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‘If children experience high quality early education and care, this can have a lasting, positive impact on educational outcomes and more…. 
[bookmark: _GoBack]We know that high quality provision matters and that poor and mediocre provision will not benefit children’. (Nutbrown, C. 2012, 12-13).
Theorists such as Gibbs and Rolfe will be used, in order to create a critical analysis of their models of reflection. Furthermore, Schon will also be mentioned as he provides us with a theory of reflection that allows us to create a knowledgeable understanding of what reflection actually is. Furthermore, the effectiveness of reflection as tool for enhancing the provision of practice in early year’s settings shall also be discussed. In addition, how reflection provide ways for us to continuously develop our skills in order to enhance our services for children and families will also be discussed. 
According to the University of Edinburgh (2017) reflection is a process that allows us to explore and examine ourselves, our perspectives, attributes and experiences, which allows us to gain an insight into how we can improve our future outcomes and move forward. In addition, the University of Edinburgh (2017) state that reflection is often seen as a cycle which can be used multiple times in order to achieve a set of targets for future practice. Furthermore, The Open University (2013) state that when we reflect we consciously look back at our experiences and deeply think about our actions, feelings and responses. Reflection allows us to interpret and analyse these in order for us to learn from our experiences (The Open University, 2013). Synthesising with The Open University (2013) Reed and Canning (2010) state that reflection is a process that describes our behavioural patterns, such as our thoughts and feelings about our past experiences, in order to allow us to identify any issues and develop a better knowledge and understanding. Similarly, Owen and Fletcher (No Date) state that reflective practice is the base of professional development. It includes learning from our experiences and transforming our knowledge and understanding into practical strategies for personal development and organisational impact (Owen and Fletcher, No Date). In addition, Owen and Fletcher (No Date) believe that reflective practice is an essential part of developing new skills, as it allows practitioners to expand their self-awareness and brings an accuracy to critical thinking. 
Similarly, according to Mukherji and Dryden (2014) reflective practice is best defined as the process we use in order to improve and maintain the quality of our practice. Furthermore Mukherji and Dryden (2014) suggest that reflection is viewed as learning through and from experience and it involves questioning assumptions made about your day to day practice. Synthesising with Mukerji and Dryden (2014) Davis and Ryder (2016) state that reflection is a way of thinking about your practice, in order to allow you to learn from your experiences and possibly make changes to enable us to improve the final outcome. However, Boud et al (1994) suggests that reflection is an active process that involves exploration and discovery and will lead to unexpected outcomes. However through an early year’s context, reflection is described as the process used in order to improve and maintain the quality of our practice (Mukherji and Dryden, 2014). Thus meaning that reflection involves making assumptions and asking critical questions about our day to day provision as this allows us to achieve changes in our professional development (Mukherji and Dryden, 2014). However, according to Paterson (2013) reflection is not just about thinking about our past experiences it involves working out what knowledge and understanding we already have from the situation in order to achieve a higher level of understanding. 
According to Newman (2006) Schon (1983) recognised two types of reflection, firstly being reflection in action. Newman (2006) states that Schon (1983) believed that reflection in action is an important component for the quality of provision that is given by professionals in everyday practice. Furthermore, according to Hawkins and Woolf (No Date) Schon’s second type of reflection is reflection on action, which involves turning information from past experiences into knowledge. However, Ixer (2003) is critical of Schon’s work as Schon (1983) does not identify what the actual definition of reflection is. As according to Ixer (2006) Schon (1983) believed that reflection already existed as a known theory during that time, therefore he did not need to explain his approach in any more depth. 
Synthesising with Schon (1983) cited in Newman (2006), Rodrigo (2016) states that there are two main types of reflection and these include reflection in action and reflection on action. Rodrigo (2016) notes that reflection on action, is usually described as evaluating an event after it has taken place, with an emphasis on developing an action plan for future practice improvements. Whereas reflection in action is a deeper form of reflection as it encourages individuals to reflect during an event (Rodrigo, 2016). According to Finlay (2008) Dewey believed that reflection on action was most beneficial as it allowed practitioners to reflect on past experiences which in turn allows changes to be made for future practice. However, Gaynor (2013) states that Schon (1983) believed that reflection in action is most beneficial for future practices as it is action present and allows reflection on the incident while it can still benefit the practitioner. 
According to Rodrigo (2016) there are numerous models of reflection that are utilized by professionals in order to evaluate their practice. Similarly, Campbell-Barr and Lesson (2016) note that there are numerous ways that practitioners may reflect on their practice, through the models of reflection being embedded in today’s society. A practitioner’s model of choice would allow them to work systematically through the different stages of reflection allowing them to deeply think and reflect on their experiences (Campbell-Barr and Lesson, 2016). 
