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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 

Introduction 
The aim of this essay is to critically evaluate a case study of a group of learners within a classroom environment, based up on an observed critical incident. The piece will also discuss relevant research and literature surrounding the incident, with links to relevant  learning theories.
There will be a discussion pertaining to the methods used to complete the observation successfully and will also touch upon the relevant link made between the incident itself and Donaldson’s “four purposes”.
The literature review will contain two areas which can be associated to the incident, with mentions of subsequent learning theories and literature, and will also be important for the researcher to reflect on their experience, in order to better it the next time. 

As defined by Crowe et al (2011) a case study is an exploration of real-life issues within a real life setting, in this instance it’s the classroom teaching and learning environment.
A critical incident does not have to be a negative situation in a classroom, and, as stated by Mohammed (2016) it only has to be something that makes you stop and consider as a researcher and that it provides you with an opportunity to raise further questions.  The researcher has chosen a critical incident related to “health and well-being”, and in particular mental health, and there is also the opportunity for the “Assessment for Learning” to be discussed. 
There was a great deal to consider whilst undertaking this research, especially at a time where everyone is struggling with a global pandemic. The Covid-19 has had lasting effect not only on a global scale, but it has already made an impact on Welsh education and the way Schools now go about their daily routines.
Schools have had to adapt to all the new rules and changes set by the Welsh Government to allow education to continue in a safe way. For some children, the 6 months-off has had a substantial impact on their home life and education. 
Therefore, the author had to consider all the political and social influences before attending the school.



Observation 
The observation was undertaken in a Welsh-medium Primary School, in South Wales. The School has a clear ethos about the use of the Welsh language in order that every pupil achieves the highest standard that they can.  By Welsh Primary standards, it has a very sizeable pupil population attending in 20 classes; it has 7% of children eligible for free school meals and 13% have additional learning needs. (Estyn,2017)
There was a clear positive atmosphere around the school and could be sensed through seeing the good working relationships between staff and pupils.  One of the aims of the school is to create a stimulating and exciting learning environment for all children, and there was an opportunity to see a range of classes from Year 1-3 during this observation, obviously whilst doing so in a safe, socially-distancing manner. The classrooms were all set up to create an engaging and effective learning environment.
The school clearly supported children’s rights and the UN Convention on the Rights of the Children with each class having displays in the classroom to remind the children of them. The school had all the necessary precautions in place for these COVID Rules, with social-distancing and plenty of sanitizer stations in suitable and accessible locations around the school.

Before doing the research, the author had to consider and look over the British Educational Research Association Guidelines (BERA, 2018) to ensure the research conducted would be done to an ethically correct standard.
It is very important that the school is not mentioned or any participant in such research. Therefore, during this essay neither the school or any participants shall be named in order to co-operate with the guidelines.
As noted in the guidelines, one of its main principles mentions the importance of respecting privacy and anonymity (BERA,2018). 





Methodology 
The main methodology used for this research was a case study, and this was chosen as an opportunity to see real people (pupils and staff) in a real-life situation. It was preferred over any other method as it was a chance to see something happen “live” and current within the 4 walls of a classroom. 
Having chosen this method, the researcher could draw his own conclusions - on what he has observed - and not be persuaded by another individual and their opinions. However, Nisbitt and Watt (1984 cited,Cohen et al 2007) address a few weakness to the use of a case study, one of them being that they are “prone to problems of observer  bias”, in which the observer could be liable to create their own bias to what they want to observe and that it all relies on their own memory of those events. Potter et al (2010) also sees this criticism as the researcher can also have an influence on the data collected and how it is analysed. 

The objective was to find a critical incident within a classroom setting. 
Wragg (1994,cited in Cohen et al 2007) acknowledges these as “critical events” and these will often happen while the observation is being conducted.  Incidents are seen as critical, as they may not be a routine act, but can offer someone new information about a topic - they require a researcher to consider more about something they’ve seen and then undertake more research around that specific topic.

The researcher decided to conduct an observation whilst in the classroom during a number of lessons. Cohen, Manion and Morrison (2007) describe it as more than only looking at events and behaviours, it should be seen as an opportunity to collect “real-life” data.  One benefit to this method of research in a classroom is that it is a  chance to see the children and a teacher in their daily surroundings and it’s somewhere they feel comfortable - Mulhall (2003) agrees with this by saying that an observer can “capture data in more natural circumstances”. 
Robson (2003) also sees a benefit of observation and mentions it as a “reality check”, which is true as the people might claim that they do something if only the method of an interview was used , but using the method of observation, someone can actually be seen doing something completely different.

