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Introduction
This assignment will be built upon a case study of an individual learner, who through observation displayed a critical incident within an education setting. The term 'critical incident' historically, refers to a significant event or turning point in a persons' life or within an institution (Tripp, 2011, p. 24). Likewise, Brookfield (1990, p. 3) referred to a critical incident as an unplanned or unanticipated event that can occur during or outside of class, or during a teacher's career but is remembered clearly. However, a critical incident may not be what you instantly think of. Not all critical incidents are explosive and dramatic. Most of the time, they are simple and straightforward, and take place in common settings. It is not until after analysis where they are deemed as critical (Tripp, 2011, p. 25). Therefore, there are two stages of identifying a critical incident. Stage one: Observation occurs, and a description is created. Stage two: Questions are raised as to why the incident occurred and is there something deeper going on in that individual's life. The incident will then undergo analysis where it will be broken down into multiple parts to understand it's nature (Tripp, 2011, p. 26). In turn, Tripp (2011, p. 27) simplified the point to 
	"Incidents only become critical because someone sees them as such". 
Identifying critical incidents in an educational setting are key as it allows the teacher to reflect and recognise any potential underlying issues in a learner that are only shown during provoking behaviour. 
In one part of the assignment, the term Additional Learning Needs (ALN) will be used. The Welsh Government (2021, p. 21-22) defined this as
	 "He or she has a learning difficulty or disability (whether the learning difficulty or 	disability arises from a medical condition or otherwise) which calls for additional 	learning provision".
Throughout this assignment I will be looking at Dreikurs (1986) Logical Consequences Model, the original Constructivism Theory and how Piaget developed this theory into his own to achieve a successful analysis of a critical incident. 

The role of critical reflection
Within the teaching profession, sometimes it is hard to keep up with the continuous flow of new contributions on reflective practice (Joshi, 2018, p. 83). However, it is paramount that teachers continue to evolve alongside reflective practice to gain more knowledge and understanding of what the learners really need. Tripp (2012, p. xiii) explained that
	 "Reflective practice is a matter of maintaining an emotional awareness to guide our 	learning and thereby our strategies and actions, towards maximising our sense of 	success". 
Whereas Tripp explains that a critical reflection must take out the emotional element and the individual must maintain an emotional equilibrium for the reflection to be a positive learning experience. The individual must take themselves out of the situation and look at it from an outsiders' point of view to gage a true critical reflection. 
Brookfield (1995, 2004) suggested that the process of critical reflection is to challenge the pre-existing political, social, cultural, or professional ideas. The purpose of critical reflection is to process any incidents that have occurred and to create new knowledge and behaviours to counteract those incidents. It merges learning through experience with learning through established theories (Shandomo, 2010, p. 103). 
In 1978 Schön presented a model that has the strength of considering reflection in action and reflection on action. The first of 'reflection in action' focuses on the event as it is happening, it is demonstrated by the actions taken by teachers in practice within a classroom setting (Edwards, 2007, p. 30). The latter of the reflection model, 'reflection on action' occurs after the event and allows teachers to question their decision making within the event and if anything could have been done differently (Edwards, 2007, p. 31). 
A key established theory is through the work of Dewey (1933). Dewey (1933) stated that to reflect successfully an individual must have three attributes: Open-mindedness, Responsibility and Wholeheartedness. 
Building on the work of Dewey, Kolb (1984) created a model that is based on our own experiences, which is then reviewed, analysed, and evaluated in that chronological order. Turesky and Wood (2010, p. 3) emphasised the strong connection between Dewey and Kolb as both promote "leaner-centred pedagogy" demonstrating the importance of Kolb's model to adjust the way of thinking within education. The aim of the model is to get individuals to constantly review and evaluate their actions, whilst improving their knowledge and taking this into new experiences. The cycle starts with 'concrete experience' then moves on to the 'reflective observation' stage. From there 'abstract conceptualisation' is used, followed by 'active experimentation'. Kolb states that it is our responsibility to reflect continuously on our experiences which will in turn, aid our professional development and learning. Due to the experience element within Kolb’s model, it draws upon the importance of reflection (Dennison, 2009, p. 23). 
Kolb's model of critical reflection is relevant in today's practice as it was used during the Initial Teacher Education (ITE) reform in Wales. Professor John Furlong made a series of recommendations to the Welsh Government about the future of ITE in Wales. The change focuses on dual learning - experientially and intellectually and creating an effective partnership between university and school. It recognises that Education in Wales is everchanging, therefore the need to continually reflect, evaluate and adjust is critical for professional development (Furlong, 2021). To align with the ITE Reform and the Curriculum for Wales change, the Welsh Government introduced five new Professional Standards for teaching and leadership to reflect the new curriculum. They consist of Pedagogy, Collaboration, Leadership, Innovation and Professional Learning. Each standard is then divided into elements that demonstrate how teachers can implement them (Professional Standards for teaching and leadership, 2019 *pdf booklet saved*). The role of reflection remains paramount with the new professional standards, for example, within the Pedagogy element, 'Reflection of Learning' is a Standard title. This represents the importance of reflection within a teachers' practice but also, the importance of making pupils aware of reflection and how it can be used for self-improvement, shown through Kolb's model.
Kolb's model aligns with Piaget's Constructivism Theory; therefore, I will use Kolb's model when critically reflecting on the observation. 


