Student number: 1700710 group 4

	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied

	
	REFER
	D
	C
	B
	A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	· 
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	· 
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	
	
	
	· 
	
	

	4. Key Transferable Skills
	
	
	
	
	· 
	

	

	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel I performed well at identifying the strengths and limitations of the research study. I was also able to link relevant literature to the results of the research ensuring I had evidence to back up my findings.
	I found the analysis of the lesson the most difficult as I wanted to concentrate on key areas and focus on why the lesson was adapted and how it could benefit my teaching in future but it was difficult to state all of the information within the scope of the assignment.














The Enquiring Teacher











Aim, focus and purpose of the research
The aim of the research was to compare success criteria on the participant’s persuasive skills at the start of the lesson, during and after the conscience alley activity has taken place in a key stage 2 classroom. This area interested me because previously in my class the children had completed persuasive writing tasks but had struggled to see these persuasive skills in context and to grasp the full knowledge of the skills to reuse in future. According to DfES/QCA (2003a) ‘there should be opportunities, both planned and incidental, for children to revisit, apply and extend the speaking and listening skills which they have been explicitly taught’. In Donaldson’s (2015) successful futures he suggests that children should build their body of knowledge up and use their skills to link and implement them to different contexts in future.
Research context
The research will take place in key stage 2 classes in two different schools. The first lesson study will be conducted in a year 6 class in a suburban area of the city and county of Swansea. The school has around 300 pupils with 29% being known to be eligible for free school meals (FSM). The second lesson study will take place in a year 5 class in a suburban area of Neath Port Talbot. This school has around 500 pupils with 18% being eligible for FSM.
My partner and I both discussed the areas of learning currently within our classroom and what techniques could improve our learner outcomes further. The children in both schools were being taught key persuasive skills and being asked to use them within a writing setting. However, in both classes when it came to discussion and debates within lessons these techniques were not being used as frequently or beneficially to the learners. Also, after studying the literature surrounding oracy skills and in particular the use of persuasive skills my partner and I thought it would be useful to apply the skills and knowledge the children already had for writing and apply them to a debating situation. This would ensure the children’s skills and knowledge would be put into various contexts in order for them to apply them effectively in future to a range of situations.
Literature review
“The key skills of speaking and listening, reading and writing are central to how we communicate with each other, how we learn, how we develop and how we understand the world around us.” (Smith, 2014). Donaldson (2015) also recognises the importance of literacy for children’s learning stating that competence within this is essential for learning across the curriculum. 
According to Cremin (2009) learning English can be an energising, purposeful and an imaginatively crucial experience which develops children’s competence, confidence and creativity and in turn increases a positive attitude to learning.  This highlights that it is important to teach children in such a way to allow and facilitate their experiences and develop them as learners. This is also made clear when reading Wray et al (2002) where it states that a big factor in increasing standards in literacy is the quality of teaching that children benefit from and in particular in primary school. With this in mind my partner and I decided to focus on literacy and a creative way of teaching it in order to further the children’s learning outcomes.
We in particular are looking at improving persuasive skills and teaching the children to apply them within different contexts. The children in both classes have previously looked at the use of persuasive writing within letters and leaflets and had unpicked the key points to use in order to persuade someone. Nippold et al (2005) states that the ability to write persuasively is increasingly valued in schools today. He goes on to say that persuasive writing is a key skill to master as it can empower individuals at work and society in future. Therefore, my partner and I think these are key skills to hone in on and develop further as it is important to carry on from prior knowledge within previous lessons and progress the learning.
Within the literacy and numeracy framework it highlights the need for children in key stage 2 to communicating for a range of purposes, engaging in activities that focus on words, their derivation, meanings, choice and impact and to follow up points in group discussions, showing agreement or disagreement giving reasons. These points are all key in developing children’s learning and ensuring they meet or exceed the outcomes at the end of key stage 2. Considering this we thought conscience alley would be a great activity to allow children to explore these skills and techniques.
Orr (2017) points out that conscience alley is about debating the pros and cons of an argument and gaining the ability to persuade an undecided person that your side is right. It is a strategy used in key stage 2 where the class are divided into two lines each side represents either side of an argument. A selected child then walks down the middle of the ‘alley’ in between the two lines and visits each person in the line who will give a statement to present their side of the argument. Once the chosen child reaches the end of the line they will decide which side of the argument they chose and why (Glazzard and Palmer, 2015).  They go on to say that this technique allows children to explore viewpoints and perspective and can be an enriching task to lead into persuasive text writing.
Some literature recognises conscience alley as a drama-based task. As stated earlier my partner and I were looking to develop the children creatively and ensure they use their thinking skills to adapt in a variety of contexts. Smith (2014) highlights that drama can be used in a creative way to ensure children used their thinking and problem-solving skills to be engaged in the activity. Orr (2017) argues that this technique can develop confidence and leadership skills within children. This is what we are trying to achieve within teaching to allow children to reach the goals Donaldson (2015) maps out that children will have the confidence to participate in performance and take measured decisions about their lifestyles. According to Nippold et al (2005) using persuasive skills is a demanding task with the need to use complex language to analyse, discuss and resolve controversies in a way that is clear, convincing and considerate of diverse points of view. This conscience alley activity allows children to consider these diverse points of view and discuss them throughout. Grigg (2015) suggests that activities that include controversy such as a debate are the most likely to be the most beneficial.
Within this task the teaching technique where we will provide the children with a story and present them two sides of an argument for them to then discuss and explore further ensures they have a starting point and something to develop their skills from. It is said that the key to developing these skills is to provide the learners with rich contexts in order for them to be reinforced, extended and applied. Without this there is a hazard that we are teaching children the mechanics of writing without giving them something to write about (Donaldson, 2015). 
Methodology
Lesson study research is the methodology we adopted which is a form of action research. According to Koshy (2010 cited in Greig et al, 2013) action research is a way of improving practice as it entails action, evaluation and reflection and then based upon the evidence gathered changes are made in the practice. We collected qualitative data in order to analyse the learners amount of knowledge and use of persuasive skills. 
A lesson study was designed collaboratively between two professionals who planned a lesson, taught and refined them. Dudley (2014) states that lesson study “is a highly specified form of classroom action research focusing on the development of teacher practice knowledge”. It was originally a concept from Japan where it has been used since the 1870’s but has been brought over to the west in the last century. Dudley (2014) also reiterates the statement before pointing out that a lesson study involves teachers working together the plan, teach, observe and analyse the learning in lesson for research. Cordingley et al (2004) suggests that professional learning takes places over time and is not just a one-off event. A lesson study approach is influenced to be used in most schools as a part of their continuous professional development (CPD) according to Dudley (2014). As mentioned previously a lesson study is for a collaborative classroom where teachers work together to develop the practice in their class focusing on the needs and learning of pupils and trying to resolve a learning or teaching problem which can affect the learner’s outcomes (Department for schools, children and families, 2008). Due to this literature we have taken on the lesson study approach for this research as it allows my partner and I to test a theory and reflect if it improved learner outcomes.
The methods chosen for data collection as we will be using more than one it is known as triangulation. According to Mukherji (2010) it is a way of combining qualitative methods such as observation notes and interview transcripts. The focus group interviews can be beneficial not only for the research but for the reflective side for the learners. Wilson (2004) states we should help children explore a new experience orally and help them to reflect on their own practice. Within the qualitative method of interviews Mack et al (2005) state that it uses more open-ended questions and gives the participant more chance to answer in their own way. Focus groups were used in particular to pinpoint selected areas of discussion and the use of persuasive skills. According to Burnaford et al (2009) teachers use focus groups to create conversations surrounding their research topic and they are the moderator of their discussion. This is true within our lesson study as we provided the children with the topic, enriching the lesson with facts and information for the children to use during their discussion. We also lead the discussions in the interviews asking the children the questions guiding the children in their topic of discussion. By having a focus group and in particular looking at three pupils when observing it allows the non-participant observer time to note as much detail down as they can. Dudley (2014) proposes that three case study pupils are chosen for the study with different attainment levels. We have chosen three pupils however they were mixed abilities rather one from each level as we felt this limited out study and could give some biased predictions for the study based on the children’s ability. As Dudley (2014) states later on that teachers found that the three ‘case pupils’ actually performed at different levels that originally thought within the group. The three ‘case pupils’ were chosen at random but based on if they had returned their parent’s consent and had signed given assent to take part in the research.
The observation notes that were taken by the non-participant were qualitative data. Mack et al (2005) suggest that qualitative data use semi-structured techniques such as in-depth interviews, focus groups and participant observations. The observation technique adopted was a style similarly to what the children had used in prior lessons which was ticking of success criteria. We established each persuasive skill that should be included in the success criteria that we would expect the children to achieve from prior lesson but we also included a few extra skills that we would introduce and ask the children to develop during the lesson. These observation notes can be seen in appendix 5 and 8 where the non-participant observer ticked if the child had used that skill within that area of the lesson. If a skill was used more than once the non-participant observer ticked the box however many times it was used during that section. The extra skills focus on oral development as the children have previously focussed on persuasive writing skills. Wilson (2004) recognises that there is a need to strengthen children’s oral skills as it is likely you will use these across the curriculum and in life. These oral persuasive skills noted in the criteria were taken from the school21 (2018) website and the voice 21 curriculum where they developed a framework for oracy into 4 strands. The strand we chose to include in our success criteria was physical as the others will be included in the skills already familiar to the participants and we felt these were key points for persuasive skills in a debate. Within the physical strand we assessed the use of the children voice and body language. Along with the success criteria we added an area for extra comments. This technique crosses over slightly with the narrative method which according to Mukherji (2010) is when the observer notes down in everyday language what the participant says or does. We only noted extra comments if necessary as we were limited on time and did not want to overload the non-participant observer
My partner and I recognise that within this process reflection from the teacher perspective is also key. Grigg (2015) recognises the importance of reflection and states most ‘critical incidents’ are seen as turning points and are mainly recognised when conversing with colleagues and completing an observation of a learner.  Our reflections were noted using the Assisted Reflective Conclusions (ARC) model which can be seen in appendix 7 and 10. These ARC’s have also given us the opportunity to recognise what could be adapted for the next lesson which Department for schools, children and families (2008) recognises as essential as they state teachers may repeat and refine the study over several lessons or teaching sequences.
After the two lessons were completed along with the interviews, observation notes and ARC reflections we compiled the data for analysis. Using qualitative methods such as a checklist with a comments box to elaborate on discussions within the activity and interviews we have been able to analyse data collected in the research. According to Denscombe ((2014) the analysis of qualitative research can involve looking at the content, talk and text. He goes on to say the use of note-taking and coding within transcripts can help to highlight themes and to give a better understanding of the circumstances in which the talk was recorded. This assisted us in establishing whether the conscience alley activity had improved the children’s persuasive skills.
Ethical Consideration
Within a study such as this there are many things to consider in particular the ethical considerations within a classroom. We gained permission from the universities ethics committee in advance of carrying out the research within the schools which can be seen in appendix 1.
One key point of high importance is that of gaining consent from research participants. As the study involves children we had to gain consent from the parents as well as the children. Greig et al (2013) highlights the significance of making the parents aware of the implications of the research and gaining consent from them. Therefore, my partner and I handed out parental consent forms produced by the university prior to the study allowing the children to get them signed and returned before carrying out any research. As well as gaining consent it was also important in the study that we gained assent from the children also. Greig et al (2013) states the children should be given to opportunity to give assent along with the parent’s consent. This assent informed the children that they have the choice to whether to participate in the study or not and that they know they have the right to withdraw at any time. It was also crucial the children were aware of what will be asked of them if they did take part and what risks they may exposed to.
We have taken into consideration the BERA (2011) guidelines throughout the study ensuring we don’t include any details of the children or the schools the lesson studies were carried out in. consequently all names were removed to comply with anonymity procedures and the data collected was stored safely in a manner conforming with the Data Protection Act (1998, cited in BERA, 2011). This included any information taken including observation notes, assent, consent and transcripts.