The method of collecting the research was “Non-participant” observation, as defined by Kumar (2014 pp.174) where this is the researcher being a “passive observer” by only watching and listening and not getting involved in the activity. This can be seen as a good method of choice as it gave the researcher enough time to see and understand different “moments” within the class. 
Another alternative observation method which can be used is the “Participant” observation. 
Some see this as a better way of collecting research, as it is participant-led and the researcher can get a better insight with more involvement in the classroom activities. 

However, with all the current circumstances surrounding COVID-19, to follow the schools rules the use of a non-participant observation was the obvious method as the researcher did not need to get too close and involved with any group activities with the children.  
The observation was structured as the researcher knew what they were trying to look for, although the only issue with that would be perhaps something might have happened that the researcher was not expecting and that could have had a negative impact on the discovery of a critical incident. 

The Four Purposes:
The critical incident (see Appendix 2) the researcher observed took place during a lesson with a Year 2 classroom group.  It was during the lesson topic of Feelings and Mental Health taken from a book called “Coeden Yoga”. The use of a variety of activities including inside and outside the classroom and also a whole class discussion was conducted. It produced a positive atmosphere and the fact the teacher was engaging talking about personal feelings and encouraged the researcher to develop a curiosity in such lessons.  Whilst doing this, all the class activities were linked to the three cross-curricular responsibilities - Literacy, Numeracy and Digital Competency.

There were also examples of Assessment For Learning, as the teacher was offering constructive feedback throughout the lesson. Another example was at the end of written tasks, the children were asked to assess each other’s work, through the use of peer assessments. This made the researcher question how they could incorporate these techniques in their own future teaching plans. 

Professor Graham Donaldson (2015) conducted research on the Curriculum in Wales, in which he created a document “Successful Futures” which would influence the new curriculum in 2022. 
In this document, Donaldson (2015) proposes that there should be four purposes at the heart of the new curriculum in which makes children be: 
1. Ambitious, capable learners 
2. Enterprising, creative contributors 
3. Ethical, informed citizens 
4. Healthy, confident individuals.  (pp29)

The Welsh Government (2020) has a very high aspiration that once all of these are fulfilled, then the young people of Wales will become knowledgeable and life-long learners ready to become active citizens of the world. 

The incident mentioned in this piece of work can make a link with the fourth purpose “Healthy Confident Individuals”. Under this purpose, Donaldson (2015)  mentions that an individual should “build their mental and emotional well-being”, which by learning and doing lessons to do with personal emotions and mental health, it means the children are building their well-being, and the understanding of feelings. With that understanding, a child’s resilience will build, which means the child’s overall learning will be improved. But overall well-being has a positive influence on the whole learning process, so negative well-being could have an adverse effect on a child reaching any of the four purposes. Future teachers must remember that these four purposes should be seen as a ‘jigsaw” that will all come together to shape a child in their natural development of learning. 



Literature Review:
The first area which will be discussed is Health and Well-being in the Classroom and in particular personal Mental Health. This can be linked to the incident as the teacher is covering this topic through the class theme and lessons during the first term back in school. 
Many individuals link well-being to the idea of being happy, but the Mental Health Foundation (2015) identifies it as more than the feeling of happiness and that includes areas for example, as how satisfied are individuals with their own life and do they have a sense of purpose. It can be difficult to give it a definition, as Rose et al (2015) says it could have a different meaning to everyone.

The National Children’s Bureau (no date) state that most mental health illnesses can start from as early as the age of 14, and the Mental Health Foundation (2018) also recognised the damaging impact of poor mental health and education, and they claim that 1 in every 9 children suffer from some sort of mental health issue.  
With the impact of COVID, where children can feel isolated and scared, missing out on social opportunities or relatives passing away, that percentage of children could potentially grow, which is why it’s important that schools can assist by allowing opportunities to discuss topics like this as a class or indeed a whole-school. That will develop a self-awareness in each individual surrounding this topic of Well-Being. 

