


Introduction (200) 

The purpose of this assignment is to critically evaluate how a school develops one aspect of its School Development Plan (SDP). One will look at the actions, impact and evidence of the SDP and how the school develops this. 
The aspect of the SDP that I have chosen to focus on with the school in question is their provisions in place for pupils on Free School Meals (eFSM). The school (which I cannot name due to BERA Guidelines (BERA, n.d.)) is situated in the west of Swansea. It is an English medium school with pupils aged 11 to 18 with over one thousand pupils on roll. Approximately 25% of those pupils are eligible for free school meals which is above the national average of 17.5% (for secondary schools). Nearly 40% of pupils live in the most deprived areas of Wales (Estyn, n.d.).  
One aspect of the SDP is closing the attainment gap for those eligible for FSM and those not. Strategies to support lesson planning for those eFSM pupils are in place, as are strategies for Additional Learning Needs (ALN) learners and those with English as an additional language. 
The provision for those eligible for free school meals is largely the same as the provision for those not eligible, however there are some specific aspects to consider for those on free school meals. 

Literature Review (800) 
According to the Welsh Government, a School Development Plan is a ‘strategic plan for improvement. It sets out the actions a school will take to improve learner outcomes. A SDP will be informed by the regular self-evaluation a school undertakes of its own performance and contextual data, and will contain the school’s improvement priorities together with short- and longer-term targets (Welsh Government , 2014)’. 
One of the three targets laid out by the Welsh Government for constructing a SDP is to ‘reduce the impact of poverty on educational attainment (Welsh Government , 2014)’. The SDP looks at the three years ahead with targets of what to attain in that time. 
The school development planning cycle involves self-evaluation, strategic planning, making improvements/taking action, and reviewing the impact (Welsh Government , 2014). This cycle is continuous and aims to improve learner outcomes and each SDP and section of the planning cycle is unique to each school.
At the self-evaluation stage of the planning cycle, the school will look at what they are currently doing and what works or needs improvement. The school will compare what they are doing against existing targets and then see where they need to go from there. The school will then meet with the key figures (school partners and stakeholders) so that everyone involved in the school can see and understand the school’s targets and aims. The school then needs to put into practice the actions which they have developed in the strategic planning stage (Welsh Government , 2014).  As outlined in the Welsh Government's report, ‘SDPs should be considered as live documents that are regularly monitored during the development cycle and formally reviewed and revised at least annually (Welsh Government , 2014)’. This ensures the targets set are being met and if not, what the school needs to do to meet them.  
Whilst the school in question will have a number of targets, the main focus of this assignment will be on the eFSM pupils and what the school’s targets for closing the attainment gap look like. According to the National Foundation for Educational Research, ‘the gap between disadvantaged children and their non-disadvantaged peers is almost two years by the end of secondary school (Nelson, 2019)’. Following the recent Coronavirus pandemic, Senedd Wales laid out in their report the key priorities they have for children in education, due to ‘the disruption to education from COVID-19 and the implications for the further work needed on school improvement and achieving equality of outcomes. (Wales, 2020)’ This aims to ensure that all children have equal access to education and an equal footing in their potential academic achievements. The school in question also noted in their SDP that the pandemic had huge economic impacts on already disadvantaged pupils as well as some who had not been considered as disadvantaged before. This aim for closing the attainment gap then continued to be a key focus due to the disruption of the recent pandemic. 
Estyn found that, in general, ‘[m]ost schools across Wales focus strongly on trying to reduce the impact of poverty, [but] [d]espite [..] funding, eFSM pupils continue to perform less well than other pupils. (Estyn, 2020)’ However, on this particular school, Estyn have previously reported that in the past they have been ‘excellent’ in ‘reducing the impact of deprivation on outcomes (Estyn, n.d.)’. 
The school in question has laid out one of their key priorities in their SDP as ‘improving all pupil outcomes’, which involves ‘[r]ais[ing] aspirations, progress, engagement and attendance to secure high outcomes and reduce the current gap in performance across groups of learners’. The school seeks to obtain this reduction in attainment in line with the Curriculum for Wales and its Four Purposes (Welsh Government, 2020) which aim to provide ‘universal access to, and acquisition of, the experiences, knowledge and skills that our young people need for employment, lifelong learning and active citizenship. (Welsh Government, 2020)’. The school’s targets for closing the attainment gap include recommendations for lesson planning. The school makes teachers aware of who in their classrooms are eligible for free school meals and they also work with the RADY (Raising Attainment of Disadvantaged Youngsters) project and all teachers are made aware of the RADY pupils and they are made aware of pupils’ predicted grades across subjects to be in a better place to support them. 

