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Title of Research (this must reflect the essence of your proposed research question, study design and study 
population. Maximum of 20 words and not included in word count). 
 
Fighting teacher racial prejudice when teaching a new year 7 class by improving the teacher’s prior knowledge of 

the students. 

 

Please state your main research question(s) and/or hypothesis/hypotheses (not included in word count). 

 
Research question: 

Does providing prior knowledge of students to teachers help to reduce racial prejudice when teaching a new year 

7 class? 

 

Hypothesis: 

Providing teachers with information about the students in a new year 7 class will reduce racial prejudice during 

teacher questioning. 

 

 
Project Summary: This should be written in non-technical language and should give a clear account of what you 
intend to do, why it matters, and what difference it will make. It should not exceed 250 words and should be 
suitable for a wider, non-technical audience. 
 
Prejudice and discrimination are often based on race and ethnicity. Prejudice and discrimination can be displayed 

in the classroom through teacher choice, such as deciding who to ask questions to. The purpose of the proposed 

study is to see if teacher’s implicit and explicit racial prejudices can be combated by providing teachers with more 

information about the students in their classes, prior to teaching them for the first time. 

 

This research matters because it is known that humans rely more on stereotypes when they know people less 

well (Stangor, 2016). Coupled with the fact that busy classrooms can allow biases to unconsciously take over a 

teacher’s actions (Peterson et. al, 2016), it is easy to see how potentially difficult situations could result in 

teachers relying on their own racial prejudices or stereotypes when teaching a new class. All teachers will have to 

teach new classes at some point in their career (and many on a yearly basis), so this research is important for all 

teachers. 
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The difference this project could make is that students are treated more fairly in terms of teacher choice, 

especially when the class is new to the teacher, through better communication when taking on new classes (this 

could be within a single school or primary to secondary transition). 

 

Should the project be a success then teachers should display less racial prejudice and discrimination when 

teaching a new class. 

Research Proposal (3,750 words ±10%) 
 
Please ensure that you address each subsection of this form. 
 
 
 

A. Case for the importance of the project. This should make the argument for your research proposal as 
an issue that needs addressing, supported by empirical evidence to justify your claims. 
 

 
If a person is prejudiced then it means they direct an attitude at another person due to the group (e.g. gender) the 

other person belongs to (Brewer and Brown, 1998). Prejudices can be divided into two constructs, implicit and 

explicit. Implicit prejudices are uncontrollable, automatic and difficult to control; they occur without conscious 

thought (Kite and Whitley, 2016). Explicit prejudices, however, are conscious attitudes (Dasgupta, 2009). Teacher 

prejudice against students is of concern in this research.  

 

Teachers can be prejudiced towards students in a variety of ways. For example, a teacher may display implicit 

ethnic prejudice (Van den Bergh et. al. 2010), implicit prejudice against obese students (Maccann and Roberts, 

2013) or explicit prejudice based on obesity (Peters and Jones, 2010). While teacher prejudice can result in 

positive outcomes for some pupils (Vezzali and Giovannini, 2010), even positive prejudice can have a negative 

impact on those not receiving the prejudice. However, much prejudice in the classroom is not positive. Teacher 

prejudice has been linked to lower academic results (Maccann and Roberts, 2013), less opportunities within 

school (Huss-Keeler, 1997) and homophobic prejudice slowing the development of self-identity (Macgillivray, 

2004). 

 

This research is primarily focused on reducing ethnic prejudice displayed by teachers. Ethnic prejudice has been 

chosen due to the well documented impact ethnic prejudice on the teachers’ part can have on the ethnic 

achievement gap (Peterson et. al, 2016 and van den Bergh et. al, 2010). The research will focus on the primary to 

secondary transition, as most children will at this stage move to a new school where the teachers do not know 

them. This research is not concerned with the origin of a teacher’s prejudicial attitudes, only with reducing them. 

 



 

 

Teachers should not always be blamed for displaying prejudicial attitudes in the classroom. Stangor (2016) 

suggested that people are more likely to use stereotypes (beliefs and opinions that people hold against particular 

groups; Hilton & von Hippel, 1996) which inform prejudicial attitudes (Kite and Whitley, 2016) when they know 

people less well. When a teacher is given a new class the only information they can rely on is their own 

prejudices, so it is inevitable that teacher prejudice will have an impact upon the lesson. Teacher prejudices can 

also unconsciously take over when there is a busy classroom (Peterson et. al, 2016). A busy classroom may 

mean that teachers have little or no time to control implicit prejudice (van den Bergh et. al, 2010). It is well within 

the realms of possibility that a classroom may be busy when teaching a new class. 

