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Abstract

The purpose of this Dissertation will be to understand adolescent development and the challenges that young people face when developing their self-identity. This will be explored while considering the impact of using social networking platforms, the role of the family, and peer group influences. 

 This research will also look at the effects of social media and Covid-19 on their social skills. Such as the impacts of lockdown and being unable to lead a ‘normal’ adolescent lifestyle, with developing identities through their peers and social outcomes. 
 The research will also follow the journey that young people have taken over the last few years, through and after, the effects of Covid-19 as well as on young people in educational settings on their behaviour. 

This dissertation will explore Youth Work’s response and how the youth work approach can help young people cope with their daily struggles of transitioning into young adulthood.

The research will analyse information on how and what affects young people's identity development through their transitions of adolescence, and the effects that family and peer relationships have on their journey. 

Studies such as Blakemore and Mills (2014) will be explored and states that adolescence is a sensitive time for adapting to their social environment. Marcia’s (1966) theory of identity status supports this by postulating that Adolescent identity development happens in 4 stages: diffusion, foreclosure, moratorium, and achievement.

Understanding how social skills are built from the use of social media and the contemporary society surrounding young people. Social networking sites have proven to be an important aspect in affirming identity for most adolescents in western societies (Boyd, 2014).

  The research aims to develop an understanding and future outcome for professionals on how young people's behaviour and attitudes have changed with the use and effects of social media/networking platforms as well as the impact of returning to education since Covid-19. Leading regulatory bodies across the world have argued that young people should be better supported to engage with social media safely, responsibly, and effectively ( Dr.V. Goodyear,2022).

This research will in hope allow for youth work to show how it can help young people overcome any of the negative emotions or reactions with their developments and how youth work can help with positive learning. Good youth work provides all young people with opportunities to support them through significant developments and to assist them with their learning (CWVYS,2022).
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1. INTRODUCTION 

The purpose of this study is to learn from the most recent data on how adolescents create their identities, as well as data and research on how Covid-19 has affected adolescents in secondary school settings and the consequences it has had on their identity and behavioural formations prior to Covid-19. I hope to provide knowledge that will allow for a varied perspective to provide a more valid viewpoint on the development of adolescents and their identity. Bell (1993) supports this notion by writing ‘research is the study of different approaches that allow for insight into numerous ways of planning and investigation but will also allow for an understanding of the literature’ (Bell.J., p.4, 1999). Grinnell, (1993) advocates also for research as ‘a methodical investigation using accepted scientific methodology to address issues, produce new information, and provide evidence ‘(Kumar, p.7, 2011).

 Understanding the subject, you are researching is key to developing a more concise outcome. This is so true when exploring the lives of young people and providing correct, concise, and current knowledge on adolescent identity development and the impacts of Covid-19. Winstanley (2010) supports this by writing ‘reading for meaning also requires an appreciation of what the information is telling you ‘(Winstanley, p.102, 2010). Allowing for good understanding and research skills in the topic base will demonstrate good academic practice. By following the University of Wales Trinity Saint Davids code of ethics, and by developing my critical thinking abilities to provide a fruitful research dissertation (The University of Edinburgh, study hub resources, 2023).

 It is key for any trainee Youth Worker to develop their understanding of adolescent development and in particular the understanding of the ‘stages’ experienced in a young person’s adolescent development. This will help prepare future youth workers to create a better environment for young people to grow. Manders & Metz, (2017) agree that having the correct information enables young people to make independent and positive choices in life. For example, the Welsh Government; Research to inform development of the youth work strategy (2021) supports this by writing 2 main objectives to their research for a more resilient and happy youth work setting. First, Goal One: To increase knowledge of effective youth work practise and methods for evaluating it. The second objective is to paint a picture of youth work in Wales and the opportunities and problems it faces today. Youth work has a role to play in this and – 	Comment by Alana Enoch: Link one point to the next - add a weaving sentence. 
 According to Youth work in Wales: Principles and Purposes (2022):
  
 “The key purpose to Youth work is to enable young people to develop holistically, working with them to facilitate their personal, social and educational development, to enable them to develop their voice, influence and place in society and to reach their full potential.”
                                                         (Youth Work National Occupational Standards, p.4, 2022).

 The aim of my dissertation research will be to provide up to date information on the identity development stages experienced by young people today in modern day society with the impacts of social networking sites and Covid – 19 and to help others understand where youth work can benefit young people today. The Uk Youth Report (2021) revealed that there has been a 66% increase demand for youth work since the Covid-19 pandemic began (UKYouth.org, 2021). 	Comment by Alana Enoch: Have a look at the clarity of this sentence. 

There are many stages a young person will travel through when transitioning through adolescence, Marcia (1966) developed a theory of stages that would help to understand the identity development? And mental and emotional development of adolescents. Marcia offered four stages in his theory for adolescent identity development, these were firstly, 'Foreclosure – where a commitment is made without exploring alternatives based on parental ideas and beliefs that are accepted without question. Secondly, Identity diffusion – The No sense of having choices; he/she has not yet made (nor is attempting/willing to make) a commitment. Thirdly, Identity Moratorium – When they are in crisis, exploring choices, but have not made a commitment to these choices. Lastly Identity achievement/ Formation- when they have completed the identity crisis and have committed to their identity / value and beliefs (Marcia’s 4 identity status, Google, 2022). 	Comment by Alana Enoch: Try to present this differently - that this is not a short hand way as in bullet point approach - have a discussion using weaving sentences and fluency. 	Comment by Alana Enoch: Same as above it is the way that it is presented and not so much what is presented. Have a look at presenting this differently. 
 Pringle (1974) supports this evidence with the belief that there are also four emotional needs for growth from infancy to adulthood to be present for positive adolescent development, they are Love and security, praise, and recognition (Cockram and Belloff, p.24, 1976). 

The researcher believes that researching information from past scholars and critically analysing their findings, will enable them to produce potential interventions/approaches to enhance future youth work. The research objective will allow for practical visions to problems and provide valuable information for effective understanding of the research problems and its solutions (University of Nebraska, 2019).

 The key aim to my research is to explore literature around topics of identity development through the distinct stages of adolescents using identity, social skills, and how behaviour affects their identity within their peer groups, developing a more concise and fulfilling environment within youth work. By exploring behaviour and analysing how the family and peer group environment affects the development of their identity. Literature within my dissertation research will help to provide an understanding of young people and how behaviour can be changed and prevented, by utilizing the theories and principles of behaviour we can help to improve the quality of life for the individual and their families (Cherry. K., P.1, 2022).	Comment by Alana Enoch: This is not clear - what do you mean  behaviour analysis?
Sapin (2013) encourages "grounded knowledge" that can help determine the identity of a pertinent initiative or group while also advocating for the ongoing development of understanding of young people and their communities. Stierlin and Ravenscroft (1972) believed that the ‘interactional’ nature of adolescent development was important in learning to come to terms with the acceptance of the changing world around them and the changing bodies of themselves. 	Comment by Alana Enoch: These are good but they need to link to your point and one discussion needs to flow to the next. 
 Rosenberg (1965) stated that adolescence was a time of increased self-identity anxiety due to teenagers' ambiguous status and the way that adults treat them (Cockram and Belloff, p.63, 1976).

  The research activity will hopefully provide new knowledge on the benefits of youth work with young people who are facing developmental challenges Post Covid-19. It will also show what is on offer for young people in their communities to help develop themselves, and if not enough, analyse how we can provide for future young people as Youth workers. The National Occupational standards youth council for Scotland promote this in their guidelines (YW24). Estyn (2018) found that “there is a lack of clarity among service providers and policy makers about the terminology used when discussing services to support young people” (Gov.wales, 2021). One stakeholder for the Youth work sector supports this by commenting:
“It is vital that youth work is recognised for the significant role that it plays in young people's lives. It is currently a service that is hidden in a dark corner. No young people coming to the service knew what we were up to. We need people to be more aware of what youth work is and what it does” (Gov.Wales,2021).


