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	Targets from previous module
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	1. Continue to draw on independently sources literature to develop a supported critical approach throughout, offering the opposing view whenever possible.
	I have worked on this target, having spoken about the benefits and negatives of verbal feedback. 
	Examples can be seen throughout the writing.
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	I have worked on this target by linking to theorists in the relevant field.
	An example can be seen within the literature review.







Research Question: How do teachers perceive the effectiveness and impact of using verbal feedback as an Assessment for Learning strategy for teaching and learning?

Introduction 
This research study investigates how teachers perceive the effectiveness and impact of using verbal feedback as an Assessment for Learning (AFL) strategy for teaching and learning. Early research shows that Black and William (1998) describe AFL as a way in which teachers and learners use various activities to assess progress and provide feedback which allows them to adjust teaching and learning for better understanding. More recently Donaldson (2015) discusses how an AFL approach involves offering consistent and constructive feedback while adjusting teaching methods and materials to cater to the needs of each learner. Within the new curriculum for Wales (2022) AFL is seen as an important aspect where assessment plays an integral role in supporting and enabling each learner to develop and progress along a continuum at a pace that is achievable and appropriate, whilst being supported and challenged fittingly. The focus on AFL is well documented within the new curriculum for Wales (2022) where it emphasis the role of employing AFL principles as a key proposition for effective teaching and learning to occur. The rationale of this study is to discover and provide a comprehensive understanding of how verbal feedback as an AFL strategy impacts both teaching and learning through highlighting its potential to foster deeper and more effective student engagement and progress. 

Literature review 
The literature review aims to discover the effectiveness of verbal feedback as an AFL strategy and to discuss the perceived effectiveness and impact of verbal feedback from a teacher's standpoint. Black and William (2009) discuss that the concept of AFL refers to the process by which teachers and learners use evidence of student achievement to make choices and decisions on the next steps in instruction that will promote learner improvement through instructional practices. Moreover, what this suggests is that through monitoring the learning and understanding its quality, the learning can be positively influenced through continuous feedback (Westbrook et al, 2020). Sewagegn and Dessie (2020) argue that feedback and assessment are the two main areas of the teaching and learning process and both go hand in hand but argue that other AFL strategies are not as beneficial when trying to offer support to individuals. In support of this Brookhart (2008) discusses the feedback plays an integral role in assessment for learning where if used in a positive way, it enables learners to increase and develop their learning. 
In a recent article Marrs (2016) defines verbal feedback as verbal or written feedback that a learner receives about their progress or performance. The feedback in question is designed to support learners and provide them with specific insights into their strengths and areas where they can improve. When providing feedback, Sadler (2014) argues the importance of ensuring that the feedback is constructive where it helps bring out and help the learners learning. When the feedback is constructive, it helps support the learners to develop intrinsic motivation and positive self-esteem, whilst filling in gaps in their learning and providing the correct information for future progress. Verbal feedback as an AFL strategy is viewed as a positive method if it poses as effective. What this suggests is that for the feedback to be effective, it must be provided in a timely manner and identify where the learner has been successful and what and how improvements to move learning forward can occur (Li and De Luca, 2014). The overarching aim of the new curriculum for Wales (2022) is that assessment and more specifically verbal feedback can positively support learners to make progress but also challenge them to extend their learning and understanding.
Wiggins (2013) mentions how it’s imperative to understand that providing feedback should not be an additional or an intensive task but viewed as an extension whereas a teacher the social interactions occur naturally to provide the learners with the support required. It could be argued that this approach ensures that feedback becomes an integrated and ongoing part of the learner's learning process, which fosters a natural and supportive environment for the learner. Shatri and Zabeli (2022) mention how this enables the teacher to close the loop where concerns are addressed and this way the progress can continue. The relationships between verbal feedback as part of AFL and psychological learning theories is well documented. Black and William (2003) informs us that the practice of AFL aligns with the theories that have a constructive view.
[bookmark: _Int_TwITNwvN]It's hypothesised in the work of Vygotsky (1978) that learning is constructed through social and cultural processes in comparison to outcomes that are shaped by or are specific to an individual. Dann (2019) expressed the opinion that verbal feedback plays a crucial part in scaffolding, a concept that is closely associated with the sociocultural theory (Vygotsky, 1978), of which highlights the importance of social interaction in a learner's learning process. With appropriate assistance such as verbal feedback, teachers can ultimately be the more knowledgeable other and support learners in bridging the gap in their learning and ensuring they achieve their potential and hit their learning goals (Anderson, 2024). Another essential point to mention is that scaffolding as part of the sociocultural theory (Vygotsky, 1978) is a temporary form of support that teachers gradually remove as the learner gains a better understanding, however, verbal feedback is viewed as an ongoing process that evolves as the learner develops.
Shatri and Zabeli (2022) confirmed that learners are in favour of teachers utilising verbal feedback within their teaching because it enables dialogue and that is much quicker than any other form of feedback. This enables learners to seek clarification which makes the feedback more effective. According to Ahmad et al (2025) verbal feedback stimulates thinking in that exact moment in comparison to written feedback. In addition to this, ideas can be exchanged easily, and communication skills can be improved. However, there are many known disadvantages for this process. Hyland (2019) identified that one major issue of verbal feedback is that of misinterpretation where the feedback may confuse the learners. . Lastly, one area that has come to researchers' attention is that some learners who are more confident and are willing to speak may dominate the conversation, leaving the quieter learners at a disadvantage (Adcroft, 2011).
Based on the work conducted by Ahmad et al (2025) it’s clear that teachers and practitioners have strong viewpoints verbal feedback in the classroom. It can be seen within the work of Ahmad et al (2025) that teachers feel that verbal feedback plays an integral role within the process of assessment. The feedback tends to be constructive which enables the learners to move their learning forwards and helps guide them to move from an area that they can't yet do to an area they can do with assistance. This aligns with the zone of proximal development seen as a part of the sociocultural theory proposed by Vygotsky (1978). In another study conducted by Waheed et al (2023) primary school teachers from 10 different countries were tasked to provide their perspectives regarding assessment for learning strategies as a whole. Findings from this study showed that teachers see AFL as a co-construct where all are involved in the process and that this empowers the learning. To support this Andrade (2010) highlights the importance of all stakeholders being involved by discussing how it enhances the learners learning. 

