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Introduction
Within this documentation, It will discuss and explain how the action research task has developed and been carried out within my first professional teaching experience and placement school. In order to do this project, I had to choose an appropriate topic to research and investigate that linked with the school policies and aims for learning. This had to co-inside and exist fully with the school’s development plan and the subject development plan. For example, after my last literature review of investigating contemporary issues in schools and having to break down aims and procedures in the ‘School Improvement Plan (SIP)’ and the ‘Department Improvement Plan (DIP)’ I realised that in this particular placement school a main aim was to include more literacy within all subjects on a daily basis. This could be through the use of more oracy focus based learning, reading or writing. This was the perfect opportunity to try out a literacy project within the specialist subject of my choice. 
The importance of literacy improvement and the strive to constantly implement this in a schooling environment is driven with massive force from our national Welsh Government. The Welsh Government constantly emphasise the need and crucial importance in developing the area of literacy within schools. It is no secret that the literacy focus in schools need help and much development. Literacy development is recorded and highlighted through the use of assessment, regardless if this is regular assessment, termly assessment or annual end of year assessment, its use is vital. (Evans, 2019). Another clear way of evaluating literacy success is exploring exam success and results. Different methods can be equally as effective in checking for literacy understanding throughout the school year e.g. short assignments, past paper questions or examples, modelling answers and then letting pupils engage within that question themselves. As understood through several Welsh Government documentations, this is critical part of the strategies and planning implemented into schools to try and boost literacy in Wales. (Welsh Government, 2016). 
As well as this, there is an emphasis in alignment with most schools in Wales and the UK use this form of strategy to plan according to literacy involvement. (Evans, 2019) The efficiency of setting goals and targets, then determining the required necessities to allow you to achieve these overall goals/targets. ‘The educational sector has frequently relied on changes in policy in order to transform the ways in which schools operate around literacy and numeracy results.’ (Welsh Government, 2016). If schools adopt this method of planning around the importance of literacy and take on the importance as a whole school, rather than the distribution of literacy to the core subjects only. Not only does this open a potential for whole school involvement but allows all departments to grasp the importance of encouraging and committing to providing the best education for their pupils. 
With a subject such as art, it is at times, very difficult to include literacy in some lessons, let alone, every lesson. Even though artist research is a focal point in some stages throughout planning, getting a high standard piece of writing can prove to be difficult for some pupils. Including art terminology and subject specific words into sentences can be quite challenging for pupils as it isn’t something that they do very often in the subject with it being so hands on during lessons. Art is a demanding topic and requires a lot of pupil participation, this takes away the opportunity to incorporate a lot, if any, literacy practise. This would be a perfect opportunity to experiment in using a literacy task with a year 7 class that I got to know quite well. In knowing this class rather well and taking the time to build that relationship with them, they proved to be the most appropriate class and candidates to participate within this research. The class was of mixed ability, again another factor contributing to fairness of results and recorded data. This would be the best proven opportunity to investigate the comparison between abilities and how resource sheets would improve their writing. I will explain further and develop my investigation throughout this review whilst evaluating and exploring different methods.
Literature Review
Literacy in schools is so important, the teaching of it more so. Literacy is enforced to allow pupils to extend their own knowledge of oracy, comprehension, ready and writing skills, focussing mainly on the skill of communication. We are constantly using communication to convey information and key issues within our topics, so why not teach our pupils in the same way? Before carrying out the research, the need to embrace different literature and forms of information was clear and most evident. The readings available through the university catalogue online and the library situated on campus, despite being rather outdated and in some terms irrelevant, proved to be most useful and relatable. It is clear to see that regardless of date, literacy is still one main focus we are zoning in on now, in order to try and make vast improvements to pupils’ literacy capabilities and levels. “Debates about literacy have a tendency to be conducted at a high level of generality around a number of common themes. These often include the notion that children read and write less well now than in the recent past.” (Managing the Literacy Curriculum, Webster, et al. (1996) Pg. 6). Here, Webster suggests that the use of literacy in schools is not proving to be as effective as recent results have shown. By focusing on tackling this literacy issue, you are then able to fully focus on the progression of pupils’ standards in terms of writing, reading and oracy.
