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Introduction

Children will experience a lot of different transitions during their early years from birth to the age of five and above into adulthood.
A transition is described as a period of change in a persons life, this may be a change of a persons daily routine.
Transition is about adjusting to change such as daily routine for two year olds where they transition from home to a meithrin.
It is important that early years practitioners are aware that the transition from home to meithrin for a child is a big experience in the childs life and that is important that the child feels that they are welcomed when starting this new change of their life.
[bookmark: _Hlk60483644]Children face many important changes in the first eight years of life, including different learning centres, social groups, roles and expectations. Their ability to adapt to such a dynamic and evolving environment directly affects their sense of identity and status within their community over the short and long term. Open University (2019) 


Effective communication and socialization between all that is involved in the transition between home and meithrin is crucial in the success of this transition. A child can be affected both negatively and positively during the transition process which can include physical, emotional or psychological development.  It is important that the transition process is done as smoothly and efficiently as possible so that the child feels happy and settled in their new setting as they must leave their safe environment to come to their new environment.
Environments and routines that encourage shared endeavour, or special time in small groups, are invaluable for children building new friendships and developing a sense of security following a transition. They must feel safe and secure in order to continue to develop, and a homely, stable environment is central to this sense of belonging. https://www.teachearlyyears.com/a-unique-child/view/supporting-transitions-in-the-early-years  accessed 20/12/


Bronfenbrenner (1979) found that children who had a smooth transition from home into a learning environment were more likely to have better and more successful transitions in their future. He also identified that the more nurturing and accommodating these environments and relationships are there is a better chance that the child will be able to learn and develop.
Bronfenbrenner also believed that during a childs early years it is important that a childs parent/caregivers and the childcare professional have a good partnership between home and meithrin, as it will make the transition less stressful for both the child and parent. (Bronfenbrenner, 2015)
[bookmark: _Hlk60483688]Bronfenbrenners Ecological System theory focuses on the impact that the environment has on a childs development. (Bennet, 2014)


[image: What is Bronfenbrenner's Ecological Systems Theory? - The Psychology Notes  Headquarters]

[bookmark: _Hlk60483797]The developmental potential of a setting is increased as a function of the number of supportive links existing between that setting and other settings (such as home and family). Thus the least favourable condition for development is one in which supplementary links are either non-supportive or completely absent, when the mesosystem is weakly linked. (Bronfenbrenner 1979: 215)
(Brooker, Liz. 23/12/2020) 
















How to use this handbook
 
This handbook should be used by the keyworker as a guide to help promote their understanding of the importance of effective communication for a young childs learning and development during transitions.
This handbook is designed for key workers working with children aged 2-3 years in a meithrin setting.

Through using this handbook as a guide, a keyworker should be able to effectively manage transitions and make the process of change run smoothly and to be able to reassure not only the child but but their parent/carer. The keyworker needs to build positive relationships with the parents/carer as this will enable the practitioner to gain important information regarding the childs needs this will enable the parents/carers to have a trusting relationship with the childs keyworker. 
Practitioners need to respect the parent/carer to ensure that the chid is supported in the correct way through the childs learning development. The relationship between a practitioner and carer/parent are very important and helps to reassure the child as they develop good and efficient communication strategies. (Patel, 2000)
 Many children may need a little more practice and experience to develop the necessary skills and abilities to help them become successful learners. Others may need their programme to be differentiated on a long term basis if they are to make progress and experience success. All learners need to be protected from unrealistic expectations or situations that may cause distress. Early Years Learner Support Handbook (2020)

Practitioners need to make the process of transition gradual as this will help support the childs wellbeing and make them feel secure and safe.
[bookmark: _Hlk60485955]Interventions, partnerships and proposed outcomes will also be used to guide the keyworker who’s duties are to plan and manage the transition process smoothly. (Welsh Government 2018)


The role of the adult

Early years practitioners must ensure the needs of each child are identified and met to make sure their able to encourage independence and confidence. The practitioner’s role is to ensure that a child is fully supported through the transition and ensure they plan for the child appropriately.
‘Children learn and develop well in enabling environments, in which their experiences respond to their individual needs and there is a strong partnership between practitioners and parents and carers’ 
(Development Matters in the EYFS – DFE 2012)

The role of all adults working in early years settings in safeguarding children cannot be underestimated. Practitioners working in this area should be trained to interpret and respond to behaviours, physical indicators, emotional factors and verbal indicators that may suggest abuse has occurred or is occurring.