One of the aims of this research will be to provide future youth workers with valid and contemporary evidence to enable a positive and consistent future provision for young people. The National Occupational Standards council, Scotland (2019) state that in (YW22) being able to influence and develop youth work strategy by contributing our views and objectives to future provisions. 
The themes explored as part of this research activity will include:
·  What is Identity development and how this differs in contemporary society with the effects of social media.
· Social Media/Social Skills – eye contact, communication, how they struggle with social skills Post Covid 19
· Young People and their behaviour after Covid
· Youth Work how can youth work respond – Lessons for youth work.

In conclusion, the dissertation will provide past and current information which will allow for dissection and criticism of the knowledge already provided, with the hope for developing and issuing new and informed practice for future youth work organisations on the developmental stages of adolescent identity. Jeffs and Smith (2010) relate to this by writing ‘A deeper understanding of the shift in civil society will be possible for social and organisational growth by making youth work more relational, local, and open while emphasising the importance of youth work to adolescence (Jeffs and Smith, p.14, 2010). Mulgan (2007) support this notion by writing that ‘The most significant and long-lasting effects of social innovation frequently result from inspiring imitators and changing how societies perceive new ideas, perspectives, and understandings rather than from organisational expansion ( Mulgan et al., p.14, 2010).






2. LITERATURE REVIEW 

2.1
The chosen method for this Literature review is based on ‘Desk based’ research Kumar (2011). Kumar (2011) asserts that a comprehensive litterateur study project can be a difficult, time-consuming, and frustrating procedure with a fruitful conclusion. Moreover, Kumar concurs that literature reviews offer theoretical context, build connections between what you are suggesting and what has been previously explored, and aid in bringing clarity and focus while increasing your knowledge base in a certain field (Kumar, 2011, ch.3, p.32). Gratton and Jones (2009) support this by stating ‘essentially a literature review consists of critical reading, evaluating, and organising already provided information, sometimes called critical review’ (Rahman, 2022, NP).
Martin (1985) supports Kumar, Gratton and Jones by writing that the material found in books will be coherent and integrated, which is an advantage of doing a literature review. But it also has the potential drawback of containing information that may not be current (Kumar, 2011, p.34). 
Desk based research will utilise books, Journals, and articles. Some of these will be written by authors such as Kloep, Hendry (2012) and Hoggarth (2010).  Good Journals will be provided by Jstor, a scholarly documentation website and the UWTSD (University of Wales Trinity St. David) library and Articles will be researched from scholars such as Steinberg (1982) and Christie (2021). Kumar (2011) advocates for a literature review as it provides the reader with a theoretical context, makes connections, and allows the researcher to demonstrate their findings to give substance and weight to their own individual desk-based research (Kumar, 2011, p.32).

I will undertake my research, taking into considerations the ethical guidelines of the university and the ethical constraints of Youth work through using the National Occupational Standards and Youth Work in Wales: Principles and Purposes guidelines. Careful ethical consideration should be given to any piece of work at any level conducted within the University, or in partnership with it, that implicates the involvement of others (UWTSD, NP, 2022). 
BERA (British Educational Research Association) supports this by stating ‘ethical decision-making becomes an actively deliberative, ongoing, and iterative process of assessing and reassessing the situation and issues as they arise (BERA, 2018, P.1). 
These values and principles are also central to a Youth Work approach by developing a value-based and grounded approach in the delivering of the ‘Five pillars of Youth Work,’ these are:
 Educative- enable young people to gain the skills, knowledge, understanding, and attitudes needed for personal development, Expressive- understand their own minds, emotions and aspirations, Participative- share responsibilities and decisions which affect them and others, Inclusive- develop a mindset of all individuals are equal regardless of race, culture, disability and Empowering- recognise their rights and understand they have a voice, to create an environment for discourse and debate within a social, personal and political manner (Youth Work in Wales, 2022, p.8/9). This chapter will explore…….

Some of the desk-based literature that I will be using to source information from are:
· Adolescence and Adulthood by Leo. B. Hendry and Marion.Kloeb (2012)
· Essential skills for Youth work practice by Kate. Sapin (2013)
· Using theory in youth work and community practice (2010)
· The teenage brain by Frances. E. Jensen M.D. (2015)
·  Identity development By Erikson (1968)

These Books will help to provide key information for the present and future research into the developmental changes within adolescents and how they can create their own individual identities through family and peer interaction along with the use of social media platforms and the effects of covid-19 on behaviour within education and how youth work can help develop strategies to overcome some developmental boundaries.






2.2
What is Identity development and how this differs in contemporary society with the effects of social media. 

Understanding identity development is firstly a key skill for anybody who is working with or for a young person. Bronfenbrenner (1979) supports this by writing ‘feeling and seeing how a person copes with change is essential to understanding that individual: ‘if you want to understand something, try to change it’ (Bronfenbrenner, p.12, 2015). Ceci and Bronfenbrenner (1994) 	Comment by Alana Enoch: Very interesting finding - can you expand here on  this discussion as this is what you have been talking about in our supervision sessions. Say something about what this means and looks lie in today's society perhaps. 
said that social changes had hampered the growth of healthy psychological development (Smith et al, p.21, 2015).  Social changes have changed for young people by the constraints of the pandemic and the added protocols within educational settings, such as walking in lines, classroom bubbles, no physical contact with peers outside of classroom bubbles in schools. Youth work can help to provide guidance for adolescents going through identity development by providing a service of ‘support, knowledge and understanding’ (YWW: PP, 2022, P.4)

The researcher found previous information that allows for the understanding of healthy identity development and what it looks like in adolescence today. According to Erikson (1968) adolescent development can be formed through many ways of learning from the surroundings and relationships created through society (Erikson, p.670, 2015). 	Comment by Alana Enoch: Try not to pose questions in the writing so reframe the sentence. 
 Sears, Maccoby and Levin (1976) Support this by stating that lacking healthy relationships can hinder a young person's development of their identity and negatively affect their "quality of life" in adolescence and adulthood, passing on harmful parenting techniques to the following generation (Cockram and Beloff, 1976, p.23). 
 Sir Keith Joseph (1974) called this ‘The cycle of Deprivation’ (Cockram and Beloff, 1976, p.23). According to the Oxford reference dictionary, ‘Cycle of Depravation’ means a combination of linked possibilities such as poor skills, unemployment, bad health, crime, family breakdowns and poor housing can mutually reinforce the generational attitudes towards values and behaviors with which they identify (Oxford Reference Uk, 2018, NP).	Comment by Alana Enoch: Good you may like to look up about social exclusion - a very similar notion/theory. 

Erikson also believed that ‘the identity is formed and constituted through the adolescent creating the foundation in preparation for their adult personality’ (Cockram and Belloff, p.8, 1976).
Havighurst (1953) acknowledges this by his own theory of ‘learning through developmental tasks/ accomplishments’. Adolescents would learn through three stages: physical, personal, and social demands while growing. Havighurst  (1953) also divided the development stages into different periods depending on the prevalence of tasks expected at certain ages (Hendry and Kloep, p.12, 2012).

The researcher/author will be searching for what and who affects adolescent identity development. Many young people develop through social learning or through early imprinting, Lorenz (1935) recognized this theory by understanding that young people have two stages of imprinting, these happen in ‘the critical stage’ (filial imprinting) through attachment, secondly through sexual imprinting, the formation of sexual preference which is usually developed later in adolescence (Oxford research encyclopedia, NP, 2020). One theorist, Havighurst (1953) thought otherwise and wrote that young people develop identity through successions of periods for developmental tasks, less emphasis on pre-defined stages with more interest for the psychosocial forces within their culture (Hendry and Kloeb, 2012, p.12). Erikson supports this by suggesting that how we interact with others is what influences our sense of self, or what he called the ego identity. He also supported this by stating that adolescent development develops through our lifespan via 8 different stages, from birth to late adulthood (Erikson,1980).

