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The aim of this assignment is to critically evaluate the role of an inclusive leader within the early years; Exploring what an inclusive leader is, and why the role is of importance? What may affect this role on the professionals; positive and negatively who may work alongside, the children in their care, their families, and how this role may affect the wider community. It will also be addressing any barriers which may challenge the role from working effectively. Making sure that being an inclusive leader is vital as Hallet (2014) acknowledges on the importance of recognising leadership within the early years in increasing quality and raising standards. 
Section 1
What is an inclusive leader? According to Ferdman (2020) he believes that an inclusive leader is someone who creates and develops a fair ethos where everyone is allowed to be their true self, feel belonged and where their values and differences are appreciated. Hallet (2014) also agrees with this and states that when leadership is shared it can be ‘transformative’ and ‘empowering’ for all individuals involved. Ho (2012) also acknowledges the power on sharing this inclusive leadership with the community and all stakeholder by encourage them to be part of the decision-making process. When this happens consistent inclusive messages are made which increases children and the community's knowledge and achievements. Similarly, Agbenyega and Klibthong (2022) also agrees with the sharing of power within communities and the positive effects that it can have on everyone. Similarly, Booysen (2020, cited in Ferdman (2020) say that decision making is more beneficial when passed to the working level of the organisational structure. However, Gerritsen (2020) says that inclusive managers need to know that being inclusive is different from treating people equally. Equality is about treating everyone the same. The problem when treating everyone the same is that it does not recognise someone's true self.
To enable learning to happen Hallet (2014) believes that everyone needs to be viewed as unique, when this happens children, families and staff’s strengths and diversity are celebrated and catered for. These diversities may be different in gender, culture, heritage, abilities, disabilities, family structure, sexual orientation, and financial status. Hallet also claims that exposing young children to other experiences, can develop a sense of similarities and differences which is essential in making connections with the community which in return develops a sense of belonging for everyone involved. Doctor Reza (2021) describes the differences between being diverse and being inclusive as: “Being diverse is equivalent to being invited to a party, being inclusive is being invited to dance whilst at the party.”  Pollock (2021) agrees and says that there are differences in everyone, acknowledge these differences and develop the true meaning of being inclusive. 
Scenario
A single parent with a diagnosis of bipolar, anxiety, depression has a two-year-old child who has recently started in a local Flying Start day care centre. National Society for the Prevention of Cruelty to Children (NSPCC, 2019) say that lots of parents with a mental health diagnosis can still give a safe and loving home to their children. However, other unplanned challenges may affect their mental health (Walsh and Foster, 2021). The child in the scenario is behind in speech, language, walking, and socialising. Recently the staff have noticed that the child’s attendance has not been particularly good and that when the child does attend, she looks unkept, tired, hungry, and not wanting to take part in any activities. She also has reoccurring headlice which has been an issue since she had started. Mother does not interact with any of the other parents and will stand alone while other parents are chatting and arranging social play days for their children.
Supporting and building up relationships between settings and families is essential in providing a high-quality environment (Draper and Wheeler, 2010 cited in Rodd, 2013). Maslow (2011) claims that for learning to happen firstly, a child's basic physiological needs need to be met. Rodd (2013) states the importance of building a successful community by acknowledging the importance of all families and to view them as valuable assets. Bronfenbrenner (cited in Aubry and Riley, 2019) similarly claims that children grow and learn with different knowledgeable others influencing their lives. The parent in this scenario is already known to several multiagency because of her mental health diagnoses and the challenges she has faced since splitting up from the child’s father (NSPCC, 2019). Building a relationship with this mother and child is vital to ensure positive change. Ferdman (2021) claims that promoting an environment where open dialogue can happen in a non-judgemental way is vital. This needs to be in the settings visions and values statements so that parents can feel safe and listened to when needed. Bottini and Blanden (2020) also suggests the importance of sharing and supporting of responsibility in being inclusive of others. However, according to NSPCC (2019) parents are sometimes scared to admit there is a problem in fear of having their children taken away.
How can an inclusive approach help the child, parents, practitioners, and the community?
