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[bookmark: _Toc536012056]Introduction
The following report has been prepared for the school governors of a comprehensive based in South Wales to be referred to as School A. The purpose of this report is to critically engage with key documents such as the school improvement plan (SIP) and the ICT departmental improvement plan (DIP) to identify areas of progression and the key priorities of the school. This report will consider how these priorities are being actioned and if progress is being made with a particular focus on the implementation of the Digital Competence Framework.

[bookmark: _Toc536012057]School A 	
School A is an English-medium, 11-16, mixed comprehensive school located within the City and County of Swansea. School A currently has a cohort of approximately 885 pupils (Estyn, 2018).

[bookmark: _Toc536012058]EFSM
Of the 885 pupils on roll, 15.9% are entitled to free school meals (EFSM), slightly, but not significantly lower than either the national average of 16.6%.
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[bookmark: _Toc536012059]Additional Learning Needs
According to Welsh Government, a child with a learning difficulty which requires specialist educational provision will be considered to have additional learning needs (ALN). The levels of support provided to pupils with ALN differs according to their individual needs and can often be categorised as School Action, School Action Plus or Statemented.

School Action
School Action is when a pupil with ALN requires intervention from school-based staff or provision outside of the usual curriculum.

School Action Plus
School Action Plus encompasses School Action but also defines that pupils require support from outside specialists.

Statemented
A pupil with ALN that result in significantly greater difficulty in learning than most children, may be statemented. A statement often results in a pupil receiving comprehensive specialist support.
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[bookmark: _Toc536012060]EAL / Ethnic Minorities
Within School A, only 0.9% of pupils are recognised as learning English as an Additional Language (EAL) compared to 3.7% locally and 3% nationally. School A also has a relatively

[bookmark: _Toc536012061]Attainment
With regards to pupils attainment, School A fairs well against the national average. In terms of the level 2 threshold (5 GCSEs A*-G, including English or Welsh and Maths), School A saw 56.3% meet this threshold compared to the national average of 54.6% (Welsh Government, 2018). What is notable, however, is that of those EFSM pupils only 23.3% reached this threshold while 62.7% of non-EFSM pupils achieved the threshold. This chasm in performance is reflected across Wales and reducing the impact of poverty on education is a key priority for School A. (My Local School, 2019)

[bookmark: _Toc536012062]Summary
In its most recent Estyn report (2018), School A was described as being a “fully inclusive school that supports its pupils well” (Estyn, 2018, p3). School A is recognised as serving a mixed and diverse social community that encompasses a range social circumstances. Estyn noted that the quality of teaching provided within School A has positively impacted on the outcomes for pupils at the end of Key Stage 4 (KS4) and that this positive impact is a result of effective lesson planning, well-constructed resources and proper utilisation of assessment data.



[bookmark: _Toc536012063]Digital Competence Framework
In Wales, the Digital Competence Framework (DCF) was the first element of the Our National Mission curriculum to be released. In ‘A Curriculum for Wales – A Curriculum for Life’ (Welsh Government, 2015), Welsh Government established a plan to develop a new curriculum for Wales based on the recommendations proposed by Professor Graham Donaldson’s Successful Futures report (Donaldson, 2015). In Wales, the priority given to developing literacy and numeracy skills is formalised by the Literacy and Numeracy Framework (LNF) that acts as a planning tool that supports teachers of all subjects in embedding literacy and numeracy in their teaching (Learning Wales, 2014). The recommendation of the Welsh Government’s ICT Steering Group in 2013 (Welsh Government, 2013) was that digital competence, which is becoming increasingly fundamental to modern learners, should receive a similar status to literacy and numeracy within the curriculum. Donaldson embraced and supported this recommendation and reflected this in the Successful Futures report stating that digital competence, along with literacy and numeracy, be considered cross-curriculum responsibilities for all teachers. Subsequently, it is the responsibility of all teachers to ensure that they embed the LNF and the DCF within their teaching to advance the skills of the learners in the classroom to enable learners to successfully and confidently participate in the modern world (Donaldson, 2015).

[bookmark: _Toc536012064]School Improvement Plan Overview
School A have identified 10 school improvement priorities for the academic year 2018/19 which they hope will motivate and encourage all staff to achieve their full potential and to strive for the highest possible standards. The 10 school improvement priorities are categorised into five inspection areas:

· Standards
· Well-being
· Provision
· Care, Support and Guidance
· Leadership and Management

Among these priorities are targets for improving pupil attainment, increasing pupil attendance, reducing the number of pupil exclusions, improving the teaching and learning experience and effective budget planning and management.

