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This written report will critically analyse my chosen element of my placement schools’ School Development Plan (SDP). An SDP is a “strategic plan for improvement” and contains “the school’s improvement priorities together with short- and longer-term targets” and “how it will use its resources it has available, including funding” (Welsh Government, 2014, p.3). This report will show how the school addressed my chosen target and its success through a culmination of evidence collected on placement and from wider reading. Looking at the Estyn (2018a) report, School X is located in the local authority of Rhondda Cynon Taff. At the time of the report, there were 424 pupils on roll, with 10% of those being eligible for free school meals (eFSM). Of those 424 pupils, none speak Welsh at home, and very few pupils speak English as an additional language (EAL). The aspect of the SDP I am focusing on throughout this report is to ‘increase the profile of languages across the school’, in relation to ‘develop the linguistic skills of all staff and learners’ (School X, 2022).
As part of introducing the new curriculum for Wales into schools, the Welsh Government created an approach for all schools to follow, creating an idea that schools are ‘learning organisations’. This framework explains that schools should foster a shared aim to enhance the learning experiences and outcomes for all learners through involving all stakeholders, engaging staff in continuous professional development and creating networks in order to improve provision for all and is to be done through continuous self-evaluation and assessment (Welsh Government, 2022c).
The main aim of an SDP is to “bring together, in a clear and simple way, the school priorities, the main measures it will take to raise standards, the resources dedicated to these, and the key outcomes and targets it intends to achieve” (Education Authority, 2020).
The Welsh Government outlines that schools creating an ethos of evaluation and improvement is vital to success and creates the idea that they should use a variety of approaches and available resources to ensure that all learners in Wales are able to achieve the best possible outcomes (Welsh Government, 2021a). OECD (2016) further supports this by adding that one of the school’s key visions should be on supporting the continuous development of staff in order to provide the most effective provision for learners. In order for schools to create this vision of improvement, the Welsh Government (2022a) set out a guideline in which schools should follow and encourages self-evaluation and collation of evidence in order to inform school improvement and follow alongside the principles of progression as part of the Curriculum for Wales. 
Kilminster (2021) discusses how to write an effective school development plan and falling in line with the above guidelines from the Welsh Government, talks about how schools should consider their past performance in their target areas, where they have succeeded in meeting previous aims, and where their areas for improvement lie in order to create targets for moving forward. Goldstone (2022) highlights that in addition to highlighting the target areas for improvement, there needs to be an element of collaboration within creating an effective school development plan, and allocating time for peer-to-peer reviews and evaluation helps promote an idea of ownership and involvement among all stakeholders in the development of the school. In relation to involving stakeholders in the development of the school, Education Scotland (2018) raises that involving the learners in the creation of a school development plan, and that their voices and opinions are key to promoting the effective progression of schools towards their targets, as they are one of the key participants that the improvements will be impacting. 
Estyn (2018b, p.2) summarise that through their research and case studies, there are five key areas that contribute to effective professional development for both individuals and schools. The five key areas they highlight are: “creating the right culture and conditions for professional learning, building collaborative and supportive professional relationships within schools, engaging with research evidence and carrying out research, using data as catalysts for improvement and innovation, and learning how to lead professional learning and staff development”. 
Martin (2007) discusses how there can be three main ways to introduce a Modern Foreign Language (MFL) to learners within the primary school. They talk about how initially, there is an idea of “Language Competence Programs”, “Language sensitisation Programs” and “Language Awareness Programs”. Within this, most learners will be within the “Language Sensitisation” and “Language Competence” programs, depending on what age within the primary school is being considered. Hunt et al. (2013) discuss how, wider than just within the different age groups, there is a variance of the level in which MFL is taught at the primary school age at a national level. They raise that the level of provision is usually dependent on the commitment of individual head teachers or Senior Leadership Team (SLT) within the individual school.
The Welsh Government (2021b) now creates an expectation that all learners will have been introduced to and have begun learning at least one international language by the point they reach progression step 3, and falls in line with the four purposes for learners and creating learners who are “ready to be citizens of Wales and the world” (Welsh Government, 2022b).
It is also highlighted that learning an additional language during primary school has many key benefits for young learners, as well as the United Kingdom as a whole. The Department for Education (2022) raises that Spanish, Mandarin, French, Arabic and German are five of the priority languages that would help further the United Kingdom’s influence in the world. In relation to the benefits to the learner, Zhang (2022) addresses that learning a language from an early age increases the cognitive development of children and can help improve attentional ability, memory and creativity.
Within School X’s SDP, there are multiple key points set out under the ‘action needed’ column, including a number of key stakeholders in the improvement process. It is apparent from their SDP that the key points raised in the effective planning including identifying targets through self-evaluation, the inclusion of stakeholders and the delegation and collaboration of roles to members of staff and learners, the use of evidence to underline the impact of the actions as well as the use of resources and finances to best put these actions into place (Welsh Government, 2021a; OECD, 2016; Welsh Government, 2022a; Kilminster, 2021; Goldstone, 2022; Education Scotland, 2018). 