Analysis
As shown in appendix 2 we followed a regularly used lesson plan and observed using success criteria at the introduction, main activity and plenary. Lesson one was taught in the first school whilst one of the collaborative teachers was the non-participant observer ticking the success criteria and making notes. My partner and I then collaboratively reflected on the lesson and observation data to refine anything for the next lesson. The lesson would then be taught again in the second school with the roles reversing.  Comments have been added to the transcripts to give in-depth details of the interview stating how the children responded with their body language and to establish trends and patterns throughout the interviews in the two classrooms.
At the start of the first lesson the research study was described and asked the children to sign the assent form if they were happy to participate in it. From this I selected the three ‘case pupils’ after already knowing which children had brought back the consent forms from parents. The tables were arranged within the classroom for the children to sit in groups of 4 or 5 with the three ‘case pupils’ sat together making it easier for the non-participant to observe. The lesson was carried out in the children’s regular class to keep them in their ‘natural’ setting this means a place they are used to. Dunn (2005, cited in Mukherji, 2010) highlights the importance of this stating that research shouldn’t disturb children’s regular settings as it may impact them such as the children stopping what they are doing or the children appear self-conscious and reluctant to talk. 
The children were introduced to the lesson by asking them to sell the teacher an object that was on their desk, this was devised to activate their prior knowledge and establish a baseline of what the children can remember and observe what persuasive skills they use. The children at this point had displayed some of the persuasive skills taught in previous lessons and even a few skills that have not been brought to the children’s attention prior to this. There were ticks on most of the success criteria for the introduction which was expected as they were previously taught the skills however we wanted them to develop them further and use them more frequently and in different contexts. Hamer (2012:17 cited in Grigg, 2015) highlights the importance of association where the children link events to their prior knowledge and states it can help children understand and use words more effectively. 
After establishing the persuasive skills, the children needed to become familiar with the subject therefore the teacher asked the children to watch the first few minutes of the film charlotte’s web. The teacher asked the undecided child to step out of the classroom for discussion in the class to commence and the conscience alley activity to start. The children were provided with fact sheets and a book extract to inform their arguments for the alley which can be seen in appendix 3 and 4. According to Grigg (2015) resources are an important part in supporting teaching and learning and can have a major impact on the classroom experience. Especially as some of the children may have been unfamiliar with the story previously, providing all learners with the same resources ensures inclusion and gives them all the same opportunity not dependant on ability.  
During the activity the children worked really well discussing their arguments and devising their statements for the alleys. From the observation success criteria all of the persuasive skills were used by the three ‘case pupils’ including some more than once. This was an improvement from the introduction and looking at the observation checklist in appendix 5 and 8 there were a lot more displayed in this section of the lesson that at the start suggesting an improvement in the knowledge and use of persuasive skills from this task.
The plenary countdown activity didn’t include all the persuasive skills on the success criteria the non-participant observer was unable to tick all of the boxes and it was unclear if the children would recognise or use these skills as they were not presented with the opportunity. We tried to counteract this situation by giving the children the opportunity to list or give examples of these skills within the interview questions. Grigg (2015) states that teachers should make use of summaries as it allows the learner time to think and reflect on the lesson clearing up any misunderstandings. If my partner and I did not allow for this time for the children to reflect this could be the reason for less ticks in the plenary success criteria as the learners may not have had time to take the information in.
The last part of lesson one was where the focus group participated in an interview. They completed it as a group answering the questions individually but sat next to each other listening to one another answers. As can be seen in appendix 6 with comments adding for coding reasons on the transcript there is a recurring theme that the children repeated some answers that were previously said by other ‘case pupils’. This could be down to them sitting within a group and being able to hear previous answers. Studying the transcript in appendix 6 it is clear that not all questions asked by the teacher were open-ended. Cremin (2009) states that open-ended questions can “raise the level of cognitive demand and facilitate children’s analytical thinking”. Which is what this research was looking to do which was develop the children’s learning in particular persuasive skills. However, if we were asking closed questions we may be as Grugeon (2001) suggests ‘scaffolding’ the learning too much. This term was originally mentioned by Bruner but Gregory (1996, cited in Grugeon, 2001) highlights the need to take into account the different scaffolding needed in different learning. As we were looking for the learner’s perspective on the lesson and their knowledge so far open-ended questions allow the children to use their thinking skills more thus suggesting a true reflection of their learning outcome at that time.
Upon reflection of this lesson my partner and I collaboratively decided to make some changes within the plenary and the circumstances surrounding the interviews. We decided the teacher would ask for more examples of the persuasive skills in the plenary activity elaborating their answers and displaying their knowledge more. We will ensure the children are interviewed individually to make sure the children give their own answers and to reduce chances of mirroring answers.
We found in the second lesson the introductory activity worked well to activate their prior knowledge allowing the non-participant observer to tick the success criteria where appropriate. However, in the second lesson there were not as many ticks as the first lesson this could be down to different teachers or due to age difference as the first lesson was completed in a year 6 class where they may have used persuasive skills more frequently than the second class which was year 5.
The main activity also worked well within the second lesson with most of the children gaining their facts and statements from the fact sheets and book extract. Unfortunately, with lesson two there was a larger number of children than the first one and it took place in the hall which could have contributed to more difficult behaviour from the children. As stated in appendix 10 the difficulty ensuring the children listened and kept engaged in the activity could have down to the fact that the lesson was administered in the hall and as stated earlier in Mukherji (2010) there is a need to conduct this research in a ‘natural’ environment to try and ensure you gain more reliable results. The behaviour could also be associated with the children realising they are being observed. McCambridge et al (2014) describes this as the ‘hawthorne effect’ where the awareness o being observed can have a possible impact on behaviour. On the other hand, the classroom was too small to carry out the conscience alley activity therefore in future we would either split the groups to create two conscience alleys to speed up the process and ensure the children are more engaged or carry out the activity as part of a carousel where smaller groups could do the activity.
The non-participant observer found it difficult to mark the success criteria based upon the given activity in the plenary. Even with the teacher asking the children for more examples the non-participant observer was unable to identify all of the given persuasive skills being used. It could be said that the children may not have improved their persuasive skills as they were unable to recall them all during the interviews or that they weren’t given the opportunity to showcase their knowledge in the plenary activity. On the other hand, they were able to give some examples of skills that had only been introduced that day and provide us with samples of where they could use them in context which based upon prior knowledge of the class they found difficult before. This could also be linked to the ‘hawthorne’ effect as the children didn’t appear very confident when giving answers in the interviews. 
When reflecting on lesson two it was mentioned again about the use of closed questions which may not show a true reflection on the children’s knowledge of the persuasive skills taught. Van Ments (1990) states that open-ended questions can encourage the children to think more which could have helped when the learners were struggling to find the answers they needed. However, more open-ended questioning could have increased their cognitive thinking and given a true reflection of their knowledge. Closed question can sometimes be seen as leading an answer and as stated earlier can scaffold the reflection too much.
Looking at the observer checklists and answers within the interview it suggests that the learning objective was met in both lessons as the children achieve a higher amount of tick all round on the conscience alley activity. The children were also able to give examples of persuasive skills they hadn’t previously displayed and were able to put these example into different contexts. 

