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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
A critical incident is not necessarily an incident which is remarkable in itself, although it can be, but it can also be defined as incidents which “appear to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis” (Tripp, 1993, p.25). In this assignment I will be critically evaluating and reflecting on a case study of a group of learners. I will be using observed data and academic sources to both support and challenge my observations. Critical incidents are useful in the context of reflective practice in that they give the opportunity to review an incident and the underlying learning theories of these incidents. By doing this there is an opportunity to look for the ‘why’ of these incidents. To identify next steps which will either be ways to promote the behaviour in these incidents, if they were favourable, or to combat the behaviour if they were not.
In this assignment I will select one incident which I have deemed suitable for further analysis, providing contextual information regarding the type of school and ages involved. I will critically evaluate this by considering the methodology used to observe this incident. I will refer to Donaldson’s four purposes when reflecting on my incident, forming the basis of my criticality. I will also review literature which supports and also challenges my findings. Finally, I will reflect on the incident and provide suggested next steps.

Observation
The school I observed was an English-medium 11-16 Comprehensive school, with class sizes of around 20 pupils. I observed a range of classes in the Mathematics department, from Years 7 to 11, across a wide range of abilities. Due to the Coronavirus pandemic taking place at the time of the observation, the classes from years 7 to 9 were grouped into forms and not by sets, and therefore the classes were of mixed ability. The classes I observed ranged from a Year 7 class who were recapping work they had learned in primary school, so the teacher was checking their base knowledge, to a Year 11 class who were continuing a topic that they would need to learn for GCSE. I was able to directly observe the learning process and in some classes I was also able to assist the teacher and help students with their work. When observing a classroom to gather critical incidents, it is important to note that there are “relative advantages and disadvantages of collecting data through direct observations and through recalled incidents” (Flanagan (1954), cited in deMarrais and Lapan, 2004, p.74). Flanagan (1954) builds on this idea, noting the advantages are that information can be written down as it is observed, however whilst the observer is writing they may miss other, vital components of the incident. Therefore, the observer may choose to observe the incident as it is happening, and recall the incident later on, this allows them to observe the incident in its entirety, but there is the disadvantage that they may forget some aspects of the observation, which would have been noted down during direct observation.




Methodology
The methodology used when observing the classrooms for critical incidents was a structured, non-participant case study. The structured nature of this is that it is planned out in advance, the observer goes into the lesson with a pre-set structured form they will be using with questions to answer. Using a case study approach has a number of benefits. Firstly, (Cohen et al. 2011, p.289) note that it provides details of real scenarios as they are happening, allowing those reading the case study to understand the situation better than if they were to read only a theory by itself. Secondly, “They are descriptive and detailed, with a narrow focus, and combining subjective and objective data.” (Cohen et al. 2011, p.290). This builds on the first point, by being descriptive and detailed, they are able to focus in on particular incidents which give rise to criticality, which would otherwise have been lost if the observation was broad and general. Finally, “Case studies, in not having to seek frequencies of occurrences can replace quantity with quality.” (Cohen et al. 2011, p.294). This means that as a narrow-focused method, case studies can delve into the individual nuances of a situation and provide deep, meaningful analysis of the case. In summary, the advantages of a case study approach are that it is able to provide clear analysis of real scenarios with an ease of understanding, by being relevant to the reader as they are written in a clear manner.
There are drawbacks to a structured, non-participant case study. For example, by being structured in its approach (planned out in advance) Kumar (2011) notes that there is the risk that the observer will go into the observation with inherent biases. More so if the observer has had a role in designing the case study. One example of this is confirmation bias. If the observer sees something which fits in with an already held belief, they are likely to focus in on that more than if they were to take an objective approach. Another drawback is that in a classroom, it is difficult to maintain the non-participant aspect of the case study. The students would possibly see the observer as simply another teacher, and therefore would be inclined to ask questions of them or seek help with the work set. By having these interactions, even if not engaged with by the observer, there is risk in affecting the subjective data as mentioned above. The students will have engaged the observer and therefore will likely be affected by their presence in the room. This could lead to students behaviour either improving or worsening, both would have an effect on the case study data. Finally, (Dyer (1995), cited in Cohen et al. 2011, p.292) notes that when interpreting a case study, the reader should take note of the fact that the observer has already decided which incidents to include or disregard, and that it is the observer’s own judgement as to which are included or not.

