A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in specific areas of learning and experience.

Within this document, I will be discussing the importance of progression within primary school education and the different steps taken to achieve this. I will supply lesson plans as an appendix and a base of my conversation, which have been designed with three Areas of Learning Experiences (AOLE’s) as their foundation to highlight the importance of assessment for learning strategies (AFL’s) when it comes to the pupils understanding and progression within that specific topic. The three lesson plans will cover three different ages, spanning across the foundation phase and key stage 2 (KS2). This variety of ages allows me to delve into different AFL strategies, showing the reason for using them, the way to implement them, and the benefit of using different strategies at different stages of a child’s learning. 

For the purpose of this assignment I will be basing my fictional school on the school I was assigned to in my year one Professional Teaching Experience (PTE). This school will be allocated within a working class area, with an adequate Estyn report. With this information I will plan lessons that will include a full range of ability, however the majority of pupils in each class work at a lower standard, meaning I have planned from low ability to high for my more able and talented (MAT) pupils

My first and second lesson will be planned for the year six class. Within this class there is one TA and 27 pupils who have a mixture of abilities, three Additional Learning Needs (ALN) pupils and two pupils with English as an Additional Language (EAL). This year six class has one Teaching Assistant (TA) who was assigned to work closely with my lowest ability group, however, also is comfortable to take control of the class, for me to work closely with my lower ability pupils.

For my first lesson the AOLE I have chosen to focus on within this lesson is Mathematics and Numeracy. In this lesson I will start by recapping on the perimeter of a square/rectangle with the pupils in order to see my starting point before moving onto introducing the area. Pupils will go outside and do a mixture of measuring the perimeter of the yard, football goals, doors etc and drawing in chalk on the yard floor the given measurements to fully visualise the equation they will be doing. The pupils will then go back inside to design their own circus using different dimensions of the buildings they will be given through working out the area/perimeter.  The AFL’s I will be using for this lesson are:
· Basketball, not ping-pong
· Ask the audience
· Exam question analysis
· Exploring wrong answers
· Wrong Answers Being Used

Another lesson I will be choosing to focus on is Language, Literacy and communication. Within this lesson pupils will be learning what Modal Verbs are and when, and how they can use them. Pupils will be using a range of materials to learn including, whiteboards, PowerPoint, work sheets, group discussion and activities. The AFL’s I have chosen to use are:
· Allow time
· Ask the audience
· Dynamic topic starters
· Mini whiteboards
· Think pair share

My second class I will be basing my discussion on is a year three class. This class has twenty two pupils and one TA and is at a fantastic level across the board and will be perfect to base a high level lesson on. There is one ALN pupil within the class who slightly struggles with written class work, however, excels at all things vocational.

For my final lesson I will focus on the seven to eight age group, year three within the KS2 stage. I have chosen Expressive Arts as the AOLE I will focus on in this lesson. For this lesson pupils will be engaged in a active P.E. Lesson where they will use their creativity and group work to design their own dance. Thai Chi will be the style of dance/activity the class will focus on. The lesson will encompass demonstrations by myself as well as a few More Able and Talented (MAT) pupils of the different positions within Thai Chi. Pupils will pair off or get into threes and use these moves in their own way to form a smoothly flowing dance. They will then need to work as pairs/threes to create three of their own movements that they can use in their dance. The AFL’s I will be using in this lesson are:
· Peer Assessment
· Collaboration in Formulating Questions
· Pose, Pause, Pounce, Bounce
· Design swap
· Exemplars
· Increasing thinking time – would be good as they are younger and it is a brand new experience for them

Assessment is used regularly in schools as a way to check on pupils understanding, knowledge, skill level and attitude towards their schooling. Using assessments in school has a number of benefits including, gauging the progress of a class’s learning, evaluating the teachers performance, positive feedback for pupils in order to encourage improvement and hard work ethic, information available to parents/guardians for them to follow their child’s education, and also to provide the teacher with the next step on the pupils education (Briggs, 2008, p.7). Briggs (2008) further goes on to state that the list does not end there, and that these are just a number of examples that Briggs finds as the core important benefits. However, when assessing a pupil or class you must ensure consistency and accuracy at all times.