 

It is easy to see how teacher prejudice can occur when teaching a new class, and the impacts can have serious 

ramifications. This research is important because it may help to prevent teacher prejudice occurring in the context 

of a new class, reducing the impact these prejudices have on the lives and education of students.  

 

This research will explore how a simple intervention of providing teachers information about the pupils in their new 

class impacts on ethnic prejudice during times of teacher questioning. 

 

There may be an argument that this prior information is not required as secondary schools often offer open days 

for prospective year 6 students. However, not all teachers are involved in these events and it would be impossible 

for all teachers to learn about the history of all pupils on these days. Some schools also use baseline or cognitive 

ability tests (CATs) in order to learn more about the abilities of their pupils at the beginning of the year. However, 

these tests are not always taken in the first lesson (which is the concern of this research), so these tests that 

schools currently run would not help to reduce the amount of ethnic prejudice displayed by teachers from the very 

beginning of the school year. 

 
 

B. Aims and Objectives. Based upon the Case for Importance above, you should clearly set out the aims 
and objectives of your research study and identify how they will directly address your main research 
question(s) and/or hypothesis/hypotheses. 

 

 

 Research question - Does providing prior knowledge of students to teachers help to reduce explicit and 

implicit racial prejudice when teaching a new year 7 class? 

 

 Hypothesis - Providing teachers with information about the students in a new year 7 class will reduce 

racial prejudice during teacher questioning. 

 

The aims of this research are as follows: 

 

 Aim 1 – to explore if the amount of ethnic prejudice displayed by teachers during questioning can be 

reduced by providing teachers with prior information about that class 

 

 Aim 2 – to identify the most effective method of student information transfer between primary and 

secondary school in order to reduce ethnic prejudice by teachers in the most effective way 

 



 

 

The research question asks if providing teachers with information on pupils prior to teaching them for the first time 

can reduce the amount of teacher ethnic prejudice. The first aim looks to achieve this in situations of teacher 

choice. There are many opportunities in the classroom where a teacher makes a choice that involves pupils. 

Some of these are indirect (such as the teacher moving one pupil, perhaps due to behaviour, and the impact this 

has on other pupils) and some are direct (such as choosing to ask a particular question to a specific student). In 

line with the hypothesis, it is expected that this aim will be met and that by providing prior information ethnic 

prejudice will be reduced during teacher questioning. 

 

The second aim is important because while it may be necessary for teachers to have this information in order to 

reduce the amount of prejudice in the classroom, it is crucial that this information transfer is as accurate and 

useful as possible. There is little value in passing information from one school to the next if that information is not 

useful, so finding the most beneficial method of information transfer could be the difference between reducing or 

not reducing the amount of ethic prejudice displayed by teachers. Workload is often cited as a reason that 

teachers leave the profession (Department for Education, 2018). Therefore, the information passed between 

schools needs to be collected and disseminated in the most effective way to ensure that it is useful first time. If a 

secondary school does not find the information useful then it may create extra workload for primary teachers (who 

need to resend the information in a different way) and extra for workload for secondary teachers (who need to 

read the information again). It is for these reasons (providing effective information to reduce ethnic prejudice and 

passing on effective information first time to limit workload) that this second aim is viewed as being a crucial part 

of the study. There is little value in a research finding that shows providing prior knowledge to a new school 

reduces teacher ethnic prejudice if schools do not then know the most effective way to transfer this information. 

 
 

C. Methods, Approaches, and Activities. Please provide brief details of the anticipated design (e.g., 
between, within, mixed, regression, focus groups, interviews, experimental, questionnaires) and main 
procedure for your study (it should be clear from this how you are actually planning to carry out your 
study, and what will be happening to your participants). 

 
 
A mixed methods approach will be employed in this study. Mixed methods research involves using qualitative and 

quantitative data collection methods in order to improve the validity of findings (Schoonenboom, 2018). The 

methods used will be observations, questionnaires and semi-structured interviews. 

 

The sample size of number of lessons that are required to be observed has been calculated using a nomogram 

created by Inrayan and Malhotra (2010), based on Buderer’s formula (1996). With the confidence level set at 

95%, absolute precision at 0.05 and specificity at 0.8, the number of lessons that need to be observed is 300. It is 

possible to observe 300 new year 7 lessons at one secondary school. While one cannot exactly predict how many 

new classes a teacher will receive, based on my own experience I estimate that each teacher will receive six new 

year 7 classes each year. Therefore, fifty teachers will need to be observed, six times each. Most schools operate 

on a twenty-five-period week, so a single researcher could observe twenty-five lessons. In order to observe 300 

lessons in a week a team of twelve observers is required. The observers do not need to be researchers as all they 

are doing is recording the ethnicity of the student a teacher has asked a question to. With assistance from the 

school, the researcher could train a small team of volunteer staff in how to complete these observations. An 

observation schedule (Flander, 1970) will be used to ensure consistency in observations. 