Critical Incident linked to Donaldson’s Four Purposes:
The critical incident I will be discussing in this assignment is the teacher’s insistence on students writing out the question in full before they were able to answer it. This is referenced as Observation 2 in the appendix below. I will be linking this to Donaldson’s four purposes of the curriculum, which are: “ambitious, capable learners”, “enterprising, creative contributors”, “ethical, informed citizens” and “healthy, confident individuals” (Welsh Government, 2015).
The first purpose I will discuss is ‘ambitious, capable learners’. By writing out the question in full before answering, the teacher is aiming for the students to be able to “explain the ideas and concepts they are learning about” (Welsh Government, 2015). By doing this, the teacher is expecting the students to read and understand the questions set for them whilst writing it out so that they can explain their answers in the context of the problem set.
The second purpose I will discuss is ‘ethical, informed citizens’. The teacher used real life examples in the questions asked, so the students were able to “engage with contemporary issues based upon their knowledge and values” (Welsh Government, 2015). By framing the questions in this way, the teacher was able to engage the students.
The third purpose I will discuss is ‘healthy, confident individuals’. By encouraging all students to follow the same format in answering questions, they were giving the students “the confidence to participate in performance” (Welsh Government, 2015). As all students were following the same method of assessment the teacher was aiming for a ‘level playing field’ and a prescribed method of working. The students were able to follow the examples set by the teacher and work in this manner.
The fourth purpose I will discuss is ‘enterprising, creative contributors’. The students, by writing out the question set for them are learning how to “identify and grasp opportunities” (Welsh Government, 2015). Due to the method in which the teacher set the work, it was not always possible for the students to think creatively. In order to manage the classroom and ensure the work was completed on time, the teacher imposed their method of working which was to be followed. However, the students were able to identify an opportunity to implement the way they would like to work which fits in with the teachers method of answering, this encouraged them to think about the problem in its entirety so they were able to fit in their method of learning alongside the teachers method.
Whilst there is overlap between the four purposes of the curriculum in terms of my observed incident, it should be noted that there are also direct conflicts. For example, the third purpose discusses encouraging all students to answer in the same format, whereas the fourth purpose discusses students being creative in their answers. It is not always possible for students to answer in the same format whilst encouraging creativity. If students are being assessed in the same way, it may benefit students who are naturally inclined to work in the prescribed way, but other students who may benefit from creativity might not work as well.