The key worker approach helps the child, practitioner and their family to establish a strong close relationship.
For many children the change of setting and sense of moving on acts as a stimulus for development but if they find this change too abrupt there is a risk that the child will regress (Bennett, J 2007).

John Bowlby suggested that children need a strong secure base to allow them to develop socially. Bowlbys work showed how babies become attached to a mother figure and what happen s when they become separated from each other.
According to attachment theory, a secure attachment is derived from the child’s appraisal of his/her mother’s (or other attachment figure’s) availability. Availability implies that the mother is physically accessible to the child. Bowlby referred to the lack of accessibility as either separation or loss, depending on whether it was temporary or permanent in nature (Bowlby, 1973)
[bookmark: _Hlk60484007]All practitioners involved in transitions need to recognise the importance of giving a child who is moving to a new setting without any peer’s special consideration when planning their transition process. Evidence from the Kirklees Research Project makes it clear that children feel much happier if they know other children around them as this supports them in settling more successfully. https://moodle.uwtsd.ac.uk/pluginfile.php/86471/mod_resource/content/1/early-years-transition-guidance-booklet-2013.pdf


A key aim of any transition programme should be that it supports the child and family to feel suitable in the new environment (Brostrom, S 2004). This in turn will help the child to feel secure, confident and in a position to tackle the challenges ahead. It needs to be considered as a process and not a one off event.
To begin the transition process the childs parent/carer along with the child is invited into the setting by the manager. The relevant paperwork is then filled in, the parent and child are then showed around the setting and any questions that they may have are then answered. The parent/carer and child are introduced to the staff at the setting and are introduced to the childs key worker, the key worker is then able to gain any information regarding the childs background and if they have any disabilities or cultural needs that the child may have. By gaining this information it allows the setting and key worker to put any extra measures that the child may have in place. The settling in policy is also shared with the parent. The Welsh government states that the settling in policy should be clear and shared with the parents/carers. (Welsh Government 2000)
The child is then encouraged to return to the meithrin gradually on their own for short periods of time this will allow the child to become used to the setting and also to being away from their primary care giver for short periods of time before they officially start at the setting.

Key workers must remember the following when the child stars at the meithrin
· Value and respect the child and their families
· To be a good role model and support the childs family
· Meet the childs physical, emotional and social needs
· Maintain observations and planning

These principles and good practices will provide not only a smooth, successful transition but also improve the outcomes for the children in the long term. (Daly, Byers, Taylor 2004)

























The needs of the child

All children need to be cared for in a secure and loving environment, children need to be able to form secure attachments with their key worker. All children should be included and no child regardless of their culture, religion, disability or ability should be excluded or be disadvantaged.
Any experiences that a child has at the setting should be based upon their own likes and dislikes and this will ensure that the transition runs as smoothly as possible for the child.
Attachments are the emotional bonds that young children develop with parents and other carers such as their key person. ... When children feel safe they are more inclined to try things out and be more independent. They are confident to express their ideas and feelings and feel good about themselves. (Langston, A. (2019)


A child centred approach within a setting ensures that the key worker are able to observe and plan for the children and to take into consideration of the childs interests and to incorporate these into the learning and care of the child.
Being child-centred is a way of elevating the interests, wellbeing and views of children. This is important because children are affected directly, and indirectly, by practically all policy decisions, and yet children can’t influence them through traditional channels. (childrens commissioner 2015)


Practitioners are encouraged to consider and support the childs individual needs. Abraham Maslow hierarchy of needs triangle shows what the need of the child are and what the child needs to move onto the next stage.
[image: Maslow's Hierarchy of Needs | Simply Psychology]
(Google images, 2020)

Maslow (1943) initially stated that individuals must satisfy lower level deficit needs before progressing on to meet higher level growth needs. However, he later clarified that satisfaction of a needs is not an “all-or-none” phenomenon, admitting that his earlier statements may have given “the false impression that a need must be satisfied 100 percent before the next need emerges. https://www.simplypsychology.org/maslow.html 2020)

The foundation phase framework puts emphasis on seven learning outcomes for children and ensures that there are good links between home and the setting is promoted. The foundation phase states that a range of play opportunities should be given to the children to allow them to achieve outcomes in the following areas.
· Well being and cultural diversity
· Personal and social development
· Mathematical development
· Welsh language development
· Creative development 
· Language, literacy and communication
· Knowledge and understanding of the world
(Welsh Government 2000)