 



 

 

The fifty teachers to be observed and interviewed will be selected using stratified sampling, so that the sample 

reflects the characteristics of the wider teaching profession (Thomas, 2017). In this case, the approximate 

percentage of male and female teachers in relation to the wider teaching profession, as well as percentages of 

ethnicities, will be matched as closely as possible. There may be difficulty doing this as it depends on the gender 

and ethnicities that the school employs, and which teachers receive six new year 7 classes, but this exact 

information cannot be known until the timetabling for the required data collection year has been completed. The 

sample will try to reflect national teacher data as close as possible, but it is unlikely to be an exact match. 

 

There will be three sections to this research. In the first section of the study, fifty teachers will be observed 

teaching six new classes. The teacher will be provided with prior information about three classes, with the 

information presented in a different way for each. The first way data will be provided is by giving the teacher each 

pupils’ year 6 statutory assessment test results. The second way data will be provided is a written account by the 

year 6 teacher about the pupil in question, detailing information such as attitude to learning. The final way data will 

be provided is by giving the teacher both the numerical data and written accounts. The teacher will be provided no 

prior information for the other three classes. The purpose of the observations will be to count how many questions 

the teacher asks to pupils of different ethnicities. In line with the hypothesis, it is expected that there will be a more 

even spread of questions across different ethnicities for classes where prior information has been provided. The 

prior information will be provided in three different ways to discover which, if any, is the most effective. This will be 

expanded upon in the third section to the research. This first section of the research will help the researcher to 

fulfil aims one and two. It is essential that the teacher is not aware that the research is about prejudice, as it may 

influence which pupils they ask questions to. Therefore, participants will be told that the research is about 

frequency of questioning across a range of subjects. The only person informed of the real purpose of the research 

will be head teachers. 

 

There are potential issues with this research design. The same teacher will be teaching pupils from the control 

and experimental groups, which could result in the teacher being influenced by the information they receive about 

the experimental groups. This could mean teachers adapt their approach to teaching the control group, putting 

into question the validity of the research. An alternative approach could be to observe two very similar teachers, 

one who takes the control groups and one who takes the experimental groups. However, it would be difficult to 

quantify how much of an impact a teachers’ individual teaching style and personality has (and how prejudice they 

are) on their questioning, which would also call into question the validity of the findings. This could be mitigated by 

observing a greater number of teachers, but the practicality of completing a larger number of observations in a 

small window then becomes an issue. For these reasons it has been decided that observing one teacher with 

both control and experimental groups will be the most effective and reliable data collection method. 

 

The second section of the study will involve students in all of the classes observed completing a questionnaire. 

The questionnaire will contain questions about such things as teacher fairness when questioning, using a Likert 

scale. A Likert scale is appropriate because they can be used to measure attitudes and perception (Thomas, 

2017). The purpose of this section of the study is to validate the findings of section one. While the observer may 

report that the teacher asks questions more or less fairly across ethnicities, do the students, who are ultimately 

subject to the ethnic prejudice of teachers, share the same perception? This second section of the research will 

help the researcher to fulfil aims one and two. This questionnaire will take place in the final 10 minutes of each 



 

 

lesson, while all pupils are still in the room. The teacher will be asked not to communicate about the questionnaire 

with the pupils during this time. 

 

The final part of the study will be interviews with the teachers. These interviews will be semi-structured and will 

focus on if the teachers felt prior information was beneficial and what their preferred format for receiving this 

information was. Interviews will be semi-structured as it allows the researcher to cover a list of questions, with the 

freedom to follow up those questions where necessary (Thomas, 2017). This second section of the research will 

help the researcher to fulfil aims one and two. 

 
 

D. Outcomes, Outputs, and Dissemination. In this section you should identify what you expect the 
observable outcomes to be; who your key stakeholders for dissemination are; and how you will engage 
them with the research findings. 

 
 
If the hypothesis is accurate then it is important to disseminate the findings so that they can be applied in 

educational settings. The British Educational Research Association (BERA) say that ‘researchers have a 

responsibility to make the results of their research public for the benefit of educational professionals’ (2018), and 

that is what is intended for this research.  

