Introduction to ECAD6001

Within this module, I aim to develop an understanding of Welsh Government documentation and statutory policies, which underpin education to give a duty of care to children in Wales. Reading these policies, I will be able to synthesise and critically evaluate initiatives designed to bring about effective transitions, aid children’s progression and assist in promoting a healthy mind understanding which initiatives work and which do not. Children should be at the centre of each initiative, where staff should understand what helps them to progress, transition and aid their wellbeing as the Rights of the Child and Well-being of Future Generations Act (2015) emphasise all children should have social justice and their voice heard. Professionals who work within schools have roles and responsibilities to ensure children progress and additionally abide by laws, Welsh Assembly documents and Estyn publications to produce excellent schools where children feel safe and possess a desire to learn.

















Script

Hello, I am Emily Thomas and I would like to thank you for giving me the opportunity to introduce my intervention.

This intervention focuses on the health and well being of primary school children from 7-11 years old in order to strengthen their resilience. Now, under the new Donaldson (2015) curriculum, it is required children in Wales become prosperous and resilient becoming healthy confident individuals to build their mental and emotional well being by developing confidence, resilience and empathy within authentic learning environments simultaneously supporting social and emotional development.

The Victorian Framework (Flottman et al 2011)  identifies 8 principles for learning and development, one of these is effective positive relationships which is required in schools in order to create a trustworthy environment to minimise stress factors. Research emphasises the importance of internal protective factors, such as self-esteem, corresponding to external protective factors including positive relationships at school. Therefore to help children with their emotional wellbeing, there does need to be a structure in place to create positive relationships where children feel comfortable expressing their emotions. 

The reasoning behind this intervention was due to our Estyn (2019) report, which deemed our health and wellbeing aspect as adequate. Estyn stated that only some children are confident adults will support them if they are upset and only some manage distractions adequately. Our school aim is to make “some children” go to “all children” as at the end of the day we as staff are here to give meaningful opportunities ensuring children’s rights are respected by all stakeholders involved, correlating with the united nations rights of the child article 12, giving every child the right to be listened to. 

Another justification behind the need for this intervention is that nationally, there is growing evidence of poor resilience amongst pupils of all ages, which results in poor mental health within schools and in later life, therefore, something must be done. The Welsh Assembly acknowledges that one in ten 5-16 year olds suffer from poor mental health (Ofcom, 2017) an extremely worrying statistic. It is apparent these difficulties are more extreme now more than ever due to the pressures to achieve academically and the influence from social media. 

Children spend over 7,800 hours at school (mental health foundation, 2016), which is a long time to suppress emotions where no action is taken. With a huge amount of time in classrooms, our school should provide an opportunity where children can just speak and express emotions to aid resilience. Within schools we need to identify the early signs of poor mental health, addressing these problems giving all children a secure attachment. Children who have experienced secure attachments are more likely to approach the world with confidence when faced with potentially alarming situations and are likely to tackle them effectively. This suggests children need to be exposed to the foundations for expression, which a timetabled circle time could assist. This is promoted within our school development plan, which has been shared with all staff members as improving mental health was made a Welsh Government Priority in 2016 therefore making it one of our priorities. 

Therefore within a timetabled circle time children can express their worries and complete activities within the classrooms on a weekly basis to improve resilience. These sessions are looking to take place on a Wednesday last session (2:10pm to 3:10pm) therefore will need to make sure everyone dedicates this time to wellbeing. Sessions will be planned with all staff members once a week either for half an hour after school or on a specific break time, which will be discussed if this intervention is agreed, to ascertain children are gaining the same experiences regarding their wellbeing. Examples of activities (Healthy Surrey, 2019) children can complete are here and feel free to look through these to enhance your understanding of the type of work children will endure, but please keep in mind these are just examples, and all staff will need to collaborate each week regarding these sessions, with the main aim of these being to enhance expression.