In School X’s recent Estyn Review there a huge emphasis on the way in which the School is approaching its literacy imbalances within results and levelling. The Estyn report states that the school needs to work on its emphasis for understanding key terminology and evident vocabulary. School X is also evidently trying to attack any issues the school has with supporting literacy involvement within the classroom environment. ‘School X is carefully providing planning and provisions for all pupils in need of developing any basic skills in the form of numeracy and/or literacy.’ (Estyn, 2016) Here you can clearly see, the School’s efforts in order to create a more suitable learning environment in regard to literacy support. One of its main focusses was to try and engage with literacy in all subjects. This then developing the basic skills in all lessons not just the core subjects as expected. 
The main aim and outcome expected from this research focus is to be able to help children develop and improve within their own literacy capabilities. Welsh Government suggests a monumental push on literacy as a whole in all schools. Programme for international Student Assessments (PISA) results have been at an all-time low in the last few years that data has been collected and accounted for. (Welsh Government, 2017). The university of Art Education suggests that one main factor in being able to improve vocabulary and literacy’s contributing factors is to model that in your own teaching. ‘Share authors and books where appropriate, post new but relevant finds on a class list or twitter feed.’ (University, 2016) Here the University is stating that the use of modelling can be used in such a way that it improves pupil’s literacy engagement voluntarily. Without having to force a literacy task or activity upon them unnecessarily. By allowing pupils to explore their own reading materials that are topic based and relevant, you are allowing pupils to not only grow their own literacy capability but allowing individuals to facilitate their own learning of their own accord and through teacher instruction. 
However, the University also states the downsides to allowing this particular use of freedom in the classroom. Pupils are more than likely going to view this activity as voluntary, as an outcome of this perhaps won’t actually do anything productive as first expected. As well as this, there is no real monitoring system to locate or log the work that pupils are participating in individually.  ‘Typically, the relationship is as strict as it needs to be for most of the students to show respect and not impede learning in the class. The more casual relationship requires more mature students.’ (Listman, April 17 2017) Considering this class were only of key stage 3 level, it is up for discussion whether or not they would have been mature enough to undergo individual learning and researching, as the quote suggests above, there is a certain level of maturity needed to be able to not impact learning in the class.
Key Stage 3 in art have varied scheme of work patterns, the possibilities and topics are endless. One of the most easily incorporated forms of literacy within art-based lessons would be its use of design projects or solo pieces/projects. Art University again suggests that by introducing projects linked to great literature and that correspond well with specific books of interests to the pupils, in doing this particular type of project piece it makes art and literacy more accessible to the learners, and then makes the literacy improvement far more accessible also. By encouraging a love of reading and a book that is relatable or well liked collectively, something so simple can improve literacy rates to no end. (University, 2016)
Literature suggests that worksheets do not actually implement teaching. They are just simply tools to ensure pupils are up to date with the topic and are used to recall any prior information. ‘If someone handed me a basic calculus worksheet and said, “Here you go.  This will help you learn calculus,” I’d be at a complete loss.’ (AnnaG, 2014). Results are much more effective when they are properly explained, and topics are fully explored with pupil participation. Relying on a worksheet to teach for you has little to no impact in a pupil’s education and hardly, if at all contributes to their on-going learning.
Providing lessons with meaning and effective learning strategies, rely on many different factors. One of these crucial factors is using appropriate and as equally effective resources to run alongside the lessons accordingly. Resources are vital within expressing differentiation and emphasising specific skills and techniques. ‘Proving quality instruction relies on several factors, including appropriate classroom resources to convey instruction.’ (Linde, 2019) The resources have to be as equally challenging as they are informative. The resources used within the research project were made with exactly that idea at the forefront of success. The ability to convey terminology, key terms, literacy knowledge on one resource is crucial for literacy expansion in all lessons. 
It is argued however that, most pupils, specifically lower ability pupils, much rather a hands-on learning approach. These pupils simple find worksheets another task they just do not want to complete, it is seen as added workload, added pressure and another thing to try and struggle to complete before the relief of the bell. ‘A steady diet of worksheets can be boring and dampen enthusiasm for learning.’ (AnnaG, 2014). Anna simply describes the process of worksheets as unnecessary. That pupils are easily bogged down with heavy workloads and worksheets, so is the best possible way to boost and improve literacy levels to swamp them under more work they don’t ideally want to be doing? 
