The aim of this essay is to examine groups of individuals that are susceptible to social exclusion in an educational setting, addressing the impact this can have on their emotional and physical health, and discuss strategies and interventions that are available to support learners to overcome these barriers. The purpose will also be to evaluate why these groups are vulnerable and link to theorists and statistics. The concept of social inclusion was first employed in France in the 1970s, by Rene Loir at the time a secretary for the French government. The theory was later adapted in the 1980s by the European and was classed as a key theory in social policy, and in many ways replaced the abstraction of poverty (Mathieson et al,2008). The concept introduced as a reaction to the crisis of the welfare state. (Rawal,2008). According to Hartley, in 1997 the new Labour government established a Social Exclusion unit to tackle complex social problems the definition being;
 a shorthand label for what can happen when individuals or areas suffer from a combination of linked problems such as unemployment, poor skills, low incomes, poor housing, high crime environments, bad health and family breakdown (Hartley,2016).  
There are many other factors that contribute to exclusion in society, factors may include  economic resources, living environment, cultural participation, social participation, and access to public services. There are different degrees of social exclusion, Levitas explains “Deep exclusion refers to exclusion across more than one domain or dimension of disadvantage, resulting in severe negative consequences”(Levitas,R,2014). Social exclusion contributes to the prevention of individuals becoming active members of society. Hartley, suggests “more recently, particular attention has been turned to the idea of poverty as a psychological effect” (Hartley, 2016,p.1).Factors such as adverse childhood experiences (ACES) has a detrimental effect on the whole persons wellbeing. According to Poverty and social exclusion UK (PSE) suggests “experience of socio-economic disadvantage in early childhood can increase the likelihood of developing a disabling health condition in later childhood” (PSE UK, 2013,P16). Children’s experience of Aces can affect their lives indefinitely. Deprived from basic needs  such as  their physiological needs such as food, water, clothing, shelter, sleep and affection. Godwin states “children in families with limited financial resources compared with their more affluent peers are more likely to experience a variety of socioemotional difficulties, such as internalizing and externalizing symptoms” (Godwin, S, 2020,p3). Abraham Maslow’s hierarchy of needs shows 7 levels of human needs to reach actualisation “there are certain basic needs which must be met before other needs can be considered in various communities” (Aruma, and Hanachor,2017,p.15). Research suggest, 
the focus on certain basic needs which must be met before any consideration is given to other human needs in human environment calls for urgent attention in trying to achieve insatiable human needs in society ( European centre for research training development uk,2017). 
The school which will be referred to is a special needs school set in a deprived area in south wales. The school has 132 pupils all pupils have a SEN statement and some pupils have an Individual health care plan (IHCP) 40% of the pupils are eligible for Free school meals (FSM) and 7% are looked after children (LAC).  The schools Special Educational Needs Policy states:
 “that all pupils are entitled to safe access to the very best learning opportunities. These will be provided within a safe, caring and stimulating environment that will enable all learners to achieve their full potential through exciting learning opportunities that meet their individual (policy,2020). 
The Salamanca guidelines include “those with special educational needs must have access to regular schools which accommodate them with a child centred pedagogy capable of meeting these needs” (The UNESCO, Salamanca statement, 2018). The importance of the initiatives is paramount to the positive outcomes of children living in social exclusion and poverty. The Salamanca guidelines suggest “Inclusion and participation are essential to human dignity and to the enjoyment and exercise of human rights” (The UNESCO, Salamanca statement, 2018).The children’s society reports states that 4 in every 10 disabled children in the UK live in poverty. Statistically that is around 320,000 children, 110,000 of those children live in severe poverty. (Childrensociety.org). These children are often having to live with social barriers of inclusion to contend with Levitas suggests
“Social exclusion is a complex and multi process. It involves the lack or denial of resources, rights, goods, and services, and the inability to participate in the normal relationships and activities, available to the majority of people in society, whether in economic, social cultural or political arenas. It affects both the equality and cohesion of society as a whole” (Levitas, R,2014).
The schools Interventions to overcome these barrires include, The school is active in the development of inclusion in the community, building relationships and partnerships within the local community. Including businesses and local schools. The school adapts an open house policy, where parents can become actively involved in the running of the school. Training opportunities are available for parents to improve their education and employment status. The school has trained and employed parents and x pupils. Pupils who have experienced Aces, barriers to learning concluding in exclusion from school due unsociable and challenging behaviour. The school  adapted a curriculum which tailored the pupils needs, which involved engaging with the outdoor learning environment which enriched the opportunities, and consequently increased the opportunity to become independent and reach actualisation. Hartley suggests “social exclusion, like poverty, is a protean concept with competing and contradictory definition” (Hartley, D, 2016, p.10). The Welsh Government suggest “that an inclusive education, where individual learners receive a tailored education and additional support to reach their full potential is of benefit to all (Dauncey, 2015,p.29). Pupils with special educational needs may have  barriers such as communication, social and emotional behaviour, and could also include physical and sensory.  Th school supports pupils with  strategiesto support their learning outcome. These  approaches are assessed regularly they include differentiated work, visual support, communication aids, ABA applied behaviour analysis. Makaton is used as a second language throughout the school to support all pupils. Attention autism embedded in all ASD classes.  School committee where pupils are encouraged to view their opinions in how the school can improve. Extra staffing to support pupils with a 2:1 statement. classrooms which are structurally safe and uncluttered. Outside agencies occupational health, Physio therapies, speech and language therapists, behaviour analysis, school nurse. 
