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The Year 6 class consisted of 25 pupils of varying abilities. I conducted a Pathway Diagnostic Assessment 
(pre-assessment) at my teacher's request to assess the pupils' multiplication abilities. I was not aware of 
their abilities and needed to place them in ability groups in preparation for my lesson planning. 

WAG (2010, p.25) note that teachers must give as much consideration as to how to teach as what to 
teach therefore choosing which method to teach was important to enable me to plan and manage a 
challenging learning experience for every pupil.

Illustrative example 1
Tuesday, December 10, 2019 5:47 PM
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Having considered WAG (2010, p.25) I decided to teach the 'grid' method of multiplication which the 
pupils had not previously used. I chose to use this method as it a common method of teaching used in 
primary schools. 

It breaks the multiplication into two steps and the pupils are less likely to make mistakes compared to 
traditional long multiplication. This method is also used in the Abacus Textbooks which are used by my 
placement school.

This example shows that the pupil was unable to multiply numbers using the traditional long 
multiplication method

I chose 'traffic lighting' self-assessment as it is a familiar AFL (also known as formative assessment) 
strategy with the class. WAG (2010, p. 87) describe it as a successful tool for both developing skilful 
thinking and AFL. 

Illustrative example 2
Tuesday, December 10, 2019 5:54 PM
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In the multiplication lesson with a Year 6 class I included a range of AFL strategies to develop quality talk 
all of which were familiar to the class.

We discussed the learning goals and success criteria. WAG (2010, p. 28) note the importance of ensuring 
the learners are aware of the success criteria if they are to assess accurately, successfully, and helpfully.  
It was essential that the pupils understood the success criteria in order for both peer-assessment and 
self-assessment to be effective as explained by WAG (2010 p.27). 

I chose 'Think, pair, share' as a strategy (WAG, 2010, p.85) which would enable them to work 
collaboratively and discuss their ideas to solve problems and answer questions.  'Basketball' questioning 
(WAG, 2010, p. 42) was used at the start of the lessons and the pupils wrote their answers on mini-
whiteboards (WAG, 2010, p.63). This was effective as pupils were not singled out. Pitstop mini-plenaries 
(WAG 2010, p.26) were conducted during the lessons to measure progress. 

Traffic lighting was used (see illustrative example 2), (WAG, 2010 p. 87). It was essential also for me to 
ensure that sufficient thinking time was provided especially for the ALN (WAG, 2010, p.85).     

Time Activities/Methodology/Key Concepts
(Teacher’s Role – including key 
teaching points,  differentiation 

strategies and key questions)

Pupil Tasks
(Pupils’ role –including 

differentiation, 
engagement in formative 

assessment and 
homework)

Resources
(Including Health 

and Safety 
requirement)

Opening phase 
(with links to  

prior learning)

Welcome children in Welsh and English
Introduction the learning objective

Discuss success criteria
Explain learning activities which have 
been differentiated to the abilities of 

the pupils in the class (MAT, 
mainstream, target, ALN)

           
    

Warm up tasks on 
whiteboards

Basketball questions

Abacus 
workbooks

Mini 
whiteboards

Whiteboard pens
Workbooks
Worksheets

Teaching & 
Core Learning

Children placed in ability groups 
following a diagnostic pathway 

assessment during my preparation 
period for levels 3-6

Oversee the tasks and delegate to two 
other members of staff

To ensure all pupils are on task and 
working to their abilities

Conduct pitstop mini-plenaries to 

Children will complete 
worksheets and Abacus 

workbooks

Children will prepare 
multiplication grids to 

provide to year 3

IT
Mathletics

J2blast

Illustrative example 3
Tuesday, December 10, 2019 6:11 PM
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working to their abilities

Conduct pitstop mini-plenaries to 
assess the learning and to ensure 

everybody is on task

       Allow sufficient thinking time for 
                         ALN pupils

Asking the learners what they already 
know e.g What does the term 

multiplication means? How do you 
multiply numbers?

Plenary Review learning objective

Fill in success criteria on their 
workbooks (tick, arrow,dot)

Think, pair, share at the 
beginning and end of 

lessons (I have learnt...)

Traffic lights

SA, PA, TA
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During lesson planning I ensured that I provided sufficient thinking time for the ALN pupils. A few pupils 
did not enjoy peer-assessing as they feared being criticised by their peers. I  need to remind the pupils 
that they are not criticising each other's work and constructive feedback should be accepted with a 
positive attitude. I need to work on my confidence as I found that a Year 6 class can be quite 
intimidating to a novice teacher.