Discussion
After reviewing the evidence from the observation checklists and transcript answers it suggests that the conscience alley activity had improved persuasive skills in a key stage 2 classroom. This was displayed in the observer checklist during the main activity having ticks in every box some more than once. This suggests the conscience alley activity provided the children with the opportunity to develop and display their knowledge of persuasive skills. This point was also exhibited during the interviews where the children were able to give examples of even the new skills introduced such as body language and voice and put the persuasive skills into different contexts.
It was clear from the research lesson and the observation check list that linking lessons to prior knowledge is key. As Donaldson (2015) recognises this importance of this by stating that teachers need to select tasks and resources that will build on previous knowledge and experience in order to engage pupils interest. My partner and I also recognised when asking questions during the lesson the majority of the class had their hand up to answer suggesting a high level of engagement.
According to Grugeon et al (2001) by teachers giving children the skills of persuasion they are providing them the ability to be more effective and fluent at expressing their opinions in a fair way. It would appear that within the study when providing the children with enriching activities including some resources to back up their answers were beneficial as they were able to use the facts and book extracts within their persuasive statement to the undecided child. Glazzard and Palmer (2015) state that this conscience alley allows children to explore viewpoints and perspective and can be an enriching task to lead into persuasive text writing.
Nippold et al (2005) recognised that the use of persuasive skills is a demanding exercise with a need to analyse, discuss and resolve arguments in a convincing manner that considers all points of view. This was apparent when child 2 said that they actually agreed with the opposing side during the conscience alley activity but tried to convince the undecided child using persuasive skills in their statement.
In all likelihood the research displays that persuasive skills are an important part of a child’s learning experience and future, this was apparent after reading the children’s responses to where they would use these skills in future. The majority of the children gave answers relating to being an important member of society. For example, one child in the first lesson interview stated “You could use them in a job interview to persuade them to give you the job” and another said “in an entrepreneurial challenge”. The way the children have thought about using these skills in their future can be related to the literature written by Donaldson (2015) where he states that the future curriculum will look to “critically evaluate information, make connections, develop deep conceptual understanding and transfer knowledge and skills to new situations to solve complex situations in a creative way”. 
When asked the question of what they thought of the lesson all of the children had similar responses that they found it fun, interesting or enjoyed it. This would suggest that the literature surrounding the conscience alley activity were correct in saying that this technique can increase children’s confidence and develop their leadership skills Orr (2017). As stated earlier also in the literature review conscience alley can be recognised as a drama-based activity and Smith (2014) recognises that if drama is used in a creative way it can ensure children use their thinking and problem-solving skills in a focused way. It appears these statements are relevant and may be the case in this research study.
Although there are many points throughout this assignment that show the benefits of the conscience alley activity there are also some limitations. This can include assessment and recording of the progress of the children. As it is a verbal task the teacher would have to either record and ask the children to do a written task to be assessed afterwards as it would be difficult to record all observations and mark any work for their learning outcomes. On the other hand, Cremin (2009) states that teachers need to value, acknowledge and advance children’s spoken language and provide them with opportunities to learn collaboratively and creatively through communication.


