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Effects of the Autonomous Classroom on Learning Second Language and Learner’s Anxiety among Iranian Learners
The purpose of the study
The main purpose of this research is to understand the nature of autonomous second language learning and how to help students feel more autonomous and cooperative in the learning process without any stress and anxiety. Beside the specific teaching approaches, this study will conduct to gain a better understanding of the individualistic aspects of learning as an autonomous learner and providing some opportunities to deal with deterrent characteristics among learners which lessen the learner’s autonomy. This study aims to investigate how to motivate self-directed learners to learn a second language. The most important purpose of this study is to consider how teachers manage classrooms in an autonomous learning environment, and whether this study can change their views on autonomy in the second language learning. 
The rationale of the Study
 	The study will conduct to indicate the benefits of managing the classroom using autonomy learning factor. Increasing awareness of teachers about specific characters affect on learners in terms of being autonomous learners. The relationships between learning ratio and aspects of autonomous classroom will be mentioned as the most outstanding consideration of this study. 
	This study will explain a new teaching method by increasing self-directed students learning, discovering and reducing deterrent factors and discovering the relationship between anxiety and autonomous strategies. In general, the current study will contribute to develop the capacity by which learners control their learning as well as achieving some effectual qualities like responsibility, motivation, self-confidence, and ability to deal with deterrent factors when they would like to communicate and evaluate their abilities. 

