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Ensure that when presenting findings, I make consistent links between theory and practice.
	I have attempted to link research, theory and personal practice into my writing.
	This can be found within my written response to the question asked and within my reference list. 

	Targed/Target 2
Ensure arguments are developed and supported by relevant literature.
	I have attempted to do this by continued research into relevant literature when discussing strengths and limitations. 
	This can be found within my written response to the question asked and within my reference list.

	Targed/Target 3
Ensure literature is used within conclusions to support ideas.
	I have attempted to support ideas with literature within my conclusion.
	This can be found within my written response to the question asked and within my reference list. 


 
ECAD5009: Where am I teaching?
Written response – A proposal for a school community project.

I will be proposing and discussing a proposal for a school community project. The idea behind this proposal is the create strong community links between the school including their pupils and staff, and the community surrounding it. Within this proposal, this school will be referred to as School Blue to ensure the anonymity of all individuals involved within the school which is in accordance with the BERA Ethical Guidelines. (British Educational Research Association (BERA, 2018). According to Estyn, School Blue is located within a community that promotes diversity and inclusivity, which connects with the school’s ethos of focusing on building an environment which is supportive in the progression of children regardless of backgrounds or circumstances. (Estyn, 2018). Many parts of the area surrounding the school are described as falling within the most deprived 10% areas of Wales. The challenges regarding health and education contribute towards this, which has led to the area being identified as having a below average educational attainment. (Swansea Council, 2023). School Blue has been identified as having 32% of students eligible for free school meals, which is higher than the national average, and 54% of students are identified as having additional needs. (Estyn, 2018). The project I intend to propose is to allow the school to strengthen their community links and relationships, whilst also providing students with an enriched learning experience which promotes pupil led learning through the use of a community café named “Purposeful Perks Café”. Pupil led community cafes in schools offer a multitude of benefits for students. It allows students to be provided with practical experience in entrepreneurship, enhancing skills in financial management, communication skills and teamwork. (Estyn, 2019). The use of this also promotes healthy eating and nutrition education, integrating practical lessons with cross-curricular goals. (Iqbal, 2018). Furthermore, they help grow a sense of community and social responsibly which encourages students to engage with and support their local community. Not only does this approach enrich students’ educational experiences, but also helps to develop essential life skills and strengthen community bonds. 
 
   The reason in which I have chosen to propose “Purposeful Perks Café” as a school community project is due to the fact that the area surround the school is identified as being within the 10% most deprived areas within Wales. (Swansea Council, 2023). Therefore, building the community links would be beneficial for those in need within the area. Not only this, but the project provides students with the opportunity to engage with the Four Purposes allowing them to actively apply and develop the qualities the Four Purposes outlines for students. (Welsh Government, 2020). The implementation of community cafes within schools offers multiple opportunities for practical learning to allow students to develop essential skills. According to Estyn (2020), engaging students in the opportunity to orchestrate a community café enhances their learning experiences through the practical application of financial management, communication skills and teamwork skills. These experiences are critical in the building of entrepreneurial skills, building their creativity and applying theoretical knowledge in real-life scenarios. (Dweck, 2008). Within School Blue, many if the students coming from economically disadvantaged backgrounds, making the building of these skills valuable. The implementation of hands-on learning approaches aligns with the principles of experiential learning theories, including those of which proposed buy Kolb (1984), which has an emphasis on learning through experience. (Kolb, 1984). By managing a community café, students within School Blue can gain valuable skills which helps to boost their confidence and readiness for their future. In addition to this, implementing a community café within the school curriculum provides an opportunity for interdisciplinary learning. It allows students to apply concepts from different subjects within a practical setting. For example, mathematical skills can be applied through budgeting and pricing. Whereas science and health and wellbeing can be applied through nutrition and food preparation. Furthermore, expressive arts and communication skills can be applied and developed through customer interactions and marketing. (Iqbal, 2018). The use of practical applications allows for academic consent to become more relevant to real life context and engaging for students, which can enhance their understanding and their retention of material. (Vygotsky, 1978). Within School Blue, the use of this curriculum integration can support the already existing educational goals by providing students with meaningful contexts they can apply to what they learn in the classroom, evidentially improving educational outcomes. The use of community cafes also supports social and emotional learning (SEL) by creating an environment where students are required to collaborate, communicate, and emphasise with others. This is crucial for developing interpersonal skills and emotional intelligence. (Goleman, 1995). Research by Jones et al, (2013) suggests that SEL initiatives result in the improvements in students’ social skills, emotional regulation, and academic performance. (Jones, 2013). By implementing a community café within School Blue, it can create a supportive environment where students feel valued and included. Having an inclusive approach is extremely important for the 54% of students with additional learning needs as it allows them to build their self-esteem and social competence. (Estyn, 2016). 