According to article 3 of the United Nations Rights of the Child (UNCRC, no date) the child's best interest must be of top priority. McDowell, Clark, and Murry (2012) claim that by creating a caring and social environment which devotes itself to the education, health, and social effects of the child in return creates an openness for parents to speak freely without harm and prejudice. Nutbrown., et al (2013) says that an inclusive way of working needs a shared language and understanding by sharing information with each other. 
To explore why this child’s basic needs are not being met, an open shared conversation needs to take place between the inclusive leader and parent. However, this can be difficult for some parents who have had a negative experience with education/care establishments. Because of this experience they may feel unconfident and intimidated by talking with their child’s practitioner (Baker, 2016).  Inviting the parent in for a non-informal conversation is a start. Ho (2012) believes that the sharing of power in these situations can promote and encourage equal participation and the equal agreement in the making of decisions which then can result in increased achievements for the child. Furthermore, Brown (2020) also supports that the sharing of power can empower people. Estyn (2020) believes on the working in partnership with the community can be a powerful tool. However, Cheung and Kam (2019) notes that some practitioners are not confident in speaking to parents especially when it is a sensitive topic, because of this, situations can be misconceived or not understood what should be gained from the meeting. O’Sullivan (2015) says that the art of communication is to prepare what you need to say; addressing the child's appearance, being hungry and tired is essential in finding out the sudden change but to do it in a way which does not cause any more harm or stigmatisation. Hughes and Davies (2019) state that even in the early years, children will ‘leave out’ or ‘bully’ children who look different to them. It is down to the Inclusive leaders to prevent this from happening by being knowledgeable and to change the negative stereotyping about other children. They go on to say that good educators can make a difference. The Sutton Trust (2011) also say that practitioner's attitudes and knowledge can have an influence on children's learning and progress. 
Murray (2019) suggests that an inclusive leader needs to be aware of the diverse ways a child communicates. When this happens, all children can express their views. The practitioners need to understand and respond to them. This also links with article12 of the UNCRC (no date) where it says that every child has a right to express their views and feelings. Murray claims the importance of practitioners seeing non-verbal children and responding to their non-verbal communications as vital. Assessing the child in setting using a speech and language assessment tool like the WELLCOMM programme can give a good sign to what the setting can do to support the child in developing their verbal communication skills (GL Assessment, no date). By planning and following a child’s interest Mukadam (2019) believes that it supplies curiosity and opportunities to lead their own play, when this happens children can grow in self-esteem, confidence, emotionally and socially which then develops language and understanding naturally. The inclusive leader can make a referral to a speech and language therapist alongside using this tool (Welsh Government, 2017). Holland (2020) states the importance of following a child centred approach in a holistic multiagency way, even if the child does not have a diagnosis. Furthermore, the Flying Start programme supports this multiagency working especially with the intense support of the Health Visitor, who offers an ‘interventions and preventative’ health programme to families (Welsh Government, 2017b). Franco et al (2017) acknowledges that a non-discrimitory early intervention system is key in detecting developmental problems so that strategies are put in place to reduce any challenges which the child may face in the future, especially, as some specialist services have a long waiting list because of Covid 19 (Government UK, 2022). Contacting the health visitor with regards to supporting the parent with the child’s reoccurrence of headlice is another form of working together.  The setting can also be seen to give out information about treatment to all families to reduce stigmatisation (Public Health Medicine Environmental Group, 2012).
Working closely with the child’s health visitor is paramount in supporting the child in a childcare setting. Finding out if referrals have been previously made; for example, to a physiotherapist about the child unable to walk or voice any concerns to them so that proper interventions can be put in place (Flying Start, 2014). This reduces any referral or conversation duplications (Children’s Commissioner for Wales, 2020). The child in the scenario is still not walking at the age of 2 years. A conversation with the child’s parent and health visitor is vital in finding out if she is known or is seeking support from any of the outside agencies. If the child is already known to the ‘Inclusion Team,’ then the setting can contact them to seek training, guidance, and support so that the needs of the child can be met. This can make the child feel valued as an individual and gains them a sense of belonging (Flying Start, no date). The importance of practitioners who are knowledgeable in childcare development is vital in providing developmental next step activities, knowing when developmental milestones are not being met and that referrals to the relevant professional outside agents can be made (Tong, 2018). Government acknowledges the importance of a knowledgeable inclusive leaders and wants to introduce more graduates in the childcare sector, they believe this will help develop a high-quality provision (Bonetti, 2019).