The process of assessing someone or something can be broken down into four types of assessment:
1. Diagnostic Assessments – are a way of teachers assessing pupils prior abilities. This allows teachers to plan their lessons around the pre determined abilities of their pupils. (Study.com, 2019)

2. Formative Assessments – are the every day assessments that teachers will carry out. These are the verbal and non verbal assessments, the follow up questions. The way teachers get an all round understanding of the pupils knowledge of a specific topic in which the teacher can then plan their future lesson/pupils progression steps accordingly. (CEA, 2019)

3. Benchmark Assessments – are the level you expect from your pupils. Before the lesson/week/term you will set each pupil a level that you aim for them to reach. You will then assess your pupils in accordance to the standard that you have set them. (Cornelius, 2017)

4. Summative Assessments – are the tests you have at the end of a learning period, decided by the teacher. These are used to record your result and give you a grade or score for the pupil and the teacher to see if you have achieved a goal set or an expected standard, a ‘summary’ of your understanding. These results are used to show the level that a pupil, class and school are working on. (NFER, No Date)

Each of the AFL’s that have been chosen within the lesson plans provided fall under one of the four assessment styles above. They have been chosen specifically to cater for the needs of the class and for the outcome that the teacher is aiming for.

In depth discussions have been taking place for years over which style of assessment is best and what would improve our education system to achieve its fullest potential. The more conventional assessments, or summative, are seen as assessments of learning and tend to be used on informing the educational system of the grading within primary schools and if the schools and pupils within them are achieving what the system wants them to. When you delve into further detail of these results, to each individual pupil, they can be used beneficially to calculate what is the next step in their educational journey. This style aids in managing which pupils go into the higher achieving schools, continue onto the courses they aspire to follow in college and eventually decides if they are eligible to pursue the career they wish to in later life, (Cheng and Chang, 2014, p.323). This form of assessment follows a pupils journey past school into the working world. If you consider the educational journey of an aspiring teacher, every student that attends university to become a future educator is required to attain a certain grade or level of educational prowess throughout their studies. If you do not achieve the required GCSE grades for a modern day teacher, you are not eligible to study. If you do not achieve the required A level results , you are not eligible to study. It gives the educational system instant feedback that you have not reached their requirements, the standard they have set. The primary school system works just the same, the grades you achieve will allow the teacher to allocate you in a set, or a standard of results, where you will learn at a certain level. This system works in a fantastic way for both the educator and the pupil studying to show the exact educational level of the pupil.
	However, Cheng and Chang, (2014) go on to state that this form of assessment and furthermore the results from these assessments are not aiding the teachers within primary schools to guide a pupils learning. These results give the teachers an indication of what the pupils need to work on within the classroom, but not how to do it. Christodoulou (2016, p.24) states that formative assessment focuses on the method of learning and teaching, where as, summative primarily surrounds the aims for the end of term, and year. Christodoulou (2016, p.25) goes on to suggest that if we assess pupils on specific end of term assessments, such as, exams and essays then teachers should also be practicing these skills throughout the year by writing shorter tests in the same writing form. From here the pupils will be given feedback on their writing style, knowledge and understanding of the work they have produced. The whole idea of this model that has been suggested is to “produce summative information but to add formative feedback to them” (Christodoulou, 2016, p.25). Wiliam (2009) states that over the years of teaching he sees no lack of teachers who perform their lessons with formative intention, and very little number of teachers will carry out this intended action. William (2009) goes on to argue that many teachers mistake this for formative assessment, where as, to perform formative assessment the teaching needs to have changed from its original path when you did not have the results of the assessment, and pointed in a new direction it could not have gone without the assessment.

The progression step chosen for the Expressive Arts lesson where pupils will be taking part in a Thai Chi lesson is “Exploration through and of the Expressive Arts deepens our artistic knowledge and contributes to our understanding of identities, cultures and societies” (Welsh Government, 2019, B, p. 18). This progression step has been designed to follow the curriculum aim made by Donaldson (2015, p.24) success futures report where it states that they aim to recognise Expressive Arts as a core subject due to its impact on “promoting social justice in wales” (Donaldson, 2015, p.25).

