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The Curriculum for Wales provides practitioners with a concise description of what is essential in delivering a broad and balanced education (Welsh Government, 2023). The Four Purposes are central in delivering this education, aiming to empower every child and young person to achieve their full academic and personal potential. Through promoting a shared vision and aspiration for every child, practitioners can strive to set high expectations, progress learning and foster individual well-being (Gatley, 2020; Senedd Research, 2021; Welsh Government, 2022). Fundamentally, everything that a learner experiences in pursuit of the Four Purposes constitutes a school’s curriculum. 

As one of the Four Purposes, the Welsh Government emphasise the development of all learners to become “healthy, confident individuals who have the skills and knowledge to manage everyday life as independently as they can” (Welsh Government, 2022). After visiting the Professional Teaching Experience school (School A), the researcher was concerned about the lack of pupil independence being observed. Upon discussing with the senior leader, it was apparent that following the return of the learners to the classroom after the COVID-19 pandemic and the gradual return to normalcy, the social and emotional benefits of learners collaborating was prioritised over developing learners’ independence (Davies, 2022; Education Endowment Foundation, 2022). 

Whilst acknowledging the logical reasoning for the lack of development on pupil independence in School A, the researcher is aware of its paramount importance in pedagogical practice and recognises the importance for learners to have opportunity to participate acutely in their own learning to achieve their full potential, rooted in theory (Dewy, 1938; Freire, 1992; Dweck, 2017). Furthermore, as a student-teacher, this presented a valuable opportunity for the researcher to develop educational practices that aimed to have a positive impact not only on securing learners’ self-direction in their education, but also on the researchers own pedagogical progress, collating evidence towards the teaching standard of promoting ‘sustained effort and resilience in learners’ (Welsh Government, 2019, p. 39). 

With this in mind, a research study was conducted exploring how learners are supported in becoming healthy, confident individuals through the development of pupil independence. The research took place in a community-based English medium Primary School, focusing primarily on learners in a Year Five classroom. The researcher employed a mixed-method approach to data collection through a case study, which involved combining qualitative and quantitative methods within a single study. This strategy aimed to mitigate the limitations of each method and achieve a more comprehensive understanding of pupil independence (Cohen & Manion, 2013; Denscombe, 2014; Bell & Waters, 2018). 
Once thought of as solely the ability to self-direct learning (Holec, 1979), pupil independence is now recognised as a multifaceted construct encompassing a range of cognitive, metacognitive, and emotional skills that enable learners to accept responsibility for their learning (Hargreaves, 2014; Education Endowment Foundation, 2018; Estyn, 2020).  The concept of promoting learner independence is referred to through several terms including autonomous learning, self-directed learning, and self-regulated learning (Dewey, 1938; Piaget, 1950; Dweck, 2017).  All terms relate to the idea that learners are actively in involved in their own learning process, shaped by various individual and contextual factors such as cognitive ability, cultural norms, and teaching strategies (Anstee, 2015). Whilst these facets may interact with one another, they vary in relative importance depending on the context in which they are used (Harvey & Chickie-Wolfe, 2014). Without disregarding the significance of other facets (Williams, 2003), it was acknowledged that the research question centred around promoting confident learners through developing pupil independence. Therefore, upon reviewing literature, a significant focus was made on the role of instructional practice in cultivating independent learning. 

Notwithstanding the foregoing, the conceptualisation of pupil independence has produced an increasingly contested and complex terrain in educational research with Biesta (2015) arguing that the concept of pupil independence has become the most problematic concept in contemporary education due to its various interpretations. Research Fellows Bond and Falchikov (2007) share this view, denoting that pupil independence has not been well-defined, with Bond expanding his view to highlight the incoherent connection between pupil independence and learning outcomes (Boud, et al., 2020). He argues that traditional forms of assessment such as pre-determined criteria do not adequately foster independence in learners, viewing it as surface level learning (Boud, 2013). Moreover, he suggests that traditional forms of assessment may discourage risk taking. He instead proposes that to promote pupil independence and foster lifelong learning, practitioners must us their initiative and use alternative assessment methods such as self and peer assessment (Boud, 2014). 

