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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  20/05/2025 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

For confidentiality purposes I will refer to the person as 4. 4, a 17‑year‑old male, is a looked‑after child under a full care order (Section 31 Children Act 1989). He entered the care of the local authority within the last 18 months and is currently residing with local foster carers. Although 4 has receptive skills in the Welsh language, he has expressed that he is not a fluent speaker.
As I am a first‑language Welsh speaker, I discussed with my observer the importance of communicating in English only during the assessment to gain 4’s trust and ensure he remained in full control, as he requests for services to be provided in English.
Whilst the current placement offers a stable and nurturing setting for 4, it also brings challenges, with 4 having to settle into a rural, isolated area of the island and navigate a farming lifestyle that is unfamiliar and not of his choosing.
4 is a teenage boy diagnosed with Type 1 diabetes who has been sheltered for much of his life and, has had limited opportunities to develop essential life skills. In line with the Social Services and Well‑being (Wales) Act 2014, and its principle of co‑production, the pathway planning process was undertaken collaboratively with 4 to ensure his voice, preferences, and aspirations shaped the support being offered. Through this approach, we identified that one of his key goals is to develop independent living skills before turning 18. The main objectives for this session were to introduce the local authority training flat, ensure he felt comfortable and provide support to build his independence.
When considering 4 for this observation, it was important that I minimised any negative experiences or feelings of power imbalance, as I am aware this was something he felt with his previous social worker.
Consent was gained from 4 prior to the observation taking place, and on the day he was informed of his rights and his ability to withdraw consent at any time.

Word count - 329





	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

Conducting the introductory session to the training flat was formed by an understanding of its significance as a key moment in his journey to prepare for adulthood. This introductory meeting, held before his first stay at the local authority's training flat, was designed to be a supportive step to recognising the importance of the upcoming transitions in his life. 

This observation had been planned and arranged three weeks in advance. 4 was fully aware of its purpose, and I ensured he felt comfortable by informing him ahead of time, as I know he does not respond well to unexpected situations.

Although 4’s preferred language is English, I considered the Welsh Government’s More than Just Words framework and the principle of the Active Offer, ensuring Welsh‑language support was available if needed. As Welsh is part of his family background, it was important to recognise this as a rights‑based choice. To promote this, I provided 4 with a bilingual tenancy contract and independence workbook so he could share and discuss them with his family or carers. This reinforced that he could choose the language he felt most comfortable with and could use Welsh at any point if he wished.

When arriving at the training flat, I introduced my team lead, who was observing my practice, and reassured 4 that this would not affect him in any way. Although 4 and I have built a positive relationship over time, it was clear that he became quieter and more reserved during the observation. Because of this, I used a range of verbal and non‑verbal communication strategies, including clear, age‑appropriate language and avoiding jargon. When going through the tenancy agreement, I adapted the wording to simple, practical instructions such as “no parties in the flat” and “do not damage the property.”
As 4 can become anxious about how he is perceived, I was mindful of my tone and pace to ensure he felt reassured. I paid close attention to my body language and adjusted my posture to create a calm, open atmosphere when he appeared uncomfortable. When discussing his weekly plan, I used open‑ended questions to encourage his own voice and decision‑making, as he often defaults to yes/no answers. Through this approach, 4 was able to identify plans for visiting family and attending college, demonstrating increased confidence in expressing his choices.

As 4 does have type 1 diabetes and has at times relied on his foster carers to support him in understanding his condition. This did raise a concern around how he would manage his diabetes independently for the first time as it requires consistent self-monitoring, dietary awareness, and sometimes urgent intervention. I worried whether he felt confident and supported enough to manage this safely. 
However, I was also conscious that my concern must not translate into assumptions or overprotection. While diabetes is a serious health condition, it should not be a barrier to independence or a reason to limit his independence, ethical practice demands a balance between safeguarding and empowerment (Banks, 2012). Guided by the Code of Professional Practice for Social Care (Social Care Wales, 2023), I committed to upholding values of dignity, respect, and inclusion—ensuring that my communication did not become discriminatory. It was important that this be a person cantered approach, consistently being sensitive and respectful to the developmental stage and lived experience of 4, (Trevithick, 2012).  To support this, I worked with 4 to co‑produce a plan that identified what would help him feel safe and confident while staying at the flat. He suggested that a practical and reassuring strategy would be to message his foster carers each morning to let them know he was okay.