The progression step I have chosen for Mathematics and Numeracy is “Geometry focuses on relationships involving properties of shape, space and position, and measurement focuses on quantifying phenomena in the physical world” (Welsh Government, 2019, D, p.37) which follows the four purposes aim of pupils to be “enterprising, creative contributors, ready to play a full part in life and work” Donaldson, 2015, p.29) by getting pupils to use real life objects within their lesson and guide their understanding of how and where their would use these skills in the real world.
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Figure 1 - Christodoulou (2016, p.202)




The above figure 1 is an example of a progression model with a built in formative bank. This is used during the plenaries of each lesson or as homework online. The teacher could assign the pupils a number of questions to recap the lesson to fully gauge their understanding of what has been taught during that lesson. They can repeat this at the start of the next lesson also. I have tried to encompass my lessons with this same model to constantly assess my pupils understanding and knowledge at the end of the lessons (Christodoulou, 2016, p.202).

The first lesson I have planned has been based on the Mathematics and Numeracy area of learning  from the new draft curriculum for Wales that is being implemented in 2022. I have chosen to base one of my lessons on this AOLE as it is seen as an international discipline. The topics which encompass Mathematics and Numeracy are regarded around the world as a base line of education, and in many vocations you will be judged and on your core educational prowess prior to your personality and work ethic (Welsh Government, 2019, D, p.5). 

One of the reasons I have chosen for my class to undertake this AOLE as a lesson is due to the connection it has with Donaldson’s (2015) Successful Futures proposed 4 purposes. During a Mathematics and Numeracy lesson pupils will be faced with equations and problems that they will need to solve. While using their knowledge to work through the set problems the pupils will work together or in groups or even alone to test out the formulas they know in which they can achieve the teachers desired outcome. By doing this, they are themselves working towards being “ambitious, capable learners” (Donaldson, 2015). The pupils are also developing themselves to become “enterprising, creative contributors” (Welsh Government, 2019, D), by using the metaphorical objects within the puzzles to solve their mathematical problems.
The main part of Mathematics and Numeracy, also known as the ‘What Matters statement’ I have chosen to focus on is “Geometry focuses on relationships involving properties of shape, space and position, and measurement focuses on quantifying phenomena in the physical world” (Welsh Government, 2019, D). I have chosen this specific what matters statement to focus on as I feel it benefits pupils in introducing them to both problems they will have in the future, and skills that they will learn to aid their future career fields. Measuring and the properties of shapes are used in multiple career paths later on in life, such as, science, architectural, construction, renovation, computer technology (Welsh Government, 2019, D).

One of the AFL’s that I have chosen to use within the lesson is ‘Basketball not ping-pong’. I have chosen ‘Basketball not ping-pong’ is primarily used to improve the questioning and discussion quality (Welsh Assembly Government, 2010). It can be used throughout the lesson at different points to ensure all pupils are focussed and to assess if all pupils are following the same thought pattern to the hard hitting questions, such as, why do we use this formula? What real life objects can we apply this method to? Using the last question as an example, one pupil may give the teacher buildings as an answer, then you will carry on with the same question to other pupils in the class to get a multitude of different ideas. From this point you may go on to see if the answers have any similarities, differences. Furthermore, you may be able to implement one of Donaldson’s (2014), four purposes by asking what real world jobs these answers belong to, aiding the pupils in becoming “ethical, informed citizens” (Donaldson, 2014). 

Another AFL that I have chosen to use during my lesson is ‘Exploring Wrong Answers’ and ‘Wrong Answers Being Used’. I have chosen to group these two AFL strategies as the can be used in unison throughout the lesson. Within the circus design section of the lesson the teacher will be able to conduct ‘Exploring Wrong Answers’ by choosing a pupils work where they can see a mistake. Here the teacher will be able to sit down one to one with a pupil and help the pupil break down the answer they have given, how they have got the answer, what method they used to get there, and where they think that they went wrong. Using pupil led teaching style for this small section to fully gauge if they are understanding the question and giving their answers slight tweaks with promoting questions. ‘Wrong Answers Being Used’ is similar to the above AFL but differs in that the teacher gives the example of work in an incorrect form. The same process can be used to break down the answer with the pupils as a group or class to explore what mistakes the teacher may have made to get the answer and what incorrect methods used. The end result of this AFL is to see if the pupils have the understanding and enough in depth knowledge to reverse engineer the answer.