With the information researched from both the  Mental Health Foundation and National Children’s bureau it highlights the importance of primary schools giving children enough opportunities for children to begin to realise and understand the impact of poor mental health. 
A child’s well-being has a tremendous impact on their attainment and behaviour in school. Most signs of a child with a well-being issue are not always obvious. Thinking Positively (2010) mentions examples of how a child with mental health issues might behave, for example anxiety, mood swings and fear. One they particularly highlight is Difficulties with concentration” - this could have a direct impact on their learning throughout their school life unless it is dealt with at the earliest signs. Instead of listening and learning in the classroom, a child might be worrying about something, albeit trivial to somebody else, and they could then potentially miss out on valuable lesson information.
Early intervention and a whole school approach can have a huge potential impact on children’s well-being for their whole lives - well-being does not only impact on school life, but their lives outside of the classroom. By having the opportunity of visiting a school to do the research it was clear they have tried to adapt and create an environment in which to help children who struggle with well-being issues.  

With mental health and well-being becoming more prominent in today’s society, teachers aren’t getting enough of the necessary training to understand well-being and what they can do to help. Mind over Matter (p.22 2018) realises this and mentions that teachers and staff have a “lack of confidence and capacity” to deal with these issues. Atinkson and Hornby (2015) also believe this as they mention that teachers feel “uncertain” and “unprepared” when it comes to well-being topics.  With the likelihood of more well-being issues arising during and after the pandemic, teachers will find themselves having to deal with more of these situations. 

Teachers already have a large workload, and might not see this as a necessary requirement, with all the additional training required to deal with the situations correctly.
Weare (2000) stated that a child who receives effective social and emotional well-being and  understanding and care, will, in the most go on to be a high achiever academically.
Surely, this is what all teachers aspire for so their pupils achieve their best, which now highlights the importance that they must be able to prepared to know how to deal with these well-being issues effectively and correctly, through effective understanding, knowledge and training, otherwise a child might be left to continue to struggle which potentially could have a negative impact in the future.  This is why lessons on emotions and feelings could be so important for all children to learn In the future.  

One learning theory that can be related to this topic is  Abraham Maslow’s “Hierarchy of Needs”. It is a famous educational theory, it has five layers, put into a shape of a pyramid. (Boeree, nd) . The five layers are as follows – psychological needs, safety and security needs, the love and belonging needs, esteem needs and self-actualization.

If a child is struggling with their own well-being, then they will not be reaching the different level of needs in order to get the best out of learning. 

Another idea which can be linked to well-being is Ferre Leavers and his use of a scale to measure this. It ranges from 1 to 5, with 1 being extremely low - where a child may look dejected or show signs of discomfort - through to 5 which is extremely high and where a child is happy, appears relaxed and is self-confident.  These levels can make the necessary individuals aware if the child is “thriving or not” in their social-emotional development. (Leavers and Declercq, p.326,2013). He believed that if children had a high level of well-being then “deep learning” would be able to happen, meaning a child was learning at a better level than they would with a lower well-being level. (Emotional Health Schools, P.1, 2019).  

Another area of discovery during the incident, was the use of “Assessment for Learning” also known as AFL or better known to some as a Formative Assessment.  There are two types of classroom learning assessments - firstly there is the Summative which includes formal examinations as in end-of-year exams, and the second type which is the Formative, where assessment takes place during the pupils learning process, rather than at the end.
 
It originates from research undertaken by Dylan William and Paul Black in 1998.  They discovered that a teacher giving feedback to a child was much more constructive to learning than a child having a grade from an exam. 
Dr Jones (2005) defines AFL as “all about informing learners of their progress to empower them to take the necessary action to improve”. 

The Welsh Government (2010) released a document “How to develop good thinking and AFL in the classroom”. This is an invaluable document for teachers to use in order to gain ideas on how to use AFL. The document mentions the processes of AFL in areas such as  questioning, providing feedback to learners, letting the student understand what successful work looks like and Peer/Self-Assessment. 

During the incident, two of these processes were evident - the Feedback to learners and Peer/Self-Assessment.  It is important when a school tries to use the approach of AFL, they give an opportunity to assess all techniques available to see which better suits the class. 
William and Black (1998) realised if AFL was implemented correctly and effectively, it had the potential to raise attainment throughout the classroom, in particular with low achievers. In the current educational climate, this is what all teachers strive to achieve for their pupils to be achieving the highest possible standards. 
But for AFL to be successful, the teachers must educate the children on how to assess pieces of work correctly, and as mentioned by Bentley-Davies (No Date) after doing that you will then begin to see the benefits of AFL. 