.The Additional learning needs and educational tribunal bill in wales will replace the Special educational needs framework and will support children from birth to twenty  five years of age. The aim is to ensure that outside agencies work collaboratively to ensure equality of experiences for all children to have successful outcomes for learning. The Guidelines from the Salamanca statement states; 
“Schools should accommodate all children regardless of their physical, intellectual, social, emotional, linguistic or other conditions. This should include disabled and gifted children, street and working children, children from remote or nomadic populations, children from linguistic ethnic or cultural minorities and children from other disadvantage or marginalized areas or groups” (, 1994).
The school has implemented the thrive approach throughout the school. Thrive is an intervention to optimise social and emotional development. The Thrive approach is to maximise attainment and achievement by helping pupils to become happy, confident, and emotionally developed.  The approach  includes supporting  families to engage with their children and help build relationships through trust. Abraham States “people who formed and maintained strong bonds with others may have been better equipped to survive and produce than those living alone” (Abraham, 2005,p.30).  The Thrive approach delivers support on a one to one basis and group. Assessments are carried out to monitor progression.  Workshops are also available for parents and are led by the Thrive practitioners. . Bronfenbrenner’s Bioecological theory suggesting “ parental involvement in children’s schooling can have a positive influence on children’s academic competence through children’s valuing of academics” (Godwin, 2015,p.2).  The workshops include cookery lessons, play sessions, where learning through play is expressed. Some parents lack confidence and may have missed  a role model to follow. Therefor  to know how to play and interact with their own child, the classes give  help and hands on experiences. The school has  invested  money from the pupil development grant (PDG) to train all staff in Thrive. The Thrive approach has had a significant impact on pupils who have been affected by (Aces )adverse child effects, whose home lives have been challenging and integration to school life difficult. The whole school including staff start the day with a thrive breakfast whole classes sit together and eat breakfast which promotes a family ethos. By gaining relationships and trust, the approach has increased attainment and reduced  behaviours within the school. The social emotional development (SED) of pupils is imperative to the success of the individual pupil, embedding strategies to support the development is imperative. 
Free school meals is a Government scheme where pupils from disadvantage areas are eligible for free school meals (FSM). Mcbride findings suggest “poorer children exhibit more behavioural and emotional problems on average than their wealthier peers, and this gap appears early in childhood” (Mcbride ,2017). The Pupil development grant receive funding from the grant to embed strategies to improve attainment and achievement levels. Schools in countries such as Estonia, Finland and India provide every pupil in compulsory education with a free school meal regardless of their financial circumstance. Narian findings state “India feeds 100 million children a day, so why can’t Britain have free school meals” (Narian 2017). Which would remove the stigma of FSM children, and reduce the gap and become  inclusive. 
Flying start is a Welsh government scheme which was introduced in 2007 to support families and children under the age of Four years. The Government has invested 600 million to the fund between 2007 and 2008.  The scheme is available for families living in deprived areas of Wales. The initiative is to support families with a provision  which involves outside agencies  collaboratively working together. The professionals involved in the scheme include Health visitors, Midwives, Social workers, speech therapists and trained nursery nurses (NNEBS) The scheme offers high quality childcare provision, with foundation phase theme to support the transition from one placement through to fulltime education. The scheme assess the development of the children and refer children if needed. Flying start provision are often situated in schools. The Governments priority to increase the number of families. The Welsh government statistics in 2012 showed an increase from 18,000 places to 36,000 (Gov.wales). However, 4 out 5 families who are eligible for the provision live outside the postcode. The Senedd states, “targeting those most deprived area leads to some households in those areas who may not deprived being included and many deprived households living in less deprived households living in less deprived areas missing out (Senedd,2018). Statistics identified that 4 out 5 families that qualify for the provision were living outside the eligible area (Senedd,2018).

There has been evidence that children with special educational needs (SEND) have been excluded from school. The children’s commissioner Anne Longfield states, “I have become more and more convinced that some schools are seeking to improve their overall exam results by removing vulnerable children from the school roll” (McIntyre, 2018 ). Charities have also seen an increase in unlawful exclusion. The charity ‘Ambitious About Autism’ recorded 56% of children in a recent survey had experienced exclusion from school trips, sent home from school early and even reduced  timetables. The national assembly for wales reported the large majority 88 % of children with SEN did not have a special educational statement and only 11% of children had statement (Dauncey,2015,p10). Studies have been carried out in many countries  on the effect of social exclusion on the individual. Washington University Collected data from Afghanistan, Sudan, India, Tunisia, Morocco and Leone. The data collected identified children with disabilities and children living in deprived areas were not receiving an effective pedagogy due to social exclusion within the classroom out of date pedagogy (Price,2018). 
However even with new initiatives, lack in funding and correct pedagoy is having an detrimental consequences to the outcome of pupils with SEN.  The impact of Government cut backs in Special educational needs provision is being affected, McIntyre suggests, “These children are being denied the educational opportunities others take for granted because of broken Send system that’s starved of cash and promised cultural change that’s failed children to materialise (Mcintyre, 2018).The children’s society states “eradicating poverty among disabled children must be a key part of the implementation of the governments child poverty strategy” (children’s society,2011). The ministry of education (MOE) in Denmark state “teachers need more training in building capacity to propose methods of pedagogical differentiation to address the needs and expectations of students with special educational needs” (International, Bureau of Education,2008,p23). Teachers are being employed in special needs school without the knowledge and experience of special educational needs, therefore children are disadvantaged before they start.   For children experiencing barriers to learning it is imperative that social exclusion is eradicated from society to maximise the success for all.
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