Conclusion and Recommendations
A lesson study design was adopted for this research in order to find out if a conscience alley activity could improve the children’s persuasive skills. Dudley (2014) highlights that lesson studies can improve teaching and learning as Cordingley et al (2004) states this is due to taking place with real teachers in real classrooms. According to Dudley (2014) some of the strengths of a lesson study are that you can see the learning in finer detail, you are able to see the gaps in what was assumed by teacher when children learn and what was actually happening and a teacher is able to find out how to plan lessons to better suit the learning.
It was great to have the opportunity to work with another teacher collaboratively as I found this very beneficial in many aspects of the research. Robinson et al (2009, cited in Dudley, 2014) states that to take part in collaborative research is a key action a school can take to improve the learner’s outcomes. However, there can be circumstances where this can be difficult as some teachers can be unaccustomed to working collaboratively with another and can be afraid to expose themselves to criticism from peers. As I have worked with my partner within a learning environment previously we were able to overcome this issue.
By using a triangulated method Mukherji (2010) suggests the strengths of one method can compensate for another weak method and is therefore seen as a way of increasing reliability of a research study. The purpose of this triangulation approach is to gain confirmation of findings by bringing different perspectives together and gaining a more realistic representation of information (Kasunic, 2015 cited in Mukherji, 2010). Greig et al (2013) states that triangulation can include gaining more than one perspective of something which we gained from three ‘case children’ throughout our study or it can be using more than one theory, technique, researcher or mixture of all of these. Our study was a mixture of all of these as we used success criteria with room for added comments, three ‘case children’ to observe throughout, the use of interviews at the end of the session and having my partner and I to plan and evaluate the lessons together.
[bookmark: _GoBack]Observation was a key part of the lesson study and a way of gaining the information to analyse. Within our research we used a checklist technique along with a comments box to make notes of any observations seen throughout. In particular my partner and I decided we would be non-participant observers when we were not teaching and taking the notes. Murkherji (2010) suggests this is an advantage as this type of observation can help to ensure the children’s behaviour is natural and there will be an absence of the insider’s point of view in the information collected. 
The use of qualitative data instead of quantitative can have its advantages and disadvantages. According to Greig et al (2013) when using qualitative data there is a richness and greater details in the analysis as it can deal with unexpected changes within the lesson and social situation. Other strengths of using qualitative data include that it is drawn from real life settings, having more than one explanation for the results are possible and there is opportunity to have contradictions within the analysis (Denscombe, 2014).  Another advantage Greig et al (2013) states is that this type of data gains respect and partnerships from the participants rather than being just a number. There are lots of positive when using qualitative research which I have experienced throughout this experience however I am aware that it does contain some limitations. These include that the analysis can be time consuming as computer can analyse quantitative data quicker recognising mathematical patterns and predictions however with qualitative key phrases and parts of the lesson must be highlighted and compared.  Denscombe (2014) suggests that some concerns could be raised surrounding the researchers background including their beliefs and role in the creating the data. Another shortcoming that is mentioned in the literature about qualitative data is how much has been generalised when analysing (Denscombe, 2014) and Greig et al (2013) back this up stating that some qualitative data can be less rigorous that quantitative data.
Another method used within our research was interviewing three ‘case pupils’ and transcribing it. As stated earlier this can be time consuming however Burnaford et al (2009) recognises the need for coding when the data is collected in their ‘raw’ state. During the analysis of this I used coding within the transcript to highlight trends and go into more depth about the children’s body language during the interview. This made it easier to recognise similarities within the answers the children gave in interviews and to link to any literature read previously. However, this is not without its disadvantages as seen in the qualitative data collection section stating this information could be generalised and is based on the researcher’s background.
In future this study will help me to improve in my teaching by ensuring I keep assessing not only my teaching methods but the children’s learning and development. The lesson study taught me a lot about working collaboratively with another teacher and will definitely be something that I will benefit from in future when team teaching or looking to be a subject lead. There is a need to work collaboratively within the classroom with teaching assistants and pupils as well working with the other teachers, headteachers, safeguarding officers, parents and the list goes on. Within this study it highlighted the need for organisation in respect to planning the lesson with resources and lay out in order to enrich the children’s learning. The study showed the need for sharing of good practice as without carrying out the research my partner and I couldn’t have predicted some of the answers and data that came as a result of the lesson. From this we were able to evaluate and adapt for our next teaching practice and we were able to see what we needed to develop next for the children to reach their learning outcomes. As a teacher I look to develop myself in order to continuously better our practice and improve our children’s learning. I will look to help children achieve their full potential and become as Donaldson (2015) states ambitious capable learners who are healthy and confident individuals ready to be a valued member in society.
References
British Educational Research Association. (2011). Ethical guidelines for educational research, London. BERA
Burnaford, G., Fischer, J. and Hobson, D. (2009). Teachers doing research. 2nd ed. New York: Routledge.
Cordingley, P., Bell, M., Rundell, B., Evans, D., & Curtis, A. (2004). How do collaborative and sustained CPD and sustained but not collaborative CPD affect teaching and learning? London: EPPI-Centre, Institute of Education.
Cremin, T. (2009). Teaching English Creatively. Oxford: Routledge.
Denscombe, M. (2014). The good research guide. 5th ed. New York: Open University Press.
Department for schools, children and families (2008). Improving practice and progression through Lesson Study. [online] Available at: http://lessonstudy.co.uk/wp-content/uploads/2011/05/Improving-Practice-and-Progression-through-Lesson-Study1.pdf [Accessed 5th April 2018]
DfES/QCA (2003a) Speaking, Listening and Learning: Working with Children in Key Stage 1 and 2. Handbook. London: DfES/QCA
Donaldson, G. (2015). Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Cardiff. Welsh Assembly Government. [online] Available at: http://gov.wales/docs/dcells/publications/150225-successful-futures-en.pdf [Accessed 27th march 2018]
Dudley, P (2014) Lesson Study: a handbook | lessonstudy.co.uk. [online] Available at: http://lessonstudy.co.uk/lesson-study-a-handbook. [Accessed 2nd April.2018].
Glazzard, J. and Palmer, J. (2015). Enriching primary English. Glasgow: Critical publishing limited.
Greig., A., Taylor, J. and MacKay, T. (2013). Doing Research with Children. 3rd ed. London: SAGE Publications.
Grugeon, E., Hubbard, L., Smith, C. and Dawes, L. (2001). Teaching Speaking & Listening in the primary school. 2nd ed. London: David Fulton.
Mack, N., Woodsong, C., Macqueen, K., Guest, G. and Namey, E. (2005). Qualitative Research Methods: A Data Collector's Filed Guide. North Carolina: Family Health International.
McCambridge, J., Witton, J. and Elbourne, D. (2014). Systematic review of the Hawthorne effect: New concepts are needed to study research participation effects. Journal of Clinical Epidemiology, [online] 67(3), pp.267-277. Available at: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3969247/ [Accessed 5 Apr. 2018].
Mukherji, P. and Albon, D. (2010). Research methods in early childhood. London. [S.l.]: SAGE Publications.
Nippold, M., Ward-Lonergan, J. and Fanning, J. (2005). Persuasive Writing in Children, Adolescents, and Adults:A Study of Syntactic, Semantic, and Pragmatic Development. Language, Speech and Hearing Services in Schools, 36(2), pp.125-138.
Orr, R. (2017). 100 Ideas for Primary Teachers. London: Bloomsbury Publishing PLC.
School 21 | Success in the 21st century | Stratford. (2018). School 21 | Success in the 21st century | Stratford. [online] Available at: https://www.school21.org.uk/voice21 [Accessed 4 Apr. 2018].
Smith, P. and Davies, L. (2014). Subject teaching in primary education. 1st ed. London: Sage.
Van Ments, M. (1990). Active talk. London: Kogan Page.
Wilson, A. (2004). Supporting Speaking and Listening. London: David Fulton.
Wray, D., Medwell, J., Poulson, L. and Fox, R. (2002). Teaching literacy effectively in the primary school. London: Routledge/Falmer.


Appendix 1 – ethics form
SECTION A: About You (Principal Researcher)

	Full Name:
	Sarah Bowen

	Tick all boxes which apply:

	Member of staff:
	☐	Student:
	X	Honorary research fellow:
	☐


	Faculty/School/Centre:
	Yr Athrofa

	Campus:
	Townhill

	E-mail address:
	1700710@student.uwtsd.ac.uk

	Contact Telephone Number:
	07557803246

	For students:

	Student Number:
	1700710
	Undergraduate
	☐
	Programme of Study:
	PGCE primary
	Taught Postgraduate
	X
	Director of Studies/Supervisor:
	Jayne Morgan
	Research
	☐


SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	X	NO
	☐
	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (Jayne Morgan)

	X	28/02/18


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	BERA (2011) Ethical Guidelines for Education Research
	X
	University of Wales Trinity Saint David Guidelines (2017) Research Ethics & Integrity code of Practice
	X

	Code of Professional Conduct and Practice for Registrants with the Education Workforce Council (2017)
	X




SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	X

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	X

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity

	Indicative title:
	How can we develop persuasive skills through a conscience alley activity in a key stage 2 classroom?

	Proposed start date:
	March 2018
	Proposed end date:
	April 2018

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	The purpose of our research is to find out how persuasive skills are improved through a conscience alley activity. We will look to develop these skills orally in what is considered as a drama-based activity.
The aim of the research is to compare success criteria on the participant’s knowledge of persuasive skills at the start of the lesson, during and after the conscience alley activity has taken place.
We will look to follow LNF guidance as our research will include:
· Communicating for a range of purposes
· Engaging in activities that focus on words, their derivation, meanings, choice and impact.
· Following up points in group discussions, showing agreement or disagreement giving reasons.
The key research questions will be based around a number of persuasive skills that will develop the participant’s knowledge in literacy. 
The interview questions within the focus group will be open-ended to allow for elaboration and honest opinions. Each of the questions will be followed by either “Why?”, “How”’ or “What do you think?” in order to get more detailed answers from each participant. The answers will be recorded on a school Ipad and transcribed in school. Once transcribed the recording will be deleted.
Key research on how persuasive skills are important in life is discussed by Professor Neil Mercer.
According to Nippold, A et al (2005) using persuasive skills is a demanding task with the need to use complex language to analyse, discuss and resolve controversies in a way that is clear, convincing and considerate of diverse points of view.
This research will develop of our knowledge of teaching techniques such as the conscience alley activity. The existing research surrounding this activity are:
· Smith, P. and Davies, L. (2014). Subject teaching in primary education. 1st ed. London: Sage.
· Glazzard, J. and Palmer, J. (2015). Enriching primary English. Glasgow: Critical publishing limited.
· Orr, R. (2017). 100 Ideas for Primary Teachers. London: Bloomsbury Publishing PLC.

