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Introduction
This essay will critically explore and evaluate the forces which shape our perception of landscape. Included will be an analysis of different perspectives, influences, and distinct eras of landscape perception, such as the juxtaposition between the enlightenment and romantic periods.

What is landscape?
Two main landscape types are evident, these are natural and cultural. Cultural landscapes are those which have been physically and philosophically adapted by humans, whereas natural landscapes are those free or free-er from the influences of humans (National Geographic Society, 2022). UNESCO define cultural landscapes as “cultural properties [that] represent the combined works of nature and of man” (UNESCO, 2008, p.85).
These two definitions of landscape are evident in the fields of geography where a physical geographer will study natural landscapes and a human geographer will study cultural landscapes (Hugget and Perkins, 2004).
Hough defines the difference between natural and cultural landscapes as;
natural landscapes are the result of biophysical processes that shape the land and create the unmistakable differences between one place and another . . . similarly, human landscapes and settlements are the consequence of culture modifying and imposing its needs on natural or wild places (Hough, 1990, in Hugget and Perkins, 2004, p.19).

Perspectives on landscapes
Atkins et al (1998) propose several different perspectives of landscapes, these are landscape as; scenery, topography, nature, environment or habitat, artefact, and place or territory. An example of how the influences of these perspectives on a person’s perception of landscape can be seen at locations such as Edinburgh or Stirling castle in Scotland. An artist may see it as a scenic background; a geologist may see it in terms topography and nature through the rock morphology and focus on the plinths of rock they are built upon;  an ecologist may see it from an environmental perspective and focus on the different plants and animals living on the raised land the castle sits upon; and a historian may look at in terms of the social, and economic factors which created the castle and how the castle has then shaped people’s lives, cultures, and politics since.

The perspectives of ‘place or territory’ are the most cited within landscape perception literature. Place is a location where landscape plays a role in their connections with the landscape itself or with others (Langley, 2013), a key theory explaining this is sense-of-place (Stedman, 2003). Hugget and Perkins (2004, p.19) say that ‘place’ must have locational, structural, cultural, perceptual, and temporal facets. Places may be identified by name or by position on a map, these names are often culturally influenced through family names and topography, e.g., Macclesfield is derived from ‘Macca’s Field’ (Huggert and Perkins, 2004, p.19). These descriptive place names can be used within education to facilitate connections with landscape and culture, especially in countries such as Wales and Scotland where the native language is most evident in place names, thus impacting landscape perception (Williams, 2018).

Aesthetic influences are key to landscape perception, especially in western cultures where place-dependence is based on recreation not survival (Kudryavtsev, Stedman, and Krasny, 2012; Peng, 2020; Burt and Archer, 1994). Aesthetic perspectives are integral to landscape, with the word being derived from the Dutch word ‘landschap’ which means paintings of the countryside (National Geographic Society, 2022; Hugget and Perkins, 2004). However, this perspective of landscape as aesthetic has been argued to be unique to Europeans and Western societies (Wylie, 2007).

‘Place’ can be further understood through the terms ‘socialised landscapes’ and ‘landscape socialisation’. Socialised landscapes refer to landscapes being used to allow socialisation between peoples, such as a footpath between communities, where the landscape is purely a structure to move across (Langley, 2013). Landscape socialisation occurs when meaning is impregnated onto the features of a landscape and is transformed into a ‘place’ where people form social relationships with the location itself (Langley, 2013). 

Influences on landscape perceptions
Evolution
Throughout evolution, humans’ ability to connect with a specific landscape may have benefitted their survival by allowing them to find and then transform landscapes which aided them in performing tasks with reduced difficulty and danger (Langley, 2013). Such behaviours and examples of ‘place’ attachment are evident within different cultures such as Indigenous Australians, Western Europeans, and Inuit’s (Langley, 2013, p.616).

Studies evaluating landscape preference have demonstrated a genetic predisposition to landscapes which are prototypical of the East African savannah (Lewis, 2010). The impact of these environments of evolutionary adaptation (Grinde and Patil, 2009) have been displayed in the theory of biophilia (Wilson, 1984), which posits that people have an innate biological connection to natural landscapes (Zelenski and Nisbet, 2014). Furthermore, a deficit of connection to such landscapes can result in maladaptive functioning, causing disorders such as myopia, depression, and anxiety (Grinde, 2009).

Education
Education plays a key influential role on people’s perceptions of landscapes (Preston and Griffiths, 2004). Education comes through a multitude of channels. Firstly, is the influence of formal education, which in western societies is standardised and adapted to suit cultural norms (Woolsey, 2009). Secondly, is education provided through parenting, upbringing, and local communities. Studies have found that educational attainment, life experiences, childhood location, and personality traits all impact on landscape socialisation and perception (Peng, 2020).