British educationalist Dylan Black, a fervent believer in assessment, solidifies this highlighting that self and peer assessment allows learners to take ownership of their learning, consequently promoting pupil independence (Wiliam & Black, 2006). Hattie and Timperley (2016) similarly emphasise the benefits of self and peer assessment, noting that it can lead to a positive attitude towards independent learning, acknowledging that learners who take responsibility for their learning become autonomous learners (Wiliam & Lee, 2005). The perception of empowering pupil independence through the correct use of assessment aligns with the Welsh Government’s vision of encouraging learners to become individuals who exhibit self-confidence and can manage everyday life independently (Estyn, 2018; Welsh Government, 2022), complimenting the research question of exploring how learners are supported to become healthy, confident individuals through developing pupil independence. 

A common theme emerges in literature when reviewing the relationship between pupil independence and instructional practice suggesting that pupil independence extends beyond pupils working alone, emphasising the crucial role that practitioners play in enabling and supporting independent learning (Moore, 2013; Anstee, 2015; Dweck, 2017). Moore (2013) alludes that pupil independence is not a form of learning that occurs in isolation, but contrariwise one that takes place collaboratively with the support and guidance of teachers. This is corroborated by Anstee (2015) who acknowledges the practitioner as the facilitator of independent learning, drawing upon Lev Vygotsky’s sociocultural theory to highlight the importance of social interaction and teacher support in developing cognitive development and pupil independence.  Vygotsky proposed that learners construct knowledge through social interactions and collaborative problem-solving with more knowledgeable others, such as teachers (Vygotsky, 1978). Salutation must be given here to the counterargument that suggests how an excessive amount of teacher guidance may hinder the development of pupil independence (Lockhorst, et al., 2017), potentially limiting the ability for learners to become confident in their own abilities as they become reliant on the presence of a teacher during independent tasks. 

An alternative approach to developing pupil independence is to prioritise the cultivation of positive morale and a supportive classroom environment (Biesta, 2015; Dweck, 2017). There is a clear consensus in literature that supports the notion that when learners feel comfortable and confident in their learning environment, they are more likely to take risks (Benson, 2000; Biesta, 2015). In such an environment, learners are more likely to take responsibility for their own learning, thus developing their pupil independence. It is further highlighted that as learners develop greater confidence in their ability to learn they begin to take more responsibility for their learning, becoming more autonomous (Marzano, 2017).  While this aspect of the literature review may be subject to scrutiny due to its reliance on small-scale studies (Broekkamp & Van Hout-Wolters, 2007), it should be emphasised that credible educational sources share a similar view, concluding that strategies that regulate motivation in the classroom can contribute positively to the development of pupil independence (Estyn, 2018; Education Endowment Foundation, 2022). 

A further consensus in literature acknowledges the significance of positive morale for learners, not only as a tool to improve the overall classroom environment but also as a means of enhancing the individual learner's motivation and sense of well-being (Dewey, 1938; Moore, 2013; Mozolev, 2020). Dewey believed that when a learner’s well-being is supported, learners are encouraged to take risks and experiment with their learning, becoming more independent.  Grinsven (2009) and Dweck (2017) concur Dewey’s view, advocating for an approach to education that is based around the experiences and interests of the learner, where learners are encouraged to believe that their abilities can be developed through perseverance. In such a scenario, learners are more likely to take ownership of their learning and become self-directed in the pursuit of progression. Grinsven stresses the importance of Bandura’s social cognitive theory for self-regulation, which argues that learners who have a strong belief in their own ability to success are more likely to be independent in their learning (Bandura, 1989). Though Bandura’s work has been questioned due to its lack of attention to the context of social influences on a learner’s ability to self-regulate (Linnenbrink-Garcia & Pekrun, 2011), his theory remains a highly influential framework for understanding pupil independence. 

Despite the growing evidence of the positive relationship between instructional practice and developing pupil independence (Benson, 2000; Boud, 2013; Dweck, 2017; Education Endowment Foundation, 2022), there remains a gap in the literature regarding the effectiveness of such practices in achieving the direct objective of the Welsh Government to foster lifelong healthy, confident learners (Welsh Government, 2022). This was taken into consideration upon designing the methodology for data collection in this study, ensuring that a particular focus was made to gather data aiming to bridge the gap in the literature. 

