Reflection
Gibbs Method: Description, Feelings, Evaluation, Analysis, Conclusion.

I’ve decided to use Gibbs’ reflective model to structure my reflection of my Microteaching session. I felt it aligned well with art and the emotional effects and feelings it invites us to reflect upon, analysing why those outcomes were achieved. 

Description

I planned and delivered a 30 minute microteach to a class of 8 students, covering the basics technique Chiaroscuro. The learning objectives consisted of being able to define chiaroscuro and its role in art, produce a grid displaying tones ranging from dark to light, and to produce a sphere shape displaying chiaroscuros’ role by employing the application of chiaroscuro to define a 3d shape successfully. Unfortunately, I feel I didn’t make this as clear as I’d hoped, as I will discuss in the Feelings section of this reflective account. 
For art, I intended to create an affective learning environment where everyone felt comfortable and at ease to express themselves, as the group of students ranged from varying paths and abilities. I intended and had planned to verbally outline what the objectives of the lesson were, as my presentation listed them, but not all students will be able to synthesise both visual and verbal communication at once. Especially information this imperative, and I should have prioritised this. The exercise was a very simple tonal grid but allows the learner to experiment with mark making, instilling a crucial foundation and demonstration of knowledge of light and shade.
The lesson started with a 2-minute introduction of defining Chiaroscuro and a brief view of artist Caravaggio’s work who played an integral part in the history of the technique. Again, I will elaborate on my feelings of the errors I made here further on in the reflection. 
Then I began 3 minutes of a lecture including a question-and-answer to let the group share their prior experience and providing a brief overview of the factors that contribute toward successfully applying the technique including the development of my personal work to show authenticity. I sensed that due to my scattered introduction, I wasn’t communicating my topic clearly. I asked students if small gradually more comprehensive points made sense, answering as I found my footing. Even if it meant my allocated time slots had to change. 
I introduced an assignment of 10 minutes for a grid exercise warm up - creating a tonal grid made of sections. This warmup eased students into using the materials and is an excellent exercise and reference for the second task. Examples of the grid I wanted them to produce was shown on the presentation and students were also given a blank prepared grid.
	Next, I introduced a 10-minute exercise of producing a recreation a spherical study. The image was presented on screen for the group to have an equal advantage and I also provided the image as a printed copy per two students to encourage a joint observation.
I allocated 3-minutes to Peer observation. As the tables were in an appropriate position, I simply asked everyone to pass their work to me at the front, where I set each result out anonymously in no particular order to ensure the students felt a comfortable push out of their comfort zone into the learning zone (_), but keeping them randomised allowed everyone to share without their name attached. 
I concluded with 2-minutes of a reflection session consisting of a question and answer and group/peer discussion. 
I pre-prepared resources such as a presentation, a printed version with my existing knowledge as a prompt for myself, examples of a painting by Caravaggio both in colour and tonal to demonstrate the principle of value, blank grids for each student to fill in, and a copy of the spherical ball study per two students.

Feelings

As I began my lesson, I started off shaky, not realising I was next. With no time to read over my plan and guide, I should’ve prepared by looking at time schedule as I started off nervous due to the abrupt start, resulting in me feeling less confident in my knowledge, relying on my notes before I found my feet. I was aware of how nervous I was appearing.
I outlined what the objectives of the lesson were ineffectively due to my nerves, as previously explained. The set up in the room was already how I’d planned for an effective space, each student could see across to each other rather than being in a straight line. I was happy to feel the environmental change in my microteach session compared to the other styles. The first tonal grid exercise is where I believe the students and I began to relax and engage. I hopefully delivered my knowledge confidently and in a mutually respectful manner, and the students understood through active engagement and participation. 
I feel as I began, I relied too much on the printed guide with notes, becoming aware of how I appeared and placing them down often and relying on my knowledge and drawing as much confidence to stabilise my nerves fast; I wanted to allow the digital whiteboard to show more of the imagery as this is a visual medium. 
Another issue I faced was that there were two screens I failed to move, not having enquired whether they were static, likely due to my nervousness and being intimidated to make the space work for me. For a topic such as art, its imperative visual tools are accessible and viewable to all students. I’ll ensure to make myself as comfortable and familiar with my space before I begin in the future.
I was worried about creating a quiet environment to lead. For instance, when I instinctively raised my voice during practice, I caught the students’ attention when it was time to move on due to time constraints. I didn’t feel overassertive because I remained visually approachable and pleasant, and it didn’t disrupt the atmosphere. I felt more in control, and I need to continue practising and self-assessing this. 
Overall, I was conflicted with the way my session went, starting nervously and ending far more relaxed. I had good feedback from students during the final discussion, hearing that the students had a newfound interest in the subject and more confident to try it outside of the lesson.

Evaluation

	A method called Scaffolding explained by Vygotsky, 1978, of “providing just enough support (e.g., hints, prompts, modelling) to help learners complete tasks they cannot yet perform independently.” Was extremely helpful. Students felt comfortable sharing their thoughts during the open discussion. I checked in with the group to ensure I was explaining the topics clearly, acknowledging that my unexpected start wasn’t their fault. I noticed students’ reactions to the exercises, and I provided positive feedback. Due to the row seating, I could call attention to students who achieved success alongside a student. Instead of focussing on less confident students, I explained the technical aspects of the example students’ work.
One student was nervous about mark making. I related to her, as I was also nervous in my early days. I provided scrap paper and challenged her to make a dark mark by pressing hard. I reassured her about breaking the pencil by showing her how many I had, helping her feel familiar with the equipment. She noticed how much more she could achieve when I held the example beside the experiment, reinforcing the technique through active experimentation. 
As positive feedback regarding techniques, effects, or personally creative touches were remarked on by the other students during the blind peer feedback section, I reinforced their points and linked them to how they had achieved the objectives following up with open ended questions to establish the students understood exactly why, students were happy to come forward and claim their piece, which I really appreciated.
Everyone responded very positively to the way I included examples of my own outcomes. They found it helped them overcome any concerns they had about engaging. I demonstrated my own understanding and comprehension, which was what I’d hoped to communicate.



Analysis

	My microteach was a way for me to establish how to create the best environment for the topic. “To begin, the professor must genuinely value every- one's presence. There must be an ongoing recognition that everyone influences the classroom dynamic, that everyone contributes. These contributions are resources.” (Hooks, 1994, Pp. 8) I feel an expressive subject should be taught in a creative and affective environment where everybody feels comfortable and safe to be seen and heard, knowing they will be respected. 

Conclusion

I feel I achieved my lesson outcomes, though my delivery felt fragmented. I need to improve my preparation, manage anxiety, project calm presence and authority, and understand the importance of these in the environment due to unexpected challenges.
For example, I need to maintain students’ attention without disrupting the casual and affective environment. Rehearsing and familiarising myself with my space beforehand will help reduce uncertainty. Skimming my notes and lesson plan, regardless of prior knowledge, will help me prioritise communication in a relaxed manner.
This applies to both students and lecturers. We can’t create a relaxed, calm environment or expect student trust if we don’t feel safe and calm ourselves.
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