Evaluation of Pupil Learning

Evidence of Learning (including attitude to learning 
over time))

The pupils really enjoyed the lesson and were engaged and 
motivated throughout. They enjoyed the quick fire 
‘basketball’ warm up on their whiteboards. Several had not 
used the ‘grid’ method before and took to it very well . They 
completed the work successfully. They had a grounding of 
the 2 – 6 multiplication tables but their knowledge improved 
greatly during the lesson and were able to apply their 
knowledge.

One pupil who had previously scored quite poorly managed 
to progress with additional support from myself and simple 
worksheets. She had misconceptions about the questions as 
a result of language difficulties as her first language is not 
English. This issue was therefore a barrier to her learning.

Next Steps for Progress To continue to have high expectations. The best way for 
pupils to learn is through regular practice and assessment. I 
will work towards improving the knowledge of the ALN 
pupils to bring them in line with the current standard of their 
more able peers. I will set ‘reasoning’ tasks to develop the 
mainstream and MAT pupils’ logical thinking. 

I will ensure that my planning includes differentiated tasks to 
cater for the pupil with language difficulties. 

I found that the basketball questioning and mini-whiteboard method of AFL was effective.  'Basketball' 
questioning (WAG, 2010, p. 42) was used at the start of the lessons and the pupils wrote their answers 
on mini-whiteboards (WAG, 2010, p.63). This was effective as pupils were not singled out.

Reflective Analysis of Teaching and Strategies 
For Development – including 
justification/rationale for pedagogical choices

Evidence of my Effective Practice I feel that my explanation and example of the ‘grid’ method 
of multiplication was clear and effective. This scaffolding 
approach proved to be successful which was evidenced in 
the pupils workbooks. I feel that I provided sufficient 
thinking time for the ALN pupils.

I provided additional support to the pupil whose first 
language is not English. I used a range of AFL strategies: 
success criteria, mini-whiteboards, pitstop mini-plenaries, 
peer assessment and self-assessment, all of which proved 
effective in progressing pupils’ learning. A few pupils 
however seemed reluctant to provide/receive peer 
feedback. I discussed this with them and they told me that 
they didn’t want to be criticised by a peer. 

Illustrative example 4
Monday, December 23, 2019 4:02 PM
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effective in progressing pupils’ learning. A few pupils 
however seemed reluctant to provide/receive peer 
feedback. I discussed this with them and they told me that 
they didn’t want to be criticised by a peer. 

Areas for my Development

Personal Targets for Progress

As several of the MAT pupils completed their work 
successfully I should have asked them to carry out more 
peer-assessment or set out more challenging tasks for them. 
I had not anticipated them completing their work so quickly 
and to such a high standard. I must continue to provide 
sufficient thinking time for the ALN pupils when asking 
questions.

I will ensure that I present tasks which are clear for the pupil 
who has language difficulties as I do not want her to have 
difficulty progressing as a result of her language difficulties. I 
will ensure that pupils are aware that constructive feedback
from peerassessment should be taken with a positive 
attitude and not something to feel embarrassed about. I 
need to work on improving my confidence as teaching a Year 
6 class can be intimidating.

I need to ensure that I spend time giving positive feedback 
and do not simply provide feedback requiring corrective 
action. I need to ensure that their confidence is not affected 
and to give them something to build on.
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I team taught a cross-curricular 'parachute' science project to ensure the pupils had an opportunity 
to use and develop their literacy, numeracy, and information and communication technology (ICT) 
skills. The project also enabled them to develop their analytical and creativity skills by constructing a 
parachute for their experiments (Estyn – Cross Curricular themes that develop pupils' key skills). I 
found that teaching using a theme would enable me to combine core curriculum subjects. I found 
that I must ensure that I have a good understanding of all subjects in case I am faced with 
unexpected questions.

Parachute
powerpoint

Illustrative example 1
Tuesday, December 10, 2019 5:47 PM
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This photograph shows the materials and tools required to construct the parachutes. The pupils used 
materials to encourage their creativity , creative thinking and creative learning . The experiment took 
place in the outdoor playground.

Illustrative example 2
Tuesday, December 24, 2019 1:21 PM
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The pupils explained their findings  in their science books thus displaying and developing their literacy 
skills.