Partnerships
According to the Early Years Foundation Stage (EYFS) framework, a partnership includes 'parents, families and practitioners working together to benefit children. ' For a partnership to work well, it must be built on trust, transparency and responsibility from all parties involved
. (stars childcare group 2020)
It’s important that parents and carers know you as their child’s key person. It’s your job to inform parents of their child’s day and the progress their child is making. Involve parents and carers from the very beginning transition period, along the way from induction, settling in, and daily chats, to sharing of resources, social events and information sessions. Check you have the correct parental permissions in place and secure a way of communicating that works for all of you. Be flexible in your approach to communication with parents. Think about how you might need to adapt to suit different parents, for example those with English as an additional language or a specific learning need. Also, make sure it’s the right time to share information without having to rush off. 
The most important element of any children’s meithrin is trust. Not only that but a child needs to feel safe when they’re in an environment without their parents. 
There are multiple ways you can begin to put your partnership into practice. A few examples include: 
· Daily diaries – development diaries can help both parents and practitioners better understand a child’s rate of development.
· Parents evenings – This allows for practitioners and parents to talk in-depth about a child’s development, helping both parties raise any comments or concerns they may have.
· Coffee mornings and tea parties – Like parents evening, coffee mornings and tea parties are the perfect way to catch up with practitioners and voice your thoughts about your child’s development. 


Whilst working in a multi-agency approach it is important that parental permission must always be received when sharing any information with any multi agency support such as speech and language therapist or health visitor. It is important whilst working in a multi-agency approach that all those involved with the child should come together and communicate well with each other to ensure that the correct agency is involved with the child. Any areas of a learning development delay can be identified through assessments of the child such as wellcomm. This assessment allows the key worker to inform parents of their findings as well as any multi agency teams that may need to become involved.
Multi-agency working can make a unique contribution to preventative and early intervention services, because it has been shown to be an effective way of addressing the wide range of cross-cutting risk factors that contribute to poorer outcomes for children and young people
[bookmark: _Hlk60484253](https://www.wokingham.gov.uk/EasysiteWeb/getresource.axd?AssetID=75433& 2020)












Interventions
It is important that commitment is needed from all professionals such as keyworkers to develop positive links and to have a shared approach to ensure a holistic environment for the child.
When early learning and childcare workers take a holistic approach, they pay attention to children's physical, personal, social, emotional and spiritual wellbeing, as well as cognitive aspects of learning. A holistic approach is important when planning and assessing the needs of a child. (Scottish social services council 2018 )
In the Reggio Emilia area in Italy, their educational philosophy was founded by Loris Malaguzzi. The Reggio Emilia philosophy is for children from preschool up to 6 years of age, their philosophy is that childhood is very important and that children should participate in a range of meaningful activities and experiences and these experiences should represent what they have heard, learned and seen around them in their life. Parents are involved in managing these settings and everything that happens in the setting.
The Reggio Emilia approach to early childhood education views young children as individuals who are curious about their world and have the powerful potential to learn from all that surrounds them. Educational, psychological, and sociological influences are important factors to consider in understanding children and working to stimulate learning in appropriate ways. Reggio teachers employ strategies such as exposing children to a wide variety of educational opportunities that encourage self-expression, communication, logical thinking, and problem-solving. (Stoudt A, 2020) 





Proposed outcomes

All children learn, grow and develop differently, they all have different personal characters and abilities. Each child will react and adapt differently to new routines and transitions each childs needs and abilities mut be considered in everything a practitioner does.
[bookmark: _Hlk60484363]The proposed outcome is to ensure that children and their parents/carers experience practical and emotional support through all the transition stages and ensure they have a positive experience of change and making sure the transition is as smooth and successful as it can be. (Welsh Government 2018)
The Donaldson report that lead to an independent review of the Welsh curriculum and assessment stated that the current curriculum had become outdated and complicated. It identified 4 purposes for the curriculum and that the curriculum should be designed to help children become.
· Ambitious capable learners
· Healthy, confident individualand ready to lead fulfilling lives as valued members of society
· Etjica, informed citizens of Wales and the world
· Enterprising, creative contributors ready to play a full part in life and work
Donaldson Report 
This new curriculum for Wales gives opportunity to practitioners in childcare settings to fit into the 21st century and beyond, to again improve the outcomes for children in all the identified areas above. Transition processes and the role of the practitioner will all help in obtaining these proposed outcomes. Welsh Government (2018).


Lev Vygotsky (1896-1934) believed that children were active learners, he identified that children need social interactions with people who were more skilled than thm and this will help futher their knowledge. Pretend play was also another important aspect of vygotskys work he believed that it is important for children to learn about the world that they live in and what roles they will take on when they become an adult. Daly, Byers, Taylor (2009)
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