One of the well-known models of reflection comes from Gibbs in 1988 (Paterson, 2013). According to Paterson (2013) Gibbs’ (1988) model of reflection, consists of six stages that includes our description, feelings, evaluation, analysis, conclusion and action plan. Furthermore, Paterson (2013) notes that these stages allow a practitioner to reflect on their experiences after an event has taken place, thus following Rodrigo’s’ (2016) reflection on action. According to Watton et al (2001) Gibbs’ reflective cycle is most beneficial to practitioners, as the six stages allows practitioner to create an in depth critical reflection. In addition Pugh and Duffy (2014) believe that when practitioners engage in critical reflection, the quality of their workforce increases. Similarly Kolb (1984) cited in Bolton (2006) states that when we share and discuss our in-depth reflection it allows us to develop our practices as the outcomes and action plan of the reflection gets implemented into our day to day practice. Furthermore, Paige-Smith and Craft (2010) believe that we should encourage practitioners to develop their reflection on a critical aspect as this enables us to question assumptions made about our practice in order to develop our high quality professionalism. 
According to Lia (2016) Gibbs’ (1988) model of reflection follows a process of six stages and each is supposed to inform the next. Therefore Lia (2016) remains critical of Gibbs’ (1988) reflective cycle as in practice students often confuse the evaluation, analysis and conclusion stages, as they ask similar questions thus leading to some repetition within the reflection. Furthermore, Lia (2016) believes that while using Gibbs’ reflective model as a tool for written reflection it is useful to use a word count. As according to Lia (2016) the wording of the stages makes it easy to go off on a tangent and go into too much depth rather than staying critical. As Gibbs model is considered as a critical reflective cycle, it is important to remain concise and clear in order to achieve the best impact as according to McMyne (2011) when we critically reflect our basic academic skills develop and we become aware of our own capabilities. However, Finlay (2008) believes that the only usefulness of Gibbs’ model is that the stages ask basic questions which makes it simplistic enough for practitioners to utilize it, however this can also hinder the reflection as it does not allow practitioners to deeply reflect and Finlay (2008) suggests the use of a broader model of reflection such as Kolb’s. 
According to Leeds Beckett University (2015) Kolb’s Learning Cycle is a well-known theory that argues that we learn from our experiences on an everyday basis, and the process of learning follows a pattern. Kolb’s cycle is referred to as a reflective observation that includes four stages that involve concrete experiences, reflective observation, abstract conceptualisation and active experimentation and these four stages allow for a critical reflection (Leeds Beckett University, 2015). 
According to The Open University (2017) Gibbs’ (1988) model of reflection acknowledges that our personal feelings have an important impact on the influence of the reflection that is being carried out. Furthermore, The Open University (2017) states that Gibbs believed that it was useful to reflect on our feelings as part of an evaluation of events as this will allow a clear link into how we can learn from our experiences in order to better our practice. In addition, Rodrigo (2016) believes that Gibbs’ (1988) reflective cycle is superior to others as it encourages practitioners to deepen their reflection through the role of emotions. Supporting Rodrigo (2016) according to Sandars (2009) when we can reflect on our feelings and express them freely the impact of that reflection will be more effective than if we did not express our feelings as a tool of reflection. 
Another model is that of Rolfe and according to Surgenor (2011) Rolfe uses three simple questions in order to reflect on an event, these include what, so what and now what. The first stage allows a professional to describe the event, the second stage enables a professional to construct their own understanding about the event in order to learn from it (Surgenor, 2011). Thirdly, according to Surgenor (2011) the last stage is critical as it can potentially make the best contributions to our practice, as it is this stage that asks us to think about making improvements on our experiences. According to Crown Copyright (No Date) due to the fact that Rolfe’s reflective model is based on three simple questions unlike Gibbs’ six step reflective cycle. Therefore Rolfe’s structure is more disciplined and allows a professional to deepen their reflection and their understanding of their behavioural patterns while they move them forward into action (Crown Copyright, No Date). Furthermore, March (2015) states that Rolfe’s reflective model is easy to follow as it is so simplistic. In addition March (2015) states that the three stage cycle is simplistic enough that it is easy to remember and is useful for an introduction into a reflection. 
However, according to the University of Cumbria (2016) as Rolfe’s model of reflection is simplistic, students usually have the trouble of becoming too informal as they write their reflection, as there is no strong structure that they have to follow. Similarly, according to the University of Exeter (No Date) Rolfe’s reflective cycle does not allow for a critical reflection as students usually stray away from the structure of the model as it is so simple and allows them to create their own structure. Supporting the University of Exeter (No Date) March (2015) states that Rolfe’s reflective model does not allow for an in depth analysis as the questions asked are too simple. Furthermore, according to Finlay (2008) another issue with Rolfe’s reflective model is that the three stages tend to confine the reflection, to reflection on action rather than the two types of reflection. 