School A have also recently been inspected by Estyn who adjudged the school to be Good in all areas of inspection. Estyn have provided School A with three recommendations for improvement that are as follows:

· R1 – Improve standards of pupils’ literacy and numeracy across the curriculum.
· R2 – Improve planning to address any weakness in teaching and assessment.
· R3 – Improve provision to develop pupils’ Welsh language skills in situation other than Welsh lessons.

The Estyn inspection took place in October 2018. As a result of this timing, School A has not implemented these new recommendations in the SIP for 2018/19 but will do so as of September 2019.

To ensure that whole school priorities are being sufficiently actioned the responsibility of each priority is assigned to a senior member of staff. Each priority is accompanied by action points, a suitable timescale, training and resources required and tangible success criteria. The progress towards satisfying each of the priorities is reviewed at the end of each term by the responsible member of staff and any other associated staff. The termly progress check is ranked using red, amber, yellow and green where red implies significant improvement is still to be made and green indicates the priority has been suitably addressed. The SIP is a live document that is updated regularly and is placed on a shared drive where all staff are able to access it as required.

Within the SIP, priority 8, falling under the Provision inspection area, is ‘Ensuring that our curriculum is appropriate, meets local and national priorities and the needs of our pupils’ which focuses on ensuring that School A are providing suitable content in accordance with the standards expected of them. Section 8.3 pertains to the implementation of the DCF within School A and lists the following as action points:
· DCF School Improvement Group (SIG) to create additional cross-curricular DCF KS3 links.
· DCF SIG to develop resources and links to DCF within SOWs.
· DCF SIG and HODs to develop the teaching of computational thinking across the curriculum.

[bookmark: _Toc536012065]Departmental Improvement Plan Overview (ICT)
Alongside the SIP, each department within School A has a DIP which is created and managed by the head of department (HoD). The DIP follows a very similar format to the SIP but focuses primarily on data and priorities relating to the department in question. The improvement priorities set out in the DIP contribute to the wider school priorities identified in the SIP.

SIP priority 8.3, outlined briefly above, directly correlates with the ICT DIP priority 5 which is ‘To develop the new School A 4 purposes KS3 curriculum incorporating the LNF and the DCF so that it gives an excellent educational experience and prepares pupils for KS4’. In essence, the ICT department are committed to the redevelopment of the KS3 curriculum to ensure it satisfies the desired skills of both the LNF and DCF. To address this improvement priority the ICT HoD has indicated in the DIP that the KS3 curriculum will be amended to contain a more diverse range of tasks. To be successful in satisfying this improvement priority all ICT staff will take part in departmental training, accessing new resources supplied by senior staff and will also take part in regular evaluations to assess the effectiveness of the proposed amendments to the curriculum before committing to using them next year.


[bookmark: _Toc536012066]SIP and DIP Review
As noted earlier, in Wales, digital competence is considered to be fundamental to learners who wish to successfully and confidently participate in the modern world. To attest to this belief, Our National Mission (Welsh Government, 2017) notes that along with literacy, numeracy, critical thinking and imagination skills the need to be digitally competent is integral to developing young people who will one day excel in the jobs of the future. The importance of literacy and numeracy has long been recognised in Wales but the significant increase in status afforded to digital competence is a relatively new concept. While School A, as well as many schools throughout Wales, have already implemented and have been refining their literacy and numeracy provisions for a number of years, the implementation of the DCF is in comparatively infantile stages. School A recognises this area for improvement by ensuring that making good progress towards implementing the DCF is a wider school priority for 2018/19. This priority is reflected in the ICT DIP where the KS3 curriculum is being redeveloped to give pupils the opportunity to mature the digital competence skills noted as valuable in the DCF. It is clear that School A are viewing the DCF with a similar value and status as the LNF and have set clear, measurable and achievable targets than can be satisfied by following the well-defined actions points in both the SIP and the DIP.



[bookmark: _Toc536012067]Strategic Planning
Strategic planning is the process of analysing an organisation, in this case a school, to assess the current state and to develop aims, objectives and targets for the improvement that can be achieved by implementing and following an action plan. Literature indicates that strategic planning in education enables schools to recognise and commit to short, medium and long-term goals that allow for development and progress (Mbugua & Rarieya, 2013). Davies (2004) notes that strategic planning in the school environment assumes that a school knows where it wants to go, how the journey will be managed and the desired outcomes. To achieve the desired outcomes, Davies suggests a school should plan for the medium-term, noting that a constant strive to meet short-term goals inevitably damages long-term sustainability. School A, in their SIP, have established a set of three-year priorities that complement their short and long-term targets and ensures they are not simply dealing with recurring short-term crises but are invested in long term improvement. Strategic planning is about being focussed on future development by facilitating discussion, debate and direction setting for a school’s long –term sustainability to be achieved through following action plans (Davies et al. 2004).

