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	target
	What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	1. Proofread your work to ensure that you are writing as clearly as possible and including the necessary level of detail. You may find this resource helpful - https://www.phrasebank.manchester.ac.uk/
	I have read through my work and made appropriate changes.

	Targed/Target 2
	2. Use this work to consider how you develop in the professional standard relating to leadership: Taking responsibility for self as you move into your NQT year. In particular, consider how you can positively impact on learners by playing an active part within the school's organisational structure and plan.
	

	Targed/Target 3
	3. Greater depth and honing of one aspect of the SDP.
	



How a school develops one aspect of its SDP: a report that critically reflects on the actions, the impact and evidence base. 

Introduction
A School Development Plan (SDP) highlights a number of key priorities that the school and governing board have deemed crucial for progress. Namely, the SDP begins with priorities, which will have objectives, and to fulfil these objectives there are strategies. The SDP outlines these strategies as attainable goals and targets for the school to reach, in hopes that they are attained within the allotted time. School Development Plans have recently, within the past five years, focused their attention more to embody the Four Purposes (Donaldson, 2015), which focus on transferable skills for students at the heart of education in the New Curriculum for Wales (Welsh Government, 2019). In this essay, School X will be referred to as such to follow the British Educational Research Association’s (BERA) guidelines. The BERA requirements infer that the anonymity of the school and its students must remain as part of their Privacy and Data Storage guidelines (BERA, 2018, p. 21).  The focus of this essay will be to further reflect on the actions currently being taken in School X’s SDP, and suggestions that could be made to further support their progress with being ‘healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’ (Donaldson, 2015, p.4) in the primary school.

School X is a Primary School in Swansea, South Wales. According to the 2017 Estyn report, ‘about 33% of pupils are eligible for free school meals’ (Estyn, 2017, p. 1), which is almost double the national average of 19%. This data has since been updated in the most recent SDP, recognising that 43% of pupils are eligible for FSM (School X SDP, 2020). Additionally, ‘the school states that 61% of pupils are on the additional learning needs register’, and 19% have a ‘statement of special educational needs’ (Estyn, 2017, p. 1). Almost 75% of pupils are in the ‘20% most deprived areas in Wales’ (School X SDP, 2020, p. 3). 

In School X’s most recent Estyn Report (Estyn, 2018), Estyn recommended that to further improve, the school must ‘ensure that targets in the school improvement plan are specific enough to enable progress to be monitored and evaluated’ (Estyn, 2018, p. 4). During said inspection, Estyn also noted that the school’s response to adapt their School Improvement Plan was not ‘robust[] enough’ (p. 4). Since then, the school has scrutinised their School Development Plan with plans for yearly progress and an SDP covering the course of three years. Additionally, the board of governors has understood the recommendations and has created clearer strategies to obtain objectives in their priorities. Therefore, School X’s recent Development Plans are also Post Inspection Action Plan’s (PIAP). Notably, a PIAP is only necessary when ‘in accordance with the Education Act 2005, HMCI is of the opinion that [a] school is in need of significant improvement’ (Estyn, 2017, p. 3). 

WHICH ASPECT AM I FOCUSING ON?

Literature Review
In the Welsh Government School Development plans (2014) guidance document, the Welsh Government provide guidance as to what a School Development Plan is and how it is used. According to the guidance (Welsh Government, 2014), effective improvement is supported by short- and longer-term planning, placing importance on targets. To attain these goals effectively, improvement must be ‘a disciplined process involving honest self-evaluation using qualitative and quantitative data.’ (Welsh Government, 2014, p. 2). These targets are then reflected upon in a ‘continuous cycle’ (p. 2), which allows schools to develop, adjust, and ‘identify priorities for improvement’. By following these steps, schools are able to address, move forward, and develop an action plan for further improvement recognising success, failure, impact and future steps.
However, the school development planning cycle is only ‘continuous’ (p.2) when frequent revision of the SDP is practiced. The guidance highlights the key to a successful SDP is through a ‘continuous cycle’ where ‘action’ is taken, and progress is monitored and documented. The SDP is the responsibility of the governing body, however, the ‘headteacher is responsible for the management and control of the school and is key to leading the work of the school and its capacity for improvement’ (Welsh Government, 2014, p. 4). Effective SDPs are therefore a collective responsibility for all members of staff, the headteacher and finally the governing bodies, all of which must hold the SDP accountable and work towards the goals set out. The schools ‘must set challenging but realistic priorities for the next three years; in detail for the current school year and high level for the following two years’ (Welsh Government, 2014, p. 12), which they may consult with their challenge adviser and regional consortia. Thereby, the SDP requires much forethought before being implemented through administration alone before any action is taken. Said actioning may only happen if the SDP is satisfactory to the governing board. 