Literature Review:
There are many aspects of the critical incident which can be reflected on, one of which is behaviourism. Behaviourists have the belief that “if a new behavioural pattern is repeated, it eventually becomes automatic.” (Nagowah, L. and Nagowah, S., 2009, p.280). This fits in well with the teacher and their aims for the class. By insisting that the students write out the question each time before answering, the teacher is hoping that this becomes a habit of the students, and they will think about the question before answering, thereby improving performance. However, there is the other perspective that some students will simply copy out the question as a formality, without thinking about their writing, negating the exercise entirely. Regardless of the students intention in copying to either think about the question, or simply because they are told to do it, there is also the added function of behaviour management. By having the class focused on writing, the class are less likely to misbehave as they have a clear task to work on. “The core purpose of behaviourism is, and always has been, to enable educators to better understand and positively influence the education of others”. (Ó Siochrú, C., 2018, p.157). Taking this view, we must consider how the teacher of the class I observed is following this thought. By insisting that the children write out the question in full before answering, it can be argued that the teacher is trying to understand the education of his students. By writing out the question and then answering, the students are able to identify and explain to the teacher where their understanding ends, and this is where the teacher can understand the education of his students and provide additional support or scaffolding if needed, thus allowing him to positively influence their education. “All education could be conceived of as an inter-change of stimuli and responses” (Skinner (1968), cited in Saari, A, 2019, p.115). This quote seems to suggest that the classroom environment is one of exchange, and that the teacher and student relationship is key to the progression of education, by the interaction between student and teacher (and indeed student-student interaction) the stimuli and response needed can be achieved. The teacher in the classroom I observed was creating a stimulus of instruction to follow a request, and responding with positive or corrective language in order to keep the class on track. This further solidifies the perspective that the teacher is taking a behaviourist approach. Krapfel (2016, p. 124) notes that there are concerns regarding behaviourism as well, with some who have strong intellectual backgrounds dismissing it as a form of control over the subjects. This view has some merit, for example by providing stimulus to subjects, it is possible to elicit a response from them if replicated enough over time. It should be noted however, that in the context of education, the stimulus and response element of behaviourism is by and large limited to the promotion of good behaviour, or rather the reduction of poor behaviour, not merely for its own purpose, but to further enhance the education of all students.
Another aspect which can be consider is Lev Vygotsky’s ‘Zone of Proximal Development’ (ZPD). Eun (2019, p. 20) notes that the ZPD is the difference between someone’s capability under normal independent assessment, and their potential capability when receiving help from others. The incident I observed in the classroom of the teacher insisting on students writing out the question in full can be linked to the ZPD by considering the teacher is testing the students capability initially. By having them follow a set process of question and answering, the teacher is able to measure the students ability by those who can follow the instruction and complete the task with minimal input, to those who require more assistance and guidance. Those who struggle with the initial task are identified by the teacher as requiring additional help, so the teacher is able to scaffold the work and differentiate the tasks set. This adjustment of the requirement for those who need it is indicative of a greater ZPD than those who do not require as much guidance. Kuusisaari (2014, p.48) notes that an important aspect of ZPD is the interaction between learners, which is important in establishing the difference between where learners are at independently, versus where they have the potential to be with peer collaboration. In the classroom I observed however, the focus was on the students following the teachers instruction, which did not lend itself to capable peer collaboration, therefore although the ZPD can be established by considering that the capable other is the teacher, the teacher will not have the opportunity to assist all students. In fact, they will only be able to assist a few, leaving those who they cannot help not having their needs met by a capable other (either the teacher or their peers, as they were to work independently, so talking amongst students was not permitted). Therefore they have a greater ZPD than others. I observed that this led to frustration amongst some students, with one in particular not engaging in the work at all. Despite the focus placed upon scaffolding and collaboration with capable others when talking about ZPD, Colter and Ulatowski (2017, p.1371) note that it is important also that students be allowed to attempt the task themselves first, without input from others. This is important as teachers need to be aware of the level of base understanding the students have so that they are able to scaffold the work appropriately, providing enough challenge and accessibility so that the students progress but are not daunted by the scale of the work involved. Wass and Golding (2014, p.677) pose an important question when considering the ZPD: ‘Is it always the case that students will learn when given assistance?’ It is true that in some instances when a student is met with a new task, then a capable person explaining this concept and how to approach it might allow the student to learn. However, if the instructor simply talks through the process without providing opportunity for questioning or independent practice, the student may not grasp the concept and will forget what has been taught. This point is important to consider in the context of the incident I observed, the teacher was instructing the students to write and answer in a prescribed manner, the opportunity for discussion was not there and so the students may have understood in the moment, but it is unknown if the knowledge was truly transferred.
Another aspect to be considered is that of constructivism, particularly transactional constructivism. On the face of it, it does not appear that the teacher’s rigid method of instruction and student compliance lends itself to constructivism, but looking more closely at the notion of transactional constructivism we can see some links. Sutinen (2008, p.2) builds on the work of Biesta and Burbules, noting that transactional constructivism is when the information held by an someone is rooted in the transaction between their action and their environment. Meaning both the individual’s thought process and the situation they are in whilst learning is vital to that learning process. This can be applied to the situation I observed by considering that the teacher’s instruction could potentially be a positive instrument through which the students learn. By providing them with a clear process through which to work (their environment) the students are able to focus on their thinking and working through the questions set for them (their action) and the two work together in order to facilitate the student’s learning. As mentioned, the notion of constructivism lends itself more to the individuals perspective and approach to learning. Therefore, when considering constructivism, we should also consider Kersten (2007, p.13) who notes that learners construct their own version of reality and truths. This is in direct conflict with the teacher’s intentions and indeed the basis of a mathematics class as this was, there was a clear instruction for the students to follow a task and they were to arrive at one already established correct answer, therefore it can be thought that aside from the aspect of transactional constructivism, this incident did not follow the classical route of constructivism.