Developing an Action Point (800)
When constructing the School Development Plan, all stakeholders of the school should be involved in the process. Stakeholders include governors, teachers and other employees, the headship team, parents and pupils. The involvement of stakeholders is key as the school’s decisions and aims have an impact on all involved in the school. The school goes through a series of processes to get their plans in place, looking to governors and the local authorities for example, to get feedback and input on provision for eFSM pupils. The school will also have a challenge advisor who then questions the school on their decisions to check they know what the goals are and how these will be obtained. The SDP aims to ensure the school is progressing and meeting targets set and is reviewed annually at least. 
At the self-evaluation stage, usually the headship team will meet to reflect on their previous targets and how they have done in terms of meeting these targets. They will use this self-evaluation to develop new targets, such as continuing to close the attainment gap of students from different groups. When the school then enters the strategic planning stage, they will involve key stakeholders in the process and will also work with the challenge advisor in checking their targets are suitable and attainable. The challenge advisor will challenge them on their targets, conducting due diligence to verify plans. 
The school in question sets key targets in lesson planning so that staff know who their RADY/eFSM pupils are and how best to ensure they have the same potential for achievement as their peers who are not identified as RADY/eFSM pupils. The targets set out by the school for lesson planning are much the same as those lesson plans for non-eFSM pupils. The targets include keeping suitable seating plans, using Rosenshine’s modelling (I do, We do, You do), using assessment for learning appropriately to check pupil progress, setting appropriate challenges, having high expectations of pupils, and utilising RADY packs that teachers have access to which include one page profiles on pupils; their backgrounds; and their predicted grades, so teachers know their pupils and have a better chance at supporting them and the school’s goals in closing the gap. Having high expectations for eFSM pupils means that teachers are showing pupils they have the same potential to achieve as those who are not eFSM. The teacher also has a level of autonomy on what constitutes a challenge for eFSM pupils; they know the child’s achievements and targets and can set challenges in lessons accordingly. 
The school has also set the target of redesigning and refurbishing areas to provide flexible learning spaces to support pupils, including those who do not have access to computers at home, which helps pupils who may struggle to get homework and revision done at home. Another target that focuses on eFSM pupils is ensuring the 'equity' approach is embedded to reduce the attainment gap as a result of disadvantage. The school also ensures ‘Consistent application of equity actions, identifying the relevant pupils and implementing support plans which include: Phone calls home to eFSM parents about Global Grades, homework and supporting learning. Assemblies on Global Grade/ aspirations/independent learning/revision. Analysis of behaviour data for FSM pupils and support strategies and the use of aspirational Global Grades as identified in the Rady Project.’ The school also aim for consistency in the provision and monitoring of homework so they can monitor achievement on this and support those who need help. 
Following the setting of targets, the school will then put their targets into action and keep reflecting on how well they are doing in meeting these targets. For example, the headship team will monitor the consistency of homework and supported learning across the board and ensure that diagnostic marking is consistent and anything being flagged in pupils work as needing more support is followed through. The school will then review the impact of their implementation of targets and go back to the self-evaluation stage again once the three- year targets have been met. 
Regarding the SDP cycle, the main risk in the self-assessment and reflection stages is that there is the potential for some bias amongst the headship team and staff, as they are assessing themselves and may not pick up things that an external assessor could find. However, the challenge advisor can help in this in ensuring that the school are more realistic on their progress and their targets set. 

Reflection and Evaluation (500) 
The school’s current development plan is a year into its cycle. As they are in the ‘taking action’ stage of the cycle, and they have two years left of the plan, not everything they have laid out can be measured in terms of success yet, as it is still ongoing. 
However, some of their improvement priorities are the same as their previous priorities, only this time they take into account the provision of the New Curriculum (Donaldson, 2015). Two of the school’s targets they wanted to meet by March 2023 regarding closing the attainment gap was to ‘establish staff mastery in reading skills to support the reading skills development of pupils with reading score >85 in their transition from the literacy foundation programme’ and to see ‘pupil independence and study skills improved through the embedding and consistent application of the homework policy’. At the end of March, the school will have reviewed these targets to see whether they have met them and what needs to be done if they have not yet been met. One way the school staff, such as the headship team, monitor the consistent application of the homework policy is by monitoring Google Classrooms where homework is set for pupils. The teachers can also measure the homework being done by pupils through Google Classroom to monitor pupils’ progress with homework, where they can see who is handing it in and whether they are on time. Teachers and pupils use Google Classroom to communicate regularly, so that pupils struggling with homework can reach out to their teachers for help out of school hours, and teachers can assess pupils homework and see where they may be struggling. The school’s homework policy has also changed in recent years to take pressure off the workload at home. The only homework set for Key stage three is summaries of what they have learnt that week (using Spider Diagrams for example). This is slightly different for key stages 4 and 5, who may have to revise for exams, thus having to submit essays for example, as practice for exams. Consistency with the homework policy however, helps the school to monitor pupils, recognising who struggles with their homework so that extra support can be given to help such pupils and thus close the attainment gap. 
The homework policy that the school has includes stakeholders such as the school staff, pupils and parents/guardians. Parents are told about homework and are encouraged to support pupils in completing this at home, as far as possible. One struggle with completing homework is that some pupils do not have access to as much technology at home to complete all work, and though parents are told about homework, it does not necessarily mean they will be able to help children with homework. Another downside is that pupils may not have the space at home to complete homework. However, being able to communicate with teachers and with staff being aware of eFSM and RADY pupils, there is further support in place for those who may be known to be disadvantaged in some way when it comes to levels of attainment. 

Conclusion (200) 
In conclusion, this assignment focused on one aspect of my placement school’s development plan, looking at the targets in the SDP for closing the attainment gap of eFSM pupils in the school. The school’s provision and monitoring of homework, and their consistent approach in setting homework and reviewing pupils progress in homework is one target they have given themselves and will have met to review in March 2023. Other targets for closing the attainment gap were refurbishing areas within the school to provide flexible work spaces for students. The school is currently in the process of implementing this target. Other targets included lesson planning for eFSM pupils, and ensuring all staff/teachers are aware of the eFSM pupils in their classes, so they can set challenges for such pupils accordingly, without hindering their progress and ability to achieve their potential. 
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