How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

Introduction 
The school's improvement strategy is outlined in the school development plan. It lays out the steps a school will take to enhance the achievement of pupils. School development plans include the school's improvement priorities together with short- and long-term objectives, and they are based on the frequent self-evaluations that schools do of their own performance and contextual data (Welsh Government, 2014). From the guidance from BERA, throughout this assignment the school being discussed will be called ‘school X’. This is to ensure that the information used is confidential (BERA, 2019). 70.3% of pupils in School X are in the 30% most deprived area in Wales, 49.5% of learners are eligible for free school meals (eFSM). 
Within this assignment the priority that will be looked at in depth is to embed systems that promote emotional and mental well-being of pupils and staff, supporting positive attitudes to learning. The sub priority that school X has is to further develop Thrive activities and ethos across the school.

Literature review 
School Development Plan 
A school development plan (SDP) is a comprehensive document outlining the strategic direction and goals of a school over a specific period, usually ranging from one to three years. It serves as a roadmap for improvement, guiding the actions and decisions of school administrators, teachers, and staff towards achieving academic excellence and fostering a supportive learning environment (Department of Education, 2010).  At its core, a school development plan encapsulates the collective vision, values, and aspirations of the school community. It reflects an understanding of the current strengths and weaknesses of the institution, as well as the opportunities and challenges it faces. By conducting thorough needs assessments, analyzing student performance data, and soliciting input from various stakeholders, schools can identify areas for growth and prioritize initiatives accordingly. The development of a school development plan typically involves collaboration among school leaders, teachers, support staff, parents, and sometimes students. Through consultation and dialogue, consensus is reached on the key priorities and strategies that will drive improvement efforts. These priorities may encompass academic achievement, student well-being, curriculum development, professional development for staff, infrastructure upgrades, community engagement, and more.
The Welsh government released a new framework under Section 10 of the Education Act 1996 that gives schools, pupil referral units, local authorities, diocesan authorities, regional consortia, and Estyn a new point of reference and explains the expectations of them in terms of their broader legal duties in relation to school improvement (UK Government, 1996). In order to reach high standards and expectations for everyone, the main goal of school improvement is to support schools in providing learners with the greatest learning experiences and results, regardless of their socioeconomic status. Ensuring that schools assist all learners in making progress towards the four curricular purposes (the four purposes) is a crucial component of the curriculum for Wales (Welsh Government, 2022). 
According to Michael Fullan (1996), today's complicated and ineffective school improvement plans are overburdened, fragmented, and fail to provide meaningful improvements for learner. Research has indicated that school development plans may be successful when schools have clear, widely recognised aims (Schmoker and Marzano, 1999) and basic plans that focus on straightforward targets (Collins, 2008). School development plans are also more effective when they are carefully developed, executed, and monitored (Reeves, 2009). 