As a result, the intervention of a timetabled circle time would help to prevent negative thoughts and emotions, as children are able to express themselves learning to become positive. Glenn Evans (2019) from our consortia ERW, states staff NEED to talk with pupils in order to achieve the standard of 2.1 well being as staff are able to find out what works best for the individual and to understand what experiences children endure on a personal level. 
So really, our school aim is prevention to stop problems from arising in the first place with our main focus being to keep pupils healthy and not solely treating them when they have ill mental health. Although if they do, this means supporting them to manage their health earlier and more effectively, avoiding tokenism and listening to children properly thinking about what this child needs right now. These circle-times also assist in improving transitions and progression. The intervention will be a change within the schedule of the school day, possibly causing distress to children with Additional Learning Needs such as children with Autism. These children will be supported through this change, being introduced to the gap within the timetable when the circle time will take place. The intervention can also assist in transitions from KS2 to comprehensive schools as children can express their worries and concerns regarding post-primary education therefore helping the transition process up to ‘big school.’ 

Fortunately for the school’s budget this intervention is not going to cost as myself and Mrs Jones have already been ‘Thrive Trained’ which cost the school £2600 for the both of us where we learnt the importance of building healthy stress management systems in children to improve children’s emotional and social wellbeing as this is the foundation to improved learning. 
As you know I am the coordinator of the health and well-being AOLE therefore will lead this training alongside Mrs Jones training the whole staff using the ‘Thrive Approach’ on an INSET day, using this training powerpoint I created to understand the importance of mental health. All staff will be trained however, this intervention will solely be implemented within KS2 to pilot the scheme first as I want to ensure it works and is being delivered properly before we move onto foundation phase. As dealing with mental health is hugely important and as a school I want this intervention to work to identify early issues of negative mental health and ensure the appropriate support is put into place, as when educating our children’s brains, it is vital we do not neglect to educate their hearts. If you agree to this intervention I would like to pilot this within January of 2020 up until Easter and then pilot it within both phases easter to summer term ready for full implementation addressing any challenges and finding solutions ready for the new school term in September 2020. 

The Welsh government (2016) recognises that parents see schools and teachers as the first port of call when raising concerns about their child’s emotional wellbeing rather than professional services conveying the need for primary schools to get it right. The way in which we aim to include parents within this is sending home termly newsletters showing the parents what activities the children have endured across the term, involving them in the wellbeing prevention process and this is the template we will aim to use. Prior to this, we will inform parents of the intervention within a newsletter shown here, informing them of what our school plan is and tips for aiding their own children’s wellbeing, aiming to possess a whole school approach by the end of the pilot scheme as this is important for the ethos of the school and getting everyone on board. Parents can also contribute to the monitoring and assessment of their children’s wellbeing with this questionnaire, the school will send this home every term to see if the circle time intervention has changed wellbeing and attitudes in the home environment, and can send this back so we can compare these answers to our own assessment process. Children will also complete a child friendly version of this shown here enabling us to take the two questionnaires from parents and children to compare and contrast the differences in how they are progressing helping to track their well being. 

However, not all children like to speak their emotions, and would prefer to describe them through pictures or nowadays through ‘emojis.’ Therefore, we are hoping to adopt the app ‘Speakr’ where children can depict their emotions on an iPad shown here. As this aspect of the intervention are on ipads, we will ensure all iPads are charged throughout the day, and if technology fails us, a paper copy emotional register can be utilised. This assists in creating inclusivity for all children, as they can all portray their emotions whether it’s through the app or through discussion with an adult. The cost of adopting speakr is £0 as this is free if you have looked after children within the school, where 3% of our children are looked after. This app will assist in assessment of children’s wellbeing as it immediately depicts children’s feelings, therefore trained staff members can speak to them immediately if they are feeling sad or angry therefore can put the appropriate measures into place, for example stopping angry children from going out in the yard and speaking to them, instead of putting others in danger with an angry child in the playground. 

Estyn’s (2018b) effective practice conveys that school B used an emotional register like the app Speakr and also used circle times to promote positivity and assisted in developing confidence in expression. Both the emotional register and circle time intervention assisted staff in understanding their pupils well providing closer network of support that nurtures positive working relationships. Within school B, using an emotional register often resolves the issue immediately as staff can help sort out these problems straightaway, rather than these pupils suppressing their emotions. The circle time sessions allowed pupils to become better listeners gaining a greater understanding of themselves and others becoming more empathetic, open and honest. 
Dealing with issues immediately allows pupils to get on with their work by moving on emotionally and become understanding of themselves and more ‘socially interested’ in others.  Pupils feel empowered to want to step-up and make a difference to their own lives as well as to others, conveying the impact this intervention can have.

