Presentation- 

Good afternoon my name is Charleigh Steel and today I will be discussing what professionalism is, the importance professional practice in early years settings and what we as practitioners can do to support it. 

Firstly, what does it mean to be professional? Indicated by Tobia and Hord (2012) a professional would posses a level of understanding of ones field and a formal degree of knowledge provided from a university. A professional would in addition obtain a remarkable set of skills including a sense of responsibility, service, respect and ethical code according to that individuals profession. 

Suggested by Fenech and Lotz (2016) professional practice within early years settings is significant as practitioners are driven by ethical influences that extends past the rule based narrative. Hallet (2013) identifies the dimensions of professionalism within childcare. To demonstrate professional practice within the early years means to inhibit a body of knowledge on children’s growth and development, as well as being a reflective, competent and confident individual. A model of professionalism would consist of four levels of professional activity which includes interacting with children, positive partnerships, knowledge base, care management and leadership. Being professional, behaving professionally, working with a self sovereignty and having an identity of professionalism is what composes professional practice. Practitioners who appreciate diversity, identity, participation and subjectivity state a holistic perspective to professional practice within early years settings. 

Described by Powell (2010) a early years professional practitioner would retain a specific set of values. This would consist of an individual committed and has a genuine interest in children and their development. A professional would continue to mature their existing knowledge, have the ability to work effectively as part of a team as well as with careers and the children in their care themselves. A helpful caring and understanding nature including patience in addition to a sense of fun and enthusiasm. Values are significant to early years professionalism as practitioners bear the responsibility of contributing to teaching children moral dispositions, encouraging and promoting values like a helpful and caring nature to children guides them into valuing it themselves. 

Expressed in the curriculum for funded non maintained nursery settings (2022) their principles of professional practice describes a child centred approach to learning. Practitioners role in early years settings considering the curriculum for funded non maintained settings is to support and guide the children in their care to grow into ambitious capable learners, ethically informed citizens, healthy confident individuals and enterprising creative contributors. Professional practitioners that value children’s well being, their belonging, physical development, communication skills and exploration provide a greater perspective on children’s education. By delivering experiences and an environment to children that encourages their independence, creativity and inclusive skill development contributes to a practitioners professional identity. In comparison to, the early years learning frameworks Australia (no date) principles their approach is based on the responsiveness to children with a greater holistic approach to education. Learning through their environments and cultural competence their learning frameworks aim to offer children with a strong sense of their identity and well being. In addition, children that are confident, involved learners that are connected and contribute to the world with effective communication skills. Both the curriculum for funded non maintained nursery settings (2022) and the early years learning frameworks Australia (no date) have a perspective that is centred around the child, where a child’s experiences and environment provided through professional practice has a worthwhile impact on development. 

Indicated by Hornby (2011) building positive relationships with children, colleagues, careers and agencies is key to constructive communication skills additionally essential to professional practice. Communication is at the centre of working with children, through positive partnerships with careers, families can have a more proactive role in their children’s education. The role of parental involvement provides parents with more responsibility and impact on their children’s future in education. Practitioners communicating with families is just as significant as communicating with the children themselves. As stated by the United Nations (2023) article 12 children have the right to form their own views and express them. By practitioners recognising children’s non verbal communication cues like a change in a child’s behaviour or their body language, they able to effectively advance their partnership and overall communication with that child (raising children network, 2023). 

Partnerships with multi-agencies is significant to early years professional practice, as practitioners are able to access and provide the appropriate support like speech and language therapy, social workers, health visitors and police if necessary.  Suggested by Victorian early years learning and development Framework (2011) early childhood development is complex and varies, requiring all types of professionals in a sparse amount of branches. A collaboration of support for a child’s growth and development within their education can be consolidated and holistic. Creating an  evolving understanding of children’s diverse needs whilst considering that all children are individual and require different encouragement depending on their unique needs from contrasting professions. 

To be a professional practitioner is to act consistently and at a constant when safeguarding the children in their care, always being alert. When safeguarding children it is substantial to understand relevant history of legislation and if future changes are needed. NSPCC (2023) suggest that within professionalism in early years safeguarding is considered a priority and key to everyday practice as children depend on educators as an outlet to express themselves and their concerns. WJEC (2019) discuss how the UNCRC promotes safeguarding through the seven core aims. Which includes a range of learning and educational opportunities, access to leisure and cultural activities alongside a safe home and community that is free from poverty and exploitation. This links to professional practice as an educator as it is useful to acknowledged the seven core aims when encouraging children and their well being.

Observations and planning is substantial to everyday practice and inclusive to professionalism in early years settings as suggested by the Foundation Phase (2008). Through observations practitioners can collect information on children’s development and achievements, as well as highlighting their weakness’ and needs. Gathering data and informing colleagues and careers on the next steps in the child’s learning moving forward, ultimately moving them along to the next stages of their education. 

However the curriculum for funded non maintained nursery settings (2022) bases observations and planning on each individual child’s needs focusing on their stage not their age. Through observations practitioners are able to understand a child’s levels of involvement, emotional states, friendships, skills and competencies. Considering observations and planning as a professional practitioner through out every day practice, practitioners are able to recognise and respond to each child according to their individual needs. 

To conclude, professional practice is a necessity to early years settings. Effective communication, positive partnerships in addition with safe guarding and consideration of children’s rights, are key aspects to a functional setting. With a child centred holistic approach to education, that is integrated for the individual needs of each child exhibits what it means to be a professional within early years settings. 