The Significance of the Study 
Students usually encounter difficulties in a second language classroom, either with ways of teaching or the situation of the classroom as well as controlling some feeling about their abilities in speaking and writing. Most challenges come from the traditional methods in the classroom circumstances and out of dated opinion including teacher-oriented teaching besides some uncontrollable personality factors which violate learning process in autonomous activities. Using autonomy by teachers focuses on participating of learners in the foreign language classrooms to find the effect of autonomy on anxiety. Therefore, the main trajectories in this study is: i) investigating the effects of autonomous classroom on learners’ progression and their overall practice ii) investigating the relationship between anxiety and autonomous learning during the pedagogical methods and promoting the teacher’s perception about this matter.
Although, some studies have identified and investigated autonomy in second language classrooms, they all focused on syntactic and pedagogical aspects of autonomy separately, while psychological aspects and deterrence factors have been neglected in most of the research. In Iran, this method is relatively new, because the educational system in Iranian schools is based on teacher-oriented classroom and examination at the end of the terms. So, we can face the high level of anxiety in these educational circumstances. Anxiety as a deterrence factor involves the aspects of learning in an autonomous classroom in terms of speaking and writing in particular. So, investigating the causes and ways to deal with barriers of learning in a new environment can be useful, especially among the learners, those who have never participated in a kind of L2 classrooms. Since the research will conduct to conquest current problems in Iran, the results of this study might be operational for educational systems, managing the curriculum of schools, teachers and academies. The current study aims to analyze pedagogical, theoretical and psychological information about the practical method of teaching in second language acquisition, student attitude to learning L2, and the outcomes of the investigating this ground. Therefore, the final outcomes can be used in developing the technique and inspiring Iranian learners to learn L2 in different ways. Likewise, instructors can detect some obstacles of their teaching methods and tackle raising psychological and collaborative problems. Other researchers can take advantage of information gathering in literature review, research scaffolding and subject under question. 
Literature review
 Pedagogical and Contextual Aspects of Autonomous Learning
Autonomous learning and explaining the advantages of developing awareness among learners and teachers about learning strategies and self-directed learning (Wang, 2010) are addressed in this study. In light of the main purpose of this study, meaning of autonomy in the classroom, autonomous learning in an educational system involves students’ autonomous performance, their cooperation to progress and development of learning process, providing larger amount of inputs and materials and transferring between pupils and teachers in a short time (Asadinik & Suzani, 2015) are outlined. In some countries, the traditional strategies still have been used because they do not have a clear understanding of autonomy. Moreover, some wrong concepts of this issue such as decreasing the role of teacher in the classroom and an exclusive performance of learners make teachers concerned. So, having an obvious and meaningful definition of autonomy based on psychological and conceptualization perspectives is a vital factor to introduce it. 
In language education, learner autonomy is defined differently, such as learner independence, self-direction, and independent learning (Shakouri Masouleh & Bahraminezhad Jooneghanni, 2012). Autonomous learner strategies have been studied for more than two decades by different researchers; they pointed out autonomy includes a capacity for learners to have a reflective thought, independency, detachment as well as making decisions individually (Little, 1991, p.2). Benson (2006 as cited in Borg & Al-Busaidi, 2012, p.4) suggested that in this strategy, ‘take responsibility for’ or ‘take control of’ was replaced with ‘take charge of’. The point in these definitions is, autonomy involves learners rather than learning environments (Dickinson, 1987, p.11 as cited in Benson, 2006). Autonomy brings a kind of own control of learning process independently or in collaboration with other learners or peers in the educational setting. Let’s describe ways of developing this type of learner’s personality. 
· Teaching learners due to their own choice.
· Teaching learners in some ways by which they can motivate themselves.
· Teaching in a way to give the responsibility to learners to plan their own progression, and manage their time and tasks. 
· Teaching so as learners find how to evaluate themselves (Asadinik & Suzani, 2015).
The effect of autonomy in the language acquisition classroom in terms of pedagogy is outstanding more than before. Abdullah et al. (2012) believed that the context of learning is important for students and teachers because students can receive the teaching material and teachers are assured from transferring their knowledge to learners in a conductive classroom. But in this kind of classrooms, learners might participate without any activities, they have just delivered information rather than any cooperating and initiating (a passive learner). Black and Deci (1999), in their study, claimed that students in a relatively autonomous classroom achieved higher perceived competence as well as being interested in the course. When the purpose of education is making the learners active rather passive student in the classroom, some perspectives of language education and autonomous classroom are considered. In addition, Benson (2006), stated that in an autonomous classroom, learner beliefs, metacognitive knowledge, and learner self-management are focused. Furthermore, Dornyei (2005, p.191 as cited in Benson, 2006) suggested self-regulation is important because it includes activated participation in the learning process that is more appropriated to the concept of autonomy; due to socio-psychological aspect of learning a second language (L2), learners who are performed like an agented learner benefit from motivation, self-confidence, sense of responsibility, making decision, and solving the problems individually. But how can the learners achieve these level of responsibility and self-confidence in this field? 
Wang et al. (2019) in their study based on self-determination theory found that a relationship was detected, as a prominent predictor, between autonomous motivation and the classroom; they claimed that to promote autonomous motivation among the learner’s satisfaction was a well-known feeling that linked to the positive outcomes. On the other hand, Ryan and Deci (2000 as cited in Nuzen & Leon, 2015) believed that there are other potential factors in a classroom and they emphasize on some approaches by which schools and teachers might use to make students self-confidence without external pressure (examination or doing homework). 
Borg and Al-Busaidi (2012) found that the teacher’s beliefs about how learner autonomy is developed in language learning classrooms are crucial to make a pleased environment. On the other hand, Bsnson (2006) believed that levels of autonomy must be considered which involved content and process; awareness of learners of the pedagogical purposes and contents, identifying educational tasks and causes of selected strategy and their learning style or strategy that they preferred are important in educational situations. Some research suggested that teachers should control the process of learning among autonomous learners while others believed that the role of teacher is planning and evaluating (Khotimah et al., 2019). 
According to issues mentioned above, ‘positivism, constructivism, and critical theory’ are considered in pedagogical rules to teach the learners and change their mind. In positivism, transferring the knowledge from one person to others is occurred therefore, traditional classrooms were organized in this respect like transferring materials and input directly from teachers to students without any critical thought or opinions. In critical theory, learners learn knowledge by power and ideology and this will be obtained by interaction with social context. However, constructivism focuses on finding by yourselves, it means knowledge can be restructured by the learners (Thanasoulas, 2000 as sited in Shakouri Masouleh and Bahramizadeh Jooneghani, 2012)