School Context
Following BERA Guidelines (2018) “the confidential and anonymous treatment of participants' data is considered the norm for the conduct of research". Therefore, details regarding the school, staff and pupils will remain anonymous throughout.

The observation took place in a mixed-gender English medium Primary School based on the Broadlands Estate in Bridgend, under the local authority of Bridgend County Borough Council (BCBC). There are 582 pupils on roll from ages 3 to 11. The school is organised in to 18 classes, which include seven mixed age classes and one part time nursery class. There are 18 full time and four part-time teachers, as well as 16 full time and five part-time support staff members within the school. Most pupils speak English at home and very few are learning English as a second language (Estyn, 2018). The three-year rolling average means 6% of pupils are eligible for free school meals (FSM), which is much lower than the Welsh average of 19% (Estyn, 2018). The school has recognised that 11% of pupils have additional learning needs (ALN) (Estyn, 2018). The school provides a stimulating and well-resourced learning environment for pupils, and staff use this effectively (Estyn, 2018).

The Critical Incident 
This section will describe the observation and pinpoint the critical incident. 
The observation took place in a Year 3 classroom and lasted for the full day. 
Pupils came into the class calmly at the start of the day and got on with reading with no disruptions. Maths was the first lesson of the day and pupils were asked to work independently; work was set depending on ability level. When independent work started, a pupil became very distracted for the work. The pupil then started fussing with surrounding equipment (e.g., trying to find a rubber, when a rubber was not needed). This then developed in to not sitting on their seat correctly, the pupil was kneeling and leaning on top of their work instead of sitting the way they have been told too. The pupil then became distracted by a pencil and started to pretend the pencil was a rocket and begun throwing rubbers around the class. This then led to trying to distract the surrounding pupils by trying to get them to mimic the pupil's behaviour, which as a result irritated the surrounding pupils as they were trying to do the work. When the independent work had finished, the pupil was the only one who hadn't finished the work the was set which upset the pupil and was not happy. 
After break time, pupils were asked to sit on the carpet to listen to the teacher as they were learning a new task. The instructions were given clearly, however the pupil continued to be distracted by giggling and trying to distract others again. This resulted in the pupil being moved from their friends and sat at the front next to the teacher.
The last lesson of the day was Physical Education where the class was taken outside on to the astro-turf to play football. It was a busy environment with instructions being shouted across the pitch, however they were still clear as they were echoed by other members of staff. The pupil's behaviour improved drastically, they were more engaged, completed what was asked and overall, much more behaved. 
I'm going to focus on the behaviour change in the pupil from being in the classroom to being outside. I will further look at if there is any ALN that should be identified and if it will be beneficial to seek further support. 
This critical incident links within Donaldson Review, 'Successful Futures'. Donaldson travelled around Wales visiting schools observing and listening to the views of members of staff, parents, and pupils. 'Successful Futures' was created to improve the wellbeing and future success of every child in Wales (Donaldson, 2015, p. 13). 
Donaldson established four purposes of the curriculum - 
· Ambitious, capable learners
· Enterprising, creative contributors
· Healthy, confident individuals
· Ethical, informed citizens