Strategic planning is a highly valuable tools in the long-term improvement of schools. In the modern day, while Wales is undergoing major national curriculum changes, schools are being afforded greater autonomy to develop as they see fit. Davies et al., (2004) suggests that a key component to reaping rewards of autonomy is that schools should utilise personal and professional networks. Strategic leaders, not limited to senior staff, should seek to explore their network on a local, national and international level to draw ideas and inspiration for strategic change. This networking may include collaboration with local businesses and charities or those further afield. Preedy (2007) notes that schools must consider external factors when strategic planning and among those listed suggests schools recognise the “major effects of ICT developments on organisational structures, cultures and strategies” (Preedy, 2007, p2). I propose that the major effects of ICT developments not only be considered an external factor from a strategic planning standpoint but also be considered a priority for a school looking to engage with a wider network. Effective use of ICT can afford a school the opportunity to collaborate feasibly on a worldwide scale. The DCF itself encourages learners to interact and collaborate digitally, I propose that schools can set an example by placing a conscious focus on effective use of ICT in collaboration and strategic planning.




[bookmark: _Toc536012068]Defining Digital Competence
It is undeniable that the impact of technology has grown to a point where it shapes our everyday lives. As such, it is invaluable that digital competence be promoted in the school environment to help develop positive and confident learners who can participate in the modern world (Donaldson, 2015) and also to provide learners with critical opportunities for peer learning and skill development. Digital competence, however, is not simply the development of digital skills and should not be viewed as such. Digital competence provides learners with the skills required to participate in a digital world (Hague & Williamson, 2009). Current literature debates the correct terminology for modern-day learners with many opting for the term “digital natives”. The implication is that digital natives (those who have grown up surrounded by digital technology) are more competent than those who did not. Research published in 2015 suggests that despite digital natives having high levels of confidence and technical skill, their level of digital competence is lower than that of their “digital teachers” (Gallardo-Echenique et al., 2015) and dismisses the term digital natives in favour of “digital learners”. The prediction of Tapscott (1997) that The Net Generation (those who grew up with the internet) and digital natives will naturally shape the digital future relies on the assumption that digital skills equate to digital competence. Although it seems digital natives show a greater willingness to engage with technology, research does not support the theory that digital natives are automatically digitally competent (Gallardo-Echenique et al., 2015)

The DCF defines digital competence as “the set of skills, knowledge and attitudes that enable the confident, creative and critical use of technologies and systems” (Welsh Government, 2016, p2). The DCF outlines four main strands to digital competence:

· Citizenship – Developing the skills needed to become a positive contribution to the digital world.
· Interacting and collaborating – Exploring the most suitable methods of communication for a given scenario.
· Producing – Identifying the most effective tools for planning and producing digital content for a given scenario.
· Data and Computational Thinking – Gaining an understanding of how the collection, representation and analysis of data has become intrinsic to modern life.

It is clear that while technical digital skills are important, the DCF promotes a more holistic view of digital competence. It is simply not enough that learners should be able to participate in the digital world but they should be a positive contribution. Learners should not only be able to communicate using modern technology but should be able to identify the most appropriate means of effective and constructive communication. The DCF, as a cross-curriculum priority, should not be viewed by subject teachers as teaching ICT skills given that modern-day learners are likely to be confident in engaging with technology, but should be viewed as guiding their confidence and enthusiasm for technology in such a way that learners can be successful in today’s society (Welsh Government, 2016).

Digital competence is a priority skill set for the future curriculum in Wales. Its status alongside literacy and numeracy reinforce the importance with which it is viewed by Welsh Government. Subsequently, I believe that the implementation of the DCF should remain a priority, not only for School A, but all secondary schools across Wales until such a time that it is fully embedded in the curriculum.