The SDP requires ‘strategic planning’ (Welsh Government, 2014, p. 4) which states the priorities, objectives and strategies needed to successfully implement change in practice to better the learners, the school and the community. The efficacy of an SDP is highlighted in the school’s response throughout the entire process. Despite a great outcome of making small changes, amounting to larger, more concrete progress, the school development planning cycle requires a lot of time throughout the entire process, creating more stress for the teachers. Kimberly A. Schonert-Reichl (2017) states that ‘when teachers poorly manage the social and emotional demands of teaching, students' academic achievement and behaviour both suffer’ (p. 137). Although not directly linked to School Development Planning, Schonert-Reichl highlights the importance of a healthy relationship between all relationships apparent in an education setting, liaising with students, teachers, staff, parents and the board of governors. Schonert-Reichl further elaborates by stating that ‘research shows that teaching is one of the most stressful occupations; moreover, stress in the classroom is contagious’ (2017, p. 137). Hereby, Schonert-Reichl is inferring that the temperament of the teacher is already paralleled by the students, thus adding more stress to the teacher could result in worse behaviour, attainment, and grades. Wellbeing for the both the student and the teacher is thereby paramount for the success of any action plan for progress in a school. Raising Healthy Children (Durlak, Dymnicki, Taylor, Weissberg and Schellinger, 2011, p. 406) states that, 
‘Extensive developmental research indicates that effective mastery of social-emotional competencies is associated with greater well-being and better school performance whereas the failure to achieve competence in these areas can lead to a variety of personal, social, and academic difficulties (Eisenberg, 2006; Guerra & Bradshaw, 2008; Masten & Coatsworth, 1998; Weissberg & Greenberg, 1998).’ 
Therefore, creating a concrete School Development Plan must be attainable for the teacher to pursue effectively without interfering with the quality of teaching in place. 

School X ensures that all actioning correlates with a Right of the Child (Convention on the Rights of the Child, 2022) in particular, regarding Health and Well-being: ‘your right to say what you think should happen and to be listened to and your right to be the best that you can be’ (Convention on the Rights of the Child, 2022, Article 29 and 12). 


Developing an Action Point
The School Development Planning Cycle highlights four stages which schools must carry out throughout the cycle (Welsh Government, 2014). In order to appropriately evaluate the efficacy of a SDP, this essay is focusing on Priority 4: Improve Leadership at all levels, part J (School X SDP, 2020). 
‘j) To develop a whole school approach to mental health and wellbeing to develop the best possible practice’. (p. 49)

Firstly, schools must carry out a self-evaluation. Within this, schools must identify where and why an area needs further development and closer scrutiny. Self-evaluation in School X is initiated by the Head Teacher formally, however, as a consequence of the recent Estyn evaluations, the recommendations for improvement were imperative in the self-evaluation stage, weighing heavily on the changes to be made throughout. The evaluation stated that more support was needed throughout the planning stage in order to create effective change in the school. Self-evaluation is critical in the SDP Cycle, however, as asserted by Ciarán Sugrue (1999), the impact of a Head Teacher, Senior Leader, self-evaluation, can be a cause for higher levels of stress, resulting in less transparent and honest self-reflection from teachers, as the ‘degree of openness… is heavily circumscribed by the principal's leadership style and the quality of relationships within the school community' (p. 5). Fortunately, the community and workplace of School X, is one of a supportive role to the teachers, where critical self-evaluation is welcomed and supported immensely. Additionally, the school took pupil voice and sent questionnaires to members of the community asking for their input into the SDP, referencing these quantitative and qualitative results in their meetings with the governors. Through this data analysis, School X were then able to create a plan to meet the Estyn criteria of an adequate status for wellbeing, by which they were able to assess the immediacy of intervention and create a structured list of importance on what changes were needed to be made immediately.
This information is then collated and reviewed by stakeholders and partners who collaborate to create an action plan which all members can commit to so that the new school priorities can be met. This collaboration, where progress is developed in tandem with all areas of the school community, can meet the individual requirements for all parties, meeting their best interests (Alison et. al., 2004). School X implemented One Page Profiles, a document which outlines strategies for pupils’ wellbeing at school (SEN Information Report, 2019), focusing on highlighted areas of improvement, further removing ‘barriers’ (p. 6) for learning. One page profiles act as a pupil-focused sheet from which teachers and education providers are able to immediately assess the needs of a child through another professional’s eyes. The profiles, although efficient, can cause limitations if incorrectly documented. Pupil comfort is at the centre of School X, as proved when an additional classroom was set up specifically for student adjustment and observation. 
Thirdly, strategic planning ensures that the aforementioned priorities, have objectives which can be achieved through strategies. During this phase, School X implemented further training for all staff, including in Relationships and Sexuality Education. These trainings were remote during Covid-19 Pandemic and have continued Microsoft Teams until recently in 2022 when Covid restrictions were removed. School X also implemented ‘pivotal positive behaviour strategies’ such as in ‘recognition boards’ and the through the ‘mantra: ‘ready, respectful, and safe’ (School X SDP, 2020, p. 49).  Active encouragement of parental engagement also came into focus, with additional parent evenings and frequent updating of the school website (Hornby and Blackwell, 2018). In Ecologies of Parental Engagement in Urban Education (Barton et. al., 2004, p. 3), a mother is cited to have the opinion of ‘“I know what is going on because I am there”’, an opinion widely reflected by parents in primary education. This view highlights the importance of parental involvement as it sets a silent precedence on the cultural requirements of being a parental figure in a young child’s life. School X recognise this importance and have safely (Elias, et. al., 1997), efficiently, and cautiously worked to create better relationships with their wider community outside of the school to improve the relationships within the school. Lastly, the SDP requires measuring of impact. A reflection and evaluation of a school is only effective if there is transparency in its application. School X measures the impact of wellbeing through attainment, student surveys and parental involvement. The action plan is only then able to be examined and the process resumes from the beginning again, furthering the newly developed principles whilst monitoring the continued progress of all objectives. At the final phase of the SDP, the priorities are able to change, and the SDP is able to realign to meet the new criteria of the school.

