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Throughout this essay will be a focus on one specific additional learning needs. The ALN will be critically analysed and evaluated to distinguish the advantages and disadvantages of having early intervention in place to support the child’s development. There will be research conducted on how barriers and obstacles relating to the chose ALN can effect a child’s learning, linking to the strategies used by the Foundation Phase curriculum. A critique of inclusive practice will be made, to compare the effects of inclusion and exclusion to young children. The whole essay will be presented to a high standard using appropriate level 6 resources including a variety of books, websites and journal articles.  
According to Pre-School Learning Alliance (2017) inclusive practice can be defined as taking a positive approach towards a child’s learning, which includes positive attitudes, set strategies in place and positive approaches towards equality, all of which will support a child with the ALN. From this, the children will receive the correct support throughout the fundamental years of their learning which will impact their future. 
Nutbrown and Clough (2006) conducted a discussion with a group of practitioners which work with children with ALN and asked the question ‘what is your understanding of inclusion?’ Half of the present practitioners answered with narrow definitions of what they thought was an additional learning need. Nutbrown and Clough saw this as a problem as children with an ALN are not receiving the correct support from the practitioners as they are not fully aware of what exactly their job role includes. In support of this issue, Booth et al (2006) set up a diagram which illustrated what exactly inclusive practice should look like. The diagram was an equilateral shape which included: policies, practices and culture. Booth et al (2006) believed all of which should be respected equally when working with children who have an ALN. Veale (2016) agrees as he believes inclusive practice is a process of accepting a child for who they are and ensuring everybody works together to reach their full potential.  
According to PET (2018) Baroness Mary Warnock is known for being an English philosopher or morality, education and mind during the 1970’s. Warnock was once the front image for standing up to inclusion and taking instigation to change the way people thought of inclusion. Warnock focussed on ensuring each child was catered for individually to ensure their needs were met. According to Veale (2016) this links to Maria Montessori’s theory, as she believed children should receive resources made to measure. This resulted in classrooms adapting to the child e.g. small chairs and low tables to fit the child. 
Plimley et al. (2007) states that Warnock re-thought her process of thinking and after all those years of fighting for what she thought was right, she changed her mind and thought her ideas were the total wrong thing for people to believe. Veale (2016) states Warnock’s change of heart would have had to be set off by an event happening. A change this big is drastic after all those years for standing up to one thing and perhaps events witnessed throughout her career could have reinforced her instinct on her belief. Pound (2006) agrees with Veale and states one reason Warnock could have changed her mind is due the cost of training being so high and staff being unaware to attend due to low funding. Tickle (2009) an average classroom size is made up of 30 children in a mainstream school, a child with an additional learning need can often be drawn to the back. The teacher has a lack of time on her hands to explore the child’s full potential all down to the lack of funding. However according to DSSLaw (2009) funding is generously given to schools and on average, each child with ALN could be eligible for up to £6000 a year. This is a substantial amount of money. DSSLaw argues with Veale’s points, as they believe if the funding is used in the correct way, the child will receive the benefits. This may include: staff attending courses which may help develop their knowledge on ALN or buying new equipment for the child to interact with such as multi-sensory lights. 
According to University of Leicester (no date) there are a variety of different models of disability, however the most well-known models are seen as the Medical and Social model of disability. Dauncey (2016) define the medical model as an individual who is seen as a ‘problem’. They are seen to be a hindrance which requires time and attention to resolve issues e.g. regular check-ups on medication. Rodgers and Wilmot (2011) state that following the Warnock Report in 1978, the medical model faces criticism as it only focussed on the disability rather than the impact of the education provision on the child’s learning. MDPAG (2014) agrees that the medical model is not an inclusive approach to children with autism and it’s seen that the community do not have understanding on the disability and how to treat in an inclusive approach.
NHS Wales (2018) state the social model can be defined as the society that is disabling an individual. This model has no support in place for individuals as they are seen as ‘extra work’ for the community to deal with. This may be ramps in place for wheelchair access. Linking these models of disability to autism, we can see that the social and medical models can have a huge impact on a child’s self-esteem. Pound (2006) states that these models can influence their self-esteem. An example of this is that the environment we are in are not able to adjust to suit everyone’s abilities, such as an autistic child not having a 1:1 support teacher in the classroom. NHS Wales (2018) state this can make a child feel belittled as they are in an environment which is swallowing them in. The models do not support a child with autism to encourage their development, instead they knock the child’s confidence which can have ever lasting effects on them. However Veale (2016) states the models have overcome problems relating to autism, as society today are more aware of autism and how to deal with it. By staff completing training and children being made aware of what autism is, this enables children to accept autism and see it as ‘normal.’ 