This demonstrates that the pupil was not displaying 'ethical and informed citizens' values within the 4 purposes of Donaldson Review (2015). The pupil did not understand and consider the impact of their actions when making choices and acting. However, they did display 'healthy and confident individuals' values as they took part in physical activity and had the confidence to participate in performance (Donaldson, 2015, p. 13).

Literature Review
A popular model of classroom behaviour management is presented by Rudolf Dreikurs (1968). Dreikurs developed the Logical Consequences Model and relies on the notion that student's misbehaviour is a result of their needs not being met. Dreikurs believes that if a pupil is displaying inappropriate behaviour, it is influenced by unconscious needs. These needs can be defined as; gaining attention, exercise power, display inability or to exact revenge (Dreikurs 1968; Martella et al., 2012, p. 6). If these needs are not met, the student will first display attention-seeking behaviour. If this doesn't gain recognition, the student will then attempt to engage in a power struggle with the teacher. If this still doesn't gain sufficient recognition, the student will then display inability, where they simply give up on the task (Dreikurs 1968; Malmgren et al., 2005, p. 37). However, if the students' needs are met, the behaviour will not manifest and be commendable. Bear (2009 pg. 305) recognised that within a school environment, school discipline must strengthen and encourage a student rather than harm. Therefore, Dreikurs believes that these undesirable behaviours that are portrayed are then exposed to three types of consequences - Natural, Arbitrary and Logical.
Natural consequences are often seen when the problem is so minor, that is barely has an impact. They are typically the most effective form of consequences as there is no teacher intervention. If natural consequences cannot be used, teachers can resort to Arbitrary consequences where consequences do not align with the action. The consequence is often seen as unfair or unrelated to the misbehaviour (Hue and Li, 2008, p. 77).
However, if teachers do not have the option to choose natural consequences, then Logical consequences should be chosen. Logical consequences are aligned with the action, and students will therefore behave more appropriately when they receive a logical consequence (Martella et al., 2012, p. 6). 
Malmgren et al (2005, p. 37) explains that the real strength of the model is its emphasis on preventing misbehaviour. It further goes on to applaud its approach to developing positive relationships between teachers and students, where students can be open and feel accepted. Martella et al., (2012, p. 11) also agreed with Dreikurs model that if a logical consequence is used, the undesired behaviour will stop. However, Lyons, Ford, and Arthur-Kelly (2011, p. 36) flawed the model as some students may not be able to pinpoint and articulate what their motives are as to why they are misbehaving. This then becomes very challenging for both teacher and student as consequences cannot be given appropriately. The aim of this model is to gain a high level of classroom management which Hue and Li (2008, p. 78) explain and agree with Dreikurs. They go on to say that pupils that misbehave should receive a chance to correct their behaviour, however if misbehaviour continues then logical consequences should be implemented. However, they then disagree with Dreikurs' Arbitrary consequence and state that teacher should make every effort to avoid using it. Hue and Li expand on this statement by explaining that consequences should be directly related to students' actions and teachers must be consistent when dealing with both behaviour and consequences.
Furthermore, Martella et al goes on to critique the model by explaining that logical consequences are often required for desired behaviour. Often children feel unrecognised when portraying desired behaviour, which then makes them perceive the idea that they must behave to gain attention; thus, linking back to Dreikurs theory of students needs must be met. 

Another way of learning by doing, is learning through Constructivism. The aim of constructivism is to teach for understanding and to allow students to create their own concepts to understand learning. The theory of Constructivism is learning through a physical process and that new learning is built upon existing learning. Elliot et al (2000, p. 265) stated that constructivism is an "approach to learning that holds that people activistly construct or make their own experiences of the learner". The constructivism approach focuses on active learning, group work and guided discovery, rather than passive teacher talking. This is evident within the critical incident. 