Community cafes can be used as an important link between schools and their surrounding communities. They provide a space for parents, local residents and organisations to engage with the school, fostering a sense of community and shared purposes. According to StatsWales (2024), these initiatives enhance community cohesion by creating opportunities for regular interaction and collaboration. (StatsWales, 2024). Within the area surrounding School Blue, an area which faces socio-economic challenges, the use of a community café could act as a hub for community engagement. This approach links with Maslow’s hierarchy of needs (1943), which has an emphasis on the importance of belonginess and community for achieving higher levels of personal and collective wellbeing. (Maslow, 1943). By strengthening these ties, it can lead to a better support system for students and facilities which could contribute to the overall community development. As well as this, community cafes can stimulate the local economy by sourcing ingredients from local suppliers and partnering with local businesses. This helps to not only support local enterprises, but to also teach students the importance of economic sustainability and community support. (Welsh Government, 2022). Engaging with these activates allows for students to learning about the economic impact of their choices and the value of supporting local economies and their community. For School Blue, collaborating with local businesses within the area can help improve economic ties and mutual benefits. For example, local businesses can provide sponsorships, collaborate on events, and contribute to the maintenance of the café, building a relationship that benefits both the school and the community. Furthermore, the use of community cafes can assist in the promotion of health and b=nutrition education which links in with the AOLE of Health and Wellbeing. Involving students in meal preparation helps to increase their knowledge and interest in healthy eating. (EEF, 2019). Practical lessons on nutrition and food choices are extremely important in building lifelong healthy habits and addressing issues related to diet and health. At School Blue, implementing nutrition education into the community café can help improve health outcomes within the area. By educating students and their families about healthy eating and habits, the school can help in contributing to better health practices and reduced diet-related health issues. This can also extend to the wider community through workshops and informational sessions which can assist in promoting overall well-being. 

     The “Purposeful Perks Café” at School Blue aims to enrich student education and foster stronger community ties through a student-led community café. The name “Purposeful Perks Café” reflects the four purposes of education which are ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals by suggesting a place in which students can actively apply and develop each of these qualities as individuals. (Welsh Government, 2020). The “Purposeful Perks Café” seeks to achieve multiple key objects. Firstly, it aims to provide practical learning opportunities for students. By involving students within the daily maintenance of a café, it allows them to gain hands on experience in a multitude of areas including entrepreneurship and all qualities that comes with that. Schon (1983) emphasises the importance of reflective practice in experiential learning and argues that students learn best through active participation in real-life context and reflecting on these experiences. (Schon, 1983). Piaget’s (1970) theory of cognitive development also aligns with this as he suggests that knowledge is constructed through interactions with the environment. (Piaget, 1970). Secondly, the project aims to integrate the school curriculum with real life context. By running a café, students are able to apply a multitude of the AOLE’s from the Welsh Curriculum into a practical context including LLC, Maths and Numeracy, Health and Well-Being, Expressive Arts and a potential for digital competence dependant on marketing ideas. (Welsh Government, 2022). This approach supports Bruner’s (1960) spiral curriculum theory which highlights the role of revisiting basic ideas and building upon them in complex ways. (Bruner, 1960). Implementing this project can assist students in seeing the relevance of their academic learning which therefore enhances their motivation and engagement. (Ryan and Deci, 2000). The self-determination theory by Ryan and Deci (2000) suggests that intrinsic motivation driven by autonomy and relatedness is important for effective learning which this project aims to promote. (Ryan and Deci, 2000). Thirdly, the café aims to promote social and emotional learning as working within the café will require students to work together, communicate effectively and resolve conflicts which are important areas for their development. Goleman (1995) supports the importance of emotional intelligence in achieving personal and academic success. (Goleman, 1995). Whereas Erikson’s (1950) stages of psychosocial development also supports this idea. Erikson presents the idea within the stages of industry vs. inferiority and identity vs. role confusion, that children and adolescence develop a sense of competence and self-identity through social interactions and achievement. (Erikson, 1950). 