Thrive
The THRIVE Approach is based on the most recent findings in neuroscience, attachment, successful learning, and child development models. This allows us to more fully understand the demands that children's behaviours are trying to communicate (Mendsip School, 2020). The Thrive assessment is centered on a structured development model that was modified from Illsley Clarke and Dawson's (1998) research. The idea of interpersonal communication, development, growth, and change known as Transactional Analysis (Berne, 1973) serves as the foundation for the model developed by Illsley Clarke and Dawson. There hasn't been any peer-reviewed, published research specifically on Thrive up to now. Nevertheless, research found two unpublished University of Exeter thesis projects that dealt specifically with Thrive (Cole, 2012). The first investigated how Thrive affected learners' socioemotional abilities and the viewpoints of teachers on inclusivity and self-assurance in helping kids with emotional challenges (Cole, 2012). In order to gauge the learner's emotional reactivity, sense of closeness, and preparation for learning, Cole implemented teacher-report questionnaires. The learners in the comparison group were students in non-Thrive schools, where a variety of different interventions were applied. Cole reported that Thrive had no discernible effect on any of the metrics when compared to the the comparising groups. Actually, compared to the Thrive students, the comparison learners made far more improvement in terms of being prepared to learn. Moreover, at the conclusion of the research intervention period, staff members in Thrive schools did not exhibit more inclusive attitudes or feel more confident, and they expressed doubts about the long-term impact of Thrive on learner outcomes.
The efficacy of Thrive has not received a lot of research up to now. According to Thrive, it is based on theories of child development, neuroscience, and attachment theory. It makes the assumption that early attachment experiences can have a negative impact on an infant's development and that building safe relationships with teachers and staff is one way to lessen the impact later in life. Over the past 50 years, Bowlby's theory of attachment (Bowlby, 1969) has been studied and refined, and it is still an acknowledged and well-researched theory (Mercer, 2011). The development of emotion regulation, which is defined as the activation of a goal to influence the emotion trajectory, for example, taking action to influence the development of one's own or another person's emotions, can be understood through the perspective of attachment theory, according to a number of researchers (Shaver and Mikulincer, 2002). A significant amount of research indicates that early attachment experiences have an impact on an individual's later life (Moullin, Waldfogel and Washbrook, 2014). Those with insecure attachment styles may also have worse emotion regulation and become less socially and academically successful than people with secure styles (Bergin and Bergin, 2009). According to Rich Harris (2009), attachment theory overemphasises the importance of parents when other relationships and variables like heredity also contribute. For instance, a child's temperament impacts later internalising, externalising, and behaviour issues (Saudino, 2005) and is linked to attachment quality (Rispoli et al., 2013).

Developing an action point 
The advantages of conducting regular performance reviews of schools and establishing development plans are well recognised among governors and head teachers. The procedure is being extensively used as a methodical way to raise expectations for the academic achievement of learners. In general, the cycle starts with a thorough analysis of the school's performance in relation to the accomplishments of its learners and what other schools of comparable quality have accomplished. As a result of this analysis, the school is able to focus its activities and establish specific goals for progress in those areas. In this approach, setting goals for improvement provides direction for action planning and forms the foundation for establishing success criteria for assessing the efficacy of the plans the school has put in place (Department for Education and Employment, n.d.). 
In order to identify and set targets, school X use a wide range of different strategies. One strategy is internal observations. During the observation lesson, a member of the senior leadership team (SLT) with sit in the lesson and write up a report about the lesson. Within the report the member of SLT will discuss What went well? (WWW?) and Even better if? (EBI?). Sometimes the lesson being observed will be recorded, so that all teachers are also able to observe the lesson and give feedback. Obersvations allow colleagues to share knowledge with one another in an effort to improve teaching and generate fresh concepts. It has been demonstrated that a collaborative approach to professional development increases teacher effectiveness, according to John Hattie (Hattie, Masters and Birch, 2015). According to research by Chamberlain, D'Artrey, and Rowe (2011), teachers were apprehensive about observation because they thought it may be unnecessarily bureaucratic given that records and observation forms had to be turned in to those in charge of the process. Overall, "an emphasis on complying with institutional requirements...rather than on engaging with observation as a continuing professional developmental tool" was found to be the dominant theme (Chamberlain, D’Artrey and Rowe, 2011). 
From the obersvations, the next step that they take is self evaluation reports (SER). Hearing the opinions of learners, parents, governors, staff, and everyone else with an investment in the school is a crucial component of self-evaluation. Furthermore, these viewpoints may be gathered informally through conversations in the yard, over coffee in the staff room, or just in the office. At times, a more formal technique is used, such as sending out a questionnaire or inviting someone in to talk about an issue. School X use staff questionnaires as a way to identify their strengths and weaknesses. Self-improving schools need a mindset that values self-evaluation as a stand-alone process rather than as an approach to an outside assessment (MacBeath, 1999). For school environments to improve on their own, collaboration is essential. All parties involved in improving the school might feel appreciated when collaborative reflective practices are used, such as peer review and learner feedback. In comparison to the OECD and TALIS averages, Singapore and Estonia, for example, have far greater levels of engagement in self- or peer-to-peer observation. Both countries employ self-evaluation in their attempts to improve schools (OECD, 2020). 
School X break down their leaners data into multiple categories. They firstly have an over view of the whole school’s learner attainments, from this it get broken down into each class. In school X the class are mixed year groups, for example, Year 2/3, Year 3/4 and so on. After that it is broken down into an Annual Summary of Standard and Progress of Specific Groups. For instance, from the data gathered it states that in Year 1/2 44% with FSM are making their expected progress whereas the other 56% of learners with FSM are making slower progress in literacy. School X gather their data from Maestro. Maestro is an online assessment platform that allows teachers to input the learners’ attainment levels after every lesson taught (Cornerstones Education , 2022). School X also gather their data from NFER test that are external test that take place twice in an academic year. One is at the start in the autumn term and the other is in the summer term. This is to track and monitor learner progress. 
One of the most significant duties of the headmaster is to create an inclusive, transparent, and democratic atmosphere that will allow all stakeholders to feel comfortable participating in the school's development plan. Parental and student participation in school self-evaluation is one group that need assistance. Some systems have responded to this by putting in place mechanisms that let schools interact with various stakeholder groups. Additionally, the most current version of How Good is Our School? by Education Scotland (2018) has a strong emphasis on learner engagement and offers advice to both schools and students on how to involve students in the preparation, gathering, analysis, and reporting of school self-evaluation (Scottish Government, 2018). The United Nations Convention on the Rights of the Child (UNCRC), in particular the right of the child to be heard, serves as the basis for this (UNICEF, 1990).