One of the first theorist in Constructivism was Jean Piaget. Piaget recognised the constructivism approach and was fascinated with how children learn and think so he focused his work on three specific areas: how children acquire knowledge, how their thinking differs from that an adult, and how cognitive development can be categorised (Jarvis and Chandler, 2001, p. 129). By observing children - specifically his own, Piaget found from a very young age children are intrigued by their environment and want to interact with it. It is by interacting with the given environment that learning takes place. Piaget proposed that the mind contains multiple structures which allow us to make sense of information, in particular schemas and operations (Jarvis and Chandler, 2001, p. 130). 
A schema can be defined as the mental structures within the mind, that an individual stores its information (Aubrey and Riley, 2018, p. 42). Piaget believes that babies are born with very observant schemas which allow them to interact with others and their surrounding environment - in turn, the more interaction, the more schemas an infant will have. It is when an infant can take in their surroundings, they have reached a state of equilibrium. However, due to the constant rate of new discoveries within early childhood, an infant is then placed in a state of disequilibrium (Aubrey and Riley, 2018, p. 43). Piaget recognised that infants are constantly in an out of both equilibrium and disequilibrium so he identified two processes in which equilibration could take place: assimilation and accommodation. By using assimilation an infant can utilise pre-existing schemas to make sense of a new experience (Jarvis and Chandler, 2001, p. 130). Whereas, in the case of accommodation an experience may not fit into an existing schema so a new schema will be required (Aubrey and Riley, 2018, p. 43). Once the process of both assimilation and accommodation has been achieved, the infant enters the state of adaptation. 
Piaget also recognised that in addition to infants making sense of their surroundings, they also need to understand how the world functions, in which he defined this as operations. He believed that these operations develop as the brain develops, rather than through experiences. This was broken down into stages of cognitive development, depending on age. Each child must progress through each stage, without skipping, nor going back a stage. All children will follow the same development, regardless of culture or race (Gray and MacBlain, 2012, p. 64). The stages are defined as:
1. Sensorimotor (0-2 years)
2. Pre-Operational (2-7 years)
3. Concrete Operational (7-11 years)
4. Formal Operational (11-15 years)

Gray and MacBlain (2012, p. 64) go on to praise Piaget's theory as it highlights the importance of the child's promptness and willingness to learn. However, Duckworth (1987, p.31) disagrees with Gray and MacBlain and explains that a child's promptness to learn cannot be identified. By waiting for a child to display promptness, the teacher is "either to early and the children can't learn, or it is too late, and they already know it”. Furthermore, the concept of promptness blatantly ignores culture, race, and gender differences. This is supported by Aubrey and Riley (2018, p. 46) as Piaget conducted his experimental work through his own three children which poses the risk of researcher bias. However, when Piaget introduced new research participants they were all from well-educated, high socio-economic backgrounds so it became an unrepresentative sample. A further criticism of Piaget's theory is the difficulty of the tasks that were set for the children. Meadows (1993, cited in Aubrey and Riley, 2018, p. 47) argued that the language used was too complicated for the children and was used to 'catch them out'. Flanagan (1998, cited in Aubrey and Riley, 2018, p. 47) supported Meadows and identified the difficulty level. He suggested that the children in fact, did not know what they were doing and did not fully understand what was required of them. 
Mitchell and Zieglar (2007, cited in Aubrey and Riley, p. 47) illustrated that Piaget's theory required alteration as children physically and intellectually mature at a much earlier stage than the theory suggests, with Flanagan (1998, cited in Aubrey and Riley, p.48) supporting this suggestion and believes that a more fluid approach should be used, indicating that a child's capability's does not just abruptly stop due to them hitting a stage or an age. 
Piaget became a dominant force in child psychology; therefore, it is not a surprise that his theory went under criticism and scrutiny. However, it has provided a framework for practitioners to measure children’s progress in a consistent manner. Furthermore, it has provided valuable research methods to understand how children think. 