With the idea of Feedback as one of the processes in AFL, it can be linked to John Hattie and his idea of “Visible Learning”. In 2009 he conducted research on the influences on a child’s learning and achievement in school. Hattie (2008) then discovered that Feedback was one of the most powerful influences in the classroom. In his research out of 150 factors, it ranked 10th.  He also mentions how feedback must look for it to be effective such as being meaningful to an individual’s prior knowledge and provide strategies to help a child improve, that will then give them the understanding on how they can achieve more (Moffat, P.2, Nd). 
During the observation, examples of feedback were seen such as verbal feedback from the teacher giving children feedback whilst doing their tasks, this gave them an opportunity to consider, adapt and improve. 

Some teachers do have an unenthusiastic attitude towards the use of AFL, as noticed by Harrison (2013), where they need to change their way of thinking to implement assessments. Some teachers might feel uncomfortable with this and will not want to change from the methods they have been using for so long.  With all the work that goes into creating all these new techniques and using them in the classroom, it can be daunting and time consuming for a teacher, especially those of larger classes, to provide such detailed feedback to each individual, it requires a lot of effort and input for one teacher. (Millersville University, p.1,nd).
It does seem to take some time to introduce AFL into the learning; Cambridge Assessment International Education (Nd) also mentions a challenge of implementing AFL positively, where a teacher must choose their words correctly when giving feedback, as the child must gain some understanding on how they can improve, and it cannot be too discouraging as this will have a negative impact, possible seen as just criticism.

By implementing AFL correctly, a child has an opportunity to see what good work looks like in order to develop and improve their own work, and it will also help their own self belief in future pieces of work; this could also encourage others to improve – peer incentive.


Reflection – 
It is important that after identifying the critical incident, that I reflect, evaluate and also consider the next steps that could be taken.  Through doing this process I have been able to understand and better my knowledge on Health + Well-being and Assessment for Learning. It has been an opportunity for me to do research and develop ideas for when I step into the classroom.
There are many different reflection models an individual can use such as Stephen Brookfield’s 4 lenses, which you reflect from four different perspectives.
Brookfield, believed teachers that critically reflect become great teachers. (University of Sydney, 2010) Another model I considered was Kolb’s “Experiential Learning cycle”. 

In order to conduct my reflection, I decided to use the Gibbs Reflective Model, which was created by Graham Gibbs in 1988. It was created with the idea of creating structure whilst reflecting on an experience, it covers 6 stages which are description, feelings, evaluation, analysis, conclusion and action plan. This type of model allows an individual to learn from their experience with things that went well, and things that did not go so well. (University of Edinburgh, no date)

Whilst doing the observation, I gained a better understanding that critical incidents happen daily within a school. I was given the opportunity to observe 3 different classes. Before undertaking the observation, I had to make sure I was clear of the BERA guidelines and ensure I was doing everything ethically correct. 
The incident I discovered was the use of a topic which can be related to Health and Well-being, and also the use of Assessment for Learning within the class, where I saw examples of feedback and self/peer assessment. 

 I felt it was a successful observation, as I noticed an incident which intrigued me and wanted to develop my knowledge further. Everything was put in place to make this successful with my own preparation. I believe the topic of Health and Well-being is such an important one for children to gain an understanding at the earliest possible age.  With the links to the idea of Leavers, the importance of good well-being and learning, it was interesting to see and learn about how poor well-being can have an impact on a child. 

The experience was a positive one, as we got to see good practice within a classroom, and how experienced teachers dealt with certain situations. It was good to see the work of William + Black being implemented in such different ways. It was also good that the teachers were willing to answer any questions we had, in order for me to gain a better understanding about certain things I had noticed.  There was not anything bad about the experience, but with all the COVID rules in place, which were necessary, it did make things a little bit more difficult, as usual there would have been a chance to see activities closely and actually speak to the learners. 

Everything was done correctly to ensure the observation would be done. Things went well, as I had prepared and had classroom experience before so I knew how and where I could potential find a critical incident. From my further reading of theories such as Leavers and further research, I now realise how important mental health is to a child’s well-being and with Leavers Scale, I’ve been able to identify how well-being can be differentiated through the use of the scale. But also reading research on John Hattie’s ideas, I could see how important Feedback can be to help learners. 