The objective of the research study was to explore how learners are supported in becoming healthy, confident individuals through developing pupil independence. A case study was used to conduct the study, an approach to research that has led to debate and disagreement within academia regarding its exact meaning and appropriate use (Flyvbkerg, 2006; Stake, 2006; Robert, 2014).  Some academics further argue that a case study is not a research method per se, but rather a research tradition in which a researcher’s interest for the case study is centred around the particularities and details of the case, rather than attempting to draw broad conclusions (Paltridge & Phakiti, 201; Cresswell, 2013). Whether one chooses to emphasise that a case study is a research method or a research tradition, both approaches ultimately imply that case study research allows for a deep exploration of a particular phenomenon within a real-world context through gathering qualitative and quantitative data (Tight, 2010; McNiff, 2012; Thomas, 2017; Noffke & Somekh, 2013).
Using a case study approach allowed the researcher to view the phenomenon of pupil independence from many angles, offering a comprehensive and detailed picture of how learners were being supported to become confident individuals (Robert, 2014; Baxter & Jack, 2015; Thomas, 2017). This approach was accommodative of many research methods, including interviews, questionnaires, and observations to gather both qualitative and quantitative data (Paltridge & Phakiti, 2011). Furthermore, it assisted the researcher in identifying the boundaries and direction of their research through providing insights into the areas of developing pupil independence that require further exploration (McNiff, 2012). In an analytical frame, a case study consists of two essential independent parts, the subject, and the object (Thomas, 2017, p. 158). As this case study explored the development of independence among Year Five learners, the subject of the case study was the Year Five learners, and the object of inquiry was pupil independence. Exploring both parts was integral to the case study, and one was not fully understood without considering the other (Wieviorka, 1992; Thomas, 2017).

An instrumental case study was chosen over an intrinsic case study as the aim of the research was to explore and gain insight into pupil independence to inform pedagogical practice, rather than to explore the unique qualities of pupil independence itself (Thomas, 2017). Among the three instrumental case studies, evaluative, exploratory, and explanatory (Stake, 2006), the researcher chose to use an exploratory case study approach to explore pupil independence, as this approach allowed for the open-ended inquiry into pupil independence without predetermined results where the purposes was to shape hypotheses between pupil independence and developing pupil confidence (Yin, 2014). 

Disadvantages of this research method were considered. Specifically, it was noted that case studies can be susceptible to research bias due to their subjective nature (Paltridge & Phakiti, 2011). To mitigate this issue, the researcher made a conscious effort to avoid bias in the study through clearly defining the research question (Yin, 2014). Though case study research results may not provide adequate evidence applicable to the broader population due to the small sample size and unique context of the study (Duff & Urdy, 2016), valuable context and insight that transform pedagogical practice and develop new hypotheses to inform future practice can be gained from case study research. 

Acknowledging the disadvantages, the decision to use a case study as the primary research method for this study was pivotal in showcasing strong critical researcher skill, as outlined by Yr Athrofa in their research dispositions (UWTSD, 2022). This included having a positive relationship with educational research, as found by Orchard and Winch (2015), who emphasise the importance of research engagement for success in pedagogical practice. Understanding the various ways in which a case study can be conducted and evaluating the most suitable method to use further exemplified the significance of being involved in research (Welsh Government, 2020), as the researcher took a step forward towards attaining the professional standard of “Professional Learning – Wider reading and research findings”, (Welsh Government, 2019, p. 21), utilising a case study approach to gather information and examine implications for practice.

To gather comprehensive data for the case study, a mixed-methods approach was employed, utilising interviews, questionnaires, and an observation to gather qualitative and quantitative data (Denscombe, 2104). By triangulating these various data sources, a trustworthy and holistic understanding of pupil independence was gained, allowing for a more nuanced understanding of how learners are supported in becoming healthy, confident individuals  (Merriam, 2015). The triangulation of the data allowed the researcher to compare and contrast data collected from different sources, highlighting consistent patterns across the data, thus increasing the reliability of the findings (May & Perry, 2011; Creswell, 2014; Denzin & Lincoln, 2018). 

Learner interviews were conducted to gather qualitative data (Thomas, 2017) (Appendix 1). The decision to forego focus groups and conduct individual interviews was influenced by the dynamic of the class and the concern that some individuals may dominate the discussion, potentially preventing others from sharing their thoughts and experiences (Creswell, 2013). Whilst insights gained from the staff would have been beneficial (Cohen & Manion, 2013), the decision was made not to conduct interviews with them due to the constraints faced by teachers, namely their lack of time for extra work (Gurr & Collis, 2017; Alzahrani & Huang, 2020). Therefore, it was deemed unnecessary to collate data from the staff through interviews and questionnaires as the extra time required for this data collection would have placed an additional burden on already overworked teachers (Gurr & Collis, 2017). Acknowledging the lack of time, a brief schedule was created (Appendix 2). Whilst educational research does not always follow a rigid structure (Denscombe, 2014), having a brief schedule in place helped to reduce pressure for all involved. 