Reflection and Next Steps 
In this section of the essay, I will be using Kolb (1984) Reflective model to reflect on literature previously mentioned and the critical incident to identify the next steps towards my teaching practice. 
When reflecting on my critical incident it became clear that there is an evident link to Dreikurs (1968) theory of Logical Consequences Model, and the notion of students needs being met. This incident demonstrates this as the pupil started to kneel on the chair, throwing rubbers and distracting others. This behaviour could have been a result of the pupil not understanding the independent work and not wanting to ask for help. When the pupil was kneeling on the chair and throwing rubbers the teacher adapted the Natural consequence model and did not get involved. This is often because the teacher does not feel it has an impact on others. However, when the pupil was trying to distract others, the teacher then decided to move the pupil to the front of the class, adapting the Logical Consequences Model of providing a consequence that is appropriate to the action. By learning from this experience, in my future practice I would utilise Hue and Li (2008, p. 77) statement that consequences should be directly related to students’ actions. To a certain extent I would also use their suggestion that pupils should receive a chance to correct their behaviour before receiving a consequence, however if the behaviour is too extreme then this would not occur. I would also recognise Martella et al (2012, p. 12) suggestion that when a pupil is displaying desired behaviour that children feel unrecognised. In my future practice I would try to recognise desired behaviour more to set an example of how pupils should behave. 

This critical incident also supports the Constructivist learning theory, that teaching needs to be active learning, group work and guided discovery. The pupil became most distracted when completing independent work at a desk and sat listening to the teacher. This behaviour potentially could have been avoided if group work was put into place rather than independent work. Furthermore, the critical incident supports Piaget's theory that children want to interact with their environment and learn by doing. When the pupil was taken outside for Physical Education, their behaviour improved drastically and was much more engaged in the lesson. This also supports Piaget's theory that multiple structures allow us to make sense of new information, in particular schemas. The pupil may already possess a schema of the physical education sport, meaning they were at a state of equilibrium. Whereas, when the pupil was sat doing the independent work it could have been a new discovery for the pupil, resulting in a state of disequilibrium and the pupil was unable to cope with this situation so displayed inappropriate behaviour. 
Concluding on this experience, in my future practice I will try to incorporate as much active learning as possible. Whilst I appreciate that independent work is crucial, I will implement it in small bursts followed by group work or guided discovery. Furthermore, when introducing new work and building new schemas I would focus on the work being done in smaller groups for pupils to understand the work and not thrown off guard by the state of disequilibrium. Whilst recognising Mitchell and Zieglar belief that children reach maturity at an earlier stage than Piaget suggests, I will implement Flanagan's fluid approach in my future training practice. The idea that a child's capability does not just stop when they reach a stage or age blends well with the new Curriculum set in Wales. The introduction of progression steps and a continuum of learning through the new curriculum executes Flanagan's approach whilst still carrying out Piaget's overall theory. 
In my future practice, if a child displayed inappropriate behaviour in the classroom whilst completing independent work sat a desk and displayed appropriate behaviour whilst outside moving around, I would pose the question if the child had any ALN and if they could receive additional support. The additional support could encourage the child to make sense of new schemas and display 'ethical and informed citizens' values according to Donaldson's four purposes. 

Conclusion
Throughout this essay it is clearly demonstrated how important self-reflection is for both practitioners and pupils. Not only does it increase self-awareness but increases knowledge and understanding. In Wales the role of reflection and improvement is becoming more paramount through the new Curriculum and the teaching standards that have been put into place. 
This reflection can take place through several models; Kolb’s Learning cycle which I have used during this essay. Through the combination of Kolb's Learning cycle and Tripp's analysis of a critical incident, I was able to identify links between the critical incident, relevant literature, and the professional standards.
When looking at the professional standards in the Successful Futures document provided by Donaldson (2015), my future teaching practice will make use of the 'blended learning experience' within the Pedagogy standard, by incorporating active learning especially after researching Piaget's Constructivist Learning theory where children learn by doing and interacting with the surrounding environment. Furthermore, I will utilise the 'managing the learning environment' standard within the Pedagogy standard, by promoting positive behaviour habits that meet the four purposes presented by Donaldson and ensuring all pupils needs are met especially after researching Dreikurs Logical Consequences Model and the consequences he provided.
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Appendices
Appendix 1.
Record 1
	22.09.21
10am
Year 3


	Where and When: 
First lesson of the day, math work was set for the class to work independently. The work was set depending on math ability level, from lower to higher. Approximately 4 pupils at each ability level.