The “Purposeful Perks Café” is expected to provide multiple positive outcomes. Firstly, as stated within the aims, the outcome of this project is to improve students’ skills and engagement through providing students with opportunities for practical involvement in order to allow children to develop and build valuable skills and real-life context experiences. The preferred outcome of this is that it leads to increased engagement and improved educational outcomes. Research by the OECD (2019) supports the importance of experiential learning approaches by suggesting that this approach can significantly enhance student and achievement and motivation by applying learning to real life context, allowing learning to feel relevant and engaging. (OECD, 2019). This outcome goes alongside with the preferred outcome of improving social and emotional well-being among students, as by participating in the café, it will enhance students’ social skills, emotional regulation and self-confidence, which all in all contributes to a positive school culture. (Zins, 2004). The second outcome is that the café seeks to strength community relationships. By fostering a supportive network between the school and the local community, the project will enhance community cohesion and support. This approach is supported by Epstein’s (2001) framework of school, family and community partnerships, which emphasis the importance of collaborative relationships in supporting student learning and development. (Epstein, 2001). Strengthening these relationships can also provide additional resources and support for the school, which in return benefits both students and the wider community. (Putnam, 2000). Lastly, a preferred outcome of this project is that the café promotes healthier lifestyle choices. Through nutrition education and the promotion of healthy eating, students and community members will be encouraged to adopt healthier lifestyles. This educational component can be extended to the wider community, if need be, through the use of workshops and session to further promote overall wellbeing. (Flegal, 2016). 

The “Purposeful Perks Café” is designed to have a long-lasting impact on both students and the community. For students, the café will provide a unique opportunity to develop practical skills, enhance their academic learning, and improve their social and emotional well-being. These experiences are expected to contribute to better educational outcomes and personal development, preparing students for future success in their academic and professional lives. (Schon, 1983). The use of “Purposeful Perks Café” is to build a sense of shared purpose and cohesion, as well as the sense of “Cynefin” within the community. Dr Huw Griffiths (2024) suggests that the meaning of a sense of “Cynefin” describes a Welsh cultures sense of belonging, tradition and what it means to be a part of teaching in Wales. (Griffiths, 2024). This can therefore lead to increased community involvement in the school, providing additional resources and support for students and their families. (Epstein, 2001). Promoting healthy eating and nutrition education will also contribute to the overall well-being of the community by addressing important public health issues. (Flegal, 2016).

A well-defined staffing plan is essential for the successful implementation of “Purposeful Perks Café”. A Project Coordinator, likely to be School Blue’s Community Lead member of staff, will oversee the implementation of the café, manage logistics and coordinate with other teachers and staff members, and community partners. Teachers will integrate café activities into their lesson plans, and it is important that staff members supervise students during café hours. The number of staff that will need to supervise per café opening hours will be determined by a risk assessment prior to the opening of the café. This will involve taking into consideration that students will be participating in various roles such as cooking, serving, cashiering, and marketing all under teacher supervision. Additionally, community volunteers, including local residents and parents, will be encouraged to support the café, fostering community involvement and engagement. However, it will be important to consider whether these volunteers have the relevant and up to date DBS checks before considering them for support with the café. It is also important to secure initial funding for the café’s setup. Potential sources of funding can include local government grants, educational foundations and sponsorships from local businesses. (Welsh Government, 2020). Ongoing operational costs including ingredients, supplies and maintenance will be managed through the café’s revenue and additional fundraising and marketing efforts and events. Students will be actively involved in budgeting and financial planning, providing them with practical financial literacy skills. (Estyn, 2016). The café will be set up in a designated area within the school, equipped with necessary kitchen and dining facilities. Potentially the school dining hall, which will inevitability reduce costs and time in finding another venue suitable for the café. This will also be in compliance with health and safety regulations to ensure a safe environment is provided for all participants. The menu will focus on healthy, locally sourced ingredients, aligning with the project’s goals of promoting nutrition education and supporting the local economy. Students will also be involved in creating marketing materials and promoting the café within the school and the local community, enhancing their skills in communication and feedback.

The “Purposeful Perks Café” is supported by various educational theories and research. However, in order for the project to be successful, it is important to consider the potential negatives that come with implementing a community café. One aspect that needs to be kept in consideration is that not all students may thrive within such an unstructured learning environment and differentiated approaches may be necessary to accommodate diverse learning needs. (Tomlinson, 2001). Despite the fact that Bruner’s (1960) spiral curriculum theory aligns with the projects aims to integrate academic learning with practical experiences, the challenge of this lies in ensuring that these practical experiences are sufficiently aligned with curricular goals and standards. (Wiggins and McTighe, 2005). In addition to this, despite the fact that the emphasis on SEL is supported by Goleman (1995), the effectiveness of SEL programs can often vary, and their integration into the café project must be carefully planned and monitories to ensure meaningful outcomes. (Zins, 2004). Furthermore, Despite the fact that Epstein’s (2001) framework of school, family and community partnerships supports the idea of the café by highlighting the importance of collaborative relationships in supporting student learning and development, it must be considered that maintain consistent community involvement can be challenging. This process requires the ongoing efforts to engage and sustain these partnerships, leading to the potential of losing them. (Putnam, 2000). 