However, according to Campbell-Barr and Lesson (2016) engaging in any type of reflection is an important approach towards enabling a deeper understanding which thereby promotes a well informed and secure practice that allows for considerable personal and professional development. It could be argued that a reflective practitioner ‘can move from being a creative, thoughtful and proactive professional’ which would allow practitioners to think deeply about their practice (Campbell-Barr and Lesson, 2016: 105). Furthermore Campbell-Barr and Lesson (2016) state that when practitioners deeply reflect they are enabled to make meaningful interventions to the lives of children and their families. 
In addition, according to the Department for Education (2015) the Effective Pre-school, Primary and Secondary Education (EPPSE) report states that high quality settings are important for the well-being and future achievements of children. Furthermore the Department for Education (2015) state that the only way to do this is through critical reflection. Similarly, Daniel et al (2012) notes that engaging in reflective processes allows practitioners to improve on their quality of provision as reflection allows practitioners to grow and develop their skills, such as effective communication and information sharing. In addition, Sylva et al (2004) note that quality indicators that lead towards better outcomes for all children include the effective communication and interactive relationships between parents, children and practitioners. 
Furthermore, according Sylva et al (2004) the Effective Provision of Pre-School Education (EPPE) project showed that high quality provision can be beneficial for the intellectual, social and behavioural development of children. Sylva (2004) also notes that there is relationship between the qualifications of the practitioner and the quality of the setting and this specifically had a greater impact on the children intellectual development and better outcomes. In addition, Paige-Smith and Craft (2010) state that in the Researching Effective Pedagogy in the Early Years (REPEY) project pre-school children thrive most when environments encourage sustained shared thinking between adults and children as this promoted deep thinking which fosters the best linguistic, social, behavioural and cognitive development in children. 
According to Lindon and Trodd (2016) all practitioners are expected to be able to reflect on their practice, as reflective practice is essential to creating and maintaining a practice that is self-sustaining. Furthermore reflective practice is a key factor in enabling us to become high quality professionals that are associated with open mindfulness, taking responsibility and lack of complacency (Lindon and Trodd, 2016). Synthesising with Lindon and Trodd (2016) the Early Years Foundation Stage (EYFS) (2017) assume that every practitioner should be able to reflect on their experiences and express their key values and priorities as an outcome as this allows us to provide high quality provision. 
Furthermore, The Children’s Workforce Development Council (2010) state that the common core lays out the skills and knowledge that everyone working with children is expected to develop, in order to ensure good outcomes for children and professional standards, this includes a single framework that is enticing and enthusiastic that encourages and underpins multi agency working with good partnerships with parents, in order to allow effective communication and information sharing that can remain confidential and the way to do this is through reflection. In addition, according to Helyer (2015) when we reflect our personal and professional skills, such as effective communication grows, as reflection involves the sharing of information in order to improve our practice. Furthermore, KidsMatter (2017) believe that when we reflect on our experiences, parents and practitioners are able to build partnerships in order to work towards bettering children’s developmental and educational growth. In support with KidsMatter (2017) Every Child Matters (2010) state that effective communication is central to working with children, young people and carers. Effective communication builds trust and relationships which allows us to create successful partnerships with parents and look after the well-being of children (Every Child Matters, 2010).
In addition, Aistear (2017) believe that partnerships with parents and practitioners are important for children, especially through times of change, by working together and sharing information, partnerships with parents can help ease the situation for children, which will in hand improve their learning and development. Synthesising with Aistear (2017) Pianta and Higgins (2001) believe that partnerships between parents and practitioner not only help ease the situation for children during times of transition, but it helps to improve the standard of communication that goes on between the school and the home of the child. 
To conclude, there are many authors that try to give us an insight into what reflection is and how we can utilize it, for example: Gibbs, Kolb, Rolfe and Schon all have different theories of reflection. For example, Schon recognises that there are two types of reflection including reflection in action and reflection on action and Kolb, Rolfe and Gibbs created models that include stages that can be used at different times, during different events. For example Gibbs’ (1998) reflective model would be most useful when practitioners utilize it to reflect after an event has taken place as the model includes an evaluation, analysis and conclusion stage that prepares us for future practice. Whereas Rolfe’s reflective cycle would be most useful during an event as it is simple form allows for a quick and easy reflection while still remaining effective. Both models are effective in different stages, therefore it cannot be suggested whether one is more effective than the other. According to Campbell-Barr and Lesson (2016) any reflection allows for improvements to be made, as reflection involves looking back on our experiences in order to make change. However Mukherji and Dryden (2014) state that reflection is emphasised as an essential skill in today’s society almost to the extent where it is becoming meaningless. 
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