[bookmark: _Toc536012069]School A’s Current Position
Having clearly stated the great importance of the DCF to the curriculum in Wales it is encouraging to see School A are taking positive steps towards its implementation. Welsh Government suggests that as of September 2018 schools should begin integrating the DCF throughout the curriculum. By 2020, schools should be actively embedding the DCF into the curriculum and by 2022 the DCF should be being delivered on a cross-curricular basis. To meet this proposed timescale, School A have identified the implementation of the DCF as a priority for 2018 in the SIP. To reflect this responsibility the ICT DIP states the need for a redevelopment of the KS3 curriculum to introduce a more diverse range of tasks to more effectively satisfy the DCF. The success criteria set out in the ICT DIP for this priority are as follows:

· Redevelopment of KS3 curriculum to include a more diverse range of tasks that meet DCF criteria.
· Evaluate effectiveness of teaching and learning resources before adding them to following year’s curriculum.

To manage the implementation of the DCF the ICT HoD has developed a monitoring and tracking spreadsheet to be used by all departments. The spreadsheet contains a detailed list of all of the strands and skills of the DCF and has associated suggestions and evidence of where this criteria is being satisfied. Using a traffic light system it is clear to see which aspects of the DCF are being met, by which department and through which activity. This live document will act as a guide for all teaching staff to recognise the role they play in teaching digital competence across the curriculum.

The DIP is currently under review following the completion of the autumn term. Subsequently, there are no formal review comments on record with regard to the progress towards satisfying the priorities. Through my personal observation and interaction with the HoD and teaching the curriculum itself, I am confident that positive progress is being made.

[bookmark: _Toc536012070]ICT DIP Progress
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[bookmark: _Toc536012071]Redevelopment of KS3 curriculum
Within the ICT department, redevelopment of the KS3 curriculum has been a key priority. The redevelopment has been the responsibility of the HoD in collaboration with ICT teachers. The curriculum itself has not undergone drastic overhaul but has been amended to be more inclusive of the success criteria associated with the DCF. For example, pupils in year 9 are tasked with organising a large scale event to take place at the Principality Stadium, Cardiff. To complete this scheme of work pupils are required to write letters, create event plans and design a logo for a fictitious company. In previous years, when creating their own logos, pupils have been instructed to use a specific software package. With the new amendments pupils have been afforded more freedom to explore the suitability of the software packages available to them. This slight but significant adaptation in the curriculum results in pupils exploring the options available to them and using their own reasoning skills to determine a suitable course of action. This approach directly promotes learners to be digitally competent rather than just technically proficient.

The Event Organising scheme of work, through a number of minor adaptations, is a very good example of how the ICT department are supporting the DCF. The table below identifies the DCF criteria satisfied by this scheme of work alone.

	DCF Criteria
	How is the criteria satisfied?

	1.3 Digital rights, licensing and ownership.
	Pupils learn about the importance of copyright and licensing and are taught how to use filter tools in Google to find suitable images.

	2.1 Communication
	Pupils share aspects of their work with peers via email and then provide feedback to peers.

	2.3 Storing and sharing
	Pupils are able to store their work on their school account or on their Hwb cloud-based account. Pupils are taught the advantages and disadvantages of both and save their work in a suitable location.

	3.1 Planning, sourcing and searching
	Pupils are required to undertake extensive research into event planning. This requires performing complex web searches and assessing validity of information.

	3.2 Creating
	Pupils use a wide range of software packages to create letters, posters, presentations and more. All of this require multimedia manipulation.

	3.3 Evaluating and improving
	Pupils take part in a self and peer assessment activity where they have an opportunity to receive constructive feedback and amend their work accordingly.



[bookmark: _Toc536012072]Evaluation of Redeveloped Resources
This priority is an integral part of the development process. Although it has not yet been completed, the intention is for the ICT HoD to meet with ICT teachers to assess the effectiveness of the redeveloped content that has been delivered during the autumn term. Teaching staff will meet with each other to discuss their personal experiences of teaching the redeveloped curriculum and will share recommendations for the following year. During this meeting it will be the responsibility of the HoD to determine which aspects of the curriculum have been successful in satisfying the DCF. Having delivered some of the content, and through informal observations and conversations with staff, it appears that the redeveloped content has been largely successful. Naturally, there are areas for improvement and teaching staff will become more effective in their delivery as they become more familiar with the content.

Although the official evaluation has yet to take place, what is encouraging is that the ICT teaching staff, led by the HoD, are focussed on developing and delivering a high quality body of work while promoting the essential skills of the DCF. Teaching staff are absolutely focussed on continued development and have a very positive platform on which to build in the years to come.