Nonetheless, the study was able to gather significant qualitative data through an inductive approach to the learner interviews. An inductive approach allowed themes and patterns to emerge from the data itself, rather than being predetermined by the researcher (Patton, 2015). Open-ended questions were asked to encourage the learners to share their thoughts and experiences in their own words, without imposing any preconceived ideas (Thomas, 2006; Creswell, 2013). This approach allowed for a more exploratory and flexible research process, as the data collected was analysed into recurring themes and patterns, grounded in the learners’ perspectives and experiences (Arthur, 2012).

To avoid the distraction of typing during the interviews, the flow of the conversations was taken into consideration and all interviews were audio recorded. This not only minimised potential distractions but also increased the reliability of the data during transcription (Patton, 2015). To facilitate readability and analysis of the findings during transcription, the terms "interviewer" and "pupil" were utilised instead of "interviewer" and "interviewee" (Thody, 2006). The transcription of the interview was a crucial step in the process of conducting a thematic analysis (Braun, et al., 2014).Through the use of colour-coding, patterns and themes began to emerge (Saldaña, 2015)(Appendix 3). Despite the negative aspect of the thematic analysis being a time-consuming process, with Saldaña (2016) noting that coding a single transcript can take several hours, it was a powerful tool to identify clear correlations in the data collected that were not immediately apparent during the observation, enhancing the dependability of the data (Paltridge & Phakiti, 2011). 

The questionnaire was generated using Microsoft Forms and dispersed via email to all Key Stage 2 staff members (Appendix 4&5). Generating an online questionnaire offered the benefit of providing convenient accessibility to staff members while ensuring the anonymity of their data (Israel, 2015). Offering the opportunity to provide a memorable code to identify data allowed the staff to withdraw their data at any point during the research process. Additionally, this helped establish a sense of trust between the researcher and the staff members, which may have encouraged staff to provide more honest and open answers (Arthur, 2012). Furthermore, the online accessibility of the qualitative data allowed the researcher to easily analyse and convert the data into visual graphs and tables (Appendix 6). This increased the transparency and credibility of the data as it allowed for a clear and concise presentation of the findings (Tong, et al., 2007), whilst also increasing transferability of the findings as the use of visual aid made the research more accessible to a wider audience, communicating complex data in a simple way (Braun, et al., 2014; Nowell, et al., 2017). 

An effort was made to prevent respondent fatigue, which occurs when participants become tired of answering the questionnaire, resulting in a decrease in the quality of their responses (Denscombe, 2014). The questionnaire was designed with a balance between open-ended and closed-ended questions, while considering the number of questions to minimise respondent fatigue. In cases where participants were asked to indicate their level of agreement or disagreement with a statement, a neutral response option was provided. Although offering a neutral response option in a questionnaire can present challenges in collecting data, such as participants selecting the option without reading the question (Kalton, et al., 1980; Saris & Gallhofer, 2014), a follow-up question was included to provide participants with the opportunity to explain their choice of the neutral response, thereby adding meaning to the data.

In contrast, it was decided not to send a questionnaire to the learners. Whilst the importance of pupil voice in empowering learners to take an active role in their education was not overlooked (Mulder & Busch, 2014; Welsh Government, 2020), pupil voice was enabled during the learner interview. Moreover, if the questionnaire had been tailored to the learners’ needs and level of comprehension, crucial findings gained from the staff questionnaire could have missed (Rowley, 2003; Thomas, 2017). 

The observation measured learner involvement during an independent activity (Appendix 7). It was a naturalistic observation where behaviour was recorded in real-time without manipulating any variables or conditions (Cohen & Manion, 2013; Warwick, et al., 2016). A clear limitation of using a naturalistic observation to measure pupil independence is that it may be subject to observer bias as different observers may interpret behaviour differently (Markus & Zenger, 2014). For this reason, the researcher used a predetermined observation schedule, recording learners’ level of involvement in the activity based on the Leuven Scale, collecting qualitative data results (MacRae & Jones, 2020). The Leuven Scale, first pioneered by Ferre Laevers, is a tool used to measure children’s engagement in classrooms settings, providing insight into the factors that contribute to their self-regulation (Laevers, 1994; De Backet, et., 2013). 