I applied empathy and validation as core components of my practice. I acknowledged 4’s concerns, such as uncertainty around budgeting and cooking. and celebrated his achievements, reinforcing that his experiences were valid and meaningful. This reflected critical social work practice as outlined by Fook (2016), which calls for reflexivity, the interrogation of power dynamics, and the challenging of assumptions. I did have to be self-aware and careful not to dominate or impose pre-set outcomes as this is usually a service led session, instead, I allowed him to lead conversations around what he wants to achieve and learn whilst in the flat, which aligned with the principles of co-production and collaborative working.
I believe this approach could empower 4 to express his goals and become focused on the future, fostering a sense of ownership. 
By remaining reflective and responsive, I ensured that the support was practical but also upheld the values of dignity, respect, and empowerment embedded in the Code of Professional Practice for Social Care.

Prior to the session, I researched Roger Hart’s Ladder of Young People’s Participation. I felt this to be appropriate to apply to the session with 4, this ladder ranges from non-participation (e.g., manipulation) to genuine engagement (e.g., child-initiated shared decisions) (Hart, 1992). This would allow me to assess the engagement and participation of 4. 
In this observation the aim was to achieve level 6, which is adult-initiated, shared decision with young people. While the structure of the training flat is adult-designed, he was actively involved in decisions about his routine, goals, and preferences. For example, he chose to manage his own cleaning schedule and requested visits every other day rather than daily welfare visits from me. 
I do acknowledge that some aspects, such as budgeting strategies, were presented as fixed, which limited his input as there is a set amount of money that the foster carers are to provide for each area, such as food, transport and college money. Reflecting on this, I believe that this could have been an opportunity to move forward to Level 8: young person-initiated, shared decision with adults, as 4 could create his own budgeting plan and demonstrate his independence. Facilitating this level of participation requires communication skills and a commitment to co-production, where services are designed and delivered in equal partnership (Needham & Carr, 2009). Co-production goes beyond mere consultation; it represents a fundamental redistribution of power within care relationships. In this context, it involved recognising the young person as the expert in his own life and actively creating space for his voice to shape the nature and delivery of the support he received, in line with the principles outlined by SCIE (2013).


The observation also involved engaging with 4’s foster carers, as they needed to agree to the young person’s safety plan which include messaging them each morning and engaging with the college if they do not have any means of contact to seek clarification he has arrived. This required collaborative working, where professionals share information, coordinate efforts, and work toward common goals (Glasby & Dickinson, 2008). I ensured that my communication with carers was respectful, transparent, and inclusive. I invited their insights while maintaining the young person’s autonomy as central as asking his permission to contact as this is a personal matter.
As having an understanding relationship with both 4 and his foster carers, it allowed me to recognise that the foster carers as partners in his development rather than professionals. 
I was careful to avoid professional jargon and to explain processes clearly, ensuring that everyone involved felt informed and empowered.
These approaches are rooted in critical practice, which challenges hierarchical models of care and promotes shared decision-making. They also reflect the ethical principles of respect, integrity, and accountability (Banks, 2012)


Throughout the observation, I was mindful of practising anti‑discriminatory and anti‑oppressive communication.  The young person had previously felt that professionals spoke over him, so I was determined not to repeat this. Anti‑oppressive practice involves avoiding assumptions, creating space for the young person’s voice, and using language that supports autonomy (Dominelli, 2002). For example, I asked, “What strategies have worked for you?” rather than directing him, reinforcing his capability. I also reflected on my own positionality and how my role might influence the interaction. This reflexive approach, as highlighted by Fook and Gardner (2007), helped me adapt my communication to his needs.

Word count – 1,331



1300 (+/- 10%: include your actual word count at the end of each section).









Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	She was on time 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes 

	Were you clear why the social worker met with you today?

	Yes, she told me before and texted me to remind me too 

	How well prepared do you think the social worker was for his or her meeting with you?

	good

	  How has the social worker listened to you and respected your views and wishes?

	Yes she does

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	yes



	How has the social worker’s involvement met your expectations for this visit?

	Yes, I now want to stay at the training flat 

	Are there any other comments or suggestions that you would like to make?
	She gets things done for me 
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