[bookmark: _Toc536012073]Progress Summary
According to School A’s SIP, the success of implementing the DCF will be measured by DCF rich tasks being delivered across the curriculum, the DCF being more prominent in schemes of work and the inclusion of greater computational thinking. School A, in their most recent SIP review, have deemed there to be positive progress made with regard to implementing the DCF but there is still great room for improvement. In the most recent review it was noted that progress is slow but steady and that “the majority of short and medium term objectives have been achieved” (Appendix A, p17). Through continued meetings with the SIG and also through inset and twilight training sessions, inclusion of the DCF will continue to be promoted to teaching staff of all subjects. The ICT department are leading the way in DCF implementation which will serve as a good example to all other subject areas.



[bookmark: _Toc536012074]Recommendations
Welsh Government explicitly indicate how valuable they perceive digital competence to be in participating in the modern world and that proper inclusion of technology results in a better learning experience. This a view is also held by many technologists who believe that, when used with a student focussed plan, the inclusion of digital technologies escalates the likelihood of enhanced learning outcomes and increased pupil attainment (Ertmer and Ottenbreit-Leftwich, 2010) (Lim et al., 2013). The inevitable danger with the DCF is that it becomes viewed as the responsibility of the ICT department to implement and that it is not viewed as a school-wide priority. For many teachers the concept of teaching digital competence may be daunting as they are not familiar with the technology themselves. Research indicates that teachers who are anxious about the use of digital technologies and their ability to teach using them are far less likely to utilise them in their classroom (Howard, 2013). Subsequently, those teachers who are anxious about digital technology are less likely to actively support the DCF. Interestingly, additional research suggests that the leading factor in a teacher’s reluctance to use digital technologies is not the lack of technical ability but the confidence to do so with many teachers worrying about the technology failing and being unable to resolve the issue (Inan & Lowther, 2010).

Having considered School A’s SIP review and through my own observations and experiences within the school, I am in agreement that the school-wide implementation of the DCF is steady but somewhat slow. To continue the implementation of the DCF throughout the school I propose the following recommendations to School A:

[bookmark: _Toc536012075]Recommendation 1: Invest in Staff Training
As identified and explained previously, the most significant hurdle in teachers adopting the use of digital technologies is the confidence to do so. If teachers are anxious and unlikely to even use digital technologies in their teaching then the likelihood that they will confidently promote the essential skills of the DCF are inevitably diminished. I propose that School A invest in providing a range of training opportunities to teaching and support staff to promote both the technical skills of staff and also the confidence in using digital technologies. With research suggesting lack of confidence is the greatest hindrance in adopting digital technologies, logic dictates that if staff are provided with the opportunity to familiarise themselves and increase their own skills and confidence in the use of technology then they will be more likely to embed it into their teaching practice.

The following are some considerations School A may make with regards to staff training:

· In-house training – Experience and knowledge of staff within School A can be utilised to provide training opportunities for staff. For example, ICT suites in School A all have a software package installed called AB Tutor which is a valuable tool when teaching in an ICT suite. AB Tutor is a classroom management tool installed on the staff computer that allows staff to monitor, control, safeguard and manage the computer use of pupils in their class. Staff are able to lock computer screens remotely, demonstrate or display work on pupil’s screens and display pupil’s work on the whiteboard. ICT staff in School A are very experienced with this software package and use it daily, their knowledge and experience could easily be shared with other teaching staff to increase their confidence. Teachers of other subjects may be more likely to use ICT suites if they are confident in managing pupil productivity.

· External training providers – A number of external training providers exist that bring a wealth of knowledge to staff. Swansea is home to Aspire2Be, a multi award winning learning technology company that develop bespoke digital solutions and provide training. Aspire2Be provide training to staff for the use of a range of technologies including Microsoft training, Google training Apple iPad training and much more. In addition to this, Aspire2Be are also able to offer a digital competence review that focuses on the school’s vision for teaching and learning and how they can provide support to achieve these goals. Aspire2Be are one of a multitude of training providers in the region.
 
· Local partnerships – Swansea is home to a number of leading digital initiatives including the DVLA who employ a range of technologies to manage enormous amounts of sensitive date and TechHub Swansea that provide a space for the community of tech entrepreneurs and start-ups in the local area. Businesses such as these are stakeholders in the education of the local population knowing that the development of digitally competent young people can have a positive impact on their businesses in the future. Subsequently, establishing good relationships with local businesses such as these may lead to staff and pupil training opportunities or visits.

· Conferences / Summits – A number of conferences and summits take place throughout the UK to support teachers and educational leaders. EdTechXEurope, a conference taking place in London in June 2019, exists to bring together leaders in technology and education to showcase innovations that can positively impact education. School A may benefit from supporting a delegate to attend the conference and to feedback ideas or opportunities that might be suitable for the school to consider.