Also, using particular resources that engage pupils, relate to pupils and worksheets or instructions that pupils find favourable. For Example, using comic books within an art lesson enforces speech and language into the pupils’ lesson. Therefore, helps to allow literacy grow and develop within the four walls of a classroom. ‘will build the basic skills used to make traditional comic books, including graphic layout, pencilling, lettering, inking and colouring.’ (Group, n.d.). Implementing this form of literacy into the classroom, develops skills needed to endure literacy understanding, helps to explore visuals in the classroom and gives them the tools to be able to write well about using these resources rather than bullet pointing and stating simple facts. This encourages pupils to be creative in lessons and to collaborate together using creativity, imagination and literacy. Using relatable resources that they can engage with and be motivated/inspired by, increases overall voluntary participation. Pupils of this particular age find comic books of an interest to them, they are visually attractive and appealing, they are purposely eye-catching for this specific reasoning. Guided reading using comic books in art is also a form of combining art and literacy as oracy skills are improving and are constantly in use throughout the lesson. “Active learning strategies include students are engaged in activities” (Savkar, 2017). There is a far less chance of a pupil being withdrawn from study or reluctant due to the targeted interest. It teaches them vital literacy skills e.g. synthesising and analysing text and speech and using the cognitive load theory to learn and achieve. 
“We all know literacy is key. Getting kids to read is one thing, but fostering an excitement and fervor around loving literature is another. All teachers should have literacy at the top of their priority list as it connects to all disciplines and enables lifelong learning.” (The Art of Education University, Lee Ten Hoeve, 2016). Within art, again it is difficult to implement literacy into every lesson so I understand why pupils may find it boring to have to do artist research and tasks involving long stents of writing. Artists see the world differently and sometimes find academic tasks to be difficult or unnatural because of the way in which an artist is a visual and creative learner. “It can be as simple as a “Complete the sentence about your art” prompt or as advanced as an essay format research paper. Teach kids how to intelligently convey – with words – what they have done with images. Use writing prompts as jumping off points for drawing activities or vice versa.” (Hoeve, 2016). Hoeve states the obvious that the first line of implementing literacy in art would be getting pupils to write about artwork with ‘prompts’ which is the exact reason why I think creating resource sheets is a vital part of bringing literacy to art to aid the pupils who need the support.
"Ambitious teaching" is teaching that aims to teach all kinds of students to not only to know academic subjects, but also to be able to use what they know in working on authentic problems in academic domains.” (ERIC, Lampert, et al. 2011). With teaching comes a lot of problems and lack of time to solve them. This is why I feel as though making resources can sometimes prove to be very difficult within a teacher’s role. To achieve high standard and useful resources, time must be taken to ensure resources are made to their full potential, including everything needed to help pupils improve on their academic studies. Including literacy in art will always come with the downside of making literature resources to aid the pupils. Sometimes these are available online or from the school but most of the time teachers have to make these resources in their own time to ensure that literacy is incorporated in all ways possible. “…Cohen, Raudenbusch, and Ball (2003) point out, it is not making resources available to a school that matters in improving instruction, but getting those resources to be used in instructional interactions where teachers and students work together to get academic content learned.” (Lampert, et al, 2011). From this statement you can understand the reason why it is important for the teacher to make the resources, this is why over time teachers have been given PPA time to plan for lessons and make resources although this time just isn’t enough to make them as personal as you may like.
School Policy and Practise
During my time at my first professional teaching experience at my placement school, School X’s literacy policy was more reliant on core subjects and weighed heavily on subjects such as English and humanities to be put into practise. On observation within this school, literacy tasks and assessments were carried out well within these specific subjects but abandoned in others. During observations, it was apparent that specific subjects left literacy alone and thought it to be the work of the core subject teachers only. Straying from involving any literacy in subjects such as Art, Design, Music and Drama. In assumption, this is because the literacy is carried out to a high standard within the lessons it is used in, it is not at the forefront of importance to incorporate it elsewhere. This however was something that I did not witness being done to its full potential. I think more could have been done to improve and address the literacy issues and impairments within the art room which is why I chose literacy as a topic and aim to pre and post-test.
