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[bookmark: _GoBack]During this assignment the researcher is going to write a case study which critically analyses the difference a diagnosis makes for a child with autism in regards to inclusion, the researcher will be analysing the inclusive intervention and support that is provided for this individual in their setting, they will refer to theory, policy and practice when undertaking their research. 
The setting the researcher is focusing on is a local authority maintained school, which accommodates over 150 children, aged 13-19 years old. The researcher will be paying particular attention to ‘Child A’ who is a 14-year-old boy with Autism and the support he receives whilst in education both before and after diagnosis. The researcher works closely with Child A, assisting his peers and occasionally him in his work. 
Child A joined School A in September 2017, and did not receive his full autism diagnosis until 2016.
Child A is a very honest child, although he does have difficulty with social interaction a lot of the time. He is a very anxious young boy who becomes uneasy often. Little things can cause him to be agitated which leads to disruptive behaviour daily. He has good large motor skills but his small motor skills are still progressing.
The researcher has decided to use Child A in this study due to his delayed diagnosis, as The researcher will be able to gather information from his previous school and use the information they already have to fully critically analyse the effects of a diagnosis with inclusion. 
      Child A experienced a variety of barriers to education before his diagnosis. As stated in (LSA, 2019) a variety of factors caused one big barrier to his education, due to his slow change in character, his communication skills and behaviour worsening, his teachers believed it was all due to a change in his behaviour and attitude, so when it come to him not complying with work and losing concentration, it was put down to the fact he did not want to learn, but this in fact wasn’t the case, due to his autism he needed individual support and provision to be able to keep up with his peers, which was something he wasn’t getting. They stated that getting a diagnosis for Child A “brought a sense of relief”. (LSA, 2019)
      A diagnosis for Child A would be good as The National Autistic Society (n.d) said “Diagnosis helps people take control of their lives. It unlocks barriers to essential support and services.”
Getting a diagnosis prevents mental health problems developing like depression and anxiety. If a pupil is struggling with education but knows it’s because they need extra support, it can cause them to feel depressed. (The National Autistic Society, n.d) Also, delays in getting the correct help can have a negative effect on a pupil’s education. 69% of parents in a survey carried out by The National Autistic Society said “their child’s educational progress has suffered because of lack of timely support.” (The National Autistic Society, n.d)
As stated in the letter from Child A’s learning support assistant, a diagnosis can help in achieving inclusion. (LSA, 2019)
As agreed with by (National Research Council, 2001, pg.12) autism affects the educational goals of children as due to their autism they may need certain educational programmes, and without diagnosis these children miss out on these, affecting their educational goals and their inclusion in education and therefore society. 
Although according to (The Guardian, 2006) when talking about his own experiences with autism in school he said because he was different, he experienced bullying. 
This diagnosis proved he was ‘different’ to the other pupils who then treated him badly because of his differences. A diagnosis did not help him become included in the class from a social perspective. 
      An autistic diagnosis helped Child A to progress in all aspects. According to (Teacher, 2019) his diagnosis has allowed him to get the support he needs to progress, aspects such as speech and language therapy has brought on his social skills, where he is now interacting with his peers more. Without this diagnosis he would not have access to these types of supports. 
The researcher has worked closely in a group with Child A and overtime his work is progressing greatly, his ability to now interact with the researcher, his teacher and his peers allows him to learn more from others. The researcher has seen his ability in certain subjects increase with support from his teachers, his peers and interventions put into place for him.  
His overall attitudes have changed, he has his bad days but is generally a happier person. We find he is more willing to work more often than he was before. 
His diagnosis allowed him to achieve inclusion in class, and outside of the class. The diagnosis allowed him to get the support he needed with firstly his social interaction skills, where he now spends a lot of time interacting with and learning from other pupils, which is beneficial to him, as the more he interacts with others the more he comes to understand others and their emotions, which helps make simple situations not so daunting for him anymore, although it has helped his interactions skills due to the characteristics of his autism he does still struggle sometimes, which means we will never achieve full inclusion for him. It also ensures inclusion in regards to his work, inclusion in his work is all about the quality of his work and the opportunities he gets to achieve, and since his diagnosis he has been given a lot more support. Child A can be a bright boy in some subjects but needs the support to keep him on track. (Teacher, 2019)
      Over the decades many policies and different practices have evolved and there have been many interventions and support strategies introduced to help support autism. 
Firstly, School action and school action plus.
The SEN code of practice involves two levels of support, school action and school action plus. 
School action and school action plus are offered as extra support in every class now to encourage inclusion if a child with ALN is waiting to be assessed for a statement of SEN or if they are not yet deemed to need one yet. 
School action is where teachers differentiate work to accommodate the abilities of the child, and the child will be given an assigned learning support assistant to assist them with their work, if this support is not effective the child will be referred to school action plus which is a greater level of support where they will be supported by a variety of multi agencies. Any work done with the child, any progress or targets to meet will be recorded in the child’s IEP (individual education plan) so that all agencies are on the same page with each child. 
For a child who’s SEN in severe, they may not respond well to school action and school action plus and will then need a statement of SEN or a EHCP (education, health and care plan). (O'Donovan,1997, pp. 82-83)
According to (S. B. Teacher, 2019) this is the route that Child A had to follow due to his severe autism. School action made minimal progress to his work as he still struggled with his speech and behaviour, which had an effect on his overall work. 
He was introduced to school action plus, where he received external support as well as school support, this allowed him to get professional support for this difficulties, such as help from speech and language therapists and the behaviour support team etc. 
This was then all recorded on his IEP where each professional wrote their targets and opinions down to suit his needs so that he could reach his full potential. 
Child A’s teacher (C. A. Teacher, 2019) states that this method was greatly effective for him, allowing him to progress in his work, closing the attainment gap more between him and his peers, although he did have the potential to aim higher and decrease this gap more. 
The SENCO at School B decided that he would benefit even more from having a EHCP in place, stating his autism. This written acknowledgement of his autism ensured that all his needs were documented correctly and the specialist provision most suited to him was used and documented. So for Child A school action and school action plus was not entirely suitable for him due to the complexity of his individual needs.