 Identity development occurs for many young people at an important stage of their transitioning period of adolescence. Kehily (2013) writes an account regarding Erikson’s beliefs of ‘He considered the subcultures of young people to be "Faddish" and "disruptive cliques" that they can overidentify with (Kehily, 2013, p.16). Erikson (1968) also believed that ‘Adolescence is a valuable time of understanding and regarding them seriously in society as a whole’ is what feels that this sentence/quite is unfinished (Kehily, 2013, p.16). Subjective experiences and life events can alter the course of a young person’s path in life but so can culture, religion and race (Marcia, p.42, 2010).	Comment by Alana Enoch: Have a look at the construction of this sentence it is a bit awkward/lack of fluency. Not clear. 

 Some cultures celebrate stages of puberty and encourage the development of identity formation such as Mexicans celebrate ‘La Quinceanera’, the coming-of-age ritual in Latino communities, an elegant party for the girl's 15th birthday to highlight God, family, friends, music, dance, and food (Library of Congress, 2006, NP). 

 Jewish communities hold ‘Bar mitzva or Bat mitzva,’ a coming-of-age ceremony in Judaism for when the parents are no longer responsible for the child’s actions (My Jewish Learning, 2023, NP). These ceremonies are held to develop the young person’s identity in a traditional and religious manner that helps the young person understand who they are and what they are responsible for (Davies, 2023).

The Inuit community have their own traditions by allowing the males ages between 11 and 12 years to test their hunting skills and acclimatization to harsh weather, as part of this the ‘Shaman’ would be called upon to open the lines of communication between men and animals, modern day Inuit tribes have now extended these traditions of passage to young girls as well ( Nunez and Pfeffer, 2016, p.6). 

Schlegel & Barry (1991) agree that diverse cultures vary widely in the treatment of adolescents especially at a time of puberty development. Coleman (1974) supports this by suggesting ‘Adolescents are constantly changing and defining progress in their development by the relationships they hold between themselves and their parents’ (Cockram and Belloff, p.39, 1976). For example, as Jesild (1963) argues….

‘Parents and children have swum in the same emotional stream for so long that it is very difficult for them to be detached and understanding about the changing relationship’ (Jersild, 1963). 	Comment by Alana Enoch: Good quote check you referencing. Quotes under 30 words should be presented in the main writing and not stand alone I believe.  	Comment by Alana Enoch: Lovely quote

Whilst Marcias' theory of adolescent development of identity crisis is used widely some theorists agree that it is constantly being modified to accommodate the ongoing changes in the transitioning of identity in modern day adolescents and it is moving on with being a lifelong process (Kroeger, 2004, NP). According to The Youth Centre of Excellence (2004) Many theories may differentiate at one point or another, but they all have things in common, such as turmoil, anxiety, and instability that in turn create changes in Adolescent identity development (ACT for Youth Centre of Excellence, 2023, NP). 	Comment by Alana Enoch: Do you need to expand here on Marcia's theory to explain what is believed/presented by Marcia. 

According to Spano (2004) if adolescents' developmental stages are developed in a positive manner with family, school, and peers through warmth, kindness, consistency, and respect then so too will their self-esteem, mental health, and social skills (ACT for Youth Centre of Excellence, Spano, 2023, NP). Harter (1999) also agrees with this form of developing identity, providing a positive sense of self-esteem through recognized capability (Smith, Cowie, and Blades, 2015, p.215). Pfeifer and Blakemore (2012) conclude that in the adolescent years there is a shift of responsibility and reliance from parents to peers for the development of identity in adolescence (Dillon, 2016, p.293).	Comment by Alana Enoch: Excellent and well written. 

 Youth work can respond to these challenges and help a young person to develop the skills needed to thrive in modern day society through providing opportunities and experiences for identify development.  The NOS (2019) outlines a number of principles that youth workers should adhere to in order to have a fruitful and instructive relationship with adolescents, some of which are "Create a culture and ethos that fosters inclusiveness and celebrates variety"(YW19) to ‘Provide young people the opportunity to recognize, consider, and apply their learning to advance their future growth. (YW05) and "Support youth in recognizing, realizing, and defending their rights." (YW14) (CLD Scotland, 2019, NP) (CLD Scotland, 2019, NP). 
According to Okun and Sasfy (1977), adolescence is a period of "heightened sense of social cognition," which encourages the development of a theory of self in relation to others (Danesi, 1994, p.54).
Jensen (2015) writes that today in adolescent society they also have social media to contend with and impede their identity development (Jensen & Nutt, 2015, p.220). But Jensen (2015) also supports that not always does social media use have an impact on identity development in adolescence, they have supported their findings with researching a group of young people over a period and developed an understanding of the positive and negative impacts of social media (Jensen, 2015, NP).
  

The youth worker can assist young people by gaining strong knowledge of the benefits and drawbacks of social media, as well as the effects it has on adolescents' identity formation. Youth professionals will get an understanding of how to support young people as they progress through the stages of identity development thanks to the NOS (2018). (CLD, 2018, NP). Piaget (1952) supports this understanding of the "Formal operations stage" by claiming that throughout this period, children and adolescents build a capable, rational, and hypothetical justification for their behavior (Davies, 2018, NP).	Comment by Alana Enoch: Explain the change in discussion
Ehmke (2022) questions does social media provide Knowledge and power or depression and manipulation for adolescents? Clinical experts, Steiner-Adair & Wick (2022) acknowledge this and support their findings by providing research based on the effects of ‘socializing online and the impacts of this on identity development’ (Child Mind Institute, 2022, NP). For example, one of the findings from the research undertaken by Crone and Konjin (2018) found that neuroscience may help understand the mutual influence of social media and their peers on adolescents’ well-being and identity development on the understanding of their personal views (Crone and Konijn, 2018, P1).	Comment by Alana Enoch: Best not to ask questions in your writing - reframe the sentence	Comment by Alana Enoch: Great finding - but what did they find?


  "There is little doubt that using social media today prevents young people from acquiring important social skills. Online and text-based communication are not equivalent to in-person, face-to-face interaction. Body language, facial gestures, even the slightest voice reactions become invisible in this nonverbal impaired situation. 
(Catherine Steiner-Adair, PhD in Education, 2022)


   According to a study published in The Journal Lancet (2018), 27% of teenagers who use social media platforms frequently reported elevated levels of psychological stress. Studies undertaken in 2018  also showed that for 14–17-year-olds that used social media platforms for 7 or more hours a day were twice as likely to be diagnosed with depression, needed to be treated by a mental health professional or experience behavioral issues, this was in comparison to adolescents that used the social networking platforms for just 1-2 hours a day (Newport Academy, 2023, NP). In addition to previous research some scholars such as, Uhls, Ellison and Subrahmanyam believe that social media can provide a good base to practice skills related to developing identities, such as self-presentation and self-disclosure and finding like- minded adolescents to combat loneliness and boost confidence (Uhls, Ellison, Subrahmanyam, 2017, NP).

The Royal society for public health (2017) developed a program of information regarding the state of adolescent identity development and the impacts that social media has had, this showed that over the past 25 years rates of depression have risen by 70%, with cyber bullying being one of the top contributors of 7 in 10 young people have experienced it and that social media has been described as more addictive than cigarettes (State of Mind: social media and young people’s mental health, 2017, p.3). 
The next theme will be the impacts of social media and the effects of Covid-19 on adolescent social skills, and this will help to see what data is available regarding this research. Additional effects include the effects of adolescent identity in contemporary society and the effects of using social networking platforms.