Reflection/Evaluation & Next Steps:
The critical incident observed was one of a teacher instructing the class to write out a question in full before answering. During this assignment there was a focus on three areas; Behaviourism, The Zone of Proximal Development and Constructivism. When looking at behaviourism, there was a focus on the formation of habits. According to Boyes and Watts (2009, p.62) when students aim for accuracy, they must abide by the rules, models and procedures related to the work at hand, in order for the work to be considered accurate. We can relate this to the teacher’s instruction, by considering the fact that the teacher is providing a structure by which they can follow rules and the students are able to model their answers against the teachers as they all follow the same procedure. When considering my own practice, I would be in favour of keeping this method, as from what I observed, the majority of the class seemed to be able to follow the instruction and use this as a scaffold for completing the work. One aspect I would change, however, is that of whole class engagement. There was one student who was not engaged with the work at all, and in fact had their head on the desk, the teacher seemed unaware of this and so the student did not progress through the task. To mitigate this, I would stop at regular intervals during my explanation and directed learning time to check that all students understood the work and were happy to proceed.
The next area focused on was that of the Zone of Proximal Development (ZPD). As the teacher set different levels of tasks for the students to complete, there was the opportunity for all students to attempt the work, and therefore to discover where their ZPD lay. For those who could only attempt the first few questions, they would have a greater ZPD than those who could answer all questions. According to Abtahi, Graven and Lerman (2017) there is the concept of a ‘More knowledgeable other’ (MKO). This can be anyone from teachers to other students. This links to the ZPD as the link between what the student can do on their own, versus what they can do under direction of the more knowledgeable other. In the classroom I observed, the MKO was the teacher, as the classroom had a culture of limited talking between students, therefore there was little opportunity for the more knowledgeable peers to work with the students. This worked in the instance I observed, but to take this forward into my own practice, I would set aside some time for the students to work together in order to collaborate and share ideas. I would keep the main theme of the lesson as the teacher I observed did, by having the students focused on me and the methods I use, but I would also allow for some time for the students to work together and share their own workings. 
The final area focused on was that of constructivism. The method of the teacher providing an environment in which to work and the students’ action in focusing on the questions set for them did align in ways with transactional constructivism. It was noted however that there are other more classical views of constructivism and these should be considered. Considering that there are other perspectives encourages me to consider my own teaching practice. As mentioned, there was a pupil who seemed disengaged with the lesson and had their head on the desk. One viewpoint of this instance could be that the child was either uninterested in the lesson or unable to complete the work. If the former was the case, then a more classical constructivist approach to teaching, where the lesson is student-led might lead to a more engaged pupil. If the latter was the case and the pupil was unable to complete the work, then this links to the ZPD and the benefit of allowing students to share ideas, as this may have benefitted the student by allowing them to progress.
There is vital importance in critically reflecting on these incidents. As a teaching professional in a profession with ever-changing theories and viewpoints, by engaging in the literature and considering different perspectives, then a teacher is able to engage with the latest methods. It should be noted that these theories should be critically evaluated, as just because a theory is new, does not mean it is ‘better’ or more worthy than an older theory, it may work in some classrooms, but not in all. 
There are many models of reflection, one of which is Brookfield’s four lenses: “Self, student, peer and literature” (Robels, 2019 p.259). Robels (2019) further expands on these four lenses by stating that the self-lens is where the observer reflects on their own interpretations of the incident. The student lens is where the observer puts themselves in the position of the student, to understand why the students are behaving the way they are. The peer lens is where the observer seeks out input from colleagues or others to try and gain a differing perspective. The literature lens is where the observer engages with literature to analyse the incident observed. In my observation I incorporated all of these lenses, therefore this is an accurate representation of the reflection model used.

Conclusion:
In this assignment I have critically evaluated an incident observed in a classroom. To do this I have engaged methodologies, related my observations to Donaldson’s four purposes and researched and evaluated literature to both support and challenge viewpoints. The methodology used and discussed above was that of a non-participant case study. It was noted that a drawback of the non-participant method is that it is not always possible for the observer to remain outside of the classroom environment, and may inadvertently engage or be engaged by the students. A benefit of the case study approach is that it provides real time data as it is being observed, by taking notes as the incidents are happening the observer is able to capture more data than if they were to use historical or anecdotal studies. I engaged with a wide range of literature to further develop areas of reflection. I focused on ‘Behaviourism’, ‘The Zone of Proximal Development’ and ‘Constructivism’. By critically reviewing the available literature from a wide range of sources I was able to construct my discussions on the various learning theories, providing supporting evidence for these theories in practice, as well as positions to the contrary, particularly in the case of ‘Constructivism’. This reflection can be linked to the new Professional Standards for Teaching and Leadership. By encouraging teachers to reflect on their practice, in this case an observation and critical reflection, it has allowed me to identify areas of professional practice that I would like to develop, but also that I would not engage with, allowing me to reflect on professional development and practice (Welsh Government, 2020).




OBSERVATION / FIELD NOTES – Observation 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/2020, 12:30pm, Year 11


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Start of term, maths class, middle of unit, middle ability class


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Lively, engaged, children talking amongst themselves, behaviour managed using school policies


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Mathematical posters up which contain information used by the students.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Projected on screen is a worksheet, keeping students on track and they know what they are expected to do.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Whiteboard has formulae which prompts the students, they apply these. Challenge in the worksheets provided in that they have a wide range of problems to complete.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Lesson building on previous one, existing knowledge is being used. Worksheets had increasingly challenging questions so the students knowledge is being tested.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Teacher used rewards for a pupil talking for them to engage. This was effective as the student focused on the lesson in order to obtain the reward.




CRITICAL INCIDENT IDENTIFICATION RECORD – Observation 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	28 September 2020, 12:30pm, Year 11 maths.

Teacher and class of approx 20 students.