However, the school’s improvement plan and to some degree, the departmental plan dated 2018-2019 (DIP,2018) suggests that a focus on literacy and oracy is needed in every subject to be fully appreciated and developed. There was an evident strong push on the need to provide literacy within all classes and subjects and not just the ones it was deemed easy to include as stated in the SIP… “1b-3c) Ensure that the LNF and DCF are embedded into the new KS3 curriculum to development of excellent pupil skills.” (School Improvement Plan, 2017-2020). At first the idea of trying to stray from the school’s structure of learning was daunting, but if carried out correctly could achieve great results and progression in all areas. There was a lot of backwards and forwards arguments of whether this particular research project would work or fail at the first hurdle. 
Realistically thinking, there needed to be a subtle way to incorporate literacy into an art lesson, without providing pupils with a good enough reason to disengage from the lesson. As most pupils do when told about literacy tasks. To keep the change subtle and minimal, it was discussed and decided that a resource sheet used to complete certain tasks would work to guide pupils to receive more from their literacy focus and work alongside the LNF framework, without intimidating them with increased work load. 
If school X finds a way to introduce a new and different but subtle use of literacy in all classes, and in doing so introducing can increase literacy use in the subject and the school. 
The use of small but effective implementations in the classroom e.g. self-assessment and peer assessment, can be an engaging way to incorporate literacy into art lessons, appropriately and effectively. Another clear yet simple way of allowing literacy to be present within an art set up is to use the activities that allow the researching of particular artists. Artist research is a useful tool in being able to use literacy easily in lessons, but it is suggested that pupils find this tedious, which then allows pupils to fall of track and become disengaged. As art is and always has been such a vastly hands on subject, one of the key reasons why pupils decide to choose this as a GCSE option subject, it is a method and strategy that helps literacy but creates a stale atmosphere for pupils in the process of doing so. Assessments can also be a useful tool, as previously mentioned, that are quick and easily used to implement literacy into art lessons. It is a way allowing pupils to engage with writing techniques without the usual work load of which usually accompanies a literacy task. In similar views and thought, resource sheets can be used to provide pupils with a more developed artistic vocabulary. Providing pupils with the correct subject terminology they will need and that will prove to be useful to them as individuals. This in itself, helps to contribute towards pupil’s literacy levels and is proven to help and create a difference when tackling exams. It is suggested that by understanding key vocabulary and terminology, the chances of achieving higher grades at GCSE are far greater. 
Methodology and Ethics
Before being able to commit to the research project fully, and before accepting this class in particular to participate well, the pre and post-test had to be considered properly and developed accordingly. I chose to read a standardised script that was provided by the university which made it fair for each student to provide the same standards for the investigation. The script was read to the pupils twice, and then given to the pupils individually to be able read amongst themselves. This was done to fully allow pupils to understand what my research project would entail and the commitments of work I would need in return to be able to complete this research well. The pupils then had to sign this script to enable the investigation to take place. It was their decision whether or not they were comfortable with taking part and they could withdraw at any time during the testing. “In surveys, all respondents will be asked the same questions in, as far as possible, the same circumstances. Question wording is not as easy as it seems, and careful piloting is necessary to ensure that all questions mean the same to all respondents.” (Bell, 2014, Pg. 17). Regardless of progression within the series of lessons, withdrawal could be accepted and addressed at any time, as the pupils were constantly reminded about optional involvement. In accordance to the university protocol and the school’s policies, it was necessary to go through the motions and to create an ethics form that had to be handed in to be accepted by many associations such as the University, the school where the test was taking place, The Data Protection Act (The Data Protection Act, 1998) and the BERA testing (BERA, 2018). Ethical decisions are very important and were always in mind when taking part with the research project. The form had to include my specific research task and had to explain how and why I was producing the pre and post-test in the classroom. This form was also important to decrease misunderstanding for everyone involved in the test along with the people reading and associating themselves with it.