Methodology 
Research design
For this study, a mixed method approach was adopted. It was decided to use a mixed method approach because it enables the researcher to collect data that is rich in depth and breadth (Enosh et al, 2014). In addition to this, it was important to adopt this approach because it helps to study complex problems and allows the study to be viewed from several different perspectives (Shorten and Smith, 2017). To add to this, as this study is focusing on key stage 2 teachers, it was important that opportunity was given for the participants to provide their perspectives and through using a mixed method approach their correspondence could be given in more deep detail that can add to the existing research in this field. The aim of this research study is to discover how teachers perceive the effectiveness and impact of using verbal feedback as an Assessment for Learning strategy for teaching and learning. 
The central theme of collecting data of this study was using a questionnaire (see appendix 3). A questionnaire is based on a set of questions that participants answer, and their answers provide data for a study to be completed (Krosnick, 2018). As this study focused on understanding the teacher's perspectives it was crucial that the questionnaire contained both open and closed-ended questions where the participants could expand on some questions. Open ended questions such as ‘What benefits do you believe verbal feedback offers over other assessment strategies?’ and ‘what suggestions do you have for improving the use of verbal feedback within the classroom?’ were used within the questionnaire. According to Dalati and Gomez (2018) open-ended questions provide opportunities for the participants to give a detailed account of their personal opinions which can be difficult to capture with more structured closed ended questions. This also enables the participants to offer rich insights which may uncover new perspectives which are beneficial to the research. Several closed ended questions were used as part of this study (see appendix 3). The aim of these questions was to collect concise responses and allow participants to answer quickly, ensuring they stay for the duration to answer all questions. In support Aliero and Miswar (2023) mention how utilising both open and closed ended questions within a questionnaire provides a comprehensive understanding of this specific topic that is being researched.
To support the method of questionnaire, one interview was conducted to collect more data (see appendix 2). It was decided that introducing an interview would add to the data already collected from the questionnaires. Using an interview, it allowed the researcher to explore the participants thoughts and experiences in that moment (Jamshed, 2014). The benefit of this is that the participants could express their thoughts and give a good account of what they actually think about something. It also allowed the researcher to probe for more details when necessary, something that cannot be done in a questionnaire. 
Ethical approval 
To conduct this research ethical approval was obtained prior to the research day. Ethical approval was granted during March 2025 by the University of Wales Trinity Saint David (UWTSD), (see appendix 19). Throughout this research study both the UWTSD code of practice and BERA (2024) guidelines were followed to ensure the researcher as well as all participants involved during this study were protected. Participants were provided with an information letter containing the purpose of this research study, how their responses would aid this study, including a consent form prior to partaking in interviews (see appendix 20) and questionnaire (see appendix 4).
This research was conducted by a researcher within an urban school located in Swansea, South Wales. Following the BERA (2024) guidelines of confidential and ethical purposes, the school will be referred to as ‘School Z’. The school is situated in a deprived area of South Wales with 55.4% of pupils being eligible for free school meals, being higher than the national average (Estyn, 2022). School Z consists of 365 pupils aged between three to eleven years old (Estyn, 2022).
Sample and procedure 
The sample of this study concentrated on key stage 2 teachers from one school located within Swansea. The decision was made to use the school as there was a large cohort of key stage 2 teachers teaching there. School X received information of what the study was about, and the aims of the study were well documented within this information. Before the questionnaires were filled out by the teachers, they were made aware that they had the option to complete the questionnaire but there was no pressure on them to answer every question. The questionnaire was forwarded to Key Stage Two staff members at School Z, through an online link for them to be completed. 6 teachers completed the questionnaire, and 1 teacher completed an interview. 
Data analysis 
As a mixed method approach was adopted for this study, both qualitative and quantitative research was conducted. Qualitative data was collected through open ended questions and quantitative data was collected through closed ended questions. To ensure there was no shortfall of data, it was decided qualitative data was to be collected to ensure there was certainty of all areas were covered and to increase ideas for future study in this area (O’Cathain et al, 2007) and (O’cathain, 2010). The data collection was influenced by thematic analysis where key themes were identified, and key features were highlighted. According to Braun and Clarke (2006) using thematic analysis can help in producing findings that are trustworthy and offer a comprehensive insight into the study being conducted. 