There will always be that debate on how different methods are more beneficial, but I believe, the method should be picked upon the situation and outcome needed. If COVID restrictions were not in place, I perhaps would have gotten more in-depth input from the children about their thoughts on their learning. With me only seeing a “snapshot” of an incident within the school day, next time I would do a longer observation to gain a even better understanding of a situation, 

If Health and Well-being was to arise during my teaching career, I would do something similar to what I observed in that I would include a topic surrounding emotions and feelings to the children’s learning, but would make it appropriate for the age group of the class. By doing further reading in the literature review, it could be seen that teachers were not confident in handling those types of situations, a recommendation I would suggest, is that teachers do courses surrounding Mental Health to become aware and being able to deal with, as it could potentially be a helpful intervention for a child. I would also consider using outside agencies such as Mind, who are qualified in this area, to have discussions with the children about the different elements of Well-being and Mental Health

As for AFL, upon my research and discovering that some teachers do like the change of style within the classroom. A suggestion I would give is that teachers are given the opportunity to implement it in their class at their chosen rate, if they feel more comfortable doing it a slower rate, that could be a recommended idea as they will be doing it to suit them. Hopefully that negative attitude will slowly fade.  

To do with my personal teaching, as I am at the start of the journey, I will be comfortable to trying different AFL methods from the beginning, and will not need to stress about changing and adapting to new methods as I will be use to them. From my further reading on the element of feedback with AFL,  I will need to take into account the way I give the feedback, in that verbal feedback will be more beneficial than written on occasions, as it will save me precious time.  


To conclude, the overall intention of conducting this case study upon a critical incident, was to help future practice. After conducting a Case study observation, the relevant information was collected, in order to make a critical evaluation on areas relevant to education. 
After using such methods in completing the research in a positive manner, the researcher would use similar methods if needed to conduct this type of research in the future. A consideration must go into the reliability of the dates of the publications of sources used to gain information, and try to find more up-to-date sources. 

There can also be a link with the Professional Standards which all trainee teachers must achieve and consider whilst on practice. These are the descriptions of “skills, knowledge, and behaviours that characterise excellent practice and support professional growth” . (WAG, p.1,2017) 
With these standards there are four elements which are  Pedagogy, Collaboration, Innovation, Professional Learning and Leadership. 
All of these elements were seen throughout the observation, through a variety of  ways inside the classroom. In particular with relation to the incident found there is examples of the element of Pedagogy with the use of Mental Health as a theme, coming under the aspect of Pedagogy: Advancing and AFL covers the standard of Pedagogy: Refining. 
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chidren were paying attention o the video

Access and challenge

Lie ssd previously,on how the teacher was using questioning about the video, was 3
prime example to see f the children were engaged to tis video. Regarding challenge,
the teacher might differentiate the question tosut the child they want to sk
depending on ther abily

Terermant

The assesment can be made through the answers that were given, the teacher can see
3 chld might need help £ understand certain things. But ¢ was ciea that mast f
ot all childran had tha foundation of some prir knowledge to this topic

Specifcs Gl eidents
The one that stood cut to me s the useof  ‘Behaviour chart” If 3 child nswered 3
‘quesion ight they would meve up the char. I they reached the op of the chart by
the end of the week, they would receivela clssroom related prize. But b the chart
was used for bad behaviou in which they would move down the chart and §0ses the
headieacher i they were on the bttom.
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_CRITICAL INCIDENT IDENTIFICATION RECORD
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Contexusl
information from
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It was 3 Tuesday Morming with  Yr 3 clas, around 25 puls.
IEwas 3 fw weeks o th new schoo term ftr th bresk an 0 we must
considerthiss 3 new teachr fo them and any recently tartd buding hat
Iebnin rlatonshp.8ut o they ae coming back o s mch tme o
e o the Pandemic cosng schas.

WhatTagge
Adetsd
desazinel
htyos
ctsersedand
ot houghts
onpedsgogynd
ocic octured
v
s ooking
toorss o
eserch

e topic wasaboutJudism, 1 bgin th teaher sk questons 0 gai an
undersanding o thele prir nowedg rom previouslessos. Then th dss
watched 3 ideo about , and after t they teachr aske th chidren
estonssurounding th contnt of the ideo. I he chd answered
comecty hen theycoul mave up the behaour chr, the tescher o sk
3 mbar o iferen tudents 0 ofer  range ofthr 2 pportuny o
move upthe chartand have tht posiive feeing.Bu twaud 3l promate
Roveachidren to sctualthin,snd hat f they can answercorecly they
can mave up.