All pupils remained anonymous throughout the testing and the results. This was because of data protection and also that it could impact the number of participants if their identity was known Pupil well-being was at the forefront of this research task, with that in mind it was essential to keep the anonymity of pupils throughout and at the final precedence of results. I have labelled the following pupils as ‘Pupil A’, ‘Pupil B’, ‘Pupil C’ etc. to remain in strict guidelines with the recommendations of data protection literature. I was able to state that the test was carried out with a year 7 mixed ability class but I am not able to go into detail about the pupils for the above reasons, the school or the class must be kept anonymous also and throughout the investigation and all pupils and names were kept private and only known to myself during the entire research project.  
Judith Bell states in her book ‘Doing Your Research Project’ that “as in all research, the methods selected for gathering information depend on the nature of the information required.” (2014, Pg. 9). The data that was collected and recorded was all saved on a personal computer device and transportation from one computer to another was done safely by myself using an encrypted password coded memory pen that only I had access to via a password protected software installed specifically on this device for the purpose of the research. This seemed to be the safest way to store results and note detailed observations as for example, if the memory pen went missing, was misplaced or was stolen, only myself would be able to access the data as only one person, being myself, had access to the password. If found by a member of the school or a member of the public, not only would they be unable to obtain the information, but they would be unable to decode the encryption safety of the word documents. The password used to protect the information recorded from the research was created with the specific requirements of a strong password in mind, for example, the password wasn’t obvious or of personal nature to me, it was difficult, contained many symbols and numbers and the use of lower and upper case letters. “Problems of this kind can arise in almost any kind of research, particularly that which is heavily depended on the interview data, but the close relationship needed for narrative inquiry can make the researcher (and the storyteller) Particularly vulnerable. (Bell, 2014, Pg 22).
The only downside to using a memory pen to store this ongoing recorded information is that you could quite easily forget your password, as mentioned above, the password was difficult to work out for specific reasoning, therefore making it harder to remember. Difficult passwords tend to be noted down on paper if they are difficult to remember also, so there is a worry that this specific piece of paper could land into someone else’s hands. You could also have a problem with accessing it on certain computers, e.g. MacBook laptops often open software a little differently to Windows or Google computers due to their different hard drives and systems. This could create issues with using and transporting information from the school’s device to a personal one.  This could then also relay and cause a problem` to the testing and the results, which would surrender the whole investigation a waste of time and unfair/biased. If this specific action research was revisited, there would need to be further considerations for the protection of data. E.g. using a hard drive to back up and store information and/or results from a memory pen or device. Using online storage could be a possibility such as, the cloud or Google OneDrive accounts. These are again all password protected and allow information to be stored and opened on any device by simply using the password and username specifications. These online storage options are also accessible on all software’s, regardless of laptop make and model as they only require internet availability. This would cut out the unnecessary moving of information, as the ongoing results would be accessible to you anywhere at any time, using any device.  
The reason for producing and researching in the specific ways that I did and using the specific strategies and methods I did, was because it was the most fitting and the most suitable in order to answer my research. This form of sampling is called Convenient sampling. Convenient because it was the most suitable for myself, for my class and for the school within the limited time given to conduct such research. It eliminated all complications and makes results easier to retrieve as it gives me complete control over how I wanted to conduct the research and collect the appropriate results. 
Literature suggests that only analysing data of one particular class, is considered biased. To achieve a more well-rounded idea of outcome and information, allowing a wider variety of classes, ability, and ages. The process of recording data can be deemed unsuccessful and can then be accused of producing biased and unfair results. This effect would impact the quality of the whole project as it would be seen as a huge waste of time. 
Evaluation
To try and introduce the most beneficial impact to the pupil’s literacy levels and capabilities, I decided on a specific scheme of lessons according to suggested literature. I decided to continue this research over a course of three lessons. Lesson one contained a basic structured lesson, where at the end, the pupils would participate in a simple form of self-assessment. The decision to choose self-assessment came from the understanding that it would be the easiest and most convenient way to read and gage pupil thought processes and recorded data. The self-assessment was kept simple and plain so pupils wouldn’t feel that this was a lot of added work at the end of their lesson participation. Self-assessment was measured in the form of two stars and a wish, which instructed pupils to write down to positive points from their work completed in the current lesson, and one area for improving. This kept excess work minimal and the assessment manageable and easy to read and record data from. 