(this box should expand as you type)

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	Literature within the journal article ‘Children and School-Based Research: 'Informed Consent' or 'Educated Consent'? Highlights the issues that arise in the process of gaining active consent and suggest whole-class participation is a good idea as it allow the researcher to introduce the activity and give information about it.
Prior to the research taking place we will be collecting informed consent from the parent/guardians of every participant, ensuring the three target pupils have returned their forms, if not changing these three pupils, to three other pupil who have returned parental consent forms. The BERA guidelines suggest that our responsibilities as researchers are founded on a basis that our actions and behaviour is ethically acceptable and justifiable. This is why we will inform the participants of the research and their involvement in the data. They will be asked to sign their initials on an assent form if they are happy to participate. 
To be sure that this research is complete in the most efficient way we will ensure that we have a set of reserve target pupil to observe, in case due any reason my initial target pupils are not available during the lesson, we do not get parental consent, or the child decides that they do not wish to participate in the research.
BETA suggests that research methods must be appropriate to the purpose of the research undertaken. The initial method of observation we will the use success criteria at the beginning of the lesson, during the activity and then at the end of the activity once we have spoken to our targeted participants. Then three participants will be interviewed using open ended question to ensure as an interviewer we will not be directing their answers in anyway. The participant’s responses to the interview questions will be scribed on paper and used for our data. The interviews will be recorded on school ipads and transcribed. Once the interviews have been transcribed the recordings will be deleted.

We have studied the following literature looking at research methods:
· Mukherji, P. and Albon, D. (2010). Research methods in early childhood. London. [S.l.]: SAGE Publications.
· Greig., A., Taylor, J. and MacKay, T. (2013). Doing Research with Children. 3rd ed. London: SAGE Publications.
Lesson studies are from a Japanese model which were implemented in the UK from Pete Dudley who has also written a lot of the literature surrounding it.
Lesson studies are collaborative classroom professional learning where:
Two or more teachers work together, developing practice in the classroom, focusing on the needs and learning of real pupils and trying to solve a teaching – or learning- based problem which is affecting pupil’s progress.
Lesson studies have become popular as standards of attainment are higher in the countries where is it used.
These countries have had better scores in PISA 2015 results.
This type of research encourages collaboration and reflection. Cordingley et al (2004) suggests that professional learning takes places over time and is not just a one-off event. With this in mind the first researcher will administer a lesson, whilst the second researcher takes observational notes and reflecting upon it afterwards. Next, we may adapt the lesson to account for any unforeseen circumstances that happened and may need improving to further the learning in the second lesson. The second researcher will then administer this adapted lesson again whilst the first researcher observes. Further details on lesson studies can be found in:
· Dudley, P (2014). Lesson Study: a handbook | lessonstudy.co.uk. [online] Available at: http://lessonstudy.co.uk/lesson-study-a-handbook. [Accessed 22nd Feb.2018].
(this box should expand as you type)




	Location of research activity
Identify all locations where research activity will take place.

	Two primary schools within Yr Athrofa’s partnership with UWTSD.

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	N/A

(this box should expand as you type)




SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐
	X

	Use of interviews?
	☐
	X

	Use of diaries?
	☐
	X

	Participant observation with their knowledge?
	X
	☐

	Participant observation without their knowledge?
	☐
	X

	Use of video or audio recording?
	X
	☐

	Access to personal or confidential information without the participants’ specific consent?
	☐
	X

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	X

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	X

	Investigation of participants involved in illegal activities?
	☐
	X

	Use of procedures that involve deception?
	☐
	X

	Administration of any substance, agent or placebo?
	☐
	X

	Working with live vertebrate animals?
	☐
	X

	Other primary data collection methods, please explain in this box
A focus group will be observed and interviewed.


	X
	☐



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 


SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	X

	Adults (over the age of 18 and competent to give consent)?
	☐
	X

	Vulnerable adults?
	☐
	X

	Children under 18?
	X
	☐

	Prisoners?
	☐
	X

	Young offenders?
	☐
	X

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	X

	People engaged in illegal activities?
	☐
	X

	Others (please identify):


	☐
	X



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	There will be 30 participants in the first school with three targeted children in the focus group interviews. The second school will have 27 participants with three targeted children again. These target children will be selected dependent on whether the consent forms for them have been returned and if they have given assent.
this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	X
	☐
	☐

	Will you tell participants that their participation is voluntary?
	X
	☐
	☐

	Will you obtain written consent for participation?
	X
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	X
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	X
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	X
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	X

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	X
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	X
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)






	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	X
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	X
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	X
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	X
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks

	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

Yes                               ☐
 No                                   X


	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Having read the University Guidelines on Ethical Research, UWTSD Research, Ethics and Integrity Code of Practice (2017) and BERA Ethical Guidelines for Educational Research (2011), These are the following points we will take in order to ensure no risk to the participants:
The participants will be made aware of the reason and information surrounding the research, from which we will obtain assent from those willing to participate. There will be consent from parents/guardians of the participants involved in the data. With this in mind no child will be treated differently if they choose to withdraw from the study. They will be made aware that they can also leave the interview at any point if it causes any distress.
We will look to reduce stress or invasion by the participants being in the same circumstances as a normal school situation. The research method will reduce risk of physical harm as it was chosen to fit the purpose of qualitative data and that of which is regularly used with the normal practice of the school.
Our research collected will be kept confidential with no name included. We will comply with any legal requirements in relation to working with children, including the guidelines set out in the school’s safeguarding policies which we have read.
There won’t be any incentives offered to participants to reduce the impact of bias on the data collected and to ensure the children don’t feel they have to participate.
The interviews will take place in an open plan library opening into the corridor which the children regularly use.
The questions asked will be open and allow the participants to answer honestly. We will word them in a way that does not change their views in a negative way or show any bias towards the answers.
The risks to the participants caused from by the research could include stress, invasion of opinion and knowledge, disruption to their daily routine and worry about data usage. These points are taken into consideration and as a result extra information has been given in the assent form before the children agree to participate. The results of the research could be seen as biased or influenced due to the power dynamics of teacher to pupils. With this in mind the participants won’t be offered any incentives and will be aware they have the option to participate if they want to. There will be no risk of physical harm during this activity as it will be carried out on school property where appropriate risk assessments have taken place. 
(this box should expand as you type)

	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	N/A

(this box should expand as you type)

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	In order to not put our professional names at risk or personal safety we will adhere to normal school safeguarding policies throughout the research project.
We will not show preferential treatment and we will treat participants equally by highlighting that the three targeted children for the interviews were chosen at random. If the participants raise an issue with this they will be advised that they can also part take in the interviews as long as they have given assent and their parents/guardians and given consent.
We will make it clear that if any participant or the parents/guardians do not wish to give assent/consent there will be no consequences as a result of these choices.
Whilst the research takes place there will be an additional adult present.
Although we have professional relationships with the children in the research which could be seen as a relationship of power we will not be offering incentives as it could be considered as pressurising the participants.
(this box should expand as you type)

	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	We will act professionally throughout the research and in an ethical manner in order to uphold the University’s good name. In keeping with this we understand the importance of the strong relationship between the schools and the university and that it’s key we behave in an appropriate manner to maintain this bond.  We will not falsify or manipulate any of the research or results. We will arrive and submit work punctually and will not plagiarise other people’s work.
(this box should expand as you type)

	

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	The research will adhere to both schools’ safeguarding policies to reduce any adverse effects on the data collected. There will be teaching assistants in the schools to help with any unforeseen circumstances and the research will be devised with these circumstances in mind. The issue of not gathering enough information from a certain number of participants will not apply here as our focus group is small and will only be selected from children with written consent from parents/guardians and assent from the participants. If a disclosure was made during 
(this box should expand as you type)





	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	X
	☐
	☐




SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	There won’t be any direct feedback given to participants including data, any analysis or results as these sections will be done as part of the assignment. The feedback given to the participants will involve advising them that their input has been helpful and essential for this research to take place. The participants are made aware of how this research is used during the assent.
 (this box should expand as you type)

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	The participant’s parents or guardians will be informed of the research project through a consent form sent home with the participants to be signed and sent back into school. They will sign this consent if they are happy with the participant being part of our research. Information surrounding the research is on the consent forms attached for parents/guardians.
The participants will be informed directly on the day of the research activity by giving a detailed overview of the research and their input on the data. This information will be provided to them in an assent form which they can choose to sign with initials or to opt out of. 
 (this box should expand as you type)