1ound tis good 3 twas promaring postive behavour within e lass and
a1 exampleofposlierenorcement, ut withte se of this chat 3 i
Sehaved by, duing theda, thy could asly move dou thechrt,and
perhap ecelve punishment ke 3 phne cll e they are on the “ack
Cous, It s good ¢t was 3 “whole school approch” s could e
hechat in 3 number of dastooms vited
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BSERVATION / FIELD NOTES

Date and time, year group: 26th September, Year Z

Cesson detall (Contert and focus AGLETsUSIect T T near St of ond of it of
sty s/ cutdoors? Aty range? Any pariclarty relevant information).

s a Year 2 cass, they were reading a bock named “Yoga Tree” and doing tasks
elevant o that topic which covered topics such as amotion, fetings and mental
Health, whist covering cros.curricuar responsibilies. They had lready started the
opic. Diferent groups were doing iffrent tasks

Clasroom culture
(Wt i he clsaraom ‘vibe."? What do stitudes, dispositons, behaviaus towsrds
csrming seem ke at this pont in tme?)

There was a very positve atmesphare i the classroom. Could clearly see  good
elationsnia between the teacher and the children, a5 he children were abways ready
o lsten o the teacher. That showed the children had a good wilingnes to Leam

Ghjectives
(vt hagpers i the environment that communicates the purpose of the experiences?
What can be observed regarding the way esson activites relate to these purposes?

At thestart o the lesson, the teacher had the wholaclss on the carpet to discuss the
opic and s thei prior knowladge. The have a whola class discusson about their own
feclings, 20 they al gain an understanding o sach othersfeslings that dy.
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Diection

Befoe startng the esson, whist onth cape togethr,th teacher would explain
clarty weat sah roup woul be g S he (5o

e e

Al the chiaren were clartyenaged o thi eaming, a here wre 1 ay sues,
i hey e seingon ththe el Yo cald clery see ot sl chidren were
ening t what 1k were vaiabi o them 1 6.

She d one group ding 3 focus sk with e, ich meant sh cald acipt the
challnge of that ek, depending o th goup she

e escher sk e sl qustions at the startof the eson t s e prior
e

During th esson,the teacher ould 2 s how eachgroup wasgeting on, and
offer any necesary feedhack In which e chlaren cold th be e o tak that
Teaioack on basrd and ty R Wil don e ok stea of walingfor e e eson

pecies T CrEA rdenes
e there mmens which causeyou toconsidr spectsof practice e you come

acres them n fture s

s of tht theme g - can b ket “Heaensnd Well e snd il
el

s ofFeadbac - can ik to Asessment fr Learing
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Cipuoner | e eschr gthereth s tsh e, gt s
pctyos | ting doun ogerer o th carpet. e rad e o h bk
ctsersedons | CondanYog” snd hen ey ducse e opkeof emtone s
ot thusts | cngs it crance o h esher o e e i kol
npesogor o0 | g ta e chicken hvingan cpprtunt g focins 5t
ot 05| v, i g ey cou o sr 1 ot now
yeee |t howcrppl 1w g chanc o e techer o
ok | ol wer g 20 e cou e sy
el Pt

Anothernarestng cbseration s sesing th teacher use feedback
ichis an sampleof‘Asesment for Lesming”. During he lesion
Shewas going around the groups o ffer some verbal feedback on
hirworkand howthy could Improve. 8 803 theend of the
lesonshe gave an pportuiyfor S eer fssssment.
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(OBSERVATION / FIELD NOTES.

]

Gateand i, year grvp: 28th September, Vear 2

e

I went to observe another Year 2 class lesson, They were also
working from the book “Coeden Yoga, after doing a whole-class
task to begin the lesson, there we a variety of tasks available for
each group. The area of learning was Health and Well-being whilst
covering the three cross-curricular responsiblites. They were clearly
in the middle of the unt of study.

o

There was a clear positive vibe within this classroom, the children
were ready to lsten to the teacher and learn. There was a clearly a
g00d learning relationship between the teacher and the children.
The teacher set some exciting tasks, as the children were looking
forward to getting stuck in.

e

The Teacher at the start of the session set out what the “Amcan
Dysgu” is and it was clear for this age group of children to
understand. Also by doing a whole class activity at the start of the
tesson, the children were engaged.