The second lesson in this sequence, was the lesson that the literacy resource was introduced. This lesson focussed on improving on the two star and a wish self-assessment from the previous lesson. The improvements would focus on the literacy aspect of the lesson, and the resource sheet would only contain key terminology, and departmental facts and terms. These resources are put in place to form an intervention within the research practice. This intervention is the key turning point within the whole scheme of lessons. There was a few trial and error processes to experiment with in the second lesson. This lesson focussed on ironing out the uncertainty of the lesson, finding out the most effective way to use this resource sheet. 
The third lesson was the absolute final intervention lesson. This was the lesson that the self-assessment was reused in order to collect the data which would inform me as the observer and teacher of any improvements. More importantly, if any improvements were made as previously predicted before-hand. 
The results and the original estimations of actions co-existing alongside one another really well, to my relief and anticipation. There were some results that lacked validity and some freak results when evaluating all the collaborative results, but minus those few discrepancies, overall results proved the research task and methods worthwhile. Some pupils stayed consistent in their efforts and literacy levels, although there were clear efforts made to improve overall. The number of pupils showing an increase in literacy ability due to the use of resource sheet explaining key terms is a clear indication that the research project as a whole, and the addition of having the resources work alongside the lesson topics proved most positive and effective to the pupils. 
During the continuation of the research project, there were minor issues and problems that occurred as is normal throughout any research project. Validity is impossible to bypass during these particular types of project, especially action research-based projects. The class I chose was planned and chosen specifically to what was suggested to me by departmental mentors based in the school. This class was suggested due to its ability to participate and follow instruction well and appropriately, to complete tasks well and fully.  Due to their mixed ability arrangement within the classroom, it allowed me to trial some differentiation pieces within my produced resource sheets, as well as trialling the worksheets themselves. The wider the range of participants, the fairer the results would turn out to be, as the pupils weren’t hand-picked from different classes. They were already in an existing class setup and were chosen in spite of behavioural issues, SEN pupils and EAL pupils. 
In regard to validity within completion of this curriculum development and understanding, most of lessons I engaged in with my chosen class, were during the second half of the afternoon, towards the end of the day. This impacted my lessons on a huge scale. E.g. pupils were tired, lethargic, and often agitated when participating in afternoon lessons. This opened doors for badly behaved pupils to completely disengage. Trying to use new ways of learning in the classroom is a task in its own right but trying to completely implement something that is brand new and completely out of their comfort zone is an entirely different level of disequilibrium. 
	Pupils
	Pre-Test Results
	Post-Test Results
	Improvement

	Pupil A
	Level 3
	Level 4
	1 Level Higher

	Pupil B
	Level 3
	Level 4
	1 Level Higher

	Pupil C
	Level 2 
	Level 3
	1 Level Higher

	Pupil D
	Level 4
	Level 4
	Stayed the Same

	Pupil E
	Level 3
	Level 4
	1 Level Higher

	Pupil F
	Level 2
	Level 3
	1 Level Higher

	Pupil G
	Level 4
	Level 3
	1 Level Lower

	Pupil H
	Level 5
	Level 5
	Stayed the Same

	Pupil I
	Level 4
	Level 4
	Stayed the Same

	Pupil J
	Level 3
	Level 4
	1 Level Higher



In displaying recorded results, as presented above, I decided that the best particular way to evaluate and to create an analysis of data, was to firstly mark the assessments in detail alongside School X’s literacy level attainment success criteria. Once work was marked, pupils were given levels of literacy used in their pre-test results, but these levels were only known to me and not relayed to any pupils. Then after implementing the intervention and using the literacy resource to guide them and acts as aided help, I repeated the same marking process alongside the exact same literacy level success criteria to maximise fairness and minimise biased. After marking the post-test results, I again, gave pupils a literacy level that was only known to me. I then thought the fairest way to relay this data that was recorded would be to create a table of a random 10 pupils. Choosing 10 pupils at random allows the fairest possible outcome and eliminates all, if not most, bias results. If pupils are randomly chosen, there is no possible opportunity to pick particularly good results that would help prove my hypothesis. And in the same way, doesn’t allow me to ignore any anomalies in my results. In wanting to prove my research and wanting my introduction of literacy to impact pupils, allowing myself to hand pick results and display them seems unfair, random pupil selection eliminates the chances of this bias. I chose ten pupils because it displays enough honest information to be able to provide an average literacy improvement without having to produce and source the whole class.