 

In order for the findings of this research to be effective it requires participation from primary and secondary 

schools. If one setting agrees to engage with the findings but the other does not, then ethnic prejudice in schools 

will not be reduced. Therefore, findings need to be shared with primary and secondary school head teachers. 

Approaching the National Association of Head Teachers (NAHT) will be the first avenue of dissemination, as they 

offer advice and support about a wide variety of topics for head teachers, run continued professional development 

training, hold national conferences and is the largest union for senior leaders in education, with members holding 

leadership positions in primary, secondary, independent and special schools, as well as pupil referral units 

(NAHT, 2019). A cascade model of dissemination will be used in order to show the findings of this research and to 

train others to use the research effectively (Hughes, 2003). The cascade model works by having a small team 

training a group, who in turn train another group (McDevitt, 2001). The reason that this model of dissemination 

has been chosen is that many teachers can be taught how to use this proposed method of reducing ethnic 

prejudice quickly, and because it is economical (only one training package needs to be developed, which can be 

shared; Hughes, 2003). By using the cascade model of dissemination, the research can be delivered and the 

process of reducing ethnic prejudice explained and taught to head teachers in both primary and secondary 

schools (for example at a NAHT conference or in an article on the NAHT website). Not all head teachers will read 

or attend these conferences, so the head teachers that do attend will need to train the head teachers of schools 

they are linked to (e.g. a secondary school head teacher training head teachers from their feeder primary 

schools). Head teachers will then need to train their teachers in this method and include the method in school 

policy, completing the cascade model. 

 

This method for dissemination will not, of course, result in the findings of this research and the implications in 

regard to practice being taken up in all schools, as many head teachers will not attend every conference or read 

every article on the NAHT website, or may not be a member of the NAHT at all. In order for the findings to make it 

into the practice of all schools then the Education Secretaries’ for the UK must be approached, in order to make 

the findings national education policy. However, this may be a far lengthier process than the route described 



 

 

above. It may be better to approach the appropriate government personnel once some schools have begun to use 

the findings in a practical manner, as described above, in order to present a stronger case for inclusion in national 

education policy. 

 

Another method for dissemination that could be used in this case is through an article in an appropriate academic 

journal, such as the Journal of Educational Research or the Journal of Educational Psychology. While the 

research and findings may not reach my target audience of head teachers through these journals, they will 

present the research to academics who may then repeat the research themselves. This may strengthen the 

findings from this research and help with convincing head teachers and government policy makers to put these 

findings into action. However, access to these journals are often only through a paywall, so consideration will be 

given to providing open access to the research findings.  

 
 

E. Ethical Considerations. What are the main ethical issues that you will need to address in this study? 
You are required to identify them and clearly set out how you will address them to remove or mitigate 
these issues. 

 
 
The British Educational Research Association’s (BERA, 2018) ethical guidelines will be used as the ethics guide 

for this study (BERA, 2018). 

 

In line with BERA (2018) recommendations: 

 

1. Participants written voluntary consent will be obtained at the beginning of the study. This will mean getting 

consent from the teachers directly involved, consent from the parents of the year 6 primary school 

children who may be involved in the study and consent from the relevant primary and secondary head 

teachers. Consent may not need to be gained from all students that may be involved in the research. 

BERA guidelines allow for consent to be granted by head teachers on behalf of the teachers and students 

in a school community. While consent doesn’t need to be given by all participants in this scenario, written 

consent from all students will be sought. 

2. Participants may withdraw at any time. Contact details of the researcher will be given to participants. 

3. Participants will be briefed on the research before it takes place. Participants will be told that research is 

taking place and will explain the methods of research but will not detail what exactly is being researched, 

as this may affect the validity of the findings. For example, if teachers know that their prejudices are being 

observed then they may consciously try to be less prejudice, thus affecting the outcomes of the research. 

This non-disclosure approach is sanctioned by BERA as long as it gains ethical clearance from the 

researchers’ institution. Participants will instead be told that the research is about frequency of 

questioning across a range of subjects. The exception to this will be the head teacher, who will be told the 

true purpose of the research and whose consent will be required before the research commences. 

4. Participants will be debriefed once the research has concluded, before the findings are published. This is 

to ensure that the researcher’s interpretation of data, such as a conversation in an interview, does not 

conflict with what the participant meant. 