Constructivism Theory and Autonomy Learning 
Aljohani (2017) explained that the basis of constructivism theory is learners’ need to learn second language materials by experiencing meaning in the classrooms, so a constructivist learning is occurred. She pointed out to the roots of this theory in the cognitive theories of Piaget and Vygotsky. Piaget believed that we can learn actively, and achieve active schemes, absorption, and cooperation while Vygotsky stated that we need social constructivism, participating in group works, and training activities. Both of them confirmed that constructivism is designed as a ‘top-down’ process rather than a ‘bottom-down’ process, i.e. the main idea is mentioned and details are discovered by learners. Sjoberg (2007 as cited in Fernando & Marikar, 2017) explained the constructivist approach in the classroom as a knowledge which constructed by the learners actively. 
On the other hand, Little and Legenhausen (2017) stated that when learners construct knowledge through involving in linguistically mediated interactions, they need to encode the knowledge in language and finally, reconstruct it by engaging in communicative activities like speaking and writing; in this process, language plays a crucial role in the metacognitive or metalinguistic process to intervene reflectively. However, it must be kept in mind, facilitating the learning process is the key idea behind the teaching methods rather than transmission of knowledge (Fernando & Marikar, 2017). Khotimah et al. (2019) found that teachers’ decisions about pedagogical strategies can promote the students’ achievement while some attributes were essential during self-organizing such as monitoring, initiating and evaluating the process. One of the important roles of teachers is definitely, managing the classroom through predetermined syllabus they have to teach, but their main duty is selecting the useful method to understand, assigning some tasks to help learners, and making them responsible and initiative not only in the classroom but also in writing and speaking skills. So, as Barnes in his book ‘From Communication to Curriculum’ emphasized, teachers face an important challenge and it is to use a method to manipulate the ‘action knowledge’ of students and create ‘school knowledge’ (curriculum content) with modifying anything the learners know before. 
Supporting Aspects of Autonomy in Learning 
Najeeb (2013) stated that learning a second language is a collaborative and interactive experience so, some aspects of autonomous classrooms include: 
· Involvement: learners engage to share responsibility for learning in the classroom.
· Reflection: thinking critically in planning, monitoring, evaluating their learning.
· Using target language in an acceptable manner. 
Therefore, learners who attend in an autonomous classroom need to be agented person to select materials as well as thinking critically about the inputs they received and assessing themselves. In Smythe’s (1991) model, reflection includes answering some questions: ‘what do I do?’, ‘how did I come to be like this?’ and ‘how might I do things differently?’; it helps the learners understand process of learning and improve their performance through self-study activities (Noghuchi & McCarthy, 2010).  Furthermore, teachers play a complementary and supportive role in the learning process besides finding intrinsic motivation among the learners. Stefanou et al. (2004 as cited in Admiraal et al. 2019) defined three ways by which teachers can support their learners to engage in an autonomous classroom reflectively: 
· Organizational autonomy support. Teachers encourage learners to have opportunities to choose environmental procedures and how to achieve their progress and purposes. The learners have autonomy over selecting their group members, managing the classroom setting and proper procedures for evaluation. In addition, they also take responsibility of the date of finishing their assignments. In general, learners are a part of decision group to create and implement the rules in the classroom. Student ownership of environment is related to this kind of support by selecting the choices independently. 
· Procedural autonomy support. This kind of support persuades learners to represent their ideas using different materials. They need to demonstrate their competence so, they can work in a specific manner like using some programs, presentation, and computer-oriented tasks. So, this is the student ownership of form including, self-expression among learners. 
· Cognitive autonomy support. Teachers give the learners some opportunities to manage their learning by teacher supports like asking learners to argue and explain what to do and which strategies they can use to solve problems, how they can evaluate their ideas and the solutions and debate their opinions freely. Furthermore, they can evaluate other students’ solutions and thoughts about a special issue in the classroom. In other word, ownership of leaning involves problem solving and curiosity can be found in this category. 
Factors affecting learner autonomy 
Anxiety-Autonomy Interface: relationship between autonomy and anxiety
Psychologically, there are various factors affecting learning process and it may be different according to learners’ personality. Teachers can be effective as much as a learner in the learning process. Therefore, teachers are important to provide scaffolding reflective learning and structure them (Yan, 2010) besides finding the problems and suggesting some solutions or help learners to deal with unsolvable matters. On the other hand, participation level of learners in the classroom depends on their teacher’s personality and learning context while learners cannot deal with some deterrence characteristic like anxiety. Despite the level of investigations and numerous suggestions and assumptions influence on second language acquisition, some aspects of language teaching and learning like some specific psychological aspects are ignored. 