Rodd (2013) acknowledges the importance of children’s parents and their families and believes that they are valuable resources in knowing the child first hand, which can support the child’s learning and can be an asset to the setting’s community. 
Supplying an environment which is non-judgemental and where practitioners are knowledgeable in inclusive working is essential for the parent, especially ones who are suffering from a mental health condition (National Society for the Prevention of Cruelty to Children, 2021). Research has shown us that Parents play the most important key role in their child’s outcomes. Positive guidance and care equal positive outcomes for their child (Welsh Government, 2014b). A stressful experience can occur alongside someone's mental health condition. When this happens, their condition may become worse when these unplanned challenges arise. Offering positive opportunities for parents to talk with other parents, friends, family, or other professionals can help reduce stigmas or any relapses from developing (Public Health Wales, 2021). The parent nurturing programme supports this casual interaction with others whilst dealing with challenging aspects of life and parenting (Cardiff Flying Start, no date) and the ‘circle of security’ parenting group which also promotes positive parenting and supports Bowlby (1980 cited in the circle of security, 2019) attachment theory. However, during a national evaluation of Flying Start (2013) parents reported back that they felt there was stigma attached if they were asked to learn more about being a parent. If the parent's mental health is not acknowledged, then the situation can worsen for both the parent and child. They can become isolated which can lead to the lack of experiences and people that the child is exposed to, and they can become less in touch emotionally which can then influence the child's nurturing (Harvard University, 2022). Becoming isolated can affect employment which can then lead into poverty. Lack of money and routines can affect sleep, energy and mood swings which links to disengagement to others and non-attendance or lateness to settings (Poole.,et al, 2014).
Edwards (2020) suggests by providing food banks in settings for everyone it reduces the stigma of collecting free food. However, he believes that this offering is becoming more of a challenge with the growth of more disadvantaged families growing and sourcing a greater volume of food. Holland (no date) says that no child should miss opportunities because of discrimination. 
Lucie, et al. (2011) state that providing lending book, toys, and craft libraries to everyone promotes all families being able to access age-appropriate educational books, toys, and crafts. Lucie also claims that lending libraries are also more than somewhere to borrow they are community places. They need community members to run them and the community to donate, wash and mend the resources. They can be places where connections and social interactions can be exchanged. 
Doctor Fawia Reza believes that professional development plays a crucial role in supporting an inclusive environment. Making parents feel valued within the environment is crucial, good relationships are essential in making the parent feel that they can speak openly and confidentially to practitioners in the setting, be non-judgemental and can be offered support with an issue or challenge. She also says that having the knowledge to signpost them to other agents or groups who may support them further shows how inclusive they are. Inviting this parent in, is vital to find out how she is feeling. Flying Start (2017) say that once parents have made a change which has been successful, they then gain confidence in making further changes. Ferdman (2021) points out the importance of allowing oneself to be their true self and encouraging others to do the same.  Hughes and Davies (2019) believe that where practitioners understand the impact of poverty on young children and react to early signs then most disadvantaged children can benefit. Furthermore, if a child has been with a knowledgeable practitioner, then over a year they can grow and learn to equivalent of 15years of schooling. This highlights the importance of a knowledgeable inclusive leader. 
Knowing the parents and children in the setting well right from the very beginning is paramount in supporting changes. Care Standards Inspectorate Wales (CIW, 2016) acknowledge and state the importance of gathering information on registration in supplying the right learning opportunities and emotional and social support for the families in setting. Baker (2016) also says it is essential when communicating with parents to acknowledge the various forms of communication; by telephone, email, text, or given an informative leaflet. Furthermore, Baker claims that effective communication between setting and families have resulted in more of an academic engagement by the child. However, Hornbyand and Lafaele (2011) acknowledged that settings need to address parent involvement. They suggest that parent involvement needs more depth and settings need to change from parent involvement to more parent engagement. This will give all parents a chance to be part of their child’s development in a multiple of ways of involvement. However, educating practitioners is vital for involving all parents especially ones who have many obligations (Baker, 2016).