Another aspect to this intervention is utilising children to help other children, as some pupils respond better to this than having help from adults. Year six children called ‘Paramedics’ will be in the yard solving any trivial problems that younger children have helping their independence and leadership skills enhancing their understanding of what is right and wrong. This worked within Estyn’s (2018a) School A where pupils supported each other during these activities and improved confidence outside of sessions, costing £0! 

Estyn (2018a) also suggests that meditation sessions aid children’s positive mindsets, so after break times children will participate within breathing exercises or yoga for 5-10 to relax themselves on youtube, also free. Pupils in School A calmed down immediately after these sessions consequently more focused proving this can raise progression in tasks. School A’s parents have noticed benefits saying their children concentrate for longer and go home calmer at the end of the day, conveying the impact it can have on children helping their mental health and wellbeing.

Emotional wellbeing is a clear indictor of academic achievement, and evidence shows well being programmes such as this intervention leads to improvements in social and emotional skills, reductions in misbehaviour and being able to ‘bounce back’ throughout life. Within a world full of worry about tests and social media, it is important these interventions can assist in preventing negative feelings, giving children the opportunity to be heard.

Thank you for listening; any questions would be much appreciated.


























Overview of Research

Research regarding health and wellbeing conveys schools are crucial in developing a positive mind-set for all children with the aim of providing a more resilient and healthier Wales (WG,2016a). This is recognised by the Welsh Government as health and wellbeing is currently a national priority (National Assembly Wales, 2018) understanding that good mental health is crucial for children’s mind-sets when learning. Schools need to identify problems quickly and effectively before children become overwhelmed with emotions as Hancock (2018a) advocates prevention is critical as this helps stop problems from arising with the main focus being to keep people healthy before they become ill. However, if they do become ill support should be in place to manage their health earlier suggesting school support is needed and is critical in creating positive mind-sets. This conveys prevention should be used more widely within schools rather than ‘cure’ interventions, as this will be able to assist children in expressing emotions before they escalate, rather than suppressing them.

According to the Welsh National Assembly (2018) schools have important roles in producing emotionally resilient and mentally healthy young people in Wales. Donaldson (2015) concurs proposing children need to achieve the core purposes, one of these being healthy and confident individuals who develop confidence, empathy and resilience. Kirsty Williams (2019) agrees suggesting children need to become healthy and confident however; this can only be completed if schools permit effective mental health support. Although, Kirsty Williams argues the pace of work regarding health and well being needs acceleration within schools to create resilient children conveying schools need to quicken the pace to assist children in their health and well being as the Mental Health Foundation (2016) suggest a focus on wellbeing will improve outcomes for children. The imperative use of ‘will’ conveys a confidence that children’s attainment will develop as a result of positive mentality, which the Victorian Framework (Flottman et al, 2011) also determines as they identify eight practice principles for learning and development. One of these is respectful relationships which are required in creating trustworthy environments simultaneously minimising stress factors. Estyn (2018a) recognises how encompassing positive attitudes to health and wellbeing within schools assists in progression and children’s ability to learn. School A (Estyn, 2018a) coincides and holds intervention sessions to promote positive attitudes enabling children to share worries and express feelings, which improves self-control skills. Meditation sessions were endured after break times thus children could calm down and become more focused on learning, rather than focusing on controversy in the yard. This conveys children’s attainment levels will improve correlating with the Victorian Framework (Flottman et al, 2011) and the Mental Health Foundation (2016) who believe schools who assist in developing positive mental health will identify positive progress in mind-set, effort and outcomes of subject-based learning. Furthermore, Cowburn and Blow (2017) state emotional wellbeing is a clear indicator of academic achievement and success in later life therefore schools need to carefully recognise the effects of negative mental health, and put interventions into place to prevent this from occurring. School B (Estyn, 2014b) also shares similar views to School A (Estyn, 2014a), the mental health foundation (2016) and the Victorian Framework (Flottman et al, 2011) where they propose emotional intelligence is a priority and is important for pupils to be socially and emotionally balanced to become happy and successful learners. This is completed through questionnaires and circle times, allowing children to freely express how they truly feel as staff became aware that children were affected by the modern-world. Modern world aspects including social-media and academic pressures hugely affect children on a national scale. According to Erikson (1977), children aged 6-12 either feel industrious or inferior and within a world revolving around social-media it is understandable why so many children feel inferior. The National Children’s Bureau (Cowburn&Blow, 2017) acknowledges social-media platforms are not slowing down as 25% of 5-11 year olds have a social-media account, which can cause anxiety, loneliness and fear of missing out. Cowburn and Blow (2017) believe education is unbalanced with too much focus on academic attainment and not enough focus on the wellbeing of students conveying schools need to intervene and make wellbeing a priority. However, Donaldson (2015) has made health and wellbeing a core purpose, therefore within the 2022 curriculum every school should incorporate a positive attitude towards the teaching and learning of wellbeing. According to Vygotksy (1978) children are apprentices who learn from social interaction with more knowledgeable others thus teachers need to teach children how to express emotions to improve wellbeing. School C (High Oakham, 2019) understand the importance of wellbeing as children spend 7,800 hours over the course of education within school, thus a long time to be suppressing emotions and not expressing them. School C (High Oakham, 2019) recognises the importance of providing an opportunity where children can speak to aid their resilience and staff can identify early behaviour changes and mental distress. This coincides with the mental health foundation (2016) who emphasise how mental distress can damage lives and weaken society, yet three quarters of those with mental health problems receive no on-going treatment. However, the National Children’s Bureau (Cowburn&Blow, 2017) states waiting times for CAHMS are too long thus help is coming too late. Nevertheless Steffan Jones (2019) suggests school interventions are preferable, as CAHMS will not get involved with cases unless children are brutally threatening themselves therefore school interventions which focus on health and wellbeing will aim to prevent this, creating children who are emotionally and mentally resilient, confident and above all happy. 

