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	What do I know already?

Due to my Health and Social care, A-Level, I have obtained a wide variety of knowledge in the healthcare sectors, such as skills required, laws and policies that need to be applied. The work experience I obtained within this time enabled me to develop the skills necessary for a practitioner. 
The ways at which German children are taught and what level of German that needs to be obtained to teach within kindergartens. 

What have I learnt so far?

I can communicate at the smallest form of German and have tutored children within Germany for a short amount of time with the lowest form of German knowledge. During my time studying I have learnt the difference in teaching between European areas and Britian. The wide variety of skills that are needed to become a dependable practitioner. 

What do I want to develop?

The ability to tutor children in German through my improvement in teaching knowledge, German language, and experience with children. The skills which are required to be a dependable professional practitioner and how to apply them to a child environment. 


	Objective: 
	How will I achieve this objective? 
	What support or recourses are needed to help me achieve this? 
	Target date.
	How will I know I have achieved my goal?

	
To obtain German level B2 to support my journey to teach in Germany. 




	
Use language learning websites. Test online. Get sessions with German tutors.
	
Obtain a babbel which will allow me to have online sessions with tutors as well as practice my German knowledge through quizzes that are provided to me. Use the website Sprachschule aktiv munchen to test my German level. 
	
May 2027.
	
I can efficiently communicate with others in German and pass the B2.2 test on the Sprachschule aktiv website. 

	
To gain work experience within childcare settings. 

	
Searching for local nurseries or flying starts and contact them to see if work experience is available. Provide evidence to submit a DBS and submit times to which I can work.

	
Use Google maps to find local areas or indeed to find advertisements for early years settings. The GOV website will allow me to obtain my DBS. 
	
August 2025.
	
Starting to obtain hours within the setting to work towards my practitioner’s degree.

	
To use meditation techniques to improve my adaptability and patience to a practitioner’s standard. 
	When searching for ways to improve adaptability and patience, meditation was the best recommendation.
Use mobile apps and online sources such as google and YouTube in order develop my understanding in meditation.
	
Use the healthy minds app on the play store due to its explanation of meditation, benefits, and forms. 
	
August 2025. 
	Due to the fact I will be gaining work experience within nurseries, my progress will be documented by the practitioners within the environment. This allows me to see over time how my patience and adaptability has improved to a practitioner’s standard.



Reflective practice is becoming increasingly more popular due to its ability to improve the quality of experiences that children and adults have within settings. (Hallet, 2013). Furthermore, reflective practice involves diving into skills and individual experiences that one has learnt from and what can further be developed to become a better individual. This involves finding material to support goals that may help develop skills further and applying them to support personal development. An example that was provided by, Hallet, (2013). is the idea of reorganising a filing cabinet, adding new files, dividing all the sections that remain there, and adding to certain files that have changed. Reed and Walker, (2015). explains how the use of reflective practice enables individuals to increase the quality of provision given to children and families, as well as become more committed and motivated within the setting while engaging in reflective practice. As stated by Reed, and Walker, (2015). Dewey explores the use of reflective practice within an educational setting due to the use of young minds making sense and meaning out of reflection and should not be interpreted as something minor by either practitioners or children. Following this, Dewey also states if an individual is willing to practice reflection, improvements are more likely to be achieved than for those who are less willing. It follows that willingness to reflective practice comes with uncertainty and doubts due to how difficult this process is however is worth the problems due to the result of becoming an effective reflective practitioner. As stated by Wilson, (2016). The importance of self-reflection in childcare settings is displayed as vital within policies, as it is now a requirement by the National College for Teaching and Leadership. The standards that follow include the reflection of partnerships with parents and/or carers as well as practitioners, effectiveness of provision and support.
[image: A circular diagram showing the three stages of Rolfe et al.'s model]John Dewey focused on reflective thinking and how it is so valuable in childcare settings. Dewey’s process of reflection involved recognising that a problem has occurred, interpreting the event using one’s own knowledge and understanding, using skills to describe the event, and using those thoughts prior to change the perception of the event and alter the approach to change or improve the outcome. (Wilson, 2016). In short, self-reflection is a process of many activities that takes time and determination to achieve, and Dewey believed that individuals without conscious thought and experience could not achieve self-reflection. Social scientist Donald Schön believed that there were different forms of self-reflection, being reflection in action and reflection on action. Reflection in action includes problem-solving used within professional practice, which allows one to notice actions that have been taken and make those actions again, acknowledging that they are good. Reflection on action differs since it is a process that is thought after the experience has occurred, whereas reflection in action is a very spontaneous thought process and occurs within the experience. When reflection on action occurs, it tends to be when a reflection of the occurrence has been written down by the individual, which helps one review assumptions that have been made, being a vital part of professionalism.University of Edinburgh, (2024)  ‘What? So what? Now what?’ Available at: https://reflection.ed.ac.uk/reflectors-toolkit/reflecting-on-experience/what-so-what-now-what