Outdoor education and environmental education have been shown to be more effective for creating positive perceptions of, and connections with, natural landscapes due to the experiential theories they employ (Kolb, 1984). This element of experiential learning is an effective tool in incorporating more holistic approaches to landscape (Preston and Griffiths, 2004) which may improve participants’ connection to and knowledge of such landscapes, and potentially change how they perceive landscapes. The specific benefit to landscape socialisation through the use of experiential learning in formal education is supported by Peng (2020).

Land ownership globally has a clouded history with enclosures, colonisation, and settler societies, therefore, in areas such as Australia where aboriginal and non-aboriginal groups have shaped the landscape, the experiences and ‘stories’ of the landscape from the aboriginal groups should be included within outdoor education (Stewart, 2008).

Cultural and Religious Influences
Different cultures can have considerable impacts on landscape preference and perception. The diametric differences in perspective cultures can cause are highlighted in many countries where both indigenous groups and western societies co-exist. 

In their colonial conquests western societies cleared many indigenous groups out of areas and with them their knowledge and experience of the natural world (Preston and Griffiths, 2004). An issue represented by Broomfield (1997, p.1) who says “we have taken a thin slice of reality and mistaken it for the whole”. This knowledge from indigenous groups and ancestral ways of life is now being sought as a more accurate and holistic way of connecting with landscapes, by guiding ways of knowledge through spiritual traditions, spirit in nature, and physiological knowledge (Preston and Griffiths, 2004, p.37).

An example of the disconnect between western and indigenous cultures is where in capitalist counties money is key and time being perceived as wasted if not used to make money, with the landscape being the background or a resource to exploit. Whereas, in cultures, such as the Nuer, time is not an observed construct and cannot be wasted, instead actions are guided by cyclical ecological changes (Urry, 1995, p.4). These differences often cause issues where cultures co-exist within the same areas, an issue found with indigenous groups in British Columbia and globally (Lewis, 2010, due to different philosophical and emotional viewpoints in planning decisions (Peng, 2020)

Western cultures in particular have a cartesian disconnect between nature and people whereby they privilege practical objective knowledge over that of philosophical knowledge which posits the world as being a malleable and every changing matrix of sensations, perceptions, and experiences (Preston and Griffiths, 2004, p.36). Capitalism takes away the focus on place and instead causes globalised destruction of local and regional markets whilst breaking peoples feudal ties to their ‘natural superiors’ (Urry, 1995, p.7).


Religion has its place in education, culture, and place, its influence on perceptions is magnified by religions ability to transcend borders and cultures to have worldwide reach, based around a common purpose, despite being globalised the primary religions practiced within countries has changed over time, with perspectives following. An example of this is in Britain where the ‘norm’ religion changed from Paganism which worships nature to Christianity which sees nature as something man must dominate and control (Chaney, 1960). The role of this Christian view of man’s dominion of nature is represented in Burt and Archers (1994, p.19) description of the enclosure movements; “The “wildness” of this “uncorrected” nature is to be tamed for “utility,” and its “idleness” is to be governed according to the management of “time””.

Action
Natural landscaped are proven to benefit mental and physical wellbeing (Hunter, Gillespie, and Chen, 2019; Kajosaari and Pasenen, 2021; Han, 2017; Li et al, 2022). This benefit causes an improved relationship with, and perception of, natural landscapes and places (Nisbet, Zelenski, and Murphy, 2009). This connection is also aided by evolutionary effects, as described in eco-psychological perspectives and theories such as biophilia (Wilson, 1984). The assumption therefore may be that simply being outside has a positive influence on wellbeing and therefore people’s perceptions of the outdoor environment will be improved. However multiple factors impact on these perceptions.

The overall quality of an environment or landscape will affect how it is perceived. The quality may be affected through many facets; its level of development i.e., how natural, or unnatural it is, the ecological diversity in the environment, the maintenance of the environment, and the greenness rate of the landscape. Pretty et al (2005) studied the impact of participants viewing images whilst exercising of pleasant/unpleasant rural and urban scenes. Pleasant scenes showed tidy or unspoilt landscapes whereas negative scenes showed spoilt, damaged, or littered landscapes (Pretty et al, 2005). They found that pleasant images of both landscapes positively impacted participants mood, whereas the rural unpleasant scene had the most negative effect on mood (Pretty et al, 2005). These findings suggest the ‘quality’ in terms of maintenance and pleasantness of the environment may affect how people perceive a landscape, and furthermore imply damage to a ‘place’ you are ‘attached’ to may have a greater negative impact on perception thereof. 

The role taken within a given environment affects how it is perceived. Even when absorbed in natural landscapes where place connection would be expected, this connection to the environment is often disrupted and the landscape becomes the background to the activity (Baker, 2005) as a result of physical comfort, discomfort, and busyness (Blades, 2005). This disruption has been likened to a sense of ‘entrapment’ to an experience (Blades, 2005). Furthermore, different jobs influence landscape perception, for example a farmer will perceive open fields to have different affordance compared to the affordances a housing developer may see (Peng, 2020).