Estyn convey effective practices from schools regarding health and wellbeing however, Estyn possess more good practice examples regarding raising literacy standards. This conveys that even though the Welsh Government distinguishes health and wellbeing as a national priority, many schools within Wales have not been recognised for effective practice suggesting, schools are not performing this correctly as one in ten 5-16 year olds still suffer from a diagnosable mental health disorder (mental health foundation, 2016). This implies there are gaps within the curriculum for mental health and wellbeing interventions to occur as it is recognised mental health is not given the amount of lesson time it deserves considering the devastating effects it has. The National Assembly for Wales (2018) identifies teachers lack the confidence and capacity to help pupils with mental health and do not want to make things worse and have a tendency to refer children to health professionals adding to the pressures of in demand services. However, children could view these outside agency professionals as strangers and close up instead of open up. Therefore, Jones (2019) suggests it is preferable for schools to target mental health, as for some children this is their safe place. This will assist in developing children’s microsystems, where they can develop positive relationships with teachers as according to Bronfenbrenner (1994) these people affect how children grow consequently, forming positive, non-judgemental relationships, children will be able to express themselves freely. Bowlby’s (1958) proximity maintenance theory concurs with Bronfenbrenner (1994) as children need to feel secure within schools, the school should be their ‘safe haven’ and staff should be their ‘secure base’ where children can express themselves freely correlating with the UNCRC’s (Unicef, n.d) article 12 having the right to be heard. 





















Description of Intervention

A timetabled circle-time on a weekly basis where children can express worries during sessions that will be planned with all staff members to ascertain children are gaining the same assistance regarding health and wellbeing, examples of this can be seen within the file. 

An emotional register will be utilised where children can put an ‘emoji’ next to their name using the app ‘Speakr’ within the classroom depicting their emotions in the morning and after lunch. This will help teachers to identify potential issues allowing children to depict emotions instead of discussing them.

Mediation sessions will take place for 5-10 minutes after break times to ensure all children are calm. This will consist of breathing exercises, yoga and stories to aid concentration when completing work after potential chaotic playtimes, supporting learner’s progression. 

‘Paramedics’ will consist of year six children in the playground dealing with ‘playtime’ issues helping independence and leadership skills, enhancing their understanding of what is right and what is wrong. 

Appendix-1 conveys these within the school development plan.









Rationale

Within the new curriculum resilience is an important factor in becoming healthy and confident individuals, leading fulfilling lives as valued members of society (Donaldson, 2015). However nationally, there is increasing evidence of poor resilience within schools amongst pupils of all ages in which poor mental health arises in both children and in later life (Cowburn&Blow, 2017). This conveys identifying problems early is crucial within schools for prevention to occur.