5. Consent will allow for the reuse of data. This is so that the same team or others can analyse the data 

again. In order to protect the identities of those involved, beyond the original research team data will be 

anonymised. This is especially important in this case, because if teachers’ identities are not kept 



 

 

anonymous then individuals could be accused of ethnic discrimination, resulting in significant impacts on 

their professional and personal lives. It is not the purpose of this research to uncover prejudice teachers, 

but to find a way to reduce ethnic prejudice in all teachers. The default position of the research will be to 

anonymise data through changing participants names, and to keep the original data will all names 

confidential and only accessible to the researcher. School names will also be anonymised, so that there is 

a reduced risk of the research having a direct impact on the schools involved (for example the research 

may show that a school displays a high level of ethnic prejudice, which may then result in less parents 

sending their pupils to that school). Anonymisation will help to negate the risk to participating 

organisations. 

6. The researcher will not conduct the research in a school or schools where any of the teachers or students 

are known to them, in order to avoid a conflict of interest 

7. The research design may positively impact one class over another. BERA recommends that the 

interventions used are offered to the control group at the end of the trail in order to mitigate the effects of 

the research. This will however be difficult in this case as the research design concerns the first lesson 

with a new class, which cannot be replicated once the research has concluded. 

8. The General Data Protection Regulation (GDPR, 2018) will be complied with in regard to data storage 

and use of personal data. Participants will be made aware that their data will only be kept for 1 year in an 

un-anonymised state, and during this time only the researcher will able to access the information. Data 

will be stored on a password protected computer, with the password only known to the researcher. Data 

will not be shared by email or through any other means that are vulnerable to hacking. After a period of 1 

year, the un-anonymised data will be deleted in order to protect the identity of the participants. 

Anonymised data will be kept for a period of 10 years. 

9. Participant confidentiality may be ignored if the researcher believes that not disclosing the actions of a 

participant will result in the continuation of illegal activity. 

 

In addition to BERA (2018) guidelines: 

 

10. The researchers will hold an advanced disclosure and barring service (DBS) check and will adhere to 

participating schools’ safeguarding policies. 

11. The research will follow university guidelines. 

12. The research methods will be piloted first in order to ensure their appropriateness for the research and 

mitigate any adverse effects. 

 
 

F. Timetable of Activities. Your research study may take up to 18 months to complete (including 
dissemination of findings). Please set out a timeline of activities, with key milestones indicated, to show 
how your study will be carried out. You may include a Gantt Chart as an Appendix to this form to display 
your timeline, but a narrative must also be included here that addresses key milestones. 

 
 
This research will take approximately 11 months to complete. The key milestones are outlined below, and there is 

a Gannt chart in the appendix section (appendices 1). Gannt charts were devised in 1917 by Henry Gantt and 

provide a useful way of visually representing how long different tasks will take to complete in a project (Cook and 

Upton, 2014). 

 



 

 

This research project will be split into three sections. The first section is consent and preparation. Firstly, head 

teachers will be informed and their consent gained. This involves informing secondary school head teachers, 

asking them for information on their feeder primary schools, and then informing and requesting consent from 

primary school head teachers. Once consent has been gained, two weeks will be spent meeting year 6 students 

and parents who will be going to the relevant secondary schools. This will be done in the form of evening 

meetings at each primary school, where information about the research will be given and letters of consent 

signed. If parents are not available to meet, then the school will be provided with a video explaining the research, 

and the contact details of the researcher. Once consent has been obtained primary school teachers will have 25 

days to collate and send the required data to the researcher. Most of the data required should already be being 

produced by the teachers anyway, in the form of exam results and written reports. The secondary school will then 

provide the researcher with the class lists for year 7 students for the following September, so that the researcher 

can create data bundles to give to the new year 7 teachers. 

 

The second section of this research is data collection. As the research is specifically concerned with prejudice 

when teaching a new class, the data collection needs to take place in each teachers’ first lesson with their new 

year 7 classes. Therefore, the observations and student questionnaires can only take place in the first 5 teaching 

days of the new term. The semi-structured interviews with teachers will take place the week after the 

observations, at a time convenient to them. 

 

The final section is data analysis and dissemination. Two months has been allocated to data analysis, with a 

further two months for writing up the findings. Participants will then be invited to a collection of evenings over the 

course of a working week to hear about the findings. At this stage, and every other stage, participants will have 

the opportunity to withdraw if they so wish. The researcher will endeavour to contact all participants before 

research is published. Once efforts have been made to contact and share findings with all related parties, the data 

will be shared in a variety of ways. This will include re-writing the findings so that they are appropriate for the type 

of dissemination e.g. journal article, conference. Three months have been allocated for dissemination of findings. 
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