‘The tasks were clearly linked to the book, whilst covering cross:
curricular subjects, to develop the children’s variety of skils.
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Wit the teacher explaining cleary the purposes and what each task
1z, that makes the chidren aware of what they have o o, to
Siccesstly eam and deveiop their own il

e
T ks thak were avilble or the children inorder to snich
ther earing, semed to be suited o the chidren's enjoyment and
gave them a varity of options ncluding gving 2 roup 3 chance to
o task n the cutdoors: It was o notced that the chidren were
defintely engaged 2 they were al osping on task. The teacher
was also working with a focus group

it the whole clss tasks/discusion a the eginning of the Lessan,
the teacher can ssk quesions which they found o the childre's
prir knowladge on what they are earing.

It vas clearly seen, the children were developing thei knowedge ss
the teacher would ask uestions troughout th sesion, t sce
they ar leaming, nd o it out i the asks are chalznging enough
or ton exsy.

S T

" The Element o pupils voie - ving them the chaice on what
they want to leam

« Use'f different techniques to enhance leaming such a5

-« Use o group work.

= o o indoor/ utdoor - gives children the opportunity o earn
i diferent enviroments utsid of the 4 wals o the
assroom.
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1ound thisnereting, 3 t ave chiden an opportunity to
choose on how thy i therleaming. 1 mada me hink
Sbout how 3 i ar'sbet,and tht tachers st
Consder ha ll e e bt though ferent ways.
‘Nso offering chien differet xperences terested ma 0
ek how that o beteran il earin experince.
It 0 made e ik o ha eachers an s th oo
efecivlynthi pacice Ancther ntrestig lementof
i lsson s the cpportunty towork s pars/grups —this
woukd snhance thir working wihotnrs <.
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OBSERVATION / FIELD NOTES

i e, e woop: 2601 SeptamBer Ve T

T
This was a Year 1 eson bserved. They began the esonall ogether on the carps, to
odrtake 3 whole s ciiy bouk the st f (Her, norder 0 pracice
Spling wih thl teschr 3 ana of th sk

Seemed o b amisad bty i his class, with  mbed f hlrenon iferent stages
of e leaming i Year 1

o

There s s postie vio wihi this clss, teschr semed o crete  pasive
Srironment i orce o the e o g

The Chldre avaysseemed Iolvedand engaged wikinth Learin. 1 scemed ke
everyone was happy and wilig o earn. Chidre had 3 wlingress and sagernss o
ansver questions.

e
WPt happens i he envicnment that communicatesthe purpose of te experinces?
What can b oservd regardingthe way eson acihiisrlate o these puposes

e teacher cealy ol the chren wha the prposeof te lesan s, Bt with -
Deing yar 1, it was talored fr therag. Th eson id ol pay, 5 the crlren
Rad e opportnty o anjoy histlarming,

Tirecton

T esche il of s utbfors h st of h e, 5ot i cld
ndorsiand ahat was s o s don. But ey cloary Have 6000 sk Wi
s 5 chisre unaerstood prty Q.

They g a ol clas aciy, blore Qi of and dong oihr sk, wich hlp st
96 puposs of hasson.
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Access and challenge

e was ety cler, that te eacher was experienced,a theyset out egaging ks,
which wer il e iferen sch s cpportnies o work Lo, £ gve he
Crlran  oppotuy ta eveio S & ange of 0

By observing t couldbe asysee that al chidren were engaged o theleaing
a5 there s s o any complainin, hey st went o andenfyed the learing.

Wi the wheieclas t th tae o theLessn, th teacher had the chidren 80 ove:
e ey st have Been ety (srin, befoe Gvin e i 6ty
23 wack. Bt i would e woking Wih 3 Ceran foup nd <o be bl 568 and
355 how e eaing s pOBTSSG. She woud s wander Sround the cas 1o
e o P s s o they wre dong Wit a2 k.

pecies T CrEA rdenes
e there mmens which causeyou toconsidr spectsof practice e you come
acres them n fture s

e Use of Behaviou Hanagemen, with ne chid wh dd sameing wrong drig
ok tme, it contnued 1 ry. 8t he tescher el wih i such 3 way tat i
ok dsrupted th eson
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