Maynard and Thomas (2009) state the United Convention on the Rights of the Child can be defined as, a set of standards put in place by the Government, in order to set minimum standards for children. The convention is currently made up of 42 promises and is followed by almost every country bar the USA and Somalia. Rodgers and Wilmot (2011) agree that the convention set specific rights that children can follow throughout their life. These standards include: The right to equal treatment and the right to an opinion. No matter what the child’s ability, every child can equally use this convention towards their needs. Veale (2016) agrees and states the Foundation Phase work alongside the UNCRC in ensuring children’s rights are being met no matter what their ability. The Foundation Phase states the Early Years Framework is made up of four themes which all enable inclusive provision towards children with an ALN. These include: 1. A unique child 2. Enabling environment 3. Positive relationships 4. Learning and development. Lanslow (2001: 96) believe ‘it is important to listen to a child’s individual needs as they hold a wealth of experiences, no matter what their ability.’ Lanslow believes children should be seen as an individual and that respect towards the child is taken seriously. Furthermore the UK Children’s Commissioner Report (2008) disagrees with Lanslow and believes the report suggests children can be heard more with the correct resources e.g. staff attitudes or training opportunities. 
According to Plimley et al. (2007) Autism is described as a spectrum disorder which enables each child to be unique in their ways. This may be different styles or levels of development or different characteristics to other children their age. Autism can be seen as an invisible additional learning need and connects to the child’s behaviour. Willis (2009) agrees that Autism is linked to children having different characteristics which include: social communication barriers, lack of imagination and processing information. Ambitious about Autism (2017) states there is currently over 100,000 children diagnosed with Autism in the UK, meaning 1 in every 100 children are diagnosed. 
According to DCELLS (2008) the Foundation Phase states all settings should support ALN’s with calendar events. In this instance, Autism Awareness Week is an event in place to raise awareness of Autism to the general public, which runs from 26th March- 2nd of April. Maynard and Thomas (2009) state the Children’s Act 2006 agrees with calendar events, as they believe the authorities should work together to improve the outcome of the child’s development. By completing events such as autism awareness week, it gives guidance on how to deal with issues and how to support children. 
NAS (2018) states the Autism diagnosis procedure can often bring a sense of relief to the child, parent and school staff as they are more knowledgeable on the need and what’s to come. The process will be begin by the Schools Educational Needs Coordinator discussing the child’s characteristics with the parent. The SENCO coordinator can offer support in how to pursue a diagnosis from your child. Veale (2016) agrees that this will bring a sense of relief to the parents as they feel in control. They are now more aware of what their child is going through and want to do everything they can to help. The next stage is a screening interview called Modified Checklist for Autism in Toddlers. Thomas and Lewis (2018) agree that this is excellent early intervention as the child’s needs are being met from a young age. Then the referral process takes place where the child can be offered a multi-disciplinary diagnosis assessment, where there are professionals involved e.g. paediatricians. However this process can take up to 6 months to complete and Veale (2018) argues this is a significant amount of time for a family to wait in eagerness to see the outcome of their child’s test. Veale states this can put strain on the family as they want to do what’s best for the child. Furthermore Gasper (2010) argues that there are many sources of support available for parents during the waiting process such as occupational therapist. These support strategies are in place to support the families and give advice on what to do during the waiting process. Veale (2016) states the Special Educational Needs Code of Practice was announced in 2011 which stated all children should have identification, assessment and suitable provision. This is seen as an excellent managing method for families as it offers support and guidance when needed. However Evans (2011) states parents sometimes find the process bewildering and sometimes overpowering, where they perhaps do not understand and are out of their comfort zone. 
One support strategy in place to support Autism is one-to-one support from a practitioner. Newham London (2018) state 1:1 support can be defined as, a child having extra support to support their development such as, developing their speech, working in small groups or preparing special equipment for the child to attend school e.g. a wheelchair ramp in place. Nordahl et al. (2018) states 1:1 support is a combination of Vygotsky’s theory of extending children’s competence and Bruner’s scaffolding method which creates a dialog between the adult and the child. Veale (2018) agrees as the practitioners role is to invite children to explore and ask questions themselves rather than being asked questions. This will enable them to gather new information independently. 
However 1:1 is not always available due to issues such as funding. LSE (2016) state figures show it costs on average £200 per person to get enrolled onto a basic Autism course. According to BBC (2017) 500 practitioner roles were cut in 2017 alone making 500 members of staff redundant. This can put pressure on the child suffering from Autism as they need that support to reach their potential, however in cases like this children are made to face situations on their own which could have an everlasting impact on how they turn out in the future. However in January 2018 £30 million was put in place to train 1800 new 1:1 support workers. This will put families at ease, as they know their child is receiving the support they need and feel valued at the same time. Piaget states interaction with families and friends is essential in influence how a child develops. This could be a contact diary where the practitioner will report any problems during the day in the diary. Willis (2009) states children working with a one-to-one in place can create a sense of trust and a strong bond between the child and the practitioner, which can affect how they work. If they feel comfortable in their environment, they are going to excel and take interest in what they are doing. 