2016 was a pivotal year in Wales regarding mental health as the Welsh Government made this one of its five national priorities, recognising good mental health is vital (Welsh Government, 2018) thus schools have a critical role in identifying problems quickly before children’s emotions become overwhelming therefore the aim of our school is to prevent poor mental health. According to Matt Hancock (2018a) prevention means stopping problems from arising in the first place with the main focus being to keep people healthy and not solely treating them when they become ill. Although if they do, this means supporting them to manage their health earlier and more effectively conveying the main aim within our school.

The reasoning behind our intervention is due to the recently developed focus of our school in promoting health and wellbeing due to Estyn (2019) declaring our wellbeing and attitudes to learning being adequate (appendix-2) suggesting there needs to be a change in promoting wellbeing preventing negative mind-sets. In addition to this, National Assembly Wales (2018) has identified one in ten 5-16 year olds suffer diagnosable mental health disorders conveying prevention of this must be carried out to avoid this statistic from increasing. These difficulties are severe now more than ever due to the pressures from school and social-media as Ofcom (2017) found 23% of 8-11 year olds and 3% of 5-7 year olds have a certain kind of social-media platform where the usual age to begin a social-media account is thirteen, already an immediate problem. Research advocates having a social-media platform causes anxiety, loneliness and fear of missing out (Edmonds, n.d) and with children spending 7,800 hours at school over the cause of education (Cowburn&Blow, 2017) this is a long period of time to suppress emotions where no action is taken to aid these students. With children spending such a huge amount of time within the classroom, our school needs to provide opportunities where children can solely speak and express feelings to encourage resilience where trained staff members can recognise early behaviour changes and mental distress. This associates with the Wellbeing of Future Generations Act (WG,2015) as the importance of fostering wellbeing by improving the social, economic, environmental and cultural wellbeing of Wales is one of eight goals in becoming healthier thus our school is determined to support and progress towards this intention.

Article 12 within the UNCRC Rights of the Child (Unicef, n.d) establishes children have the right to be heard. Our intervention of a timetabled circle-time across Key Stage 2 will allow this to be achieved with children expressing emotions weekly discussing problems they may have finding solutions either individually or as a class depending on the nature of their problems. Children’s rights are “fundamental freedoms and the inherent rights of all human beings below the age of eighteen” (CryUK, 2014) conveying the importance of why we need to adopt these and emphasise them within the school day. Bowlby (1958) discusses children need a safe haven and a secure base in order to feel comfortable. From enduring a weekly circle-time within school, children can rely on this for comfort whenever they feel worried or frightened. Children will get into routine of understanding where their secure base is simultaneously expressing emotions within a safe environment. According to Glenn Evans (2019) from ERW, children must feel safe within schools in order to improve wellbeing and is one of the main questions aimed towards children during inspections. Circle-times will be able to promote a nurturing safe environment creating a safe haven and secure base for children who might not have it at home. Bronfenbrenner (1994) advocates children find themselves within various eco-systems, which all influence and interact with each other having an impact on the child. The microsystem includes personal relationships including family, peers and teachers and these people are extremely influential to the child. Consequently, the circle-time intervention will focus on aiding the microsystem, as this is where positive and negative relationships stem from. Circle-time will help expression and form positive, non-judgemental relationships where children can express themselves freely. The intervention also supports Vygotsky’s theory as children are apprentices who learn from higher order functions from social interaction with more knowledgeable others. Some children struggle expressing emotions and is acknowledged children’s inability to express emotions may lead to internalising behaviour (Bidgood et al, 2010) therefore children can sit with trained staff members who are more knowledgeable regarding emotions and can sit with children helping them to express emotions. Whether it is a peer or any member of the school, each person can provide a tool of intellectual adaption (Vygotsky, 1978). The intervention also corresponds with Maslow’s Hierarchy of needs (Maslow&Lewis,1987), as circle-time allows for expression and positive relationships to occur, aiding the ‘esteem’ and ‘love and belonging’ need as expression encourages strength when recognising their emotions allowing them to find solutions to worries. A sense of connection also becomes apparent, as staff members will be able to give these children a positive secure attachment, giving them freedom to speak.