    Measuring the impact of community cafes such as “Purposeful Perks Café” requires having an insight into how the how the outcomes and aims of the project benefits or disadvantages students, families and the local community. This can be done either through the use of gathering qualitative or quantitative data. (Welsh Government, 2018). Within Wales, educational policies prioritise holistic development and community engagement, aligning with the ethos of “Purposeful Perks Café”. The Well-being of Future Generations Act 2015 mandates projects promoting well-being and community cohesion. Implementing frameworks such as the Health Promoting Schools framework allows for a structured approach to have an insight to the cafes impact on student health and well-being. (Future Generations Commissioner for Wales, 2015). Quantitative methods have a very important role in measuring impact. The use of surveys allows for the gathering of feedback from students, parents, teachers, and the local community, regarding the cafes influence on different areas such as well-being, community integration and academic performance. (Welsh Government, 2018). In addition to this, objective data such as attendance rates and managing budgets can provide a quantitative insight to the efficiency of the café. Drawing on case studies with the UK provides insight in the effective evaluation strategies. For example, the evaluation framework provided by the National Institute for Health and Research highlights keys areas such as reach within the community, effectiveness which can be applied to community ties and academic performance, implementation, and maintenance. (NIHR, 2021). By implementing this framework into the evaluation of “Purposeful Perks Café”, it would assess the integration of the café within the community, the efficiency it has regarding the positive impacts on the school and the sustainability of the project. In addition to this, The Big Lunch initiative in the UK displays the importance of community cohesion and well-being in evaluating community-based interventions. (Eden Project Communities, 2017). Similar to this, the evaluation of school-based health promotion programmes in Wales highlights the significance of holistic approaches in promoting student well-being and academic success. (Welsh Government, 2018).

In addition to this, it is also important to implement qualitative methods of evaluation the impact of the café. By doing this, it allows for those involved within the café and those who use it within the community to share their personal experiences and perceptions of the cafe’s success or lack thereof.  This can be done through interviews, focus groups or observations in order to facilitate a collaborative understand of the cafes impact. (Popay and Williams, 1996). Despite the strengths within these methods of gathering feedback, each of them has their own limitations. For example, even though quantitative data provides objective insights into the café, it can often fail to acknowledge contextual disadvantages and areas of improvements. (Creswell and Plano Clark, 2018). Whereas even though qualitative methods provide rich insights, it can often lack generalisability. (Creswell and Plano Clark, 2018). Therefore, it is important to implement both of these methodologies in order to gain an effective insight to the impact of the café. 

   
   In order to ensure the effectiveness of “Purposeful Perks Café”, a SWOT analysis has been created in order to display the strengths, weakness, opportunities and threats of the project in order to assess the potential avenues for growth and improvements. Firstly, a strength of this project is that “Purposeful Perks Café” acts as a hub to foster connections and community engagement. By acting as a central gathering space, it allows for a sense of belonging and purpose among students, staff, parents and the local community. According to research cultivated by Pretty et al. (2003), community-based initiatives such as this can contribute to social cohesion and well-being due to providing opportunities for social interaction and collaboration. (Pretty, 2003).  In addition to this, the café offers a hands-on learning approach that can enrich the educational experience of students. Through implementing practical activities such as food preparation, nutrition education and enterprising projects, “Purposeful Perks Café” aligns with educational principles that emphasis experiential learning. (Kolb, 1984). Not only does this project enhance student’s academic knowledge, but it provides them with essential life skills such as teamwork, problem-solving and creativity. Moreover, the café benefits from the expertise of its staffing and potential volunteers. By involving teaching staff, it allows a wealth of knowledge and pedagogical expertise to be brought to the café. Vygotsky’s (1978) Sociocultural Theory highlights the importance of social interaction and scaffolding in learning environments, which shows the value of skilled facilitators in guiding and supporting students’ learning journeys. (Vygotsky, 1978). Furthermore, the café creates diverse educational opportunities that cater to the unique interests and needs of the students and visitors. Through providing workshops, guest speakers and experiential learning activities, this café promotes lifelong learning and personal development. This aligns with the principles of inclusion education and equity which is advocated by UNESCO (2009), which emphasises the importance of providing diverse learning opportunities to accommodate individual differences and promote social inclusion. (UNESCO, 2009).