After break, class discussion regarding recycling.

PE, outdoor on astro-turf. 


	What happened: 
When independent work started, a pupil became very distracted from the work. They were fussing about everything apart from the work - e.g., trying to find a rubber, when a rubber was not needed. This then developed in to not sitting on the seat correctly, was kneeling and leaning on top of work instead of sitting on bottom and getting on with work. Also was getting distracted by equipment - e.g., pretending the pencil was a rocket and throwing rubbers around the class. They then started to distract surrounding pupils by trying to get them to mimic the pupil's behaviour, in which the surrounding pupils got annoyed as they were trying to do the work. When independent work had finished, the pupil was the only one who hadn't finished the work and was not happy they had not finished. 
After break time, pupils were asked to sit on the carpet to learn the new tasks. Instructions were given clear however the pupil continued to be distracted by giggling and was starting to distract others so in turn, got moved from the front. 
The last lesson of the day was PE where they were playing football on the astro-turf. It was a busy environment with instructions being shouted across the field. The pupil's behaviour decreased, was much more engaged and overall was well behaved. 



	Areas of possible exploration: 
Links to Logical Consequences Model - learn through interaction with environment and inappropriate behaviour is motivated by unconscious needs (e.g., attention)

Potential ALN: lack of concentration


	Notes: 
Environment was quiet majority of the time until PE at the end of the day. Directions were made clear, and pupils were familiar with the task as it occurs weekly. 









Appendix 2. 
Record 2
	23.09.21
11am
Year 3


	Where and When: 
After break, in the classroom. Pupils sat on carpet (seating area in the middle of the room).


	What happened: 
Pupils were asked to sit on the carpet after they had come in after break time. Pupils settled down well, so the teacher began teaching Maths. It was a re-cap of what they had covered the previous week. The teacher started to ask questions to gage what previous knowledge the pupils had. All pupils engaged in questioning by putting their hand up to answer. However, one pupil remembered something so specific about the Maths topic that the pupil got rewarded by a clap from the teacher and received high praise and attention in front of the whole class. The pupil was very pleased with the reward and attention, and this had a positive influence on their mood and behaviour for the rest of the day. 


	Areas of possible exploration: 

Links to Behaviourist Learning Theory model - learners require some reward/reinforcement for learning. Also received positive feedback whilst learning. 

Further creates a link to Operant conditioning as it utilises reinforcement to increase behaviour positively. 

Also links to Classical conditioning as the pupils are reacting to a stimulus and by putting their hand up, they are conditioned to know that they will get attention. 


	Notes: 
After break time, no distraction as all pupils were engaged. Directions and instructions were made clearly. 



















Appendix 3.
Record 3
	22.09.21
9:30am
Year 3


	Where and When: 
First lesson of the day, in the classroom. Pupils sat on carpet (seating area in the middle of the room).


	What happened: 
Pupils were asked to sit on the carpet to answer the morning register. Following this, the lesson began regarding 'Carbon Footprint'. All pupils were engaged, sitting quietly, and listening. Pupils were asked if they knew the definition or any examples. Only one hand was raised, and the pupil got the answer wrong. However, a second question was then asked, and majority of hands were raised with pupils having the correct information and wanting to share. 


	Areas of possible exploration: 
Initially disagrees with the Humanistic learning theory approach as not all pupils present themselves when they feel ready, and the fear of failure is too much. However, as the lesson progressed it then agrees with the Humanistic learning approach and demonstrates it very well. 


	Notes: 
After break time, little distraction as all pupils were engaged. Directions and instructions were made clearly. 