2.3
Social Media/Social Skills – how it affects eye contact, communication, the struggle with social skills after Covid 19

Moving on to understanding the effects of social media has on the adolescents' social skills such as eye contact, communication, and the impacts of Covid-19. Crone and Konijn (2018) argue that the effects social media have on adolescents can be sensitive to being accepted or rejected by peers? They may be especially receptive to material that elicits emotion because of their prolonged development of reflective processing and cognitive control (Crone & Konijn, 2018, Np). Beyens et al (2020) believe differently, that adolescents differ from one to another when it comes down to effects of social media networking platforms on young people's development (Beyens et al, 2020, NP).	Comment by Alana Enoch: Again good theme but provide some clarity on what is meant by what you are saying here. Simplify first perhaps and use the sentence you have to support what you are saying. 

Guinta (2018) states that the use of social media has grown exponentially within the adolescent population (Guinta, 2018, NP). Research conducted by the charity ‘Young Minds’ has also shown that the risk of cyber bullying, educational and metal health consequences and sexting have also increased within the adolescent population (Young Minds, 2018, NP). The research found that adolescents are now more than ever using a diverse range of social media platforms to connect with their peers, this can have a significant impact on internet safety and parental monitoring due to the complexity of cyberbullying itself (Young Minds, 2018, P7).

Nonetheless healthy use of social media can have a positive impact creating increased opportunities for collaboration, communication, and enhancement of self-esteem within a knowledgeable environment with positive support (Guinta, 2018, NP).
For example, social networking was a form of positive communication for many during the pandemic of Covid-19, It was an easy form of communicating with their peers and family, via facetime, messenger, social media platforms, this allowed them to still be in contact with their friends (Davies,2023). Also extremely noticeable was the negative impacts of the swift reduction in opportunities for then 11–17-year-olds to interact socially in face-to-face and physical contact (Orben, Tomova and Blakemore, 2020, p.634).

 Belden (2020) advocates that eye contact is an extremely important part of connecting with peers and that social media can have detrimental health impacts on adolescents by developing ‘digital eye strain’, increase in ’Myopia’ (near-sightedness) and lack of physical eye contact (Belden, 2020, P1). Eye contact is one of the most powerful non-verbal communication techniques, according to Belden, but social media eliminates both the desire for it and the capacity to engage in it (Belden, 2020, p.2). Research conducted in Israel "found that of the three independent variables, lack of eye-contact was the main driver to negative online disinhibition," according to the report (University of Haifa, 2018, NP).
Goodyear (2023) states that the use of social media through the Covid-19 Pandemic has been a dynamic environment where adolescents emotional, physical, and social needs can be changed quickly (Goodyear, 2018, NP). Bruning (2021) findings might show that for some young people, the sudden pandemic lockdown-induced changes that went together with a reduction of daily stress of educational settings and social pressures that might play a role in the development and tenacity of their mental health symptoms (Bruining et al., 2021).
 Also supported by Goodyear (2018) are the negative impacts of social networking, these can escalate quickly due to the power and medium of its content, that is why when the correct support and guidance is provided by Youth workers, parents and other professionals can respond and support young people with some of these impacts through providing young people and their peers information on digital literacy. This will provide a better understanding in regard to the safe use of social network sites (Goodyear, 2018, NP). This idea is supported by one of the NOS of ‘to engage with and empower young people to make use of digital media in their daily lives’(YW08). Youth workers can help adolescents by understanding the importance of the digital world in their lives today and provide the knowledge and understanding for young people to use the internet safely (CLD, Scotland, 2019, p.1). 	Comment by Alana Enoch: Very good sentence

 Martinstone, Stokenberga, Camilleri (2022) attributed to research of Adolescent social, emotional skills, resilience, and behavioural problems during the Covid-19 pandemic (Martinstone et al, 2022, NP). They found that adolescents agreed that their behaviour and social, emotional skills had been impacted by the pandemic. The prolonged closures of the schools were one of the factors that affected young people after the pandemic, some schools reported that the pupils most affected by Covid-19 were already vulnerable, including those with difficult home environments, adversity (NFER, 2021, P.1). 
Wellbeing and mental health issues have influenced pupils not previously identified as vulnerable too. Dr. Zoe Williams (2020) provided some research into the reasons behind young people's behaviour changes post Covid-19, these are: Social and emotional Isolation due to school closures, lockdowns, and the feeling of being controlled and not being able to explore their surroundings and experiences without being monitored (Gov.Wales, 2021).
 
They also found that the changes in young people’s social and emotional skills were negatively and significantly related to changes in their internalized and externalized problems relating to the prosocial behavioural and resilience adjustments (Martinstone et al, 2022, NP).
 Gilbert, Gus, and Rose, (2021) support that young people need to learn to connect, interact and develop a sense of social relationship to be able to enjoy the stages of ‘growing up’/ ‘transitioning’ in a “normal” way (Gilbert et al, 2021, P.36).
Crone and Fuligni (2020) compliment this by writing that adolescence is a crucial social growth stage, where the development of the social cognitive skills is vital for healthy integration with others in their communities (Crone, Fuligni, 2020, NP).

Research undertaken by Jester and Kang (2021) showed that there was a 51% decline in mental health within adolescents within their study, their proven research detailed the reasoning of lack of social interaction, increase of family conflicts and disruptive sleep patterns as the contributing factors (Jester, Kang, 2021, P1). The research noted above also proves that the negative impact of the Covid-19 pandemic has created an uncertainty, to both physical and mental health for many young people in secondary education (Jester, Khan, 2021, CH5). The researcher wants to share and foster knowledge of additional information regarding the effects of COVID-19 on adolescent development and behaviour considering the information that has already been made available. The next question about today's youth, both those in and out of school, is: How has Covid-19 affected teenage behaviour after Covid-19?


2.4
Young People and their behaviour after Covid-19	Comment by Alana Enoch: I will provide feedback from this point on 24/3/23

Behaviors by young people have changed dramatically in educational settings, post Covid-19 pandemic (Davies, 2023). Understanding the word ‘Behavior’ and its true meaning is something the researcher believes that youth workers should understand about young people and their developments. Fustenberg (2001) described behavior as - a context of individual susceptibility, family upbringing and interactions, peer group interactions, changes in the brain and adolescents’ reactions to the changes in their bodies and sexual urges due to the hormonal changes of puberty (Science direct, 2023).

Returning to the educational setting from home has had an impact on many young people, research has shown that the levels of anxiety have risen, anger issues are more prominent, emotional distress due to the loss of a loved one and the inability to mature/ transition through some of the most important years of their lives in a “normal” fashion, their maturity levels are significantly lower than previous years (Graduate programs, 2022, NP). The statement made by Steinberg in 2010 that "adolescent development is the most dramatic and critical stage during the human lifespan" confirms this (Smith, Cowie, Blades, 2015, P.658). 
The self-regulation and capacity to control emotions, actions, and attention required to engage in learning and accomplish goals can and will be impacted by trauma, according to Shanker (2016), who also supports this research (Gilbert et al, 2021, P.37). The young people who come to rely on their more impulsive behaviors and actions that are driven by negative impacts will usually have a lower level of development in their rational limbic system which in turn will have an impact on their ability to be empathetic, engage socially, trust others and interrupt the regulation of their social engagement systems (Siegel and Payne Bronson, 2021, P.39). 
Rose, Gilbert, and Richards (2015) advocate that young people learn from relationships with understanding and empathetic peers to be able to manage their stress and social engagement response systems, they develop these through learning and copying from role models and trial and errors which in turn shape and strengthens their brains (Gilbert et al, 2021, P.41). Given that the pandemic put a dramatic halt to these being able to take place in a natural and developing environment there is no wonder that young people’s behavior has changed dramatically post Covid-19 (Davies, 2023). 	Comment by Alana Enoch: Good link here
Spires (2020) stated that the rapid closures of schools required a more cohesive response in online educational provisions. Some young people in Wales struggled to access their education online due to family backgrounds or the inability to have access to online resources (WCPP, 2021, P.3). Teachers have also had to adapt rapidly to enable young people to have access to education in other ways than face to face. This has also had an impact on their mental health and wellbeing. Education support (2020) advocates that both teachers and pupils will need wellbeing support due to the challenges faced by all post Covid-19, the OECD also reported that teachers and pupils would need training for support with ICT skills due to the change in educational teaching methods for some individuals (OECD, 2020).
Young people's behaviors have not only changed in education but also outside the formal environment when they attend recreational activities or in their own homes, the change is noticeable by many, even the young people themselves recognize this change (Davies, 2023). Mind cymru (2020) conducted a survey that supports this by young people recognizing that their mental health and anxiety levels had risen dramatically during the first few months of the pandemic, which in turn played a part in the change of behaviors (Senedd, 2020, NP). It was also recognized that young people were also inordinately influenced by the social and economic outcomes of the pandemic (Senedd, 2020, NP).

