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Write a case study which critically analyses the inclusive intervention and support provided for a pupil in your setting. Refer to theory, policy and practice citing reputable and appropriate sources.
Introduction. 
The following case study will critically analyse if it is equitable to have children with varying degrees of needs such as attention deficit disorder A.D.D., Autistic sperium disorder A.S. and developmental delay, with only one teaching assistant to meet all of these children’s educational and emotional needs.
Within a secondary school setting it is often common practice for a teaching assistant to have more than one pupil whom they will support on a day to day basis. It can be that these children will all have a different statement of needs and a TA will endeavour to meet these needs using an individual development plan (appendix A), a one page profile (appendix B), a record of progress and attendance (Appendix C), Additional learning needs provision (appendix D), and also an action plan with a record of parent and pupil agreement (appendix E). All of these are used to best support a pupil within an educational setting. These tools are used to decide what targets they set and how to meet these achievable targets and what interventions if any they need to attend to. If a child has an I.D.P. plan they are by law entitled to a certain level of support. Some are only entitled to a few hours and others a little more so these accounts for the number of children with one TA due to these adding up in theory to a normal working week hours.
In Wales in 2016 ALN was widened as it did not fit the model introduced more than 30 years ago and it was no longer fit for purpose.  ALN Wales (2016) stated it needed a “more modern approach to multi agency working to the benefit of the child or young person, which will support them in the journey through education and their life choices to support from 0-25 with ALN in schools and further education.” This was to make support integrated, fair and collaborative and using monitoring with early and timely interventions. Within the authors school the author has found through observations of practice in schools and colleagues that there is a consistent approach developing support for pupils. The school uses these to assess and plan a pupils support and then to implement them. This reflects SEND code of practice 2015. This approach starts with assisting a child. When a child transitions to secondary school a school which uses the SEND to help establish the transition process from primary to secondary school. This involves multi agency and parental and pupil involvement. The most important of these is to identify barriers to learning and to consider behavioural attendance indicators. SEND (2015) uses the following categorising into the four broad categories of needs “Communication interaction, Cognition and learning, Social emotional and mental health and physical and sensory needs”. This is then used to help with the support given and a one page profile and provision is put into place for a child accordingly. In the U.K. at present there are over 700,000 people with ASD that is 1 in every 100. The issues with ASD are it can sometimes be a hidden disability and you cannot always tell if someone is autistic.  Furthermore, SEND (2015) states “Although autism is not curable with the right support at the right time it can make an enormous difference to people’s lives”.
The author is focusing mainly on children with ASD and suffers from intermittent models using due his condition. Bancroft (2012) stated “that autism does not discriminate, it affects people no matter what their social background, ethnicity, sexuality or gender”.
Historically, individuals with autism were considered to be unteachable. In schools today we are still trying to shatter a persisting illusion and ensure everyone with autism sets to live the life they choose. School A’s aims are for the pupil to be able to contribute and become an integral part of communities and be a valued member of our society. Over the past few decades schools have started to use inclusion rooms these have become common place.  The idea of the inclusion room is to identify early disruption and catch behaviour issues early to enable the school to tackle the underlying issues and prevent them from escalating. All pupils are aware of the system and the process of using this room two warnings and a class referral. There are also other rooms for children to take time out which are designed specifically for pupils with statements. However, the author has observed that children with numerous referrals to these inclusion units then became a part of the behaviour group.  Staffs works hard to keep children integrated into mainstream classes with the full understanding that sometimes children need to have a more methodology approach to their support. The author during this case study collected her data from observations of pupils and support for the pupils over a period of the school year. These observations were used to update Child A‘s support and set new achievable targets. A child with ASD is defined by The National Autistic Society (2017) as “autism is a lifelong, developmental disability that effects how a person communicates with, and relates to other people and the world”.
The author is a participant researcher who is immersed in the day to day inclusion of the pupils with whom she works within the past few months a change has been implemented in how they label autism as it is now called a condition, this label was not liked. This change has happened but not all schools have changed the wording in their policies to date. Theoretical approaches to social constructs, SEN and ALN which includes the medical models school of thought which is as follows medical model is that medical disorders are believed to be the product of physiological factors. Simply stated, the medical model treats mental disorders as physical diseases whereby medication is often used as treatment. The author has observed children on medication for this type of disorder such as ADD. The author has observed that this approach focuses on the symptoms and in some cases the correct dosage of medication to help a child remain focused on the task at hand can have a profoundly positive impact on functioning. School was more of the social model to help a child interact within the school system more than ever. It’s about changing the environment to suit the child and the disabled person to the place. This model is all about adaption and inclusion of all children within the school environment.
There is a fine balance in education the author has observed between the needs of a pupil and their aspiration which can be legitimate but is not necessarily associated with an obligation on the part of the government to cater to it. These needs are just needs and cannot therefore be enforced. However, the rights are associated with having something already in place. This links to human and children’s rights and inclusion.
Current policies for inclusion have developed and evolved with new legislation and guidance for inclusive education (2018) they state that “It is unlawful for any education provider, including a private or independent provider, to discriminate between pupils on grounds of race, sex, disability, sexual orientation, gender reassignment, pregnancy, exclusions and in the employment of staff”. However, this statement does have some exception, so that all faith schools or single sex school or pupils with special educational needs that may be segregated in special needs schools temporarily or permanently for pupils with disciplinary needs. This is in line with the Equalities Act 0f 2010.
The author suggests that it is not so black and white and for the reasons previously stated not all children are included in a mainstream environment. The change has impacted on the inclusive practice in the authors’ school which has a diverse educational environment. This has had a particular impact when a child who may not have previously been able to attend the school is now able to transition to secondary school with his or her peers. In the past a Childs needs may not have been met but within school A. Therefore, there have been many adaptations to the school environment to make it more accessible to all children. There are many disabled entrances and lifts and toilet facilities not to mention specialist staff and communal areas for all to be able to interact with their peers and feel a part of the school community.
The author has witnessed some children from travelling families being held back at primary school to continue education there because this is suited this child and their families needs and it meets with the Childs educational needs at the time. There was no law in place to say they could not do this. This has also been the case in secondary schools when much older children of travelling families stay in education much later than their peers as these again best suits their needs and there is no law against this. The nature of equitable support for children from diverse backgrounds is not so black and white. The author has observed if a child comes from a different country and there is no person in school who speaks this language it can difficult for the childs needs to be fully met.  One child in school experienced one such problem and it was found only a local barber could converse with the child and family. It takes time to have a DBS check on this person so that he could be employed in the school to translate the curriculum over to the child and family. However, this person had an established business and was only able to come to school three mornings a week. So support was there but not as much as the child needed.
Findings.
The author has found that with the help of IEPs and one page profiles and the collaboration of agencies and both primary and secondary schools transferring these with up to date information, that transition from one school to another can be less of a problem to some children. However, for a child with ASD any change can have a significant impact on their being able transition into a new environment. Although schools have taster days and extra days for children with ASD this can still be an overwhelming experience. Also the author has observed that even if a child is entitled to interventions for example maths or even life skills not all children want to access this. They don’t want to be seen as different from their peers and of course there is the difficulty of catch up work in the classes they miss. Some children much prefer to have help in class and prefer full emersion within the school system and to feel a part of the school community. The author would assume that this is not always equitable for all social and communication interventions for a child with Autism to be more important than academic participation. Therefore, it must be considered as to whether the interventions and there benefits outweigh the academic participation a child with ASD can get within the classroom. This really depends on each individual Childs statement of needs and of course the Childs’ voice matters as they know what works for them and how this makes them feel. It is important to always communicate with a child about how they feel, for if they are taken out for an intervention and this is not working for them it can have the opposite effect on what is being tried to achieve for them, what works for some does not always work for others.
Conclusion.
During this project the author learnt that the majority of staff feels inclusion only works to a certain point. As no two children are the same, it may work for some and not for others.  The use of social stories and how to interact and social etiquette in certain situations and talk about lessons which engage a child and teaches them life skills such as cooking, shopping, how to interact with others and cooperate in these situations seems to have had the greatest success in pupils engagement and usage of these skills. The author has learned from observations that the types interventions that work best for most pupils are the ones in which a child can move around classroom and learn a skill or go out into the community and learn a new skill to help them into adulthood. The recommendations the writer would make would be more lessons given in this style. The child seems to engage better with these lessons compared with their attitude towards the other types of interventions. To further see if this type of interactive work is effective more research into observational style in these classes and tests of knowledge application would have to be compared with that of mainstream interventions. Furthermore, there are time constraints and budgets that dictate the level of support a child has within the school system. School systems should also have to take into consideration that the interests of all children and young people are safeguarded. Inclusive education is an ongoing process concerned with ensuring equality of educational and opportunity by addressing what is present within each individual school setting. Although the policies brought out and that are put in place for children sound good they are not always the reality in practice. This is due to budgets, time constraints, training of staff and sheer number of children and means that one staff member can be asked to look after numerous amounts of pupils on a daily basis.
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The Purpose
The purpose of this plan is to tell you:

What | can do

Who are the people in my life

What is important to me

How you can support me to meet my aspirations
My future

Responsibility for the IDP

The overall responsibility for establishing and monitoring programmes
rest with the Head Teacher. Day to day responsibility may be delegated
tothe ALNCO and class teacher. In addition to the setting’s
arrangements for reviewing and monitoring, the following arrangements
are necessary: Review the plan and targets at regular intervals.

High School

The name of the school, FEI or local authority responsible for
maintaining the IDP

ALN Manager

The name of an individual to act as a main point of contact at the school,
FEI or local authority responsible for maintaining the IDP

 High School

The name of the school, FEI or local authority which prepared the IDP (if
different to the body currently maintaining it)
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Record of Agreement

Please sign in the space below if you agree with the contents of this IDP
nd that it accurately reflects the discussions from the Person Centred
Review

Print name / role

Parent/ Guardian

Permission to share informa

This plan summarises my / my child's educational needs and the
provision required to meet those needs. My view and / or the view my
family have been taken into account when writing the plan.

I give my consent to the above to be shared with people and other

relevant organisations

*See NOTE about sharing information below
Signature: .

Young person/Carer/Parent/Corporate Parent (delete as appropriate)

Date: _

“NOTE: Sharing Information

In order to ensure that the provision and leaming support is available, it
may be necessary to share your plan with the following people /
organisations

i, Your parent/ parents, guardian or carer
ii.  Social Services
iii.  Professionals e.g. Health Professionals and key workers
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FullName

Date of Birth [Year
Parent / Carer

(name and

address

Home phone

Mobile

| Home language
| Any special
requirements
Medical needs
Education setting
and contact details
Lead practitioner
and contact details
Social Care status
and authority if
applicable
Other needs
Equipment /
access
arrangements /
disapplication
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