Child A benefitted greatly from this full diagnosis as full inclusive teaching was given, his individual learning needs were always considered, ensuring the correct support and amount of challenge for him. He is motivated and encouraged to aim for his own personal best, rather than the best that a general category of autism states he should be able to aim for. 
A diagnosis for Child A helped him with inclusion not only socially but academically too.
      A new approach that was introduced over the years is mainstreaming all pupils, even children with SEN with the support they need rather than segregation. 
A theory that supports this is Lev Vygotsky theory of social constructivism. 
(Large, 2009) states that social interaction is critical for inclusion. He believes that during the early stages of a child’s life that they are completely dependent on other people and as they grow they add their own personal value to what they learn from others. 
He states that knowledge is developed between two or more people, stating “learners first succeed in performing a new task with the help of another person and then internalise this task so that they can perform it on their own.” (Large, 2009)
The researcher agrees with Vygosktys theory after collecting information through observations. 
Whilst observing Child A the researcher could see the benefits of including him in mainstream class activities and social interaction. Due to Child A’s autism, social interaction does not come naturally to him, so as much social interaction in his life in crucial. Working closely with his peers in his work allowed him to practice social situations which in time will help him fully access the curriculum and allow him to be more included in the class. Social interaction in his work allowed him to practice participating and understanding group work, and controlling his behaviour to ensure it is appropriate for the situation they are in, so that they are not segregated due to behavioural issues. 
Social interaction in his work also allowed him to imitate his peers, this is important for him as he cannot learn appropriate behaviour by himself, working in groups with his peers the researcher could see him imitating behaviour, skills and responses. Due to him struggling with processing information, imitating his peers allowed him to still meet the learning outcomes of the lesson as he could still imitate the learning process even without understanding the teacher initially.  (Personal Observation, February 1st, 2019)
The Education for persons with SEN act 2004 agrees with this also, stating that all children with SEN should be educated in inclusive classrooms with children who do not have those needs. This policy is to ensure maximum integration is being achieved with the pupils with SEN gaining support to inclusion through specialist support services and more able peers to learn from rather than being segregated. (EURYDICE, n.d)
(Lindsay, 2013, p. 348) disagrees with Vygotskys theory of social interaction and full inclusion as they state that evidence consistently suggests that teachers are unprepared and under trained to support children with autism in mainstream classes. 
For example, in a study conducted by (Lindsay, 2013, p348) “only 5% of teachers received training about autism even though the majority had autism in their class.” 
Lindsay (2013, p. 348) believe that children with autism do not actually benefit from social intervention or full inclusion due to this, and that due to the lack of training, children with autism would benefit more from support from special educational programmes and services to best suit their educational needs. 
      Another intervention introduced in 1972 is an intervention called TEACCH which was established in all schools. TEACCH is an intervention introduced for autistic children. It is structured teaching intervention, which fits the culture of autism, applying teaching methods by their needs and preferences to eliminate barriers. Eg. Changing the environment and using visual resources like social stories. 
This intervention focuses on the ‘general’ needs of autistic children but is all about manipulating education to fit their own personal needs. 
Autism Toolbox (n.d) said “Cultivating strengths and interests rather than dwelling solely on deficits, is another important priority.” 
Inclusion is not all about social aspects, sometimes social needs to be sacrificed to achieve academic inclusion. So this could be attending SEN classes that they will benefit more academically from. 
A report that compliments the TEACCH intervention is the Warnock Report (1978). 
Mary Warnock suggested that the general categories of SEN should be abolished and that children should instead be identified on their own individual needs following assessment. This was suggested because children, although they may fit into the same category as some other pupils, all their needs vary and different teaching methods and intervention may be needed for each pupil, rather than fitting them all into one sub-category. (Cline, 2009, p. 38)
The inclusion and pupils support 2016 framework has the same values as the TEACCH intervention as it enforces schools to not only achieve inclusion by placing SEN pupils in mainstream classes but by providing the necessary adjustments for each pupil to achieve their own personal best. It supports the idea that providing a differentiated curriculum for all pupils to meet their individual needs is most beneficial. (Welsh Government, 2016)
Although, an idea that disagrees with this idea is the medical model of disability. 
The medical model attaches blame to the individual for their disability and the barriers they have, so will disagree that applying intervention to suit the child’s needs will benefit them in anyway. 
They believe that the only way a child with an SEN can benefit in society is for them to ‘fix’ their SEN medically. (Beith, 2005, p. 315)
Whereas the contrasting model which is the social model of disability blames society for the barriers disabled people face. Again, agreeing with the TEACCH intervention. This model believes that society can change aspects to suit each person with a SEN. For example in an autistic persons case, the social model believes that if there is no jobs suitable for autistic people, instead of stopping them getting jobs, that jobs to suit them should be created. (Beith, 2005, p. 315-316)
The researcher agrees from experience through observations of Child A working and throughout my time spent with him, the researcher believes that for him following the capabilities approach is extremely suitable for him. Which is a person centred approach that looks at the strengths a person has and focuses on them, as sometimes you cannot entirely dismiss a person’s impairment, so alternative options must be considered. (Dalkilic, n.d, p.125-126)
Emphasising his strengths and not focusing on what he can’t do, the researcher believes encourages his work. 
As stated in the researchers observations (Personal Observation, February 8th, 2019) he becomes more involved when focusing on what he can do, and tends to withdraw when we focus too much on what he can’t do, it’s almost like we are discouraging him. This is why the capabilities model suits him better, although there are certain aspects he needs to learn, we try and focus on furthering his knowledge in what he enjoys and is capable of doing, instead of overwhelming him with new information too often, he seems to work a lot better this way.
      Overall, the researcher concludes that for children with autism the benefits of a full diagnosis outweigh the cons for these pupils, it helps to provide full inclusion for them. There is no cure of autism, so to help provide inclusion not only academically but socially too prepares them for life in society with people without SEN but if they’re segregated they will only know life with people with SEN. 
Child A benefits greatly from mainstreaming he has progressed brilliantly since receiving his full autistic diagnosis, without that diagnosis he would not have progressed so much with regards to not only his academic goals but with his social interaction skills too. 
The researcher holds the idea that no matter what intervention is used that the needs of the child is the upmost important part of achieving full inclusion. Full inclusion should be implemented at every opportunity, as long as it benefits the child at the centre of it. 
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Personal Observations 