By having 1:1 support in place this can promote early intervention to young children by supporting children to hit their developmental targets. TES (2017) states staff find it rewarding when they see the child’s hard work pay off when they reach a developmental milestone. This could be moving up to a higher group or just simply completing the task for that day. However Wales et al. (2010) states staff agreed that the role can be daunting at times and some practitioners have the scars to show for it. This could be irritation from the child not being able to communicate or portray their emotions and the only person they can take it out on is the 1:1. 
PET (2018) state 1:1 support is excellent and without it some children would not exceed at all, however the child may get attached to them and perhaps ‘take them for granted.’ The practitioner can be used as a shield to the child and the child relies on that member of staff to complete tasks. Pound (2006) argues this can be a sign of laziness to the child. They have got used to the support being there and without this support what will happen. Some children will get crushed in the ‘real world’ as it’s too loud and too crowdie for the child to cope with on a daily basis. 
Veale (2016) states the Law currently states inclusive practice must be in place in all settings. Practitioners are supported by the law as there are legislations in place as guidance to follow. The legislations are in place to ensure there is no discrimination between pupils of different abilities e.g. race, sex or disability. CSIE (2018) states in October 2010 the Equality Act came into force, strengthening the laws of how children should get treated. Practitioners can reflect from this and follow the guidance when working alongside the children with Autism. The Well-Being Act 2014 also states the importance of treating children equally. The NSPCC (2018) agrees that both legislations are enforcing children’s education as they state children should have a flying start in life along with a comprehensive range of educational opportunities. Without the one-to-one support in place this can be proven difficult as children with Autism need that extra push to enhance their education. 
Another support strategy in place to support children with Autism is PECS. According to NAS (2018) Picture Exchange Communication System was created in 1984 by Lori Frost. It is a system which allows people with little or no communication skills at all, to communicate using pictures. The main goal of PECS is to teach fast, self-initiating communication. The communication level can start at basic and work up to verbal communication instead of picture format. This could be starting off at showing cards with a happy/sad face and moving up to talking out a full paragraph. Pound (2006) states Erik Erikson believes children are considered as an active learner going through stages but not all children are at the same stag at the same time. This pedagogy is linked to PECS as the programme is designed to the individual. No programme will be the same as every person using it is at different levels to one another. 
PECS is seen to be an excellent tool to promote early intervention to children with Autism as it can support children’s daily routines. Drury et al. (2000) states autistic children tend to switch off from communication and using cards will help stimulate them to discuss what they are thinking. This could be showing pictures of their daily routine instead of communicating it. E.g. play time, snack time then home time. Veale (2018) argues that PECS can turn into an addiction of some sort to children and perhaps they can become dependent on the tool. This could be isolating them from normality of talking to their classmates which could have everlasting effects on their future communication skills. However Reed and Canning (2012) argues that PECS is a tool which needs monitoring by staff. Once the tool is finished with and no longer requires to be used with that child, it is slowly removed step-by-step and replaced with verbal communication. 
Dauncey (2016) states PECS may hurt the development of spoken language by turning to pictures where children visualise the words. However Flippin et al. (2010) conducted a study which found PECS helps develop verbal language and can decrease tantrums due to the child being able to communicate exactly how they feel instead of lashing out on others. 
NAR (2018) agrees that PECS is an excellent stimulation tool to Autistic children as it is done in different stages. E.g. stage one is communicating using pictures however as you move along the stages, less pictures are used and sentences are forming. NSPCC (2018) argues that children may feel intimidated by using PECS as it can be seen as a childish method using images to talk. This could impact their self-esteem and perhaps shut them down even more. Furthermore NAS (2018) states PECS is a cheap and efficient developing tool and costs next to nothing to buy. In some instances where the budget is low, PECS can be made by printing off images and laminating them. Veale (2016) agrees this is a very cost effective tool and no matter what the settings budget circumstances, this tool is next to nothing so there are no excuses for it not to be used. 
To conclude it is evidential to see that Additional Learning Needs require relevant support strategies in order for children to reach their full potential. Without the support strategies in place, children with ALN would be put to a disadvantage as they are not receiving equal support. Support strategies include: PECS, one-to-one support and speech and language therapy. Legislations in place are essential for children and families involved with additional learning needs are aware of where they stand and what exactly their rights entail, however legislations can only go so far in changing people’s view, they cannot physically change practitioners perceptions. Legislative frameworks such as, The Children’s Act 2004 and the Equality Act 2010 have shaped the way practitioners support children. There are specific guidelines in place to ensure children are having equal support to children without the disability. Working in partnership with families is essential to gain respect and create a bond and there are many ways of supporting families who have children with ALN. These include having open days to let the parents in on their child’s education or perhaps having a home contact book to involve the parents into the child’s day during school. By doing this a sense of trust is created as the parents know the child is ok.  
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