As opposed to the standard five scale measure that the Leuven Scale is known for (Laevers, 1994; MacRae & Jones, 2020), the scale was modified to present levels of independence in three levels; passive, active and independent. Three point scales have been found to be just as reliable as  five point scales (Jamieson, 2004; Jackson, 2009), and by utilising the Leuven Scale in this way, the researcher was able to gather data in a standardised manner and present it using a consistent coding system, increasing the credibility of the findings (Saldaña, 2015). Furthermore, a naturalistic observation is typically an unstructured method of observation (Bradley, 2020), and the use of the Leuven Scale introduced structure to the observation process, increasing the reliability of the data collected and reducing the likelihood of observer bias influencing the results.

To further mitigate the impact of observer bias, the observation process was conducted twice. This increased the reliability of the data as it ensured further consistency in the data allowing for more informed conclusions to be drawn (D'Agostino, et al., 2013). Using the same sample of learners for observation as was used during interviews provided the researcher with a more complete understanding of how learners are supported in becoming healthy, confident individuals through developing pupil independence. Alongside reducing variability in the data (Cohen & Manion, 2013), using the same sample of learners ensured that the data collected was more representative of the learners’ experience as a whole, rather than just a subset of the population (Denscombe, 2014). This increased the generalisability of the findings to other year five learners, informing the decision for the intervention implemented to support School A as a whole school (Appendix 8). 

An increased awareness of ethical consideration was demonstrated throughout the study. Put simply, ethics can be understood as principles and values that guide moral conduct (Alderson & Morrow, 2011; Israel, 2015). The guidelines established by the British Education Research Association (BERA) provide a framework for identifying and addressing potential ethical concerns in research. These guidelines encompass a range of methods that can be employed to mitigate the risk of harm to research participants (BERA, 2018). During the completion of an ethics form (Appendix 9), BERA guidelines were extensively utilised to ensure that research was conducted in an ethical manner. The ethics form provided a framework for identifying and addressing any potential ethical concerns and helped to ensure that the participants' rights and welfare were protected throughout the research process (Lewis, et al., 2004)

In accordance with the BERA guidelines and the Education Workforce Council Code of Conduct (EWC, 2019), a consent form was developed to obtain informed consent for the voice recording of learner interviews (Appendix 10). Obtaining consent from the teacher for the learners was crucial in maintaining ethical research practice, as informed consent can only be granted by individuals who are over the age of eighteen (Alderson & Morrow, 2011). 

While the learners were not able to provide informed consent due to their age and cognitive development (Danby, et al., 2011), they were able to provide assent. This involved engaging them in an age-appropriate discussion that explained the research project's purpose, procedures, and potential risks and benefits (Israel, 2015). Through this process, the learners were able to understand and agree to participate in the research to the best of their ability (Blackburn, 2018). Furthermore, the learners were informed of their right to withdraw (Schaefer & Wertheimer, 2011). The learners were provided with easy-to-use flashcards in green and red colours to express their satisfaction or dissatisfaction with proceeding to the next question (Appendix 11). Adhering to regulations outlined in the General Data Protection Regulation, participants privacy and protection was ensured through maintaining their anonymity (Information Commissioner's Office, 2018). As stated in the ethics form (Appendix 9) data was de-identified at the point of collection and securely stored on password-encrypted devices. Further ensuring confidentiality of all data, it was only available to those who required it for the purpose of this study, respecting the participants' right to privacy and protecting their personal information (Jones & Smith, 2019).

The research study concludes that the cultivation of positive morale and a supportive classroom environment can contribute positively to the development of pupil independence by enhancing learners' confidence and motivation (Table 1-Appendix 12). The findings reinforce Grinsven (2009) and Dweck’s (2017) view that positive reinforcement and encouraging a growth mindset develops pupil independence. All questionnaire participants highlighted the important role praise plays in ensuring learners feel supported to complete independent activity (Fig. A-Appendix 12). Findings from the observation further concur this as all pupils were observed to have the highest level of independent involvement in their work following being praised (Fig.B-Appendix 12). Dewey’s theory that supporting learner well-being leads to learners taking risks is supported by the qualitative data gathered in the learner interview (Appendix 3), where all transcriptions highlighted in pink coagulate the theory (Dewey, 1938; Mozolev, 2020). 