25\01\19 
The students start the day off with circle time, where they are all asked to use their feelings cards to explain to the teacher how they are feeling at the start of the day.
Child A initially comes into the classroom loud and unruly but manages to sit nicely next to another pupil. He tells the class he is feeling upset because his games were taken off him over the weekend and have not been returned by his parents. To avoid any kick offs before the day starts the teacher takes child A aside to speak to him about his feelings so that the issues can be resolved early on. 
Child A is included in the general english lesson, the class is split into groups of ability, set one being the most able and set three being the least able. Child A was placed in set two where he could be included with pupils of the same ability in English as him. During this lesson he was supervised by an LSA who also helped all the pupils in his group so that he was not singled out. He socialised with his peers, asking questions and answering them. Some of the pupils were slightly more able than Child A, but I believe that this allowed him to learn from others as well as them learn from him. 

01/02/19
Today Child A participated in a group maths lesson. In this lesson they had to gather in groups of six to complete a maths activity with a dice. Child A settled down fairly promptly after completing his visual timetable for the day. He watched his peers and how they reacted to the work, and imitated their actions and behaviour as if he was learning from them. Working in a group situation he asked questions and spoke to his peers throughout, he even took control of the situation one pupil was unsure of. I can see his confidence in social situations developing and how he was allowing himself to become familiar with his peers and their social interaction skills. He seemed to benefit in a few aspects due to being included in mainstream lessons. 