Many young people feel they have been let down or held back due to the pandemic and the constraints that were implemented upon them. Recent research done by YouGov (2020) for Barnardo's showed that over two thirds of young people struggled with not being able to see or interact with their friends in a physical way had an impact on their development, The self-care strategies described by young people are reminiscent of the Five Ways to Wellbeing, with their main focus being on connecting with others followed by being active and creative (The Children’s society, 2020, NP). Research done by The Mental Health Foundation (2020) supported the fact that the pandemic impacted on young people's behavior, one teenager involved in the study told researchers: “We used to think about loneliness in old people, but young people can be lonely … I know a lot of people who live at home with their families and have siblings but still feel lonely because they are not the same age and cannot connect … I have so many friends who have care responsibilities at home, and that is a really lonely time.” (Young person unknown, 2020, NP). 
Research may show that young people’s health may not have had an enormous impact through Covid-19, but the social, economic, and educational impacts are visible. Research carried out by the BBC’s Children in Need organization showed there are seven areas that were visible for impacts with young people and their behavior, these were: Isolation- they felt they were shut off from their “normal” lives, Increased mental health issues- anxiety, fear, and stress rose in young people, Pressure on Family relationships- rise in family conflicts, home pressures, Reduction to education and activities- lack of stimulation, engagement and opportunities,  Risk to physical wellbeing- change in nutrition, lack of physical activity etc., Concern for the future- personal transitioning, education, jobs, future opportunities (penybont health, 2021, NP). 
The top three responses from young people between 12-18years on which lockdown rules had impacted the most on how they feel are ‘not being able to spend time with friends’ (72%), ‘not being able to visit family members’ (59%) and ‘school or college closing’ (42%) (The children’s commissioner, ND). The research also showed that 17% of young people felt happy that their exams were cancelled. Young people also reported that they felt angry (6%) and sad (5%) surrounding the pandemic, mixed emotions can play an influential role in young people's behavior it can be argued that the consequences of Covid has contributed to the behavior seen in children and young people, (The Childrens Commissioner, 2023).
Many young people have attributed the change in their behavior from the impacts of covid-19 from the lack of social interaction, emotional distress, and mental fatigue (Davies, 2023). These have had an impact on young people personally at home and in their communities. Young people are quick to create ‘drama’ and their senses are more heightened due to missing a developing period of understanding how to control their emotions (Zhu, Zhuang, and Ip, 2021). 
Coleman and Hendry (1999) deliberated if the reason for a change in young people’s behavior could actually be due to the emphasized issues that young people have to adjust too, namely, intra-family issues, living in poverty, mixing with ‘the wrong crowd’, dealing with school attainment concerns and the management of their own personal and individual development in an ever changing world (Hendry and Kloep, 2012, P.55). Therefore, Coleman and Henry (1999) highlighted the impact on young people’s behavior of having to adjust to major life events.

Behavior has also changed for young people due to the changes in Education itself, with the introduction of the new curriculum and the extra stress and paperwork on teachers, this can have an impact on the young people called down streaming (Davies, 2023). Down-streaming means – towards the end of the process, to rub off on, when someone is feeling stressed and full of anxiety this can in turn become a domino effect within the school setting (Webster, 2023). 
The impacts of changes in behaviors with young people in secondary education has also influenced the teachers' well-being, with the increase of illness and resignations. 
These are primarily due to the impacts of covid-19 on young people's behavior and with the introduction of the new curriculum, this has influenced the teachers own mental health and wellbeing. Teachers being replaced with supply staff or temporary substitutes which in turn becomes an interruption on young people's learning which then creates a vicious cycle of behavioral issues vs teachers' viewpoints on the teenagers in the classroom (Davies, 2023).  
This would have an impact on the relationship building as the change in staff would mean a lack of consistency. Twinkl (2023) believes that consistency in staff is key to the behavior of young people in the classroom to help gain a clear and effective learning environment with better understanding and helps to maintain a respectful relationship between student and staff member (Twinkl, 2023, NP). Relationships made between teachers and pupils when managed correctly can emulate the ‘mentoring’ connection and create better wellbeing and educational performance within the young person (Pianta, 2014, NP).
Arad (2015) supports that the relationships created between school-based youth workers and pupils are helping to deliver better soft and academic skillsets, enhances their chances of staying in education and improves their attainment and engagement levels (ARAT, 2015, P3).


The researcher believes that school-based youth workers are in an optimum place, and it is the perfect time to begin to help young people and teachers to work together and understand each other, prevention is better than cure in all instances (Davies, 2023).  
Youth work in schools' partnership (2003) understood that Youth workers can also channel young people’s destructive or negative emotions/ reactions into positive directions which in turn will help the young person to raise their levels of self-esteem, patience, and success (CWVYS, 2023).  CWVYS (2023) also supports this notion by advocating in their policy that working together is key to delivering high quality-based youth work and will provide well rounded and developed relationships between all parties.
The Youth Work Curriculum Statement (YWCSW) also states:

“Youth work provides and facilitates the non-formal, informal, and structured educational programmes which challenge both the institution and young people themselves to enhance their personal, social and political development.”
(CWVYS.org, 2023).






2.5
Youth Work, how can youth work respond – Lessons for youth work

Youth work can be defined in many ways, Davies (2010) sees it as way of working with young people from all backgrounds, providing support, experiences, and learning, to start where they are at (Davies, 2010, P.1/2). Sapin (2013) supports this by writing ‘youth work should start where young people are'; 'should be a positive, participative and anti-oppressive approach’ (Sapin, 2013, P.3). The provision of high-quality youth work is an important task to deliver for many youth workers by helping many young people to achieve their full potential (NYWSW, 2018). 
Youth workers today are arguably more skilled and knowledgeable than in previous years in youth work, due to the increasing resources and diverse settings, along with the complimentary policy objectives available (Wood, Westwood, Thompson, 2015).

The researcher agrees with the above authors and believes that youth work can help young people, by adjusting and increasing their own understandings and knowledge on the development of social networking and how it impacts on some young people's development and how to counteract the negative influences. The RSPH (2017) supports this by creating a document outlining the key points to understanding the impacts of social networking on young people, in and out of school, and the effects it has on their behaviors. The document also outlines its view to action change to enable youth workers, parents, professionals, and young people to support and provide up to date information regarding the changes in online platforms (RSPH, 2017, P.26).	Comment by Alana Enoch: You need a broader discussion here about youth work before going in to the social media point. 