Despite its strengths, “Purposeful Perks Café” does face weaknesses. One potential weakness is the potential lack of staff for supervision. Lack of staffing levels may compromise the quality and safety of the café, especially during busy spells or special events. Peterson et al. (2010) highlights the importance of staffing supervision in educational settings to ensure student safety and well-being. (Peterson, 2010). In addition to this, the café could potentially encounter funding limitations that can restrict the ability to sustain the project. Funding limitations can present challenges to the sustainability of community-based projects, which limits the capacity of them achieving their intended outcomes. Furthermore, student engagement could be a potential concern for “Purposeful Perks Café” due to students having no real interest in contributing to the project. Fredricks et al. (2004) emphasises the importance of student engagement in educational settings by highlighting its positive impact on academic achievement and overall well-being. Therefore, addressing factors which may contribute to students’ disengagement is important in the cafe’s success. (Fredricks, 2004).

On the other hand, “Purposeful Perks Café” presents multiple opportunities for growth and innovation. One opportunity is the ability to explore collaborative partnerships with local businesses, community organisations and other educational institutes. Gray (2008) highlights the potential benefits of collaborative partnerships in improving the reach, impact and sustainability of community-based projects. (Gray, 2008). Additionally, the integration of technology provides an opportunity to implement digital competence and also reach a wider audience. By using digital platforms relevant in schools such as Class Dojo, online resources and interactive tools, the café can be interactive with and engage a wider community in an innovative way. Furthermore, the café aims to grow an emphasis on lifelong learning, inclusion, equity and accessibility. Freire (1970) highlights the importance of inclusive education in promoting social justice and equality, which therefore highlights the need for schools to address barriers to access and participation. (Freire, 1970).

Lastly, despite its potential, “Purposeful Perks Café” faces multiple threats can impact its sustainability. For example, one threat is that the risk of funding cuts and lack of donations, which can restrict the cafes to effectively provide this service which could have the potential to benefit many individuals. Benitez-Nelson et al. (2014) suggests that funding uncertainties can very often pose challenges to the sustainability of community-based projects, which will require innovative strategies to secure financial support such as the use of grants and fundraisers. (Benitez, 2014). Moreover, the compliance with regulations and public health concerns, such as allergies or COVID, can present challenges for the café. Ensuring compliance with food safety standards, health regulations, and infection/cross-contamination measures is important in safeguarding the health and well-being of all individuals involved. Lastly, the lack of community engagement could be a potential threat to the café’s long-term sustainability. Hallett and Pringle (2017) emphasises the importance of community engagement in sustaining community-based projects, which highlights the need for continuous collaborations and participation. (Hallett and Pringle, 2017).

   In conclusion, “Purposeful Perks Café” is an example of community empowerment, educational innovation and social inclusion. By building connections, providing hands0on learning experiences, and creating diverse educational opportunities, the café acts as an inspiration for positive change, also in alignment with the findings of Pretty et al. (2003) on the benefits of community-based projects. (Pretty, 2003). As a trainee educator, I am inspired by the creation of “Purposeful Perks Café” and its emphasis on experiential learning, collaboration and community engagement. By drawing on Kolb’s (1984) framework of experiential learning, I am to implement these principles into my own teaching to create meaningful learning experiences for my own students. (Kolb, 1984). Additionally, “Purposeful Perks Café” highlights the importance of inclusivity and belonging within educational settings. UNESCO (2009) emphasises the transformative potential of inclusive education, which aligns with the cafe’s ethos. Furthermore, this café embodies a vision of education which is pupil-centred, hands on and community driven. (UNESCO, 2009). By implementing the aspects highlighted in this proposal into my own practice, I can create a more engaging and inclusive learning environment for students. 
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Appendices.

A SWOT analysis on the community project of “Purposeful Perks Café”.
	SWOT ANALYSIS
	HELPFUL
	HARMFUL

	INTERNAL
(Within the school)
	Strengths
· Fosters connections and community engagement.
· Provides hands on learning experiences
· Staffing and volunteer expertise
· Creates diverse educational opportunities.
	Weaknesses
·  Potential lack for staffing supervision.
· Potential funding limitations.
· Lack of student engagement.
· Competition from other educational initiatives.

	EXTERNAL 
(Outside the school)
	Opportunities
· Explore collaborative partnerships.
· Integration of technology.
· Lifelong learning.
· Inclusion, equity and accessibility.
	Threats
· Funding cuts and lack of donations can impact the operation of the café.
· Compliance with regulations.
· Public health concerns such as allergies or COVID.
· Lack of community engagement.