	

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	Every participant will be informed they can opt out of being part of the data for the research. We will ensure that all information obtained during the research surrounding the participants will be kept confidential. Whilst gathering assent only initials will be taken and no full names will be disclosed. No personal information will be inputted to the interviews, observations or assignments. Within the research the targeted participants will only be identified with the letters ‘1’, ‘2’ and ‘3’.
(this box should expand as you type)






SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
“personal data” means data which relate to a living individual who can be identified—
(a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☐
	X

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	X

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)



	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	X

	University computers?
	☐
	X

	Private company computers?
	☐
	X

	Home or other personal computers?
	☐
	X

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	X

	“Cloud” storage or websites?
	☐
	X

	Other – specify:

	☐
	X

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	The observation notes, success criteria and interview answers will all be taken in paper form. No children will be named and the paper files will be stored safely at home. The interviews will be recorded on a school device using an audio app once this recording is transcribed in school it will be deleted.  The files will be archived in-line with UWTSD policy and data protection act. We will not allow anyone apart from the two of us to access or see the documents. After we finish the assignment, all copies of the manual files will be destroyed.
Any electronic data will be password protected.
(this box should expand as you type)


	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	X

	Sharing of data with others at the University?
	X
	☐

	Sharing of data with other organisations?
	☐
	X

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	X

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	X

	Publication of data that might allow identification of individuals?
	☐
	X

	Use of data management system?
	☐
	X

	Data archiving?
	X
	☐

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	We will inform the pupils that staff members of the University will see their answers to the interview questions as part of our assignments. Part II of the Data Protection Act 1998 ‘Rights of Data Subjects and Others’, suggests that the pupils are entitled to be informed that other people will be viewing the data which they shared. The children will be made aware that the staff members will not know their names or identities. Electronic data will be password protected and archived upon completion of the assignment. The recording of the interviews will be used for transcription. These recordings will then be archived in-line with UWTSD policy and data protection act.
(this box should expand as you type)



	List all who will have access to the data generated by the research activity:

	Sarah Bowen
Kirsty Harris
Headteachers (can access data from their school)
Class teachers (can access data from their class)
 (this box should expand as you type)

	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	Sarah Bowen
Kirsty Harris
(this box should expand as you type)

	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	There will be manual files kept for and used to inform assignments.  The interviews will be recorded on a school device using an audio app once this recording is transcribed it will be deleted. These recordings will be in fact archived in-line with UWTSD policy and data protection act. They will then be destroyed once the assignments have been submitted on the 16th of April which will be the latest date the manual files will be destroyed.
(this box should expand as you type)




SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	
	Date:
	26.02.18



For students:
	Teacher / Senior Mentor:
	Glenda Gibbon

	Signature:
	


	Date:
	26.02.18



	Supervisor:
	Jayne Morgan

	Signature:
	


	Date:
	




Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	X
	I have read the guidance notes supplied before completing the form.

	X
	I have completed ALL RELEVANT sections of the form in full.

	X
	I confirm that the research activity has received approval in principle

	      ☐

	I have attached a copy of final/interim approval from external organisation (where appropriate)

	      ☐

	
I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)


	X
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	X
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.




	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

Appendix 2 – lesson plan
	[image: ]
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	Session Plan – Key Stage 2

	Name of trainee:
	  Sarah Bowen                        
	Session ref:
	Charlotte’s web

	Personal target(s) in relation to QTS: 
	To use this lesson for observation purposes for a research study.

	Year group:
	6
	No. of learners:
	30
	ALN: 
	RK, SC, AB, JT

	Additional Adults: 
	Mrs Brewer

	Learning objective(s): to develop persuasive skills through a conscious alley activity.
	Success criteria: using the following:
Facts/information, bossy verbs, adjectives (persuasive), rhetorical questions, their voice (with fluency and pace of speech, tonal variation, clarity of pronunciation) and body language (gesture and posture, facial expression and eye contact).

	Links to previous learning: Persuasive writing, oral skills

	Curriculum coverage (range, skills) Speaking clearly using intonation and emphasis appropriately. Communicate for a range of purposes. Present, talk and perform in formal and informal context and for a variety of audiences.

	Literacy(LNF) 
· Explore challenging or contentious issues through sustained role play
· Expressing issues and ideas clearly using specialist vocabulary and examples

	Numeracy (LNF)


	DCF
	Thinking
· Activating prior skills, knowledge and understanding. 
· Considering evidence, information and ideas. 
· Forming opinions and making decisions. 
	ESDGC
	YCC

	Key vocabulary(English/Welsh): Gwrandewch, pwys I’n barod, Gwaith da, 



	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	10 mins
	Introduction
	What did you think of the lesson?
What was your opinion during conscience alley?

	
	Introduce the research study and partner observing. The children will then sign assent forms if they agree to be a part of it.

Sell me something!
The children are given a number of items in groups of 4 or 5
They must discuss within their groups things to say and how to convince the teacher to buy their item. The children will then be asked to present their item and sell it to the teacher in front of the class. They all must contribute to the conversation and the presentation to the class. The aim of this task is to encourage the children to activate prior knowledge of their persuasive skills.

Once the children have presented their items to sell ask the class to say features of persuasive skills.

Show PowerPoint of list of persuasive skills.
	What skills do you think are essential for persuading someone?

	
	
	Where else could you use these persuasive skills?

	
	
	

	
	
	Can you give me an example of..?

	
	
	What persuasive skills can you think of?

	
	
	Which persuasive skills did you use then?

	
	
	

	
	
	

	
	
	

	30 mins
	Main activities
	

	
	The children will be shown a short clip from the film Charlotte’s web where the dad wants to kill the pig and the daughter wants to save the pig. 
Explain conscience alley activity.
Hand out book extract for children to inform their statements and to gain facts/information from.
On PowerPoint show list of persuasive skills for the children to think about and use when conveying their side of the argument.
Children carry out conscience alley with one child walking down alley whilst other children convince them of their side of the argument. (Either to kill Wilbur or save him)
Child that walks down conscience alley will sit out of the hall whilst discussion goes on not to persuade them before activity.
Ask child that walked down the alley which side they agreed with and what convinced them of this. Ask for examples of what the other children said and which persuasive skill was used.


	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	10 mins
	Plenary
	

	
	Countdown
On PowerPoint show an anagram of a persuasive skill and the children must write the answer on a whiteboard or scrap paper. They then show the answer when the time is up.

I will then ask the class to give an example of each skill.
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	










Appendix 3 – Fact sheets
Fact sheet (against)
•	When given proper care, runts not only survive, but they may also manage to thrive and live their happy lives just as the other non-runt pigs.
•	Many caretakers confess that helping out these little fellows and watching them grow bigger and stronger is a very rewarding experience.
•	Pigs are smart animals.
•	All life has meaning and is important.
•	Pigs have emotions and feelings as well.

[image: ]
Fact sheet (for)
•	Pigs that don’t have a lot of space can become frustrated and destructive.
•	The word runt means “smallest or weakest of the litter.
•	Pigs should be kept in pairs or groups to have good friendships.
•	The runt has a harder time competing for the milk that their mother provides them.
•	The other piglets are stronger than the runt so the runt has a hard time getting its nutrition from mother.
•	Failure to get milk may lead to a weak immune system and more likely to get an illness.
•	Pigs can pass on a variety of diseases to humans.
•	Sometimes the runt is ignored by mother as she can detect it’s weaker.
•	Pigs are killed for meat (bacon, ham, sausages etc.).