Another AOLE I have chosen to work from is Language, Literacy and Communication (LLC). Like the other AOLE’s, LLC has been designed to progress the pupils learning through a holistic approach curriculum (Welsh Government, 2019, C, p.7).

An AFL I have chosen to use is dynamic topic starters. I would use this to activate their prior knowledge and engage their interest of the topic prior to the lesson. Pupils will have been given the topic the week before and were asked to find out one thing about the lesson. The pupils were grouped to research a wide range of points on the topic. At the start of the lesson pupils will recap on what were have found out about todays topic, by coming to the front of the class, explaining what they have found and adding it to our ‘topic board’ (Welsh Assembly Government, 2019, p.49). The benefit of this AFL would be that pupils will engage with the lesson from the outset as they know they will need to feedback to the class.

Another AFL that I will be using within my lesson is Allow Time. I will use allow time within my lesson during the plenary stage of the lesson where the pupils are recapping the skills they have required from the lesson in order to create a fun jingle using Modal Verbs. They will be given an extended time of 5 minutes to come up with their idea and then an extra 5 minutes to practice performing their creation. This also includes a cross curricular approach as it allows the pupils to be creative and use skills they have gathered from other AOLE’s and topics to help them.

Think Pair Share is a fantastic AFL to use within any class situation. Pupils will pair up and discuss certain questions given to them in preparation to give the teacher and answer. This form of AFL falls very closely with peer feedback. Both of which include the deconstruction of their peers ideas and points. It is put into place for the pupils to talk within their pairs and dissect their answers, giving them feedback on two things they thought was good about their answer and one point to improve upon. Williams (2015) suggests that using this form of assessment is crucial as the peers tend to be harder with their feedback than a teacher can and the feedback received is taken more seriously as its from a friend.

The AOLE I have based my final lesson around is Expressive Arts. Expressive Arts covers of a range of disciplines and is slowly becoming a key component of education within Wales. It is educating pupils on their local communities and the diversity of cultures, and ways of life that are found in them (Welsh Government, 2019, B), which is highlighted as one of the aims for the 2022 curriculum within the Successful Futures (2015, p 22) report. Throughout all forms of Expressive Arts pupils will have their self confidence uplifted, as they will be engaged physically and mentally, while also connecting with their peers through the constant social interactions (Welsh Government, 2019, B). 

An AFL I have chosen to utilise within this lesson is firstly Exemplars. Many pupils learn best with the assist of visual aids and through actions. The way I will use exemplars within my lesson will be done in three forms. First the first few movements and poses I will perform the exemplar myself with the class copying, holding my position for the pupils to recreate themselves. Throughout the pose I will be describing the way my body is positioned. While doing so I will be scanning the room to see where and when the pupils correct their position. I will be monitoring if they are correcting their position through my visual example or whether they correct through my instructions. The monitoring of the pupils allows me to mentally record their ability to spot problems within their own work. I will also move onto use my More Able and Talented (MAT) pupils to provide exemplars. Using my MAT pupils with potential previous knowledge, or pupils that have proven a high standard in previous positions will allow me to assess them further and their ability to now maintain a high standard with added pressure. Also, allows the pupil to assist with the rest of the classes learning. A disadvantage of this AFL is that pupils may loose self confidence if they do not achieve or not perform well under the added pressure. A key component of this AFL is to maintain a level of positivity within your feedback and when giving criticisms or corrections (Welsh Government, 2019, A).

Another AFL I have chosen to use is Design Swap which resides in the main body of the lesson where pupils are designing their own dances. Pupils will use the Design Swap to teach another group their movements, while assessing for themselves. This accesses the pupils skills of peer assessment, team work, and engages their communication skills to complete the task. They will be using different forms of communication as it aids in the instructions getting across. This is supported by Grigg (2015, p.337) when explained that teachers who are sufficient with their communication knowledge will encourage their pupils to use a variety of communication forms to ensure that they are clear, precise and understood by other pupils. 

