, 2006).  Providing tools for learners on the autistic spectrum to manage their well-being, attitude, behaviour learners will develop resilience, enabling them to maintain attainment and strive for further progression.
Building friendships prior to transition will also help support resilience within children (Jindal Snape and Miller, 2010.) The transition year group will be invited to participate in activities with other children feeding in to the new secondary school during the summer break prior to transitions. This will be run by staff from the school cluster. This is where, as a primary school, we can take advantage of subject specialist teachers to enhance learning.
This will help learners establish friendships prior to the school year. Learners who choose to engage in such activities and share the same behavioural attitudes of participation, whether in an educational or social context, will have higher self-esteem in which resilience is an important factor (Symonds, 2015). 
Visits will also be arranged for previous year 6 pupils, who have already undergone the transition to year 7, to speak with the new transition group. Peer to peer support or buddy systems will help learners develop resilience and inform of techniques in managing social interactions and expectations of the new setting (Jindal Snape, 2010). Social stories will also support such interactions and perceptions to hep contextualise understanding for pupils.
Learners will also be provided with opportunity to engage with their new teachers for the upcoming year. Facilitating such events will ensure teachers are aware of individual characteristics, which in turn will allow future teachers to better support their learning (Symonds, 2015).
Collaboration
Collaboration is a central theme within the developing transition intervention. Without collaboration from: pupil to teacher, teacher to parent, feeder school to secondary school, the lack of personalisation embedded within the intervention may prevent quality outcomes and progression for the pupil (Demchak and Greenfield, 2003). It is the commitment and participation from all stakeholders to collaborate around the child’s needs to support progression and developing of skills (Symonds, 2015). 
Each stakeholder will also be responsible for specific tasks within the planning and execution of the intervention in order to ensure accountability (Donaldson, 2015). 
Central stakeholders
As per the Welsh Government Document, ‘(A hand book for Governors of schools in Wales)  (Hutt, 2007), you as governors are a vital role within the success of the school. It will be yourselves who will make the final decision and agreement for implicating this intervention in order to support those on the autistic spectrum through the transition between the two key stages (KS1 and KS2)
Staff from the feeder school will take a leading role in the interaction and day to day running of the intervention. It will be the staff that will ensure relevant documents, observations and evidence is gathered to build a digital portfolio. 
The digital portfolio will be designed to assist the secondary school staff to plan and develop highly motivating programmes for pupils to ensure a ‘state of flow’ (Csikszentmihalyi 2002). It is also the responsibility of the feeder school staff to ensure assessments are accurate and clear and in line with the agreed levelling (Estyn, 2010). All schools within the cluster will engage with collaboration days to assess and agree on levelling and expectations (Estyn, 2010). 
Failure of participation within the collaboration days, could cause ‘developmental mismatch’ (Symonds, 2015). This would yield lack of motivation, impacting on attainment and progression.
External agencies, such as the charity- National Autistic society, will provide guidance and training in ensuring children’s emotional, social and behavioural plans are adapted to suit the needs of the learning environment and help staff identify any potential barriers for progression 
The pupil is central to their intervention and transition experience. It is therefore the role of the pupil to communicate and express their feelings, physical challenges and environmental issues to all stake holders. This will enable pupil voice found within Article 12 of the UNCRC.
It is proposed that the Additional needs co-ordinators from the school cluster and one governor attends the First Aid for Mental health first aid programme. 
This will come at a cost of £100.00 per person. It is therefore required that the money will be provided from the school budget. The course is designed to assist professionals in recognising early signs of mental health illness in children and young adults. 
This would empower staff to embed early intervention strategies to help our learners become independent and healthy individuals. (English, 2018)
The final regular stake holder but by no means the least important are the parents and carers. They are a vital and integral contributor to ensure specific details are communicated to the stakeholders, whether that be directly or indirectly. They will also be vital in ‘diminishing risk’ (Symonds, 2015), making choices or assisting their child in making choices to reduce the possibilities of their child being ‘socially isolated, excluded and bullied’ (Symonds, 2015. P, 62) having an impact on resilience.
A whole school approach 
It will take full participation from all stakeholders and the school to ensure that this intervention succeeds, and we are able to achieve the appropriate outcomes for our learners. This transition has been developed with specific regard to our students recognised to be on the autistic spectrum. However, the intervention can be developed to meet the needs of a wider context of pupils. The structure and themes found within the transition can be used independently or collectively to support other transitions, including transitions of progression throughout the school.
Diolch yn fawr, thank you for listening.
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Critical review of video and module

The Module ECAD6001 has been a very informative module with a variety of themes running throughout the module lectures and content.
It has had a wide input from external parties the input from Estyn has been of valuable information for professional development. However, there has been some input that the writer did not find effective in the progressive learning of the module. 
The assignment has been hard to engage with due to the structure of its assessment. It was at times unclear of the expectations, even with the module handbook, which at times contradicted the writer’s perception of guidance that was provided during lectures.
The writer found the research aspect of the assignment has provided deeper learning of themes surrounding transitions in schools and has provided deeper understanding of well-being and collaboration within educational contexts.
The file that has been produced is concise and focused on the themes in which the writer decided to engage with to develop the intervention chosen in order to display understanding of transitions and progressions as an assessment of the module. However, the writer is still unsure and lacks confidence in whether the completed folder and video hits the criteria mark set by the university.
The intervention demonstrated within the file and video was developed from wider reading and the writer feels that the intervention is in line with current key policies within Estyn and Welsh Government. 
The recording of the video was a rushed process due to the time in which the writer took to reflect upon the transition and make changes where appropriate to the script. The writer strongly feels that this process took a long time to complete due to uncertainty of the expectation of the assignment.
The video demonstrates understanding of key themes such as whole school approaches, collaboration, well-being and child cantered planning which has been supported within the write up of the script referencing theory and Government policies.
However, the execution of the presentation could have been improved with rehearsal of script as the writer did not prepare prior to recording as rigorously as required to deliver a seamless presentation.
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