Appendix 4 – Book extract
[image: ]


	[image: ]

	[image: ]
Appendix 5 – Observation notes for lesson one[image: ]
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Appendix 6 – Transcript from lesson one
Teacher: What did you think of the lesson?
Child 2: I thought that the lesson was umm very interesting and I think in future reference it will help me in life to make decisions because you need these things in life.	Comment by Sarah Bowen: Stuttering and not very fluent in speech suggesting nervousness or uncertainty
Teacher: What was your opinion during conscience alley?
Child 2: I think my opinion is that if it was in reality I wouldn’t kill the pig because we were deciding whether to kill the runt which is a pig which is weak and under developed or whether we should not kill the pig. I realised there were several things that would affect a pig that wasn’t killed and that would be killed.	Comment by Sarah Bowen: Contradicting to what was being discussed in the classroom as the pupil had to persuade another pupil of their argument
Teacher: Why have you changed your opinion since conscience alley?
Child 2: I don’t think it’s right to kill animals unless you have to 
Teacher: Was it the argument that convinced you or is it your opinion?	Comment by Sarah Bowen: This is a closed question
Child 2: It’s just my opinion.
Teacher: What skills do you think are essential for persuading someone?
Child 2: I think that you need to have expression so that you can persuade someone to get this or buy something. You need adjectives to also help you describe or persuade someone to do something you want them to do and also to use bossy verbs or expression or change your voice to support your reasons as well.
Teacher: Where else could you use these persuasive skills?
Child 2: If I were to persuade someone to stop doing something and if they say why I can give reasons using those skills.	Comment by Sarah Bowen: Showing a different context to use persuasive skills in

Teacher: Okay same questions to you, what did you think of the lesson?
Child 3: I think the lesson was really interesting and really fun to discuss persuasive skills with our friends and classmates.	Comment by Sarah Bowen: Suggestion of copying previous answers from case pupil 2
Teacher: What was your opinion during conscience alley?
Child 3: At the start I thought it was really sad to kill the pig but then at the end when I had listened to everyone’s opinions I realised that it would be better for him to be killed.
Teacher: why is that?
Child 3: Because if he had lived it would have affected the other pigs and possibly humans as well.
Teacher: What skills do you think are essential for persuading someone?
Child 3: I think you need to be very confident in what you saying to be able to persuade the person. Umm I dunno.
Teacher: How about any particular skills you would use to persuade someone?
Child 3: I’d use adjectives and some bossy verbs to get them on my side.	Comment by Sarah Bowen: These answers were also used with child 2 may have been influenced in their answers
Teacher: What skills do you think are essential for persuading someone?
Child 3: In the future If we were doing an entrepreneurial challenge or if we had to try and persuade someone to stop doing something.	Comment by Sarah Bowen: This child has given another example where they could use persuasive skills in a different context

Teacher: What did you think of the lesson?
Child 1: I thought the lesson taught me a lot about making decisions and the right thing to do. I also thought it was really fun and interesting as well.
Teacher: What was your opinion during conscience alley?
Child 1: My opinion was it helped to make the right choice, what to do and it taught me a lot about pigs.
Teacher: What skills do you think are essential for persuading someone?
Child 1: You need to know what you’re going to say to make it work out. 
Teacher: How would you do that?
Child 1: I would plan it before saying anything so you don’t make a mess of it.
Teacher: What type of things would you include in that plan?
Child 1: Rhetorical questions and adjectives.	Comment by Sarah Bowen: Another persuasive skills repeated this could either be a point re-iterated and remembered or copied from others within the interview
Teacher: What skills do you think are essential for persuading someone?
Child 1: You could use them in a job interview to persuade them to give you the job and trying to sell someone something.	Comment by Sarah Bowen: Another context example used suggesting better understanding of persuasive skills

Appendix 7 – ARC from lesson one
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”

	We feel todays lesson was interesting and beneficial for the children. The structure of the lesson worked well as my partner and I didn’t make it too difficult to observe the lesson and track the children’s learning.

There were areas we will amend before tomorrow’s lesson with another class in order to get more accurate and fair results surrounding the interviewing technique. After discussion with my partner we have agreed this is a valid reflection on the lesson as a whole.




	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	The children were engaged throughout the lesson and displayed improvement in their range of persuasive skills throughout the activity. We also recognised that the children were able to put their examples into real life context.

The introduction worked well as it activated their prior knowledge and it was good for the observer to note their current knowledge on persuasive skills.

The fact sheets were also beneficial as my partner and I thought these were essential as some of the children may not have seen this film or read the book before therefore they may not have knowledge on the outcome. The children may not know anything about pigs and providing them with facts and information can back their argument up. In future ideally, we would ask the children to investigate the facts and information but to keep within the scope of this research lesson we provided these details to ensure we kept within the time limit.

You could see from the children engagement levels and interview answers that they enjoyed the plenary and it ensured we got some answers for the observation. However, we were unable to take in detail observation notes as the task did not provide room for the children to elaborate on answers or meet all requirements.

We were disappointed with some of the answers within the interview as we feel because they were done side by side some answers were copied between children not giving them chance to give their own realistic answers. 

In this first lesson we were unable to use the hall which is where we were hoping to complete the lesson providing enough space for the lesson to be completed. On the other hand, we had a lot less pupils than expected and were able to move the classroom around providing enough space for the task and for the children to explore and indulge in the activity at hand.

I also found myself asking some closed questions within the interview to ensure the children elaborated on their answers. However, this can be leading their answers.

	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	We will keep the same lesson plan and PowerPoint for the next lesson as the children found it engaging and interesting. The feedback from the lesson was great but there were a few things that needed to be changed in order for us as observers to get accurate results for the research.

We will also ensure that a child goes down conscience alley listening to both arguments and giving a decision at the end. This worked well in this lesson as the children could see the results of their persuasive skills and when that child gave examples that they heard in conscience alley it showed them putting into context which was the aim of this lesson.

In the next lesson we will provide the fact sheets and book extracts in the same way and re-iterate to the children what key persuasive skills they should be using by keeping the PowerPoint up during the activity.
In future this wouldn’t be taught as a one of lesson as with all things taught you would need to link it to further lessons and develop their knowledge and skills throughout. Unfortunately, due to this being a research lesson it can only be carried out the one time.

If I was to teach this lesson again I would ensure I built up the children’s knowledge and skills prior to it by using the conscience alley in other situations for them to know the setting saving time explaining the activity.

The cause behind the children repeating answers during the interview and stumbling on their answers could be due to the fact of listening to the prior interviews and sitting near peers who can hear your answers giving them pressure and stress. 

Another disappointing element within the lesson was the plenary where the children may not have had as much opportunity as the rest of the lesson to give examples and display their use of persuasive skills.

The children were asked some closed questions to elaborate on their answers but they should have been more open questions such as how and why.

	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”

	In the next lesson my partner will interview the children separately ensuring their answers are more accurate and don’t feel pressured by peers. 

When administering the plenary in the next lesson my partner will ask for more examples surrounding the persuasive skills in the anagram task. This will ensure the children have more opportunity to display their knowledge of persuasive skills.

If we were teaching these skills in future we would look to organise a series of lessons developing the children’s knowledge and use of the exercise in different contexts.

My partner will try and ask open questions when getting the children to elaborate on their answers.



	Y profiad newydd / Transformed experience



Appendix 8 – Observation notes for lesson two
[image: ]
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Appendix 9 – Transcript from lesson two
Teacher: What did you think of the lesson? 
Child 1: I thought it was fun!
Teacher: Fun, anything else? 
Child 1: It was different to the lessons we usually have.
Teacher: Different in a good way or a bad way? 	Comment by Sarah Bowen: Use of a closed question can be guiding
Child 1: In a good way. 

Teacher: What was your opinion during conscience alley? 	Comment by Sarah Bowen: There was a silence here showing uncertainty leading the teacher to ask a question in a different way.
Teacher: What did you think during this activity? 
Child 1: Umm, it was fun and interesting… umm, I think the right side won! 
Teacher: Did you think anything about the actual activity? 
Child 1: It was a fun way of doing it. (debate) 

Teacher: What skills do you think are essential for persuading someone?
Child 1: You need to be able to speak in front of a crowd.	Comment by Sarah Bowen: The teacher could have got the child to elaborate here using the why do you think that technique.
Teacher: Lovely. 
Child 1: You need to be umm, use facial expressions and like use different tones of speech.
Teacher: Anything else? 
Child 1: Use different ways or types of saying things, like rhetorical questions and umm things… 
Teacher: Can you expand on “things for me?
Child 1: Adverbs and adjectives.
Teacher: Can you think of any more…? If not that’s fine…	Comment by Sarah Bowen: This could be seen as leading
Child 1: No that’s all I can remember.

Teacher: Where else could you use these persuasive skills? 
Child 1: Umm, like to persuade someone to read a book or try something new out. 	Comment by Sarah Bowen: Again the use of umm shows uncertainty in the child’s answer	Comment by Sarah Bowen: Saying examples of ways to use persuasive skills in other contexts
Teacher: Lovely, thank you very much. 