Looking at the results chart, you can see that the average percentage of pupils have achieved at least one grade higher than the pre test results. Most pupils started off at an average level 3 but moved up to a level 4 during the post test. There are some exceptions where the lower ability/ALN pupils in the class started at a level 2 but still increased to a level 3 e.g. Pupils C and F. From the results chart and random selection of pupils, it seems as though the lower ability/ALN pupils received the most benefits from having a resource sheet to assist and aid them with their literacy task. The MAT pupils not so much e.g. Pupil H who was already achieving an impressive level 5 that did not improve but stayed the same level. This could be solved by creating differentiated resource sheets for each level, giving MAT pupils key words and key terms at another level. Out of the 10 random selections you can see that 6 have shown improvement and moved up a level where 3 out of the 10 have stayed the same. There was only one result out of the selection that received a lower grade than the pre-test which could indicate disengagement or absence that had an effect on the level. Overall, I was quite pleased with the results and feel as though the resource sheet had a massive impact on the final literacy level.
Conclusion
To tie all the above research and examples together in one conclusion, the aim constantly remained to evaluate and explore whether or not the use and introduction or resources within the art department would improve literacy in the classroom. To explore whether or not their literacy capabilities are improving, and the overall literacy levels of the class are showing progression and overall increase in results. The results and recorded data have shown that the initial implication of worksheets and excess resources have, in fact, contributed to the levels of literacy of each individual pupil. Regardless of large or small improvement, improvement is still seen is almost all of the class. 
Some literature argued that the implementation of resources in the classroom would be unable to make a colossal difference within the classroom and would become irrelevant to the learning of pupils, something to be dismissed and added to the long list of classroom distractions. (Williams 2017). There was great concern about the unimaginable work load of a teacher was already at full capacity. Taking into account the workload and the added pressures of out of classroom learning e.g., the marking of books and assessments, the creation of lessons and lesson plans. To add to this, to create excess worksheets/resources to try and promote literacy seemed almost impossible. After consulting with my university lead and placement mentor’s, it was suggested that there needed to be limitations on the amount of time spent creating and marking in order to create equal work life balance but to improve their literacy also. In result of several long discussions it was decided that there would be a cap on how much information would be included into the resources and worksheets, making this not only possible for me as the teacher but making it accessible for the learners also. The achievement of engagement in pupils can at sometimes, be difficult to achieve and equally as difficult to reproduce every lesson. Literature suggests that the use of resources used in the classroom enables you as a teaching instructor, to do just that.
Within the gathering of research and the study of what works and what does not in the four walls of the classroom. The positives of introducing this idea and introducing useful, carefully planned resources to the class, outweighed the negatives. The research constantly makes note of the potential this method has to increase the engagement and in doing so, create a potential to promote literacy, show its importance and make the pupils aware of that also. All the techniques that are needed to boost literacy results and reading levels etc in pupils. 
Resources are almost always proven to be impactful on a pupils schooling experience. The more time you commit and pour into your planning and resources/handouts, it is proven to increase the voluntary participation of the learning individuals. If we as teachers dismiss our planning, dismiss the need for literacy development in schools, our learners inherit similar attitudes. If teachers are hesitant towards trying to increase literacy levels and understanding, trying to actively change the negative perception of literacy and/or oracy in the classroom, pupils in the same way act on that hesitance, and become hesitant themselves. If the pupils understand how it impacts them, appreciate it, feel the need to develop and understand the importance of it, realise the benefits of literacy overall and if this is portrayed by the staff also in their attitudes, this encourages a growth – mind set and allows them to facilitate and take utter control of their own learning and progression needed to get them through school and future life. 