[image: A circular diagram showing the 6 stages of Gibbs' Reflective cycle]It is displayed by Campbell-Barr, and Leeson, (2016). That there are many ways to self-reflect, and				  many theorists have obtained their own ideas of the best ways to do so. Gibbs is a theorist that could be argued to have gone in most depth with self-reflective practice. The concept was to describe the event that happened, explain the individual’s feelings throughout the process, evaluate what happened within the situation to cause the event to happen, analyse what could be done to stop the outcome from happening and draw a conclusion from it. The final part of this self-reflection process is to then act on what an individual has learnt and practice the new strategy to improve. This process enables individuals to process their thoughts and feelings as well as challenge behaviours, unlike Driscoll, whose self-reflective practice concept does not include feelings. Driscoll’s model named ‘What?’ had three sections, being ‘what? So what? And now what? This system allows individuals to describe the experience exactly how it happened, analyse how it affected the individual and others, and determine what actions need to be taken for the situation to not occur again. (Hamilton, 2016). While Driscoll’s form of self-reflection is not as complex as Gibbs’, it is important to remember that individuals must be objective, and this model allows for that. The important aspect to take note of is how both models include what has happened within the scenario and what can change to improve the situation for the next time, which is an important basis for self-reflection to occur. While Gibbs has more steps within the model, it may be apparent that individuals may prefer a simpler form of self-reflection to process what has happened and what one needs to improve on. It could be argued that Driscoll’s mode of 			              reflection may be more popular, as it is spoken about and compared to by many other theorists.University of Edinburgh, (2024)  ‘Gibbs reflection cycle’  Available at: https://reflection.ed.ac.uk/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-cycle



To conclude Campbell-Barr, and Leeson, (2016). Make it evident that individuals practising self-reflection should choose their own model and whether they use in-action or on-action reflection. It is based around what works best for the development of a person, which can be supported by the wide variety of ways to self-reflect. Not every individual is the same, which is also a widely considered aspect within childcare settings and should not go unnoticed within adults. It cannot be denied that as time goes on children continue to change, and the standards of how children are taught also adapt, and with this, child practitioners must also adapt to these changes, making self-reflection one of the best processes for this. 
						
Part 3:

What is professional practice?

Brock, A. (2015) refers to Schon’s ‘professional artistry’ and how it means to use a wide range of knowledge and skills to reflect on actions that have previously occurred. Using Schön’s reflective practice is believed to increase an individual’s professional behaviour, providing evidence that self-reflection and professional practice go hand in hand. According to Eraut, professional knowledge and practice interlink with one another, however, they differ, as professional knowledge is based on knowledge and theory, whereas professional practice comes from what is learnt throughout physical experiences. Virmani, E. A. et al. (2020) provides examples of professional practice within an early year setting, such as obtaining a bachelor’s degree in early childhood and being able to demonstrate skills to support a child’s health, development, learning and safety by referring to many of the regulations which have been implemented to support a child’s development.
Principles of practice
Mordue, S. J. et al. (2020) link professional practice to the many principles that need to be considered when becoming a professional practitioner. The source refers to self-care being important for achieving the principles of practice. Stress and emotional labour are factors to be considered when working within childcare settings which are becoming increasingly more common as the workload for staff is increasing. As a result, it is vital to consider ways to have a balanced life, more specifically separating work life and home life to decrease stress as well as focusing on physical and emotional well-being, resulting in better professional practice. It is argued that without self-care, none of these values can be achieved efficiently.
Johnston, J. et al. (2018) explain the six principles being, support and promote children’s early education and development, plan and provide effective care, make accurate and productive use of assessment, develop effective and informed practice, safeguard and promote health, safety and welfare of children, and work in partnership with colleagues, professionals, carers and the key person. Each standard is spoken about in a large amount of detail, further showing the significance of these principles.
 
Why are communication and relationships important to professional practice and meeting the needs of children?