Teacher: What did you think of the lesson? 
Child 3: It was really enjoyable because we did the countdown thing. 
Teacher: You liked the countdown activity, did you? 	Comment by Sarah Bowen: This is a closed question not allowing the child to expand a lot on their answer
Child 3: Yes, and it was also fun listening to each other’s arguments.

Teacher: What was your opinion during conscience alley? 
Child: It was really good.
Teacher: Was there anything about the activity you enjoyed? 
Child 3: Umm, it was just really fun.


Teacher: What skills do you think are essential for persuading someone?
Child 3: Umm… rhetorical questions, facts and information and adjectives.	Comment by Sarah Bowen: Child seems uncertain about answer or taking time to think
Teacher: Is that all you can remember?
Child 3: I think pace was in there, umm that’s all I can think of… 
Teacher: Lovely, that’s fine.

Teacher: Where else could you use these persuasive skills? 
Child 3: In letters to other people. 	Comment by Sarah Bowen: States a different context but not in as much depth as others.
Teacher: Is that everything you can think of? 
Child 3: Yes. 
Teacher: Okay great thank you.


Teacher: What did you think of the lesson? 
Child 2: umm, I really liked it and I like working in groups.


Teacher: What was your opinion during conscience alley? 
Child 2: Umm, I didn’t want to kill the pig.
Teacher: Okay, and that was the side of the argument you were on, so what did you think of that activity, with the two lines?
Child 2: I liked it because other people got to give their opinions about what they think about the argument.
Teacher: Lovely.  

Teacher: What skills do you think are essential for persuading someone?
Child 2: Umm, speaking up and not being quiet, and being persuasive.	Comment by Sarah Bowen: Uncertainty or thinking	Comment by Sarah Bowen: Showing use of persuasive skills but saying it in a different way
Teacher: Okay, how can you be persuasive? 
Child 2: Umm, by adding a rhetorical question.
Teacher:  Anything else? 	Comment by Sarah Bowen: More of an open-ended question allowing the child to give examples
Child 2: Umm talking quiet a lot. 
Teacher: Okay, can you think of anymore? 
Child 2: Umm bossy verbs, umm I can’t remember anymore. 
Teacher: That’s fine.

Teacher: Where else could you use these persuasive skills? 
Child 2: Umm at work and umm maybe like debating whether or not to have a sleep over or something on the weekend.	Comment by Sarah Bowen: Giving examples of using persuasive skills in a different context.
Teacher: Lovely thank you.
Appendix 10 – ARC from lesson two

	Profiad/ Experience

	Teimladau/
Feelings
















	I think that overall this lesson was successful and accommodating to our study.
After discussion with my partner we have agreed that this is valid reflection on the lesson as a whole. 

	Cofio a Deall/
Remember and Understand






















	The lesson as a whole went well as all the children in the class seemed to be engaged and focused on the activities. 
The children all contributed and when questions were asked a majority of the class had they hands up with answers. 

The introduction to this lesson was an essential element as it was the only chance I had with the class to quickly activate their prior knowledge of persuasive skills, they had not covered it in class for a few weeks so it was not fresh in their minds. Ideally, I would have liked the opportunity to go in to the class in the weeks leading up to the lesson to ensure they were frequently using these skills. I think that the introduction achieved it purpose, it got the children thinking about these skills and as the activity progressed the children were coming up with more ideas.  

During the main body of this lesson, after the instructions were given there was a buzz in the hall with all of the children sharing ideas. To begin with a lot of them were coming up with the same argument so I got them to work together as a group to make their argument stronger with a variety of different points. A handful of children required further reminding of how to use some persuasive features, there were able to remember them but struggled to give an example. 

When it came to carrying out the main activity all the children participated and each child provided a persuasive statement for their side of the argument. Also, a majority of them thought about the new features we had introduced such as body language.

I think the plenary activity was a good way to end the lesson as it was an activity the whole class participated in and enjoyed. Most of the children successfully unscrambled the words and were able to give examples of the persuasive features.

	Gwerthuso a dadansoddi/
Evaluate and analyse
























	The children in this lesson in our opinion met the learning objective as they were able to transfer the persuasive skills they had previously used in the verbal skills. 

One problem that occurred during this lesson was due to the size of my class. Within the class there were 28 children, which is a large number for one conscience alley activity. To overcome this the future, I think that I would split them into four groups and have two separate conscience allies so the argument run a bit quicker and the person walking down the middle would be able to focus more on the arguments being presented to them. 

At the end of the main activity he child that had gone down the conscience alley was about to feedback which side of the argument she agreed with and why this was her choice. This child not only gave an example of what someone had said but was able to pick out some of the persuasive features that child had used. I think that this highlights the fact that after this activity the children were not only able to transfer these written skills to oral skills but also notice them being used by others.

The plenary task may not have giving the children enough opportunity to display all of the persuasive skills in the success criteria and given enough examples which would therefore mean we were unable to gain as much information from the plenary.

Even though the interview questions were planned some of the extended questions designed to get the children to elaborate on their answers may have led the children’s reply as they were closed questions. 





	Casgliadau a chamau gweithredu/
Conclusions and actions





























	To overcome the issue based around the class size, in the future I think that I would split them into four groups and have two separate conscience allies so the argument run a bit quicker and the person walking down the middle would be able to focus more on the arguments being presented to them.

An additional difficulty with managing behaviour during this lesson was that the lesson took place in the hall, for more space, however this was an unusual area for the children to have a normal lesson in so they were louder than normal and it took a few attempts to get them to listen initially. However, this larger space was essential for this activity as it would have been extremely difficult to have create the alley within the classroom, with this in mind I would use the hall to carry out this activity again because events benefits of the space outweigh the added behaviour management required. 

Another thing that could have been seen as an issue with this lesson is that it was a one-off lesson. The children had not been looking at this story prior to the activity therefore there were a few children in the class who had never seen the film and did not know anything about the story. I do not think that this was a major issue for the lesson as it was a topic the children had prior knowledge on and the rest of the book was not important during the activity. As previously mentioned I would have liked the opportunity to take a few lessons leading up to this one to get them thinking about debates and their persuasive language. 

In future I will look to include the opportunity for the children to display all of the given skills in the plenary re-iterating what they have learnt throughout the lesson.

I would also try to stick to open-ended questions allowing the children to freely answer the question without any influences.




	Y profiad newydd / Transformed experience
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Chapter 1
Before Breakfast

‘ HERE’S Papa going with that axe? said
Fern to her mother as they were setting the

table for breakfast.
‘Out to the hoghouse,’ replied Mrs. Arable. ‘Some

pigs were born last night.’

‘I don’t see why he needs an axe,’ continued Fern,
who was only eight.

“Well,’ said her mother, ‘one of the pigsis a runt. It’s
very small and weak, and it will never amount to any-
thing. So your father has decided to do away with it.”

‘Do away with it?’ shrieked Fern. ‘You mean kill
it> Just because it’s smaller than the others?’

Mrs. Arable put a pitcher of cream on the table.
‘Don’t yell, Fern! she said. ‘Your father is right.
The pig would probably die anyway.’

Fern pushed a chair out of the way and ran out-
doqrs. The grass was wet and the earth smelled of
springtime. Fern’s sneakers were sopping by the
time she caught up with her father.

‘Please don’t kill it? she sobbed. ‘It’s unfair.’

Mr. Arable stopped walking. ¢

~‘Fern,’ he said gently, ‘you will have to learn to
Ly ‘comrol yourself.’ P s 5 gt bl ’

1
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‘Control myself?” yelled Fern. “This is 2;1 .ma;t‘;:
of life and death, and you talk about contro oom]fhold i
self” Tears ran down her cheeks and she t :
of the axe and tried to pull it out of her fatbﬁf:.
hand o

‘I know more
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Before Breakfast 3

raising a litter of pigs than you do. A weakling makes

trouble. Now run along!’

‘But it’s unfair,” cried Fern. “The pig couldn’t help
being born small, could it? If I had been very small
at birth, would you have killed me?’

Mr. Arable smiled. ‘Certainly not,’ he said, look-
ing down at his daughter with love. ‘But this is dif-
ferent. A little girl is one thing, a little runty pigis
another.’ e

I see no difference,’ replied Fern, still hanging on
to the axe. “This is the most terrible case of injustice

I ever heard of’ : i
A queer look came over John Aral;_lefsfage’.‘

weemed almost readv to crv himself:
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