08/02/19
Today the teacher decided to start with literacy, firstly introducing the pupils to a new book. Child A played up a little this morning as he did not want to sit on the floor to hear the story. Once he managed to calm down he seemed to perk up in mood, talking to myself about the book and taking an interest by asking the teacher questions. When sent back to do an activity at their tables, Child A seemed to talk to his peers more often than usual - progressing with his social interaction skills with his peers, his ability to interact more with others allows him to learn more. An activity was introduced where they had to read a statement from the book and answer the questions that followed, Child A cannot process too much information at once and soon became distracted, trying to also distract other pupils from other groups. We gave him the option of another worksheet, this time a more visual activity which is one of his strengths in learning, which seem r to persuade him to try and focus again. As we’d focused on a strength of his he did not seem to lose concentration and worked very well when working to his own strengths and capabilities. 

























Letter from Child’s A LSA 

Child A has experienced many struggles with this education whilst in School B as he was not getting the support he needed.
Before his diagnosis Child A’s characteristics slowly started to change overtime, he developed obsessive compulsive behaviour and issues with his general behaviour. He started to lose his friends and become a lot happier entertaining himself alone. We assumed this was all down to a behaviour problem, but decided to address the situation with a SENCO, who stated he had ‘autistic tendencies’ but it was nothing minimal support wouldn’t resolve. Overtime his communication difficulties worsened, he developed problems with his motor skills and he was not professing very well in his work, so we pushed for a diagnosis as he was displaying more than just a couple of ‘autistic tendencies’. 
His diagnosis brought a sense of relief to his family, his teachers and most importantly to himself, as his needs could now be fully met. 
The support he received benefitted his education and social life as he became more included in both aspects. 


















Interview by current teacher 

1.      Has an autistic diagnosis helped Child A progress since you first met him?
Certainly, he has come on very well since I first met him, his social interaction is coming on so much better he is engaging in conversation with his peers quite frequently. We also find he’s a lot more able in class now, in his previous school he was bottom in all over his subjects, but he is now slowly progressing up the ability groups with the extra support he is given. 

2.      Has it helped him progress academically?
Yes, although he still struggles to process information, the diagnosis has allowed him to gain the extra support he needs, he is now assignment a learning support assistant to oversee his work and give him the support he needs whilst also allowing him to be as independent as possible, which as I stated before is now helping him to progress in ability groups. His IEP has allowed us to focus on his greatly abilities academically and where he needs improvement. 

3.      Did his diagnosis help with inclusion? 
From collaborating with his parents they have informed me that previously he was happier alone and that his interaction skills were very minimal. He also suffered in his work, mostly being in bottom groups or taken away from the main class to complete work alone in different rooms due to his behaviour issues, but since being in School A with a diagnosis, his interaction skills have progressed greatly, allowing him to be included in all aspects of education alongside his peers, he is now also attending after school clubs as his confidence has increased greatly. 
With regards to inclusion in his work, he is now being  given equal opportunities to strive in his work because he is being offered help that he was not offered before, which is allowing him to achieve his full potential. 







Interview with class teacher from School B 

Can you briefly explain to me the support process Child A has had to go through to get his full autistic diagnosis and EHCP? 
•       As you are aware Child A had no formal diagnosis upon entering my class. 
•       Suspicions were raised over the years.
•       Upon entering my class, the schools SENCO suggested school action for support. 
•       This included aspects such as LSA support and differentiated provision and intervention. 
•       He still struggled with aspects such as his speech and behaviour issues which needed specialist attention. 
•       SENCO referred to school action plus for multiagency input. 
•       All intervention recorded in his IEP, which allowed all professionals who come into contact with him to record their opinions and targets for Child A so that everyone was on the same page. 
•       This was very effective and showed in his work, over a period of time closing the attainment gap between him and his classmates.
•       In a meeting regarding Child A with the schools SENCO, she decided that he was still not reaching his full potential academically, so decided he would benefit more by getting a statement of SEN or an EHCP.
•       She believed that having all his needs and requirements of provision and intervention down on paper, where all professionals could see would benefit his work greatly as it provided consistency in his care. 
· Major benefits from moving from School Action Plus to n EHCP as now the Local Authority and Health Service must get involved and work together with the school to make a statutory assessment of his needs, which the Local Authority has a legal duty to meet these needs, which means that none of his needs will go unnoticed or unsupported.
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