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
My observation is based on a year 11 middle ability class. The teacher had the class engaged in the lesson, they were talking amongst themselves but were largely on topic. In the instances where the students did get off topic the teacher used behaviour management techniques in order to bring the focus back to the lesson. Through moving around the class to aid students who needed additional support the teacher was able to keep students on track. The teacher used a reward for a pupil who was talking in order for them to engage in the lesson, this was effective as the student focused on the lesson in order to obtain the reward.




















OBSERVATION / FIELD NOTES – Observation 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/2020 2pm Year 10


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Maths, lower/middle set, indoors, raining.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Lively, students talking off topic, reluctant to engage initially.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Worksheets handed out as students enter, recapping work from previous lesson.
Lesson objective on board.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

On screen example of worksheet with instructions. Teacher works through problems with students.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Questions go from easier to harder, teacher gives hints how to make questions simpler.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Continuation of a previous lesson, prior knowledge activated at the beginning. Teacher includes details of exam questions to give context.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Lesson objective is brought in line with current events, this seemed to engage the students.





CRITICAL INCIDENT IDENTIFICATION RECORD – Observation 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28 September 2020, 2pm, Year 10 maths.

Teacher and class of approx 20 students.









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
My observation is based on a year 10 lower/middle ability class. 
At the beginning of the lesson, a student sat next to another who they were told not to do so, as they engage in talking, the teacher explained why he made them move and they obliged.
Teacher insisted on students writing out the question in full before attempting the question, this will be the focus of the assignment.
The class were talking off topic, including the teacher in their discussions. The teacher would initially engage, but would guide the students back on topic to continue the lesson.
One child, who I will refer to as child X had their head on the desk for a significant period of time, I was unable to determine if this was because the child had difficulty keeping up, or if they were not stimulated enough to engage, however when the teacher moved across the classroom, the pupil raised their head and continued with the work.
















OBSERVATION / FIELD NOTES – Observation 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/2020 11:20am Year 7


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Maths lesson, start of term, start of topic, mixed ability.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children line up outside, entering one by one, class settles once teacher calls attention. Hands up when students want to answer.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Teacher hands out worksheet at beginning, recapping previous work.
Lesson objective on board at front so students know what is expected.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Posters around the classroom have relevant information.
When student is close to correct answer, teacher encourages with positive language.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Starter activity has ‘awards’ based on number of correct questions. Students asked to creat ‘mind maps’ of new topic whilst watching a video, helping with accessing new information.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Beginning activity relates to previous knowledge, students self-assessing their work which seems to engage them.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Use of school behaviour policies used to bring attention back to teacher and worksheet.





CRITICAL INCIDENT IDENTIFICATION RECORD – Observation 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29 September 2020, 11:20am, Year 7 maths.

Teacher and class of approx 20 students.








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
My observation is based on a year 7 lower/middle ability class. 
At the beginning of the lesson, the students were asked to line up outside as the teacher let them in one by one, handing out a worksheet as they entered. The students were talking initially, but when the teacher called their attention they settled down. The students were asked to complete the worksheet in a time limit which kept them focused. Afterwards, the students were self-assessing their work which kept them engaged.
The students raised their hands to answer questions, but not always giving correct answers, which indicates it is not necessarily the most able students who raised their hands, but the more confident students who did so.


















OBSERVATION / FIELD NOTES – Observation 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30 September 2020, 2pm, Year 7


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Start of term, Maths, Middle of unit, Mixed ability.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Most engaged with lesson, some talking. When task is finished and teacher is checking individuals are ok, some students get out of seats.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Projected on the screen is an illustration explaining to the students what is happening this lesson.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Colour coded instructions on the board so students can work on different objectives


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Children take a while to grasp lesson concept, teacher scales back lesson to point where students are comfortable. One student attempts a few questions but puts their head on the desk, they do not appear to be confident with the exercise.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Prior knowledge from primary school used to deal with inequalities. Teacher calls out students from a list rather than picking those with hands up, so everyone has to pay attention as they may be called.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Effective use of countdown to get students attention.





CRITICAL INCIDENT IDENTIFICATION RECORD – Observation 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
30 September 2020, 2pm, Year 7 maths.

Teacher and class of approx 20 students.









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
My observation is based on a year 7 lower/middle ability class. 
At the beginning of the lesson, the students are given a task to complete, testing their numeracy skills. Most student seem engaged however a few are talking and one changes seat without permission, the teacher instructs them to move.
One student, who I will refer to as Child Y had their head on the desk as they were struggling to understand the lesson and the task set of them. When they had some additional help they were able to continue with the lesson and finished their work.
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