Pose, Pause, Pounce, Bounce is another AFL I have chosen to use within this lesson. Dylan Williams (reference here) states that it is an advancement on your traditional Initiation, response, evaluation (IRE) questioning technique. Within the lesson I will use this method after a demonstration of a groups performance. I will pose a question to the observation groups, leave that question in the air for my pause, give each individual time to think, I will then choose my pupil to ask. They will give the teacher their thoughts of the performance, hopefully using topic specific words that have been learnt earlier in the lesson. Then bounce their response to another pupil, and another, and another until I collect a number of different answers. Finally I will choose one pupil to summarise the answers in a constructive way for the performers to benefit from the feedback given. (Hamid dude, reference properly)

During the planning of my lessons I found that the AFL strategies I would use played a large part and both helped and hindered the process. The core of my lessons were the AOLE’s that I used and then attempting to be as cross curricular as I could. The next step in my planning was not just choosing an AFL strategy to use within my lesson but how to use it correctly. It is easy to pick an AFL strategy that flows with your lesson and looks good to anyone observing your lesson. But, to choose and AFL strategy and use it effectively to enhance the pupils learning within that lesson and the following lessons is another challenge entirely.

I chose the specific AFL’s I have chosen to use within my lessons as I found that the pupils would be able to assess as well as myself as the teacher. I have always found during everything I do that when I critic myself and my peers I am able to understand what we have done wrong and in turn am able to implement effective changes to our learning. This is supported within the NFER (2007) document as gathered information from a number of teachers have said that with the whole class as markers for the work their doing they find it more encouraging to uplift their work ethic from the critical analysis from their peers. According the Black and Wiliam (1998) assessment itself has been questioned whether it works, if there is room for improvement and how can we improve it? They have stated that within formative assessment lays what they refer to as a ‘magic bullet’ of assessment. I agree with this statement as I have found within my lessons and previous experience in PTE placement that formative assessment or formative styles within assessment is more beneficial to the pupils performance. Christodoulou (2016, p. 169) agrees that formative assessment improves the learning of pupils through testing the understanding of the topic. However, goes on to state that there are also more direct benefits for the pupils to gain through regular formative assessments, when suggesting that repetition and frequency of formative tests to draw the pupils memory not only helps to measure the pupils understanding of the topic, but develops the understanding itself. This being said, even if teachers can perfect the the formative assessment approach to the its best form, summative assessment still plays a crucial part within education in providing “us with a shared meaning of pupil performance and of the relative performance of different curricula and educational approaches” (Christodoulou, 2016, p.181). As previously stated within my discussion section of this document, both styles of assessments play a crucial part in understanding the leaners ability throughout their educational journey. However, the key responsibility for teachers around the world is to learn how to use these styles of assessment effectively in order to not only understand but develop their learner so in turn we can develop the pupils into their best selves. 
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Appendix – 1

	Student-teacher
	Kurt Westron
	Class:
	Year 6

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	24/10/19

	Lesson Focus:
	Area and perimeter 

	Meaningful links to Curriculum 
	

	Meaningful links to:
Cross Curricular Responsibilities
	Hummanities – Real world measurements

	Personal Targets (Linked to QTS and identifed in weekly review)



	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
1. The difference between area and perimeter
2. How to use the formula within the real life
3. Work out both area and perimeter to design a circus



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can / By the end of the lesson I will be able to...
1. Give examples of both and reconstruct the question to fully understand
2. Use different of measuring equipment to measure objects in the yard
3. Follow the sheet given to design the circus
	• Basketball, not ping-pong
• Ask the audience
• Exam question analysis
• Exploring wrong answers
• Wrong Answers Being Used




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Introduce the pupils to area and perimeter in small groups by giving examples of both and deconstructing the questions and answers
	 Follow what the teachers has said and the examples.
	

	

Teaching & Core Learning
	Take the pupils outside to measure different buildings and items. Use unconventional methods to meausure to make it inclusive and fun.
	 Use different parts of your body and different equipment to measure different objects around the outside area.
	

	

Plenary
	Assist the pupils in creating their circus 
	Use the methods you have learnt throughout the lesson to design their own circus.
	























Appendix - 2

	Student-teacher
	Kurt Westron
	Class:
	Year 6

	AoLE or Subject
	Language, Literacy and Communicatioin
	Date:
	24/10/19

	Lesson Focus:
	What are Modal Verbs and how can we use them?