[bookmark: _Int_eCdfiWDs][bookmark: _Int_9Mzpos8Z]The NOS provides youth workers with the ability to help young people to ‘Engage with and empower young people to make use of digital media’(YW08), it advocates for the importance that youth workers should have understanding of the social networking platforms and digitalized world that young people are living in (NOS, 2019, P.1). The NOS provides a powerful tool for the youth workers toolkit to enable them to deliver youth work in a powerful, engaging and understanding prospect (CWVYS, 2022). Youth workers, in the researcher's opinion, should be able to comprehend or support young people's conduct in response to their use of social media. They should also be able to provide assistance for understanding safety and control in the digital environment. Chouhan (2009) supports that youth work should make distinctions between anti-oppressive and anti- discriminatory practice and oppressive, power committed to critically analyze and reflect, understand the ability to empower young people (Wood et al, 2015, P.4)

Youth work, be it in a voluntary provision, center-based provision, an outreach project, or school-based approach should always follow the five pillars.  These are ‘Educative’ which enables young people to build on their skills and develop their knowledge and understanding, attitudes and values of their own personal fulfillment. ‘Expressive’ encourages their understanding of emotions, expressions and aspirations that are built on a range of experiences and challenges. ‘Participative’ which supports and encourages young people to share responsibilities, opportunities and decision making that can affect their own and others' lives., ‘Inclusive’ which enables young people to create an understanding on social, racial, diversity and disability attitudes and behaviors, to respect other people's choices and views.  Empowering to equip young people with the skills to enable them to recognize their and others' rights, to support them in becoming active members in their communities and to encourage young people to engage with personal, social, and political problems that affect their lives or others, to develop a quality of leadership (CWVYS, 2022, P.8/9).

However, according to Bradford (2005) youth work is influenced by social, political, and economic contexts but can take on varying roles according to the needs of the young people (Wood, Woodward, Thompson, 2015, P.2).

[bookmark: _Int_sy4pxqAj]According to Thompson (2006), the majority of youth work is motivated by social justice and frequently involves young people from challenging homes who face institutional, cultural, and personal challenges (Wood et al, 2015).

[bookmark: _Int_c4aCQsqU]For example, many young people suffer from the effects of household adversity, some of these include poverty, domestic abuse, substance abuse, mental health issues and exploitation, these can sometimes be the reasoning behind the behavioral changes. According to Local Government Agency (2023) 58% of 1500 young people who answered a survey say they are unsure what sort of future they will have due to the effects of Covid-19 (LGA, 2023).

Provisions of support in well trained youth workers who take time to build trusting relationships, help build upon young people's confidence and self-worth and resilience skills would help with the young people to make better life judgements and understand what support they need (Estyn, 2023). Youth Scotland (2023) supports that youth workers can help limit young people who show challenging behaviors by creating trusting relationships, use positive and relaxed body language, praise, and positive comments, and being aware of the surroundings. They also believe that three steps can be made to diffuse conflict or unruly behavior, step 1- listen, step 2- honesty and reflection, step 3 – negotiate/ come to an understanding (Youth Scotland, 2023, NP).

NAPCAN (2023) Encourages youth workers to guide young people to be positive role models themselves which will help contribute to the communities they live in. To Promote events and support services, and to support young people to actively participate in their communities which will in turn reduce the sense of isolation for young and old people. By offering outreach programs that include the interaction of themselves and others, young people will develop a sense of community and understanding (NAPCAN- 2023, NP). 

The Interim Youth Work Board (2021) advocates in their first policy for ‘Achieving a sustainable delivery of youth work’, all youth work needs to respond and support young people to thrive and not just survive after the pandemic ( Gov.Wales, 2021, NP).  They aim to do this by allowing young people to play the part of the map reader for their own futures and youth work as the ship they sail in, we can help them to flow in the right direction (Davies, 2023).In light of the rise of negative behavior amongst young people the researcher agrees that youth work should carry on in responding and assisting young people in a positive and nonjudgmental manner to enable the young people to understand their actions.

The Youth Work Strategy for Wales (2021) states that by allowing young people to be part of the decision-making process they are facilitating and enabling themselves to understand what it is they genuinely want to see change in within youth work (Gov.Wales, 2021).

‘By focusing youth work on the development of young people, we’re building a better future for Wales.’(Young person, gov.wales, ND).	Comment by Alana Enoch: Check how to include references of under 30 words

 Increasingly we see the collaboration of young people with other professionals within youth work to enable them to be heard. This can sometimes become fraught with frustration and anger but also can become positive and trusting (Davies, 2023). 
	Comment by Alana Enoch: Same as above
‘It’s about young people for young people ... but it also brings together different organizations so everyone is on the same page.’ (Young person, gov.wales, ND).

Future youth work must be more valued and understood, it needs to be regulated, with more trained and knowledgeable staff, it needs to be clear in its profession and provision for young people. Estyn (2021) recently completed an investigation into youth work training, and they found that more recruitment and retention was needed as well as working with the EWC (education workforce council) to better their skills, and to work with partners and key groups to promote youth work as a profession (Gov.Wales, 2021).


‘People need to know what youth work is ... we need youth work to be noticed. We can do this by getting other people involved.’ (Young person, ND).

Holland (2021) advocates that since the pandemic of Covid-19, young people are more than ever in need of Youth work to help support, guide and deliver what it is the young people are asking for (Holland, Gov.Wales, 2021). Youth workers are multi-tasking, multi-modal, ever changing for their environments, like a chameleon, they blend to their surroundings but shine in the darkest of times (Davies, 2023).

[bookmark: _Int_mkGyQTk1]Following the research and information provided the researcher believes that the effects from Covid-19 and the impacts it has had on the young people’s behavior within education and their communities, youth work has and almost certainly will be there to ‘pick up the pieces’ for further developmental changes in young people (Davies, 2023). The information that has been found by the researcher has proven to be an insightful journey and given a greater understanding into the identity development of adolescents after Covid-19 and along with the reasons behind the behavioral changes of young people in education and society. In succession to the findings of knowledge so far, the researcher has understood and found what and how we can as youth workers help young people to adjust and develop their identity without dramatic impacts on their future development.

‘Either we spend more time meeting young people’s needs by filling their cup with understanding or we spend more time dealing with their behaviors caused by unmet needs. 
Either way we spend the time’
                                                                   (Pam Leo, 2023).









3. DISCUSSION 

3.1 	Comment by Alana Enoch: This sentence needed to be looked at -
After presenting the literature review the researcher has an understanding that the behaviors of young people are affected by their surroundings, emotional, mental, and physical states along with their interaction groups. Their behaviors have also changed due to the pandemic and the disruption in their education and the effect it has had on their development through their adolescence (Davies, 20230. The researcher also discovered that there was more information available about the rise in young people's usage of social networking sites and the internet, as well as the positive and negative effects that it has had on adolescents (Davies, 2023).	Comment by Alana Enoch: Link back to the lit review - It has been argued in the lit review…..that behaviours have...
3.2
[bookmark: _Int_DuT5hy3Q]A young person's conduct might alter, and they may respond differently to particular situations depending on how they interact with other young people in diverse groups. Research provided by Kids-Health (2023) shows that young people sometimes change their behavior due to peer pressure, they may feel pressurized into having a beer, smoking, or even shoplifting, some young people had even reported that they felt pressured into having sex before they were ready (Nemours Teen Health, 2023, NP). These risk-taking initiatives of adolescence can have an impact on young people's behaviors. As supported by Havighurst (1953) in the lit review, he believed that young people change through the various stages of life depending on what it is they experience individually (Cockram and Beloff, 1976). Fustenberg (2001) also supported this notion by stating that young people’s behaviors change due to the environment they live in, their hormonal and personal challenges will also influence how they react to situations or surrounding immediate changes (science direct, 2023). The information provided to support this idea is stated in the literature review.

 The above information provided in the literature review also shows how developing identity also contributes to the developing of relationships and friendships. This was a key finding and Whieldon (2019) supports that the building of relationships between peers and family depend on strong self-identity (knowing yourself) and being confident in yourself can have an impact on the creation of a trusting and understanding friendship (Reconnect, 2023, NP). Whieldon (2019) also believes that young people who have a sense of self tend to develop a sense of achievement within their community (Reconnect, 2023, NP).