When considering the first action point on the school’s SDP, based through the Autumn 2022 to Summer 2023 terms, it is in relation to staff continuing their professional development in learning how to teach an additional language to students. It is apparent from this that the school has followed the model in which they have looked at the areas for improvement, and created this action based upon this (Kilminster, 2021). The school outlines that in order to measure this, lesson observations will take place from the head teacher. Whilst at the school, I did see some evidence of this being effective, as many of the staff were competent in teaching Spanish to their class. However, it was apparent that there were limited levels of confidence from the staff and many of the lessons were undertaken by the head teacher, who was proficient in teaching the international language. Discussions with my class teacher as well as other members of staff also informed me that, while confidence levels were increasing, they were still not totally proficient in teaching Spanish to their classes, rather being able to reinforce basic key phrases and patterns that had been previously learned. 
The second action point in relation to my chosen topic involves the school increasing the profile of international languages through continual teaching of the key focus languages in addition to celebration days of lesser-focus international languages. The school aims to measure this through regular surveys sent out to children to measure the enthusiasm and engagement in the languages. I was fortunate to be involved with a celebration day surrounding Greece and the Greek language and it was apparent that it did increase the children’s enthusiasm on that particular day, but this enthusiasm did not continue past the celebration day itself. Contrastingly, however, there was an increased enthusiasm for Spanish within the school amongst learners as this is the continual focus language for the school. The termly Spanish survey was issued to the children whilst I was at the school, but unfortunately, I was not able to view the results during my time there. 
The third action point links closely to the previous action point, and directly relates to the guidance set out by Education Scotland (2018), in that involving the learners in the development plan creates a further sense of progression and this was apparent through their development of the enthusiasm for international languages. The action point in question is to launch the ‘Language Ambassadors Council’ to promote languages throughout the school. The aim of the Language Ambassadors is “to promote an awareness of languages and cultures and to foster a love of languages across the school” (School X, n.d.). The impact of this action point will be measured similarly to the previous action point through the responses to the international languages survey sent out to learners. 
There is also direct reference in the school’s SDP to funding available from a Central South Consortium (CSC) programme in order to place bilingual signs around the school in order to further promote the presence of international languages across the school. The impact of this will also be measured by the survey, as well as the impact it has on learners’ confidence surrounding the language through engagement in MFL lessons and in turn, lesson observations. 
Furthermore, the final action point on the school’s SDP is to create a ‘Spanish Curriculum Document’ that collates much of the evidence from the lesson observations and surveys in order to further support the development of MFL within the school, as well as using it to identify areas to further support staff in their professional development. Additionally, this will also be influenced by records of pupil progression in Spanish through the review of work undertaken during Spanish lessons across the year. It is evident that this approach falls in line with the guidance of the Welsh Government (2022a), who outline that School Development planning should be informed by self-evaluation and evidence-based approaches. 
It is apparent from my discussions with members of staff and my observations in the school that the action points set out in the SDP have been effective in promoting languages across the school, and on the whole, the main aims of an SDP have been met within the school. However, it is also apparent that there are some areas of the SDP that have room for improvements following some of the previous guidance that has been discussed.
The Department of Education Northern Ireland (2010) express that effective school development needs to come from pupils’ learning, and that “attainment being central to the development planning process”. However, from both the School’s Development plan and the processes I witnessed whilst on placement, I did not see much of this being used in terms of evidencing my particular action point. I believe that in order to improve, the school would be in its best interest to put more of a focus on the attainment of the learners in order to further improve its practice in integrating the languages into the school. 
Furthermore, there is also a point raised by the Department of Education Northern Ireland (2010) that there should be “regular and systematic review and evaluation of progress” throughout the year in order to inform change in practice and to inform future development plans. Unfortunately, I do not believe that this was the case in the school I was in, as I did not witness any reviews to the lessons and such that were being taught. On the other hand, there was obviously some thought going into it throughout the year due to the bilingual signs being placed around the school.
Throughout this assignment, I have analysed the school development process and what entails in creating an effective School Development Plan. After critically assessing the SDP of a school I am familiar with the practices of, I can now see the importance of having an effective development plan and how this can be of use to the future progression of the school.
More specifically, referencing the action point in particular, I can now see how beneficial having an SDP can be, especially when tackling a target point such as developing the presence and standard of teaching for a language. As Hunt et al. (2013) outlined, the level of teaching can depend on the interest and confidence of the staff within the school, so having a clear path with delegated roles can be of great benefit in ensuring that the standard of provision is at the best it can possibly be.
[bookmark: OLE_LINK1]Continuing professional development is crucial for teachers at all stages of their careers. The demands of the teaching profession are constantly evolving, and teachers must stay up to date with the latest research and best practices in order to provide the highest quality education for their students. By engaging in ongoing critical reflection and learning, teachers can continue to develop their skills and knowledge, and stay motivated and engaged in their work. As a student teacher, and a teacher in the future throughout my career, I will always be dedicated to upholding the professional teaching standards. The professional teaching standards in Wales outline that continuing professional learning is vital and that “ongoing critical reflection and learning of the teacher is developmental in prompting further professional growth” (Welsh Government, 2019). The National Education Union (n.d.) also says that “professional learning throughout an educator’s career is essential to achieving great public schools”.
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