	Meaningful links to Curriculum 
	Skills:
· Express opinions clearly about topics and written texts and include supportive reasons
· Proofread their own work and that of others, assess and evaluate it and make clear recommendations for improvements, edit/redraft work to show progression.
Range:
· Reflect on, edit and redraft to improve their writing
· Listen carefully to presentations and show understanding of the speakers conclusions or opinions
· Contribute purposefully to group discussion to achieve agreed outcomes.

	Meaningful links to:
Cross Curricular Responsibilities
	Expressive arts – Using their creative skills to design a catchy jingle including the verbs they have learnt.

	Personal Targets (Linked to QTS and identifed in weekly review)



	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
4. To understand what a Modal Verb is
5. To use a modal verb in a sentence
6. To use a modal verb in a creative way



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can / By the end of the lesson I will be able to...
4. Highlight where the modal verb is in a sentence through resources such as leaflets, instructions, guides
5. Writing a list of guide lines for people to follow
6. Create a catchy Jingle that includes modal verbs through-out
	· Allow time
· [bookmark: _GoBack]Think, Pair, Share
· Ask the audience
· Dynamic topic starters
· Mini whiteboards




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Recap from the last lesson with simple question to all the pupils ensuring they understood. Use the whiteboards for pupils to feedback what imperative verbs are.
Go through the modal verbs introduction PowerPoint.
Give pupils a few minutes (allow time) to write down examples of modal verbs. Explain why certain words go in certain places and how to use modal verbs correctly.
	Write down on the whiteboards what they remember from last lesson. What are imperative verbs and give some examples. 
Listen to PowerPoint presentation on modal verbs.
Now write down what modal verbs are on the whiteboards. 
	

	

Teaching & Core Learning
	Verb Wall activity – 
Place the word modal and imperative on opposite walls. Call out sentences with one of the above in and get pupils to stand behind what one they feel like it is.
Use a discussion after each sentence, selecting a few pupils to see why they chose that word.
	Pupils will listen to the sentences called and stand by the word that they think the sentence corresponds to. 
Answer discussion questions set by the teacher. Give reason for your choice. 
	

	

Plenary
	Teacher will now set the task of working in groups or pairs to design their own catchy jingle. Use allow time and think pair share for this section.
	Pupils will work together in pairs or groups to design a catchy jingle including imperative and modal verbs within it.

They will write it for 5 – 10 minutes then practice for 5 – 10 minutes before performing for the class
	





Appendix - 3

	Student-teacher
	Kurt Westron
	Class:
	Year 3

	AoLE or Subject
	Expressive Arts
	Date:
	24/10/19

	Lesson Focus:
	Thai Chi

	Meaningful links to Curriculum 
	

	Meaningful links to:
Cross Curricular Responsibilities
	Humanities – Culture from different parts of the world

	Personal Targets (Linked to QTS and identifed in weekly review)



	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
7. Perform different movements with the class
8. Create their own movements and design a flowing dance



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can / By the end of the lesson I will be able to...
7. Follow along with the examples and use the visual and verbal aids to correct their position
8. Work within groups to create movements and perform them
	· Pose, Pause, Pounce, Bounce
· Design swap
· Exemplars
· Increasing thinking time
· Peer Assessment
· Collaboration in Formulating Questions




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Introduce pupils to Thai Chi through examples and background knowledge. Get pupils to perform the movements with you in order top perfect their positioning.
	Follow instructions and examples from the teacher. Use their instructions and examples to correct your positioning. 
	

	

Teaching & Core Learning
	Get pupils into small groups or pairs. Get them to design their own dance with 3 new movements in.
	 Get into pairs or groups and design a dance of your own with 3 new movements in.
	

	

Plenary
	Get pupils to perform their dances and critic their dances.
	Perform your dances and share critic.
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Figure 9.1 Part 2: An integrated assessment system

Formaiive item bank

This bank is a collection of formative questions which match up to the
topics in the curriculum. This bank would be online so that pupils could
access it at school or at home. At the end of every chapter or lesson in the
textbook, teachers could assign pupils a series of formative questions.
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