Most of studies focused on the specific theories that involved sketch of autonomous classrooms and learner autonomy. While, some learners cannot achieve the goals beyond the autonomous classrooms or they might suffer some personality and socio-psychological traits. As Ho & Crookall (1995 as cited in Lee, 2005) pointed out, autonomy is not an automatic process among learners because they may be shy to participate in a discussion in a pedagogical situation. Some articles addressed students’ motivation and learning orientation. Benson (2007 as cited in Ueki & Takeuchi, 2013) suggested that “origin of the development of autonomy” is an agency so, learners must be prepared by identifying and removing some psychic obstacles. 
In case of self-directed learners, Piniel and Csizer (2013) introduced three factors of learners’ personality, motivation, self-efficacy, and anxiety contributing to the success of SLA. Zhou (2016), in her study believed that learners, those who have social anxiety in language learning or those who are afraid of speaking in public feel less autonomous; it causes decreased collaborative learning and their participation in the classroom so, they would not be successful learners (Tremblay & Gardner, 1995 as cited in Piniel and Csizer, 2013). 
Anxiety in the foreign language classroom is defined as experience of situation-specific anxiety (Maclntyre, 1999 as cited in Piniel and Csizer, 2013) causes feeling tension and nervousness about communicating in the classroom. The learners are not assured about their outputs and subsequently play a role of silent learners in the classroom. Jean-Marc et al. (2017) indicated various sources of anxiety such as in relationships between peers, attitudes, and proficiency. They believed that teachers can cause anxiety consciously or unconsciously. Although anxiety is known as a factor which learners suffer, in some situations, anxiety can help the learners with their experiences and achieving their purpose even in a best way. 
Types of anxiety 
When we speak about anxiety regardless to the effect of this factor and its relationship with other achievements, two types of anxiety is considered. ‘Trait and state anxiety’. Former, is a personality feature and some people are predisposed to be threatened with non- dangerous situations (Spielberger, 1966, p.16 as cited in Lasagabaster, 2018). This type of anxiety is a preventive factor in all stages of people lives and inhibit their progression. While, the latter is less stable and is felt by set of temporary situations, so it will be maintained while these situations removed or decreased (Sabbah, 2018) for example, when people attend in a classroom with unknown peers with different cultures or when people were asked to do some tasks they have not done before, this kind of anxiety is appeared, but after understanding the setting, circumstances, other people, and needed procedures, this feeling will be disappeared gradually. Young (1991 as cited in Sabbah, 2018) defined second or foreign language anxiety as anxiety in classroom where learners are learning a new language; it refers to experience an apprehension when learners have to use the second language. Some research approved that anxiety (state anxiety) can be helpful (facilitating) when it helps learners to improve learning and performance in a foreign language. For example, fear of taking a test at the end of the term or fear of low score are kind of state anxiety; it causes finding the creative way to achieve the best status or score in the classroom; however, anxiety (trait anxiety) can be appeared harmful most of the time, so as learners cannot learn sufficiently because they do not have confidence and concentration on the educational materials and at last, they are not satisfied with their progress in learning. In respect of L2 learning, speaking anxiety and writing anxiety are considered. 
Since, autonomy refers to encouraging learners to be an agency in a classroom and agency involve learners’ beliefs about their abilities (Javanovic, 2010), anxiety is introduced as an outstanding factor and previous research proved its relationship with motivation, self-confidence, and autonomy of learners. All teachers know that learning environmental aspects and teaching methods affect on both types of anxiety so, when learners enjoy the learning process and classroom materials achieve their needs and even accomplish their tasks surprisingly and unexpectedly as well (Csikszentmihalyi, 2008 as cited in Li-Li, 2019). 
In second language acquisition, there have been many studies which are conducted about anxiety or autonomy and motivation, separately. They suggested autonomy for teachers and learners as well, according to effective factors, but after understanding the notion of autonomy, types of anxiety and effects of these factors in learning L2, a gap is identified in terms of detecting the type of anxiety and changing the trait anxiety to state one to help learners to perform autonomously. There is a straightforward relationship between anxiety and inhibiting learning process and language proficiency, self-confidence and self-efficacy, i.e. all factors which are essential to attend in a classroom as an autonomous learner. This is a new ground, the current study will examine how teachers can lead autonomous classrooms imperatively, and how they can nurture self-confidence, and self-efficacy by managing by changing inhibitor anxiety to promotor anxiety among the learners. 
Research questions
The present study will answer the following research questions:
Question 1. Is autonomy applicable in terms of pedagogy for second language learners in Iran?
Question 2. How is an Iranian classroom conducted in autonomous way?
Question 3. Which aspects of autonomy should be considered among learners?
Question 4. To what extent do teachers find learners are able to cope with anxiety during learning process in L2 classrooms after they try to become more autonomous?