Dyer, A. M. (2018) describes what it takes to become a professional practitioner and all the important stages to practice, including communication and relationships. Referencing Oberhuemer, it is argued that maintaining relationships within and outside the relationship is a vital element to professionalism due to its links to making the setting positive, open and sensitive. This also allows for children to be seen as valued individuals and enables a choice in their play and actions. Communication with parents is to be considered as communication with other practitioners due to the importance of information that can be gathered and shared with parents for the children’s development. However, it is not just based around the information gathered and shared with parents, according to Dyer, it is also the respect and trust that the parents experience which further enables a child’s development.
Why is having in-depth knowledge and understanding important to professional practice?
A professional development toolkit created by the Welsh government provides reasoning for the importance of knowledge and understanding within childcare by explaining qualifications, skills and much more needed to become a professional practitioner. The importance of these factors is further emphasised through the Welsh government being involved in the advice of professional development. The document starts by talking about the qualifications needed to work within childcare and goes in-depth with knowledge, which is important to have, including methods, studies and records to which individuals can follow. The methods included are attending training courses, completing qualifications, e-learning, coaching, shadowing, workshops and many more. The importance of professional development is also stated by the government source, giving many reasons for its value, including increased job satisfaction for experienced child practitioners, providing evidence of learning and investment of time and energy within the position, as well as further career opportunities. One particularly important benefit of professional development that has been mentioned is the opportunity to reflect and acknowledge actions, which has been a covered topic within childcare due to individuals’ ability to support children.

Why is partnership and multi-agency working important to professional practice?
Like communication and relationships, partnerships allow for parents and agencies to learn more about the needs of children and how to accomplish them. Campbell-Barr, V. and Leeson, C. (2016) explain how using partnerships can allow for parents’ evenings open days, key working, and communication books. Working with agencies also allows for childcare workers to get more training and experience, therefore benefitting the experience that children and parents have. Campbell-Bar and Leeson also reference a policy that was put in place to allow parents to engage more within their child’s development. The consequences of lack of partnership were also discussed, referring to parents’ inability to communicate with child practitioners, including barriers within potential development, health, and safety. The possible consequences stated by the policy are also the reason practitioners are now having to consider how families wish to be contacted, how often and generally how practitioners navigate around parental communication.

How do the principles of the UNCRC inform professional practice, and why is this important?

The United Nations Convention on the Rights of the Child expresses the importance of children being human beings that are worthy of respect and choice by explaining many processes to help with children’s development, including professional practice. The P4C was a pedagogy developed by the NCRC to allow schools in south Wales to learn and continue professional development within the early years. It talks about four key factors that need to be considered, including space, voice, audience, and influence. The environment in which children are needs to be within a space where they are and feel safe; without this, a child can become uncomfortable and lack the ability to learn due to their focus being elsewhere. Following this, children must be able to speak and support their own views, without the feeling of safety, children are less likely to express themselves. Audience could be argued to be one of the most valuable factors to consider, as it refers to children being the decision-makers of their activities and lessons, and childcare practitioners acknowledge and observe how the children perform in activities. Influence means to consider the children’s views when making decisions as a childcare team, this can include the diet, activities and much more of the child. Using these key factors, children can develop at their full potential, according to Ranta, M. (2023).

Why are ethics so important in early childhood?

Reed, M. et al. (2015) explains that ethics are valuing language, faith, culture and many more factors that make an individual unique, this means that opinions can differ between children and or adults and as a result, practitioners need to learn to adapt to different individuals’ ethics. While it is important to take ethics of other individuals into consideration, Reed makes it clear that some ethics that children or parents may have can cause conflict within the setting. As a result, practitioners need to be careful when adjusting to individual’s needs since conflict between other children or parents can arise. In the result of problems arising, practitioners can attempt to adjust any controversial ethics while sticking as close to the child’s values as much as possible. The benefits of allowing children and parent’s express their own beliefs and values are the ability to express oneself without feeling insecure in any way, the wide variety of ethics also allows individuals to understand that no single opinion is wrong, and individuals can express themselves, as well as consider other people’s opinions, which can also develop their ethics. 
It is further expressed by Reed that the practice of ethics allows for fairness, autonomy, integrity and results within a childcare setting, further showing its importance as a focus point for practitioners. 

Conclusion.

To conclude, it can be evident that self-reflection is one of the most vital, yet many aspects, to becoming a professional practitioner. It is linked to all the other values, which enables one to become professional, as reflective practice allows individuals to adjust and adapt to what they have learnt and allows them to continue to learn from experiences. The importance of self-reflection and key principles within childcare are further enhanced using the UNCRC and policies being put in place to make sure that children have access to all of these, allowing for their best potential.
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