Limitations for future reference and Future Developments
“Even experienced researchers, who begin with the best of intentions, sometimes come across ethical issues they failed to see or appreciate.” (Bell, 2014, pg. 6) If repeating this particular action research was a possibility, then this pre and post-test would change considerably in accordance to the future possibilities and outcomes, I would take it upon myself to reflect carefully and to fully  consider some of the limitations that appeared and that I’ve personally faced during the study. For example, the time scale in which the pre and post-test had to be finished in was not ideal. I would most definitely give myself a lot longer to test the pupil’s ability to see if the results would change a lot more over a longer space of time. Only having two or three days to do the study felt extremely rushed and left me unable to get into depth with the subject matter. Lack of time leads to lack of honest and true results, which completely overrules the validity of the collected results produced. As university instructed us of this half way through our first placement, there was very limited time left to actually foresee an action research project of this scale and importance. The turn in date for said research project created even more strain and pressurised timing in completing the data and analysing it. The turn in date was in the middle of placement two, this didn’t allow much time, if any, to perform the research in the second placement, leaving only the option to complete in the last few weeks of placement one. 
Lack of research beforehand caused some problems when it came to what to include in the resource sheets, again this was another factor and limitation that came from having only a few days to finish the study where there wasn’t enough time to find out the correct support was given to improve aspects of literacy. “The analysis of grounded data is, to me at least, quite complex. It requires the researcher to identify concepts, codes, categories and relationships in order to bring order to the data, and the time taken to become skilled at identifying and applying them is considerable.” (Bell, 2014, Pg. 20).  It would have been an idea to test again after a few lessons to see if the impact of the resource sheet to improve literacy actually stuck with the pupils or if they went back to writing the bare minimum without subject key words and connectives. Lack of research was due to limited availability of literature within the university library. Specific books needed or books that would have proved to have been of great use and importance were already in the possession of other pupils and usually for highly sought-after books there was a long waiting list. This then meant that, books were unable to be accessed within the essay due date and time frame. There were options for eBook access via the university library catalogue but again this wielded its own limits. Limits included a system shut down on the website during the last week of submission, stunting the availability and access of certain materials also. In addition to this also, there are limited numbers of literature online that are produced in eBook form, making them inaccessible. 
In future I would possibly reconsider the change and emphasis in how I approached the ethical side of the overall project. I feel that even though the pupils were fully aware that they could withdraw at any time I feel they may not have fully understood what it was that they were withdrawing from because of their age and understanding. Pupils chosen to complete participation were of key stage 3 age. This stating that pupils I had chosen, may not have properly inherited the maturity needed to develop a particular understanding alongside what was asked of them. Also, pupils could feel pressured to take part just to follow their peers. Several pupils are categorised as easily led pupils, this could mean that despite not fully wanting to participate in the research, they did so because they are friends make decisions of a different nature. Perhaps, a different way of approaching this complication would have been to carefully select pupils on an individual private way, asking pupils one by one and taking them aside to go through the understanding and terminology of the research and the meaning of the ethical considerations themselves. Only then might they be able to fully understand what it entails and how they can withdraw.
“Critics of the case study approach draw attention to a number of problems and/or disadvantages. For example, some question the value of the study of single events and point out that it is difficult for researchers to cross-check information.” (Bell, 2014, Pg. 12). I feel another important limitation to touch upon and address is the fact that as the teacher and researcher I was the one to make the work and collect the grades and data. The limitation for this will be the fact that I could be more lenient with the grades as I know the pupils well. I could potentially grade the pupils from what I know of them already rather than their ability on the actual pre and post-test. This sometimes happens unintentionally on a day to day basis as a teacher but when it comes to an ethical action research project, this could have a serious impact. As a teacher you grow relationships with particular pupils and in doing so could develop a biased attitude towards some pupils unintentionally. This means that I could have observed particular pupils more thoroughly than others without meaning to. Acting as the researcher and the teacher is extremely hard to do whilst trying to observe, there would be influences in your lesson firstly because as the teacher you need a lesson that will produce positive results, but also because in between teaching and explaining there is limited time to be able to make specific observations, things could be observed but missed or forgotten while the teaching process is taking place.
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