Research findings further align with the literature review, depicting that pupil independence extends beyond pupils working alone (Table 2-Appendix 12). Alongside all learners explicitly stating that they do not feel alone when in the classroom (Appendix 3), most pupils stressed the importance of social interaction with their peers to promote independent learning. Furthermore, all staff agreed that pupil independence encompasses more than a student’s ability to work on their own (Fig. C-Appendix 12). In the case where one participant only somewhat agreed with the statement, their reasoning concurred with the argument in the literature review noting that excessive teacher guidance can hinder pupil independence (Lockhorst, et al., 2017). The use of a planned self-assessment during the observation coincided with the assertion from Black (2006) and Hattie and Timperley (2016) that self-assessment promotes pupil independent through allowing learners to take ownership of their learning as all learners worked independently or showed an increase in their level of independence (Fig. E-Appendix 12). 

Whilst the learners did not directly acknowledge the role that practitioners play in supporting pupil independence (Anstee, 2015), they did strongly determine the importance of interacting with their peers to feel confident in their learning. Fascinatingly, one learner identified the relevance of Vygotsky’s sociocultural theory, highlighting that through peer-assessment they built a new understanding (Fig. 2.1-Appendix 12). Though the learner is not explicitly referencing Vygotsky’s theory, their opinion can be related to importance of social interaction with a more knowledge other highlighted in the literature review (Vygotsky, 1978).

A potential factor that may have impacted the dependability of the data obtained from the learner interviews was the positionality of the researcher. Bourke (2014) agrees that this could pose a challenge and proposes that it is essential to acknowledge the researcher's social context to minimise any potential bias or influence. As the researcher was also the pupils’ teacher, there is a close bond between them, which made it challenging for the teacher-researcher to avoid asking questions that might elicit expected responses from the learners. To prevent future uncertainties regarding the interview questions, it may be helpful to pilot them on a separate group of learners in the future (Cohen & Manion, 2013). Such a pilot study could assist in assessing the comprehensibility of the questions asked by the researcher, helping to recognise any necessary adjustments (Thomas, 2017).

The study was further limited by insufficient data gathered from the questionnaire, receiving only three responses. The anonymity of the questionnaire may have led to this low response rate as staff were not compelled to answer (Denscombe, 2014). To improve participation in future studies, it may be worth considering the use of incentives to motivate participants to complete questionnaires, as suggested by Pucel (1971). a direct and polite email could be sent to staff members to emphasize the importance of their feedback in enhancing their teaching practice, alongside supporting the researchers’ study (Appendix 13).

By exploring how learners are supported to become healthy, confident individuals through developing pupil independence, this study contributed to the understanding of the crucial role pupil independence has in promoting learners’ confidence and overall well-being (Dewey, 1938; Vygotsky, 1978; William & Black, 2006; Anstee, 2015; Dweck, 2017; Education Endowment Foundation, 2022).

In light of the research findings, the gap identified in literature regarding the direct relationship between developing pupil independence and supporting learners in becoming healthy, confident individuals in line with the Four Purposes is still apparent. While it was widely acknowledged that pupil independence is an important aspect of learning and developed in many ways (Appendix 12), there was no clear evidence demonstrating how it directly supported learners in becoming healthy, confident individuals. It was evident during the interviews that learners had limited knowledge on the Four Purposes (Appendix 3). The questionnaire findings concurred this as staff unanimously noted that they are not confident that the Four Purposes are understood by pupils (Appendix 6). A possible intervention has been devised with the objective of enhancing learner development by fostering a deeper comprehension of the Four Purposes (Appendix 8). The proposed intervention is aimed at empowering learners to take greater control of their own learning, thereby promoting not only pupil independence, but adopting a broader perspective on education and pedagogy to facilitate learners' holistic development. 

Through the application and evaluation of various research tools, recognition was shown towards the dispositions of being an ethical and skilled researcher (UWTSD, 2022). Reflecting on the ethical frameworks and implications of the research was paramount to foster professional and pedagogical development and to gain a deeper understanding of the complexities involved in conducting research, particularly within the context of education (McNiff, 2012; Cohen & Manion, 2013; Denscombe, 2014; Bell & Waters, 2018). The field of education is constantly evolving (Bates, 2019), and practitioners who are informed by research can strive to enhance their pedagogical practices in order to facilitate and promote learner progress.

Ultimately, this research study contributed to the pedagogical understanding of pupil independence. It has provided a strong implication to practice for further exploration into how the Four Purposes can be seamlessly embedded into future teaching practice, empowering learners to reach their full holistic potential.
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