Community plays a part in leading inclusion. It is essential within the early years not just to see the child in your setting but the whole family. Having photographs of the family around the setting gives a sense of belonging (Matthews, 2017, cited in Early Years Educator, 2017). The importance of inviting all family members to engage in the settings events, trips, and activities is a way of involving the community. According to Tickell (2011) once the parent has voiced the issues which she may be facing and referrals to the relevant experts have been made. The inclusive leader can support the parent in engaging in their child’s education and the families who face the same challenges. This will then raise confidence, self-esteem and hopefully promote being an active role within the community. Bronfenbrenner Ecological System (1979 cited in Aubry and Riley, 2019) promotes the importance of others in influencing a child. The more people within the community who are involved in a child's life the more the child can gain a sense of understanding of the place where they live which creates a greater sense of belonging and a sense of being part of something bigger (OECD, 2021). 
Section 2
Policies and procedures
According to the Welsh Joint Education Committee (WJEC, 2019) they say that a policy is ‘a set of guidelines, that outline a plan for tackling certain issues.’ and a procedure is ‘the how they are going to be achieved by supplying the next steps for the specific tasks.’ Huges and Lewis (2020) define curriculum policy as usually led by the Government, then expected to be implemented effectively by settings. When this happens Baldock, Fitzgerald and Kay (2013) say that these policies are written in a way that no one can argue about what is in them. They go on to say that if practitioners were able to have a say on them before they have been published then this would have a considerable impact on the way they were intended to be implemented. It is essential for all settings to have a set of policies detailing procedures. According to Ferdman (2020) these setting policies are called micro polices which start from individual inclusion and then grow to groups, leadership, organisations and work up to a macro policy which are society inclusive policies. This supplies a high-quality practice for everyone involved (Lee and McDonnell, 2018). However, once these polices are produced and complete, everyone needs to refer to them on a regular basis. Ulla M (2018) also suggest making sure that all new children, volunteers, students, staff, and parents are aware of these and have opportunities to comment and take part on any decision making. This regular reviewing of policies creates an inclusive and up-to-date service.
The intention of this section is to critically evaluate the new non maintained Enabling Pathways curriculum (Welsh Government, no date). In May 2021, the Welsh Government issued a consultation document which outlined the guidelines for the new curriculum for the non-maintained settings. This is a play-based curriculum with an importance on outdoor learning. However, practitioners feel that it has been created not inclusive of settings which do not have a continual outdoor space especially for settings based in disadvantaged areas with no money to buy equipment to use outdoors (Welsh Government, 2019). However, Play Wales ‘Learning through Landscapes’ offer free training and up to £500 worth of equipment to support these settings (Play Wales, 2022). The curriculum was created by a range of practitioners, professionals, and other key stakeholders in a co constructive process. This document is available in braille and other alternative languages to be inclusive to many. Similarly, Lee and McDonnell, support the importance of everyone being involved in the setting to make it inclusive to everyone: Children, parents, carers, staff, management, governors, and any outside agents who needed to be involved in the writing of the policies in line with the current regulations and legislation. Hallet (2014) says that there has been a change in the writing of micro policies over the past few years from solo involvement to sharing and distribution, making it an inclusive policy with many views and ideas. Similarly, Rodd (2013) also claims that the single person with authority has been replaced by a more collaborative way of working. This collaborative way of working creates transformative and empowered individuals. The Enabling Pathways curriculum supports an inclusive leadership by acknowledging the importance of working with other partners when seeking knowledge and ability for individual children in our care. It also works alongside the new curriculum for Wales which has also been written with an importance given to inclusive leadership. This non-maintained curriculum places importance on children and giving them a voice, listen, and responding to that voice. This supports Murry (2019) who researched the importance of listening to children and giving them the freedom of expression, in return the children become confident, caring, motivated, respected, and self-disciplined, enthusiastic learners as the children were recognised as being unique with individual ways of learning and needs. 