Illustrative example 3
Tuesday, December 10, 2019 6:15 PM
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The pupils were required to apply their knowledge of measuring skills and multiplication and then to 
present their findings in their workbooks thus applying their numeracy skills.

Illustrative example 4
Tuesday, December 10, 2019 6:16 PM
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Preparing a spreadsheet enabled them to display and develop their digital competence skills. The MAT 
pupils completed the task earlier than I had anticipated therefore I gave them the opportunity to 
progress to data analysis. I was not aware that their IT skills were more advanced compared to other 
pupils. I will need to ensure I am fully aware of pupils' abilities when planning future lessons.

Lesson plan

Illustrative example 5
Tuesday, December 10, 2019 6:20 PM
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The pupils prepared spreadsheets to display their findings which enabled them to develop and apply 
their digital competence skills. They also analysed the data and presented their findings to me 
verbally. Preparing a spreadsheet enabled them to display and develop their digital competence 
skills.  As noted in illustrative example 5, the MAT pupils completed the task earlier than I had 
anticipated therefore I gave them the opportunity to progress to data analysis. I was not aware that 
their IT skills were more advanced compared to other pupils. I will need to ensure I am fully aware of 
pupils' abilities when planning future lessons.

PARACHUT
E RESULTS

Illustrative example 6
Tuesday, December 24, 2019 2:20 PM
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To develop their thinking I needed to present a rich and challenging task as advised by WAG (2010, 
p.23). During a literacy lesson I used writing frames including mind-mapping (WAG, 2010, p.33) and 
sentence-starters to scaffold the pupils' writing. I used whole class direct teaching initially in order to 
deliver the presentation then placed pupils in ability groups and provided appropriate support.

Lesson plan
English

Illustrative example 1
Tuesday, December 10, 2019 5:48 PM
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During a literacy lesson I used writing frames including mind-mapping (WAG, 2010, p.62) to scaffold 
the pupils' writing. I used whole direct class teaching initially in order to deliver the presentation 
then placed pupils in ability groups and allocated appropriate support. I prepared a presentation 
which included pre-sentence starters (WAG, 2010. p.13) to increase quality talk.

Descriptive
Writing - ...

Illustrative example 2
Tuesday, December 10, 2019 8:47 PM
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I wanted the pupils to carry out mind mapping exercise (WAG, 2010 p. 62) to develop their thinking 
prior to commencing their written work.

Illustrative example 3
Tuesday, December 24, 2019 2:04 PM
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I prepared scaffolding types of questions to allow the pupils to become actively engaged (WAG, 2010 
p. 16) and to start to make connections which started to give them structure for their writing.

Illustrative example 4
Tuesday, December 10, 2019 8:47 PM
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I prepared pre-sentence starters to encourage the pupils to develop their oral language and thinking 
and which helped to provide a purpose to their writing. 

Illustrative example 5
Tuesday, December 10, 2019 8:47 PM
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During a welsh literacy and oracy lesson I used writing frames to scaffold the pupils' writing. I used 
whole direct class teaching initially in order to deliver the presentation then placed pupils in ability 
groups and allocated appropriate support. I prepared a presentation which included pre-sentence 
starters (WAG, 2010. P.13) to increase quality talk. This lesson required me to actively interact with 
many pupils which was very time consuming. The ALN pupils required additional scaffolding support. 
I should have taught them oracy and literacy lessons separately in order to ensure that they had 
sufficient time and support to complete the work. 

Lesson plan
18.11.19

Illustrative example 6
Tuesday, December 24, 2019 4:20 PM
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During a welsh literacy and oracy lesson I used writing frames to scaffold the pupils' writing. I used 
whole direct class teaching initially in order to deliver the presentation (see below) then placed 
pupils in ability groups and allocated appropriate support. The presentation included pre-sentence 
starters (WAG, 2010. P.13) to increase quality talk and teacher modelling.

Welsh
language -...

Illustrative example 7
Tuesday, December 24, 2019 4:28 PM
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This is an example of work completed by an ALN pupil who only had sufficient time to write short 
answers to questions in his workbook. He did not have enough time to extend his writing due to my 
planning error. In hindsight, I should have taught an oracy lesson first to ensure that he had 
sufficient grounding prior to proceeding to a literacy lesson.

Illustrative example 8
Tuesday, December 24, 2019 4:32 PM

   Blend of approaches - Direct teaching Page 69    



Critical Reflection
Tuesday, December 10, 2019 5:48 PM
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