However, as previously stated some children struggle to express themselves as families who do not readily express emotion might encourage children to suppress emotion (Brinton et al, 2015). An emotional-register could aid this problem as children can depict emotions if they are not confident expressing themselves. Images are a good way to discuss feelings and help children recognise other people’s feelings (KidsHelpline, 2018) through the app Speakr, which is free to implement if you have looked after children, which we have 3% (appendix-3.) Additionally, this will help children with autism to express their emotions helping them to progress as by 5-7 years, these children can recognise happy and sad, but have a harder time with subtle expressions of fear and anger (Raising Children, 2017) therefore an emotional register will create inclusivity where all children can express themselves by depicting or speaking their emotions. 

The ‘paramedic’ intervention will help children gain independence as they are helping others first hand gaining an understanding of how to assist others with emotions. This incorporates the social learning theory of Bandura (1979) as year six children can model to others how to independently eradicate problems as modelling enables children to self regulate. According to Estyn (2014a) children helping others is beneficial, as they learn from first-hand experiences. Learning opportunities are greater when children have chances to experience something first-hand as it allows children to explore new situations, in this case, experiencing how to tackle issues promoting leadership and problem-solving skills to help achieve the purpose of confident individuals (Donaldson, 2015). Utilising ‘paramedics’ within our school allows first hand experiences to occur which increases motivation, improves behaviour as children have a motive thus more engaged, helps develop communication and language skills as experiences give children something to talk about (Nord Anglia International School Al Khor, 2019). This has been proven to work within School A Estyn (2014a) as it improved confidence and leadership skills within children in and outside of sessions. 

Estyn (2019) suggests meditation sessions aid children’s positive mind-sets, therefore breathing exercises or yoga for five minutes after break allow pupils to calm down immediately (Estyn, 2014b) consequently more focused on the following tasks proving this can raise progression in learning. Siegul (2011) agrees with giving children downtime to relax, which is an important aspect for learning and creating positivity. Children either feel industrious or inferior proclaiming an “I am what I learn” attitude (Erikson, 1977) therefore these interventions will provide opportunities for children to express emotions and experience positivity.






Evaluation

Engaging within this module has allowed me to enhance my knowledge and understanding of learner’s progression, wellbeing and how this affects transitions whether it is a change within the school timetable or from primary to post-primary education. Responding to the module question, I produced an intervention focused on preventing negativity, strengthening positive mind-sets, promoting calm attitudes within classrooms and enhancing learner expression encouraging them to demonstrate feelings. However, it became apparent many children do not like expressing emotions and would rather express them through the use of pictures. This was evident within “Daryl’s story” (EdChat, 2013) where a primary school child struggled expressing emotions, and alternatively was encouraged to depict them. Evaluating my intervention, it allowed for inclusivity to occur as all children can discuss their feelings whether through depiction or expression using words. The Welsh Government (2016b) advocates Wales needs to progress towards greater inclusion to improve pupil outcomes, which this intervention has focused on. This will aid me during my professional teaching experience and as a qualified teacher as this module has assisted me in enhancing my knowledge of how to assist children’s wellbeing, enjoyment to learn and providing inclusivity for all.	 
The qualified teacher status standards for Wales (2009) states teachers have a responsibility to understand the diverse needs of learners, endeavouring to provide the best possible education for children (S1.1), suggesting it is teachers’ responsibilities to ensure the school ethos is embedded within the school with the main focus being to give children the best education they can possibly experience, receiving the support they need, to which this module has developed my understanding of executing an intervention to support learners’ mental health and wellbeing ensuring progress is made and children receive support in all learning areas. Furthermore, the module has supported an array of expectations for teachers in Wales, which will impact upon and benefit my teaching career allowing me to demonstrate professionalism, ensuring all relationships are trustworthy to maximise children’s learning potential (WG, 2009:S1.2).
My intervention is supported by Donaldson’s (2015) four core purposes of education which is a strength to my intervention, and can additionally work alongside Wales’ 2022 draft curriculum as my intervention focuses on the health and wellbeing aspect to learning therefore correlates with creating healthy confident individuals (Donaldson, 2015) and supporting mental health and emotional well-being, simultaneously developing positive relationships (WG, 2019). However, a limitation to the intervention is a lack of understanding of how it will perform within the foundation phase. If I were to continue to develop this intervention, I would conduct further research on how to support mental health and wellbeing regarding 3-7 year olds and apply this, changing the intervention slightly to include all children and suit their needs.
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