Reflection and Evaluation
Wellbeing at School X’s intended outcomes included higher attainment, ‘embedding a whole school approach to mental health and emotional wellbeing’, and ‘safeguarding and health and safety procedures followed by all staff/stakeholders’ (School X SDP, 2020, p. 50). These intended outcomes, in their 2020-2023 School Development Plan, have already been put in practice with INSET days devoted to educating the staff further, and allowing a safe space for the staff to be involved with discussion also. 
Despite the openness of the school and the community, pupils still require more emotional support from their place of education. This is largely due to the nature of 75% of the pupils living in the 20% most deprived areas of Wales. Support at home is not always available to the extent as would usually be expected. Therefore, the progress made by School X is fundamental for student emotional wellbeing as the school acts as a safe, constant presence in their lives. A reflective cycle works only if change and adaption is welcomed (Gibbs, 1998). School X is a prime example of how changing and adapting to the needs and requirements of the students provides a better foundation. In future, School X could consider creating a more thorough evaluation template to measure the emotional wellbeing of the pupils, creating more relevant qualitative data to which the SDP can respond and adjust to. 

Conclusion
Overall, I believe School X has been successful with its implementation of the SDPs and has shown how progress can be monitored in many ways to support the growth of the school and its pupils. The School Development Plan creates a clear vision for the progress of a school. By creating strategies to support objectives to fulfil priorities, change is a definitive occurrence. The SDP is live and visible to all parents, teachers, stakeholders, governors and more. This public and transparent approach to implementing change is honourable and creates a community of trust. The integration of progress and accountability in an SDP is an approach that I will be using going forward in my professional journey as a teacher. Clear and concise priorities, objectives and strategies will help map the progress and changes I will make in my practice. As seen in the SDP, the culture of progress is never-ending, thus having a personal development plan, focused on the improvement of my own practice, will greatly impact my teaching. Incremental change is sustainable, and consistently reflecting on my practice will create a foundation of awareness and innovation. Goals and deadlines have acted as checkpoints throughout my career in teaching thus far, whereas with a development plan, they will be times for active reflection. It is important to be critical of my decisions and practice within teaching as the decisions I make can make drastic changes. Upon reflection of my chosen priority, Health and Well-being, School X has made significant changes, with external practitioners and experts interacting with the pupils and also with additional workshops and learning opportunities for the teachers themselves. However, despite the growth and many successes the SDP has supported, some areas of the SDP were left without reflection, a possible cause for concern or perhaps a motivation to reflect and create more documented periods in the timetable for active evaluation and documentation. Consequently, taking accountability for all of my actions as a professional will allow me to effectively see holes in my understanding, acting as a catalyst for positive change. Thereby, a School Development Plan is only ever as successful as the School and teachers that support it in practice and in creating detailed reports and analyses routinely. Ultimately, the pupils are at the core of all changes, and the School Development Plans promote a safe, professional approach to creating long-lasting progress. It is important to note that all members of the school are directly involved with the improvement, progress and implementation of the SDP and I aspire to welcome these changes, adapting to the requirements, challenging high expectations throughout my professional career.
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