Research methodology
The methodology of this study includes quantitative methods, it means all data will gather using questionnaires (Foreign Language Classroom Anxiety Scale, FLCAS, Horwitz, 1986 and autonomy questionnaire, researcher-made) after distributing the questionnaire, relationship between anxiety and extent of autonomy in the learning second language classrooms will be analyzed. Anxiety scale and autonomy scale (researcher made) are two parts of questionnaire. The aim of the qualitative method in this study is to examine and investigating the effect of autonomy on anxiety in the classroom before and after teaching in based on learner autonomy and answer the mentioned research questions. So, at the beginning of the term and end of the term, all respondents fill out the both questionnaires. 
Participants 
	The participants of this study are all learners who enrolled in the summer semester for English classroom in different institutes in Iran, Broujen. They are 50 males and females and their ages ranged from 18-20 and their native language is Persian. All of the learners are participated in the pre-intermediate level of learning English learnt fundamental rules of English before. This semester is started from May and finished in July. The participants are selected as population of current study because they try to learn English in a different way and their teachers use the same educational program, so as help them to attend as an autonomous learner. 
Ethical considerations
Ethical considerations are outstanding in this study, so permission is provided from the University of Wales Trinity Saint David. In addition, informed consent is prepared according to BERA, British Educational Research Association, (2018). The researcher, during a session in the institute, will explain the purpose of conducting this study, additional instructions and deadline of data completion and collection. In this step, and in consent, the researcher will consider the right of withdraw at all stages of this study whenever the participants would like to leave, they are allowed to do. All participations have the right of withdrawing from the study. It won’t be compulsory for participants to complete the study after signing the consent form. This issue will mention in the session before the study starts. 
Another consideration is anonymity, all participants will be assured that their name and identity are not revealed. The researcher, explain them anonymity and confidentiality is designated for all steps. During conducting the research, the researcher cannot ignore confidentiality and the hidden identity of participants. It means, all questionnaires must be filled out without a real name because the participants feel comfortable with participate in entire stages. If participants write their personal information, the researcher is not allowed to use the real names and personal information in any stages of the study. All information will be deleted at the end of study. 
Research Instrument 
The instrument of the current study is questionnaires in which the data will be gathered. Two separate questionnaires are used to collect information from students at different institutes in Boroujen, Iran. Foreign Language Classroom Anxiety Scale, FLCAS, Horwitz, 1986 and autonomy questionnaires (researcher-made) will be used. The learners are to circle a choice on a six-point Likert scale that makes them comfortable to respond to the statement. In order to be sure that the results of the questionnaire are reliable, the researcher will pilot them on a sample group of 10 learners to evaluate the validity and reliability of the questionnaires. 
Procedure
In this study, the researcher uses different stages of data collection. At the first session, before teachers introduce the purposes of the classroom and conduct the classroom in an autonomous form, the questionnaires will be distributed among the learners. All participants are bilinguals but if the learners have problems with the meaning of some words, the researcher explain to avoid misunderstanding among the learners. Thirty minutes will be considered to fill out the questionnaires by the learner. All the learners will attend to English classroom in twenty sessions along the teaching through autonomous strategies. 
In the last session, all subjects will be invited to fill out the questionnaire again. These stages are organized to identify the effect of autonomy and anxiety in L2 classrooms and compare the initial and final data among the participants. 
Data analysis
In the first part of analyzing the data, the researcher will analyze the final documents of participants (filled out questionnaires) through six-point Likert scale. To answer the research questions and describe the data, repeated measures Analysis of Variance (ANOVA) is going to be used to examine the total differences of L2 learning scores at the beginning and the end of the course for the respondents and for both subjects in question (anxiety and autonomy learning). 

	Timeline of the mini-proposal

	Identify the research topic to examine and key studies to review as part of the literature review.
	March 18th 

	Complete preliminary literature review and develop research questions.
	April 2nd 

	Begin discussing research methodology and design
	April 8th    

	Develop an argument and start work on the first draft of the proposal 
	April 10th  

	Complete the first version of Proposal draft and request feedback
	April 23rd  

	Obtain approval of final (revised) draft of mini-proposal 
	April 23rd 
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