I propose that generous investment into staff training will result in greater confidence and an increased acceptance and willingness to support the DCF across the whole curriculum.

[bookmark: _Toc536012076]Recommendation 2: Create Opportunities for Cross-Curricular Learning
During my time in School A I have observed a good example of cross-curricular learning and implementation of the DCF. The geography and ICT departments of School A have collaborated on a small scheme of work which sees year 9 pupils go out into the local community and taking photos and making notes about the differences in residential properties. A designated pupil is responsible for taking a GPS tracking device with them for the duration of the walk which records their movements as a group. The GPS data collected by the device is made available to pupils who were then able to import the data to Google Earth to visualise their walking route on a satellite image. Pupils were then tasked with identifying any trends that may exist relating to property types and values according to their distance, which they calculated using Google Earth, from the central business district. This example of cross-curricular learning gave pupils the opportunity to practice a range of geography and ICT skills in a combined task and embodies the cross-curriculum status in which the DCF should be viewed.

Research shows that cross-curricular learning may result in improved learning, questioning and communication for students and spans across attainment levels (Price, 2010). Another study which involved 250 higher education staff found that 19 year olds entering higher education were often ill-equipped and lacked the ability to make cross-curricular references, which a subsequent report blamed on an over-emphasis of modular learning in secondary schools (Barnes & Shirley, 2007). However, there is also contradictory research that indicates too much emphasis on interdisciplinary working within a school can have a negative impact as teaching staff may be required to retain more knowledge outside of their specialism and that from a practical standpoint timetabling and allocated planning time may be difficult for many schools to deliver (Hayes, 2010). Having considered the potential impacts, both positive and negative, of cross-curricular learning, my proposal to School A is that they attempt to find more opportunities for inter-departmental collaboration that is similar to the current setup between Geography and ICT. By providing regular opportunity for cross-curricular learning, especially within the forthcoming adoption of the six areas of learning, I anticipate an enhanced learning experience for pupils as they are pushed to test their skills by applying it in new contexts. A case study undertaken in Ysgol Syr Hugh Owen in North Wales in 2017 saw pupils go on an educational visit to ride on a steam train. Following the visit pupils were tasked with creating a digital workbook. The case study found that not only did pupils benefit but that teachers also had a positive experience of cross-subject working (Estyn, 2018). Supporting my first recommendation, if teachers find cross-curricular working to be a positive experience that benefits pupils the likelihood is that their confidence in the process will grow resulting in a desire to do so again.



[bookmark: _Toc536012077]Conclusion
As a South Wales-based school, School A face many of the same challenges that secondary schools across the country face; the continued strive to reduce the attainment gap caused by social circumstances, the push to improve pupil attainment across the board generally and the implementation of the forthcoming curriculum. To address these aims School A have established 10 key priorities in the SIP, each of which is to be managed and guided by experienced senior staff. School A has set quantifiable success criteria for each of their priorities and have outlined suitable and timely review periods to ensure progress is being made.
Among the priorities of School A is the ambition to begin successful implementation of the DCF across the school curriculum. This responsibility is largely being overseen by the ICT HoD and is reflected in the ICT DIP. A major move towards implementing the DCF has to been to redevelop the KS3 ICT curriculum to include more DCF rich tasks. Although a formal review has yet to take place, through personal observation and communications it is clear that the ICT are confident that they are taking steps in the right direction.
To further promote the inclusion of the DCF across the curriculum, I have made two recommendations to School A. The first of my recommendations is to invest in staff training to develop the use of digital technologies in their classrooms. Research indicates that the biggest factor that results in staff choosing not to utilise digital technologies in their teaching is the anxiety brought on by a lack of confidence. I propose that investment in staff training will increase confidence and a natural product of this increased confidence is that staff are likely to more positively embrace the DCF. My second recommendation to School A is that they continue to create opportunity for cross-curricular learning experiences. A case study published by Welsh Government noted that staff had a positive experience when given the opportunity to work with other subject areas and I am confident School A are likely to benefit similarly. In addition, research indicates that cross-curricular learning may actually lead to enhanced learning experiences for pupils. School A already perform some cross-curricular learning activities, I propose that they continue in this fashion and make a conscious effort to establish more links between departments. I believe that the recommendations I have made are suitable for School A and are in keeping with the priorities of the school and would result in continued progress towards implementing the DCF throughout the curriculum.
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