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[bookmark: _heading=h.x7vub8pqg8et]Introduction 
This reflection discusses my overall learning experience in the Academic Skills module. In order to critically examine my academic development, I will employ Reflective Cycle as a framework by Gibbs. This model offers a straightforward process consisting of six stages, which include factual description of the event and my initial feelings, evaluation and analysis, and conclusion with a plan of future action (Orsino, Soto-Faundez and Taha, 2025). Through the systematic review of my experiences using the following stages, namely, the Task 1 academic skills quiz, the Task 2 practical application exercise, and the formative feedback provided, I will attempt to pinpoint the defining turning points that have defined my underlying competencies in higher education.
[bookmark: _heading=h.1obzoggctvh2]Description 
I participated in various activities in the course of this module that aimed at developing necessary university-level skills. Before this reflection, the evaluation had two major parts. Task 1 was a 45-minute in-class quiz, which was used to test my theoretical knowledge regarding time management, note-taking, and referencing. Next, I had to do Task 2, a 90-minute practical activity during which I used these ideas in practice taking notes on a brief text and practising paraphrasing (Rossi, 2022). In the run-up to these tasks, I was attending weekly class activities that placed much emphasis on academic conventions and Harvard referencing. I have just obtained my provisional grades and written feedback of both assignments.
[bookmark: _heading=h.uttzhnrbkjf0]Feelings 
The first impression I had regarding the rigid demands of academic writing was rather fearful. Going to Task 1, a time limit of 45 minutes provided a certain level of stress, as I was afraid of forgetting which referencing format I needed to use in the given time conditions. When covering the class activities on Harvard referencing, I was slightly confused by the level of attention to detail that is paid to commas, italics, and publication dates (Reeves, 2025). Nonetheless, my feeling of confidence grew as I kept practising paraphrasing in class. When I got my tentative feedback on the first two tasks, I felt anxious but was relieved and motivated because I knew that my attempts to master these multifaceted academic conventions were indeed bearing fruit.
[bookmark: _heading=h.l8jmvvy0yn22]Evaluation
Assessing my work, it is possible to note the obvious positive results and the significant difficulties. My main strength was my work on Task 2; I was very well structured in taking notes, and I was able to control my time, finishing the task way before the 90-minute mark. The systematic nature of my approach made me find my way through the text. On the other hand, my bad experience revolved around the complexity of academic writing. First, I was having problems with paraphrasing without unwillingly repeating the original sentence structure of the author and my referencing formatting was extremely inconsistent in my early class draft, which demonstrated a lapse in my background knowledge of academic integrity. (Peters et al., 2025).
[bookmark: _heading=h.o5a8b6rrn4fj]Analysis 
To make sense of these experiences it is necessary to look at the principles behind academic discourse. I understood that my initial challenges in paraphrasing were related to the absence of attentive reading and critical understanding. I was not internalising the central ideas but simply trying to replace synonyms. According to McNamara et al. (2023), the art of paraphrasing involves a perfect understanding of the original text, to be able to recreate the argument using one's own words. In implementing this idea in the course of the discussions in the classes, I was taught that I need to read the texts more than once before I tried to summarise them at all and this technique significantly improved my approach towards Task 2. In addition, my early disappointment with Harvard referencing pointed to the lack of understanding of its purpose. I saw it as a repressive kind of rules and not as a crucial academic resource. Johnson (2025) stresses that regular citing should be not only about the desirability to avoid academic malpractice, but also about the ability to build the credibility and allow readers to follow the intellectual path of the research. This understanding changed my attitude, as I was not treating academic integrity as the focus of my attitude, but the process of compliance, and this made me realise why my formatting was so much emphasised on in my feedback.
[bookmark: _heading=h.b1mggycfcvhb]Conclusion 
In retrospect, I ought to have been more active in doing the practice quizzes and reading materials prior to Task 1 to ease my anxiety in performance. Finally, this module has had a significant influence on my academic and personal growth as it has provided me with the most essential skills, namely, critical reading, time management, and a deep respect towards academic honesty. These core competencies have enabled me to approach future tasks with a more organised and critical approach.
[bookmark: _heading=h.f7686bno3f4w]Action Plan
Going forward, I have developed a certain plan to utilise this knowledge in my future education. To prevent the recurrence of my past failures to meet academic formatting, I will take the initiative and dedicate an additional 24 hours before submitting any assignment or paper to go through my Harvard references and ensure in-text citations match my bibliography (Johnson, 2025). Also, I would still utilise the active note-taking techniques that I perfected in Task 2, namely the approach of summarising paragraphs in the form of bullet points without referring to the source text itself. This will make sure that I am not caught up in plagiarising essays and reports. Lastly, to overcome test anxiety, I will simulate exam environments in my independent study sessions, where I will have strict timekeepers when completing practice tasks (Still, 2023). These specific measures will protect my academic integrity and keep my written communication in higher education clear and more professional.
[bookmark: _heading=h.3soy946qc45y]Conclusion
Therefore, the Academic Skills module has been a groundbreaking experience, which changed my outlook towards the challenges of fear to the ability to cope. Overcoming the obstacles of limited time quizzes and the real-world writing tasks, I have cemented my knowledge of the key university conventions. Having now honed the art of refining my paraphrasing skills and having a strict method of citing what I read, I am now well equipped to tackle my further academic life with integrity, confidence and a well organised critical thinking ability.
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