The literature review highlights the impact of Covid-19 and the dramatic rise in use of social networking platforms due to the lockdown has had an impact on young people’s mental, emotional, and physical health. This was a significant finding that was backed by Williams (2022) and they supported this by writing that the closures of schools, youth centers and clubs will have a lasting effect on the development of young people within the community and individually (Williams, 2022, NP). Crone and Fulingni (2020) provided the same conclusion by stating that adolescence is a crucial time for growth and adjustment for young people to feel unified within their communities (Crone and Fulingni, 2020, NP). Feeling a part of something gives meaning to any individual, it gives the emphasis of being a piece in the puzzle of life (Davies, 2023).	Comment by Alana Enoch: I am assuming you will look at how this impacts on practice/or the implications for practice/practitioners?
The UN (United Nations) believe that through active participation among young people and their communities helps them to learn life – skills, understand empowerment and know that they also have a right to participate within their communities (Youth Participation, 2023, P.1). Article 12 of UNCRC states that ‘Young people and children have the right to express their opinions, have their opinions taken into account and be heard in all matters that involve them’, recognizing that they have a place in society and can give enrichment and new light on decisions made by others by sharing their perspectives and being welcomed as a recognized member of their community (Children and young people’s participation in Wales, 2016, P.2). Young people have the right to be heard and understood, that is one of youth works important roles in society, to build and develop relationships among young people and their communities, to work as one cohesive unit.

 Educational provisions have also had an impact on the change of behaviors of young people over the past few years, with the introduction of a new curriculum, staff absence/ sickness and the effects of Covid-19 on families all play a part in how adolescence develops. Rowlands (2022) advocates that the implications from the pandemic have had an impact on the educational results within secondary schools on young people and members of staff.  Rowlands (2022) also supports his research with the knowledge of absence due to anxieties, mental health concerns and personal emotional problems (Welsh.Gov, 2022, NP). 	Comment by Alana Enoch: Good - do you explore the implications of your findings on practice - what should we do now that we know this?
Research provided by Welsh Government (2022) showed that one of the main reasons for disruption to young people was the sheer shock that the young people experienced once returning to educational settings after a prolonged period of lockdown, reporting also that the young people felt they had lost their basic ability to use their social and study skills to enable them to cope with the academic work and environment (Welsh.Gov, 2022, P.13). Whitewick (2022) backs this by writing that teenager’s missed socializing and being with their friends, and the purpose of being in restricted bubbles caused more harm than good for their learning and communication abilities (Wales Online, 2022). Youth work can help young people to develop a good sound knowledge and understanding to help guide them through this turbulent time, it can help them to regain confidence and sense of self-worth amongst others. We must understand that young people have processed the information surrounding the pandemic in a separate way to adults, that is why youth work and adolescent support should be prepared themselves to help young people to understand how they can process and cope with the impacts from Covid-19 (Davies, 2023).

 Youth work is facing a challenging task to help young people understand the changes in their behaviors over the last few years and how they can adapt to a society where the new normal is to interact via social media networking platforms and with the challenging surfacing of changes in their physical, emotional, and social skills and learning to make new adaptations. Holland (2021) understands that youth workers are facing ever changing responsibilities with helping young people to understand themselves and others, especially as funding cuts and center closures are having an impact on how we deliver youth work today (Welsh.Gov, 2023, NP). One of the standards in the NOS (YW25) states that we should work as critically reflective youth workers and identify ways in which we can diversify and provide continued support to young people regardless of the environment (CLD Scotland, 2023).
 The Well-being and Future Generations Act (2015) supports the idea that youth work plays a vital role in supporting young people throughout childhood and adolescence and into early adulthood by delivering the aims set out by Welsh government (Welsh Gov, 2023). The Council for Europe (2017) believes that youth work helps to produce a wide range of positive experiences for individuals which can lead to innovative and positive changes with young people that contributes to their sense of belonging and helps to strengthen their capacity to make choices (Extending entitlement, 2019, P.15). Providing young people with a feeling of community enables them to experience significance. It will be possible to create a more prosperous, welcoming, and content adolescence for children and teenagers if we provide them the opportunity to feel equal and participate in their families, communities, and peer groups.

The researcher believes that one of the approaches that could support young people in the formal environment………. is with SBYW, they can help to provide a support system for teachers and pupils to enable a whole-school approach. This can be provided by the introduction of The Donaldson report (Successful futures, 2015) this supports the purpose of youth work in schools by creating a curriculum for all children and young people to become ambitious, capable learners that can be creative and enterprising contributors with an informed, ethical, and valued member of society (Gov.Wales, 2015). According to Rogers (2016) SBYW is an undervalued and underutilized workforce, teachers are gradually recognizing that SBYW holds a purpose in education with young people and staff to help develop positive relationships and outcomes (Rogers, 2016, P.9). Education needs to understand that young people are forever changing in their identity and will incur many behavioral challenges regardless of their surroundings, but also the understanding of what and how youth work can help them will be of benefit to staff and pupils from all backgrounds surrounding, the pandemic, social networking, and adolescent development in today's society (Davies, 2023). Further to all the research and information provided the researcher hopes to give more of an understanding in how youth work can respond to help young people feel more understood and integrated within the development process of their identities and future behavior.

3.3 - Conclusion to my discussion
In conclusion, from the research and information provided, I have found that there are constant changes happening to young people that affect their identity, behavior, and development, more so since the pandemic. 
Social networking platforms have also played a part in creating challenges in adolescent development, with the ability to access sensitive information in just a click of a button. 
Educational settings are sometimes a place for developing a young person's identity and learning from different experiences which also help to understand boundaries, but it too can also play a role in developing a young person’s behavioral reactions to various situations and develop an understanding on the reactions of others.
Youth work plays a huge role in providing support and understanding for young people on a non-judgmental level with a sole purpose of helping them to develop their social, emotional, and educational self along with supporting them to develop their voice and have an influential place in society (Davies, 2023).




4.  RECOMMENDATIONS 

4.1 
A few recommendations for use in the young workforce and educational settings have been made by the researcher. There are a variety of modifications or preventative measures that could be implemented in youth work to better hear, perceive, and comprehend young people. 
The researcher believes that within educational settings more provisions of staff and materials such as individual laptops, workbooks, stationery, crafting items would be of benefit. The researcher understood through researching previous documents and journals that educational funding cutbacks are proving to have an impact on the learning of young people in classrooms. This influences teachers' reactions by causing stress that is combined with frustration to be unable to provide what is needed in resources for young people to learn in an effective way, Rogers (2016) states that schools are already feeling the pressures of government funding cuts, without the added pressures of having staffing or resources limitations. Improved levels of communication between different departments within the schools are needed. Funding needs to be more focused and centralized on young people and their needs, not just on what the educational curriculum sees as they need to learn. Young people are forever changing in their identities, physically and mentally, this is due to the fast-paced technological world that we live in today. Staff in educational settings should be trained to cope with and support young people surrounding the impacts of adversity in today's society. More training and development courses should be readily available to young people and their families surrounding adversity issues within their communities and peer groups for a better understanding on how they can develop individually and as part of a group. As supported by NFER (2021) in the literature review, young people need to feel supported to enable them to develop in a confident and empowering way. By providing a positive and open environment for young people to grow, we as youth workers can be the ‘guide rope’ into the future for adolescence (Davies, 2023). 
Youth workers need to be able to diversify and move forward with the young people to enable the workforce to progress and develop a wholehearted and understanding view on young people and their needs. Government and local funding provisions for youth work needs to change and be more readily available for youth groups to access, the researcher believes that ‘prevention is better than cure,’ being able to help and support all young people before it is needed and not just for targeted groups will be of more purpose than is yet to be realized. Youth work is a vital service to be able to provide for young people where needed, youth work is a service that feels more of a privilege to undertake rather than just an occupation, to be involved with the development and support of young people today, helping young people to become recognized and understood as valued members of their communities is a proud moment for any youth worker. 
The researcher believes that the impacts of social networking can have a positive and negative impact on any young person. This can heavily depend on the individual's mind set and abilities. As supported by Cramer and Inkster (2017) from RSPH through the ‘#StatusOfMind’ social media and young people’s mental health report, social media has become an integral part to young people’s development in building relationships, shaping their identities, and learning about the world around them (RSPH, 2017, P.5). Cramer and Inkster also supported that social media platforms can be used to promote a sense of community and belonging with the ability to connect with people from all levels of society and hold the potential to build powerful support networks, but there can also be risks from cyber bullying, trolling, mental health concerns.
The RSPH believes that by being fully informed and prepared youth workers, young people, and other adults can learn to understand the impacts living in this environment can have and how to support and provide help when needed (RSPH, 2017, P.5).
Staff need to have current and correct training surrounding the use of social networking platforms, be taught the pros and cons of each platform, to recognize the signs where something is having an impact on young people but know what the correct protocol would be to engage and intervene in a particular situation. By giving youth workers the correct training to enable them to recognize the signs will allow for ‘prevention is better than cure’ to be implemented (Davies, 2023). RSPH (2017) support the correct provisions of training and reports to help staff and young people understand through PSHE (Personal, Social, Health and Education) lessons at comprehensive levels to equip them with the tools necessary to navigate their way using digital technology in which protects their mental and emotional health and well-being. The researcher agrees with the recommendations of the report in that youth workers and other professionals who work with young people, should have added support and training through online toolkits, such as ones provided by ‘Aye Mind,’ which can provide resources in digital literacy for adults to understand the possible risks to social networking platforms, it is also recommended that the knowledge and information is kept up-to-date as the social networking and communications world is forever changing and developing.
The researcher sees room for improvement in all areas of youth work but so too there is room for improvement in the world itself. Improvement and change can only happen if people choose to implement what they see as a better future. Young people need to be more widely recognized and heard for their equality and purpose in society, this is pivotal to the growth and change of communities for young people's empowerment and involvement in the world today (Davies, 2023).