18th and 19th Century
The 18th century was the prime time of the enlightenment era. During the enlightenment era British and American education systems were classicist and focused on order, discipline, and intellectual rigor, it was not until the 19th century romantic period that a shift towards transformational approaches begun (Roberts, 2012).

The 19th century was the era of the romantic period. Hay (2002, in Roberts, 2012, p.29) defines romanticism as a “nineteenth century movement of reaction against the values, tastes, and ideas of the preceding century”. This preceding century being the intellectual rigor focused enlightenment period (Roberts, 2012). An oversimplified dichotomy of the comparison between enlightenment and romanticism would be “reason against emotion, realism against imagination, and science against nature” (Roberts, 2012, p.29). The implication of this dichotomy is that the non-financial holistic affordance of natural landscapes were more greatly appreciated. Romanticism had a great impact on representing holistic and experiential learning styles, and inspired the philosophies of both John Muir and John Dewey, key figures in modern outdoor and environmental education systems (Roberts, 2012).

Landscape norms and perceptions at the time were changing between the enlightenment and romantic periods, going for a more traditional ‘mechanistic’ aesthetic within art to a more ‘naturalistic’ aesthetic (Parsons and Daniel, 2002). These cultural changes had great influence on landscape perceptions, with Gobster (1999, p.55) saying; “culture and history are most often cited as playing the major roles in shaping our preferences for landscapes that are natural in character”.

The enclosure movement
The inclosure act was passed in 1773, allowing lands to be taken from the commons and enclosed as private property for ‘cultivation, improvement, and regulation’ (UK Gov, 1773). From the fifteenth century, the peasant or yeomanry class of peoples lost their feudal rights to communal property and had the common lands usurped as a result of the enclosure act (Burt and Archer, 19994, p.20). The enclosure movement was largely protested and disapproved of by the general population at the time and seen to only benefit the few (Burt and Archer, 1994). Many of these removals of communities from their land were for the use of cattle keeping and hunting, such as that of deer parks (Burt and Archer, 1994).

These land enclosures heavily impacted landscape perception in Britain. Firstly, these land enclosures combined with the impacts of the industrial revolution begun the increase in urbanisation within Britain, with 82.9% of the population now living in urban areas in 2019 (Government Office for Science, 2021). This urbanisation has contributed to decreases in people’s connections to natural landscapes, as well as increases in ecological illiteracy (Louv, 2005; Gill, 2007). Secondly, the privatisation of the landscape meant that the yeomanry could no longer connect with that landscape through landscape socialisation. The only connection was now through a socialised landscape via the use of limited public access footpaths. The limited access to this land in England and Wales still exists, with only some open access sections of land opened up in the CROW act (UK Gov, 2000). Scotland has more open access through its ‘right to roam’ land reform act (UK Gov, 2003), however, neither of these access acts are a return to the commons and only afford the public an aesthetic and recreational connection with the landscape. This decreased connection to the landscape is supported by Peng (2020) who found that people have weaker landscape socialisation for landscapes or communities they don’t live in. 

Modern day perceptions
Modern recreational landscape uses are evident in the early 20th century through a greater topographical and aesthetic interest in the geography of seaside areas, evidenced through resort development and coastal landscapes becoming sites of leisure and tourism (Aitchison, 2000). 

Modern societies face a wide range of problems including that of climate change, a problem for which historical exploitations may be to blame. However, many large and influential companies are now looking to the landscape again to provide a solution to these problems, especially for the provision of renewable energy (Sawin and Prugh, 2004; Lovins and Cohen, 2011). Examples of these landscape changes include hydroelectric dams such as the Three Gorges Dams as well as other projects including solar and wind farms. These projects highlight the differing perspectives of landscape, with many of the complaints of these projects coming from aesthetic, environmental, and economical perspectives (Wilson and Dyke, 2016). This changing perception of land use is represented by the UN who said “Sustainably managed landscapes serve as the life raft system on which the world’s population – nine billion people by 2050 – depends” (UN, 2016). 

Increasingly urbanised and computerised lives have increased nature disconnects (Preston and Griffiths, 2004) and nature deficit disorders (Louv, 2005). This divergence from nature is further criticised by many researchers who say that outdoor and environmental education take a far too cognitively rationalised, reductionist and decontextualised approach, such as that seen in the enlightenment period, as opposed to a more holistic, embodied, sensual, and social approach to landscapes and the natural world (Preston and Griffiths, 2004, p.37). This is a significant challenge of education systems currently, however, in the fight against climate change as studies have found that nature connectedness was positively related with greater sustainable behaviours (Barrera-Harnandez et al, 2020; Kudryavstev, Stedman, and Krasny, 2012).

Conclusion
In conclusion many different factors shape people’s perceptions with an environment, most important of which are a person’s previous connections to a specific landscape, their cultural and religious beliefs, their formal and informal education, and their role or job in society. The importance of these factors personally and for modern societies is to use these known factors to shape peoples future perceptions of natural landscape to be more positive, and thus grow support for the sustainable behaviours needed to tackle the current climate and environmental crisis. 
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