Relfection and Evaluation 
In 2022, the Welsh Government designed a resource to help schools to make improvements. The material is intended to serve as a menu for schools. The resource offers helpful advice and materials for demonstration on "how" to apply various methodologies for work related to evaluation and improvement. A wide range of reflection questions and supplementary materials that help schools decide "what" to assess and develop strengthen this (Welsh Government, 2022a). From reading school X’s school development plan, it is clear to see that they have used the resource provided by the Welsh Government. 
Within School X’s three year (2023-2026) development plan, embeding THRIVE has been an ongoing target for them. Their expected outcomes from year one was to have THRIVE strategies embedded in all classrooms and for Class (teaching assistants) TAs working on suggested THRIVE activities in individual and group action plans. By using the model given by the Welsh Government they were able to implement and review by the end of the year. After doing their end of year review they found that Thrive assessments and action plans were formulated for every class, including group and individual plans as appropriate. Thrive strategies were implemented across the school. Nearly all pupils targeted demonstrated positive progress on their assessments. There is still, however, an ongoing need to further embed these strategies and the PACE approach. 
THRIVE implementation in schools has a lot to offer learners, teachers, and the school community as a whole. The curriculum at School X should include THRIVE concepts in a variety of subject areas. To assist learners with understanding and managing their emotions, forming positive relationships, and growing in empathy, incorporate social-emotional learning (SEL) activities into regular lectures. In order to promote the THRIVE concept, School X could additionally involve parents and the larger community. Providing parents with materials and training on subjects including communication techniques, positive parenting, and fostering their kids' emotional wellbeing. Promoting relationships with community groups to give the learners and their families more resources and assistance. According to Albert Bandura's Social Learning Theory, people pick up new skills by watching and copying the actions of others, especially in social situations (Bandura, 1977). 
Conclusion
Examining school development plans has provided insightful information on the priorities, objectives, and strategic direction of educational establishments. A variety of stakeholders, including administrators, teachers, parents, and community members, frequently contribute to school development plans. I may gain a better understanding of the value of cooperation and teamwork in accomplishing shared aims and objectives by analysing these plans. This will have a professional impact on me because I can utilise this understanding to actively engage with colleagues, parents, and community partners in order to work collaboratively towards shared objectives in my future profession. Promoting productive teamwork can help me be more successful in bringing about change and achieving my objectives. Data and evidence-based approaches are frequently the foundation of effective school improvement plans. I can gain useful skills from learning about the significance of data-driven decision-making in school improvement plans that I can use to a variety of professional areas within education. The capacity to use data to drive decision-making is a vital ability for educational professionals, whether I'm analysing student assessment data to improve teaching techniques or assessing the efficacy of educational programs.
All things considered, researching school development plans has given me insightful knowledge about the complexity of educational leadership, practice, and policy. These realisations will aid me in my future career pursuits and enable me to significantly impact learner results.
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