“From creating start-ups to igniting revolutions, young people have been toppling the old structures and processes that govern our world. Just imagine what solutions might be found if young people are given the space and encouragement to participate and lead.”
(Kofi. Annan, 2023)
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	NO
	☐

	
	
	YES
	☐

	11
	If yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.


(This box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☐

	13
	A resilient Wales
	☐
	☐

	14
	A healthier Wales
	☐
	☐

	15
	A more equal Wales
	☐
	☐

	16
	A Wales of cohesive communities
	☐
	☐

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☐

	18
	A globally responsible Wales
	☐
	☐

	19
	If YES to any of the above, please give details:

	
	

(This box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☐

	2
	Use of interviews?
	☐
	☐

	3
	Use of focus groups?
	☐
	☐

	4
	Use of participant diaries? 
	☐
	☐

	5
	Use of video or audio recording?
	☐
	☐

	6
	Use of computer-generated log files?
	☐
	☐

	7
	Participant observation with their knowledge?
	☐
	☐

	8
	Participant observation without their knowledge?
	☐
	☐

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☐

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☐

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☐

	12
	Investigation of participants involved in illegal activities?
	☐
	☐

	13
	Use of procedures that involve deception?
	☐
	☐

	14
	Administration of any substance, agent or placebo?
	☐
	☐

	15
	Working with live vertebrate animals?
	☐
	☐

	16
	Procedures that may have a negative impact on the environment?
	☐
	☐

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☐

	
	Details of any other primary data collection method:


(This box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☐

	2
	Adults (over the age of 18 and competent to give consent)?
	☐
	☐

	3
	Vulnerable adults?
	☐
	☐

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☐

	5
	Prisoners?
	☐
	☐

	6
	Young offenders?
	☐
	☐

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☐

	8
	People engaged in illegal activities?
	☐
	☐

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☐

	
	Details of any other participant groups:


(This box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	

(This box should expand as you type)

	11
	Who will the participants be?

	

(This box should expand as you type)

	12
	How will you identify the participants?
	

(This box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☐
	☐
	☐

	15
	Will you obtain written consent for participation?
	☐
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	

(This box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☐
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☐

	28
	If YES to any question, please provide full details 

	
	

(This box should expand as you type)



SECTION H: Anticipated Risks

	
	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

(This box should expand as you type)
	How you will mitigate the risk to participants:


(This box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g., sexual activity, drug use) or issues likely to disclose information requiring further action (e.g., criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g., helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	

(This box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:


(This box should expand as you type)
	How you will mitigate the risk to the investigator:


(This box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:


(This box should expand as you type)
	How you will mitigate the risk to the University:


(This box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:


(This box should expand as you type)
	How you will mitigate the risk to environment:


(This box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available, please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	

(This box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	

(This box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	

(This box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	

(This box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☐

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	

(This box should expand as you type)



	
	Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e., in paper form)?
	☐
	☐

	6
	University computers?
	☐
	☐

	7
	Private company computers?
	☐
	☐

	8
	Home or other personal computers?
	☐
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☐

	10
	“Cloud” storage or websites?
	☐
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	
(This box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☐

	15
	Sharing of data with other organisations?
	☐
	☐

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☐

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☐

	18
	Publication of data that might allow identification of individuals?
	☐
	☐

	19
	Use of data management system?
	☐
	☐

	20
	Data archiving?
	☐
	☐

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	

(This box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	

(This box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	

(This box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	

(This box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so, please explain. (Most relevant to academic staff) 

	
	

(This box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☐

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☐



SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application, I hereby confirm that I undertake to ensure that the above-named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	
	Date:




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	
	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	
	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☐
	I have read the guidance notes supplied before completing the form.

	☐
	I have completed ALL RELEVANT sections of the form in full.

	☐
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organization (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☐
	I understand that it is my responsibility to ensure that the above-named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



· Appendices 2 
Appendix 1 Declaration Form 
Dissertation Declaration Form.

1. This work has not previously been accepted in substance for any degree and is not being concurrently submitted in candidature for any degree.
Signed…….………………………………………………………………………...
Date ………………………………………………………………………………...

2. This dissertation is being submitted in partial fulfilment of the requirements for the degree of ……………………………………………………………….................
Signed …………………………………………………………………………….
Date …………………………………………………………………..…………...

3. This dissertation is the result of my own independent work/investigation, except where otherwise stated.
Other sources are acknowledged by footnotes giving explicit references. 
A reference list is appended.
Signed candidate:  ……………………………………………….……………….
Date:  …………………………………………………….……………………….

4. I hereby give consent for my dissertation, if accepted, to be available for photocopying, inter- library loan, and for deposit in the University’s digital repository 
Signed (candidate)……………………………………….………….…………...
Date………………………………………………….…………….……………..
Supervisor’s Declaration.
I am satisfied that this work is the result of the student’s own efforts.
Signed:  …………………………………………………………………………..
Date:  ……………………………………………………………………………...
· 
 
Appendix 2: Supervision Record

DISSERTATION SUPERVISION RECORD

This form is to be used to record a summary of the outcomes of each formal meeting between the student and the dissertation supervisor. 

	Student Name:
	
	Student No:
	

	Programme of Study: 
	
	Campus:
	

	Faculty/School/Centre: 
	
	Module Code:
	

	Mode of study:
	Full-time / Part-time
	Method of study:
	Campus based / Community based learning



	Dissertation Title:
	

	Dissertation Supervisor: 
	

	Programme Director: 
	



SUPERVISION RECORD

	Date of meeting
	Type of meeting
	Summary of outcomes
	Student
	Supervisor
	Duration of meeting
	Running total

	
	
	


	
	
	
	

	
	
	



	
	
	
	

	
	
	



	
	
	
	

	
	
	



	
	
	
	

	
	
	



	
	
	
	

	
	
	



	
	
	
	

	
	
	



	
	
	
	



Notes on the Dissertation Supervision Record
Record the date and type of meeting – e.g., face-to-face, video conference, telephone, email, letter
Note the outcomes agreed by both the student and the supervisor
Both the student and the supervisor should initial 
Record the duration of the meeting
Update the running total for duration by adding the duration of the meeting to the previous running total
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