The curriculum also acknowledges that children learn at different speeds and the importance is to give the children positive experiences to a more authentic and purposeful learning. However, the curriculum does not support less experienced staff in the planning, design and delivering of it. Support to less experience staff needs to be acknowledged when developing the curriculum within the setting. Additionally, Wavehill (2020) acknowledged that the planning section needs to show how inclusive it is by highlighting that planning begins with observing the children’s interests and strengths so that next steps can be planned for by thinking of the unique child. Bradbury (2013) believes that Early year's policies mostly favour the ‘ideal learner’ however it is noted that the non-maintained curriculum supports an inclusive individual approach to learning. However, to engage and to ensure inclusive leadership within the non-maintained curriculum continuing professional development is essential and needs to be Included in the policy to support practitioners, children, senior management, parents, and the community who are part of the setting is essential in the success of this new curriculum and the achievements that can be made. Additionally, this supports Ronald Burts (1992, cited in Theoharis and Scanlan, 2020) on the importance creating a place where people from diverse backgrounds are forced to interact with each other. When this happens, it is called a ‘Social Frontier.” 
Section 3
There are many strategies which promote inclusive leadership within the early years. It is essential to ensure that this practice is embedded right from the beginning. Policies and procedures play a huge part in how inclusive leadership is, within a setting. The new curriculum for the non-maintained nursery setting reflects this (Welsh Government, 2021). One of the developmental pathways within this curriculum is ‘Belonging,’ from the moment a child starts in a childcare setting a sense of belonging needs to be experienced by the child and family. Care Standards Wales (Wesh Government, 2016) Notes the importance of gathering as much information on a child and their family when starting in a new childcare setting. The parent or carer will complete a ‘This is me!’ form, which can tell us all about the child and their family. Who is in their family, what and who is important to them, their heritage, culture, religion, hobbies, interests and importunately what is special about them? This recognises and celebrates who they are. The UK Government (no date) states by asking genuine questions to families who are different to their own, shows' children and other families that it is of interest to have a genuine interest in others. Correspondingly, Rodd (2013) notes the importance of developing strong links between families and childcare settings in ensuring high quality. This joint working together links to the curriculum document which says that children and their families need to feel valued as a member of their setting community. Once a setting receives this ‘This is me’ information it can ensure that each child is seen as unique and is catered for. Making sure that snacks, and cooking activities reflect a range of cultured foods musical instruments are from varied countries, dressing up activities and role play reflects on a variety of cultures in the clothes, as well as kitchen equipment, decoration, and food packaging, and children can listen to varied stories and songs which include a variety of diverse ways in which people live. Curiosity and understanding about the differences and similarities of the people around them is paramount (Government, no date). Haf Jones (2018) claims that childcare settings and schools still lack an awareness of being inclusive and diverse, she claims that diversity is not naturally embedded. Additionally, Holland (2019) suggests that working with all staff, children, families, and the wider community by embedding, shared, clear and consistent messages can promote equality. Garces-Bacsal (2020) acknowledge the importance of picture books and positive imagery of diversity around the setting, furthermore, she claims that children can identify themselves within the stories and pictures which creates a sense of belonging. Garces-Bacsal believes it also allows children to understand how others live their lives differently to them and appreciating it. Providing, role models to the children is vital. Seeing similarities in themselves in non-stereotyping roles is essential in reducing bias in diverse groups. Employing a diverse workforce can enhance creativity, innovate others, and create mutual respect (Chaudhry, et al. 2021).
Inviting parents and other family members into the setting to take part in activities is vital to support an inclusive practice. Furthermore, Purola, et al. (2021) says that by inviting parents and other family members into the setting can create informal conversations with other families and staff who live in the local area. She goes on to say that when this happens it creates active members in the community which then makes the families feel trusted and valued within their setting community. Exposing children to other families' differences for example can be done through a family member volunteering to tell a story to the children in sign language or in their first language, cooking a family traditional dish, with the children or for a special event within the setting, an elderly family member or a new baby visit. The more differences the children are exposed to the better.
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