Findings and discussion
The findings are presented with three different themes that were identified when looking at the data. The 3 themes identified were verbal feedback and its link to learner progress, benefits of verbal feedback in comparison to other AFL strategies and challenges of applying verbal feedback. 
Verbal feedback and its link to learner progress
[bookmark: _Int_UnktbJmp]Around 83% of the teachers that took part in the questionnaire said that it was much more effective using verbal feedback in comparison to written feedback in terms of helping and supporting learners to progress and achieve their learning goals. In support of this Anderson (2024) agrees that through verbal feedback can support learners to achieve their learning goals through bridging the gap in the learning. It also argues that the teacher acts as the more knowledgeable other and through constructive verbal feedback a learner is able to move on from what they don’t know to what they know through teacher support.  In addition to this, 67% of the teachers said that using verbal feedback is a very effective way of helping learners to understand the content or improve their skills in comparison to the 33% of the teachers who deem it only affective. When asked about the purpose of verbal feedback, the main responses were that it was to clarify learning objectives, to motivate and encourage learners and to correct misunderstandings. This point aligns with the work of Sadler (2014) who mentions how through verbal feedback learners can develop skills such as intrinsic motivation and support learners in correcting the unknown gaps in their learning (see appendix 7, 9 & 10).
Benefits of verbal feedback in comparison to other AFL strategies
6 out 6 teachers mention how verbal feedback is tailored to an individual whereas other AFl strategies lack this pinpoint support. It's reported in work conducted by Sewagegm and Dessie (2020) that feedback and assessment are united in the teaching and learning process, however, can be viewed as a more individualistic approach compared to other AFL strategies. 
In addition to this, 80% of the teachers also said that this form of assessment enables learners to act upon the feedback immediately (see appendix 17). As seen in work conducted by Li and De Luca (2014) if feedback is given quickly and, on the spot, then learners can act on that specific feedback and correct work immediately.  Another aspect that is seen within the data is that all teachers who took part in the questionnaire believe that it has a positive impact on the learners learning. This can be seen where one teacher mentions how through this mode of assessment, it’s much more efficient in checking for understanding. Vygotsky (1978) sociocultural theory supports this point where he emphasizes the importance of a teacher scaffolding a learner's learning. By using verbal feedback, it can make teachers aware of a learner understanding, then ultimately scaffolding it to help continue their progress.
Challenges of applying verbal feedback 
100% of the teachers that took part in this study reported challenges of applying verbal feedback. 100% of the teachers reported that class sizes were a huge challenge to implementing this effectively. 80% of the teachers indicated that time constraints were a challenge that they had experienced and 25% of teachers said that limited 1 to 1 time was another challenge that they had encountered when applying verbal feedback within their teaching (see appendix16). It’s reported in the work of Hyland (2019), Adcroft (2011) and Boud et al (2012) that teachers are put under pressure to try and facilitate learners with verbal feedback. It’s highlighted that it can be very difficult for teachers to find enough time, especially 1 to 1 time because of class sizes and number of staff allocated to each classroom. 		

Conclusion
In conclusion, it’s apparent that verbal feedback as part of AFL plays an integral role in supporting learner progress. Donaldson (2015) regards verbal feedback as a tool that enables teachers to cater to every learner's progress through constructive feedback. The new Curriculum for Wales (2022) influenced by Donaldson (2015) introduced AFL as a key method to improve teaching and learning. Research shows that verbal feedback is an effective method that can support learners comprehensively. According to Marrs (2016) verbal feedback is designed to provide learners with insights on how they can improve and progress their learning. It's deliverence in a constructive way links to the work of Vygotsky, (1978) where it supports and brings out the most in all learners. This research was to discover teachers' perspectives on verbal feedback. Findings from this study showed that teachers believe that verbal feedback can be viewed as being more effective in comparison to other AFL strategies. In addition to this, the ability to tailor this strategy so that it is individualized to each learner suggests that it can cater for the needs of every learner. However, as schools are under pressure the lack of time and class sizes does make it difficult for teachers to implement verbal feedback effectively. 
The limitations of this study were time constraints. Only 1 teacher was interviewed. In future, more teachers would make the research stronger. 
In future practice, the aim is to gain a better understanding around verbal feedback and attempt to use it frequently because of the benefits it produces. Also, it will be attempted to use this alongside other AFL strategies to ensure comprehensive support is provided for learners. 
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