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Introduction 
Throughout this essay there will be discussion on the benefits of Self-Assessment of Service Statement and Environment rating scales of promoting and ensuring quality above statutory requirements, during this essay there will be discussion on the barriers that may be faced by providers in undertaking the Self-Assessment of Service Statement and the Environment rating scales and how these quality systems inform and improve on practice and what they offer above the other quality systems. 

[bookmark: _Hlk516640344][bookmark: _Hlk516640738]To ensure that settings are promoting and ensuring quality above statutory requirements, the quality systems are put in place, American Society for Quality (2018) states that for settings or services to ensure that they are promoting and ensuring quality, they need to ensure that they are following the processes of the desired level of quality within a setting to ensure they reach above statutory requirements, this then links to the quality assurance, where the purpose of the quality assurance is to ensure there are improvements, achievable goals, enhancements and ability to support when changes are made, which then allows settings or services to make changes or improvements to go above the statutory requirements and ensure the high quality of the settings or services. Manghani (2011) points out that quality assurance systems are put in place to ensure that settings or services are following the requirements, however going above the requirements to ensure that they have a high-quality setting or service. Quality assurance is a level of quality and that to ensure that settings or service provide this they need to have shared knowledge, consistency, reflective listening, and shared best practice, which then provides the setting with high-quality early years education, this agrees with research by Rhode Island Association for the Education of Young Children (2018). Taggart et al (2015) states this was proven by that they had assessed children at the age of 3 and again at 5 years as they began school, and key points of their life and then again at key stage 3, this was then shown what choices they had made as they began to leave school, this project of the EPPE/ EPPSE is still on-going  Taggart et al (2015) also states that there has been research shown that by having a high-quality education setting that children who attend high-quality setting that it could affect their academic outcomes later in life, it has also been shown that children have a better self-regulation, pro-social behaviour, and lower levels of hyperactivity from attending a high-quality setting, these following the EPPE/ EPPSE project which is shown of the effectiveness of early years education has on children in the later life. According to Melhuish and Gardiner (2017) that the Study of Early Education and Development (SEED) project has shown from their initial findings of the research that children who attend high-quality settings from the age of two years that they have better outcomes later in life, as shown that the Study of Early Education and Development (SEED) project are using SSTEW scale to measures the quality of early years’ settings, the reason behind this is as it see’s the overall view of the quality of early years’ settings from ages two to four years. Similarly, Melhuish and Gardiner (2017) that the SSTEW scale is used within the SEED project as the scale see an overall view scale of the quality of interaction with children from the ages of two to four-year olds and staff. According to Siraj et al (2015) that the SEED project is put in place to ensure the quality of early setting is at a high standard and that they use the SSTEW scale to measure the quality in each setting of two to four-year-old.  
    There are many types of methods that promote and ensure quality is above statutory requirements and one being the Self-Assessment of Service Statement, CIW (2018) points out which is completed by the registered person or responsibly individual to provide a registered care service. Play Wales (2018) states that SASS is required to inform CIW of their service and to improve on the quality of care provided for children. CSSIW (2016) points out that they provided each care setting with four rating of quality in each themes’ these being excellent, good, adequate, and poor, these ratings will then be published to parents and others to see. 
[bookmark: baep-author-id1]   The Self-Assessment of Service Statement provides care services with benefits from using this method to promote and ensure quality is above statutory requirements one being that this method is more structured form, this being that registered person or responsibly individual are able to go through each theme provided and then provide evidence and self-evaluation of what they do to go above the statutory requirements. According to CIW (2018) that the SASS is more of a structured form whereas registered person or responsibly individual are able to identify each theme and what is needed to provide within each theme. PACEY (2016) also points out the structured form is easier for the registered person or responsibly individual to fill in, as they are able to identify each theme and what is needed to provide within the themes. However, PECEY (2009-2018)  that the form is too structured as being that it is an online document people may find it difficult to fill in the form. However, Play Wales (2018) states that there are many benefits for the being an online based form, as there is many support and guidance form in which support to fill in the SASS forms. By the SASS form being structured and being able to write down what the positive and negatives of the setting, the registered person or responsibly individual are then able to see what improvements are needed to promote and ensure quality assurance, this then could link to having feed back from parents and other agencies of what could be improved and how it can be improved. This then is working in partnership to ensure and promoting quality assurance and care. GMCVO (2008) that partnership working is the best form of ways to have feedback. PECEY (2009-2018) states that working in partnership with parents then build a relationship which then allows the staff to provide the opportunity for sharing information, this also links to feedback as parents feel then comfortable to be able to share information that would improve on the practice and care of their children. However, Vancouver et al (1995) one negative feedback from a parent may impact on the quality of care of the setting as that staff may be ensure on how to take upon them the feedback. According to PACEY (2016) that the registered person or responsibly individual are able to write throughout the forms the improvements that are going to made within each theme. Similarly, CIW (2018) states that throughout the SASS forms that the registered person or responsibly individual are able to write the positive and the negative of the setting, and able to say what improvement that are going to made within the setting to ensure quality assurance.
[bookmark: _Hlk516642727]   Another type of methods that is used to promote and ensure quality is above statutory requirements is the Environment rating scale, which is a form of assessing quality in early years and schools. FPG Child Development Institute (2018) states that the environment rating scales is put in place to assess the process of quality in early years and schools, this consist of the interaction within the classroom, the staff and children, the parent interaction, the interaction with the activities and environment, all these are assessed by observations. According to Sterling (2002) that by assessing the interaction by observation has been found more effect for the children’s outcomes than structural indictors. 
[bookmark: _Hlk516731549]   The environment rating scale method provides benefits of using these forms, one being that setting are able to see the rating scales and what is needed in each area of the documents. This then means they are able to build upon what is needed and make improvements of the setting to promote and ensure to go above the statutory requirements. Sylva et al (2003) states that the environment rating scales is found a benefit for child care setting as they are able to identify what is needed and how they then can promote and ensure to go above these requirements, to ensure the quality of the setting is then above the requirements. Iowa States University (2003) and Whitebook, Howes and Phillips (1995) also point out that the environment rating scale tool is beneficial for early years providers as they are able to see what is needed and go above these requirements to ensure high quality of care and interaction within the setting. However, Bright Stars (2018) points out that early years providers may see these rating scales and think to stick to the bare minimum and make changes to improve on their setting. 
    Another benefit early year providers may find from using this tool is that after being assessed the assessors than provide feedback on what areas may need to be improved on for next time, this will then mean that they are able to take on board to the feedback and the action plan to ensure that they are able to make improvement in each area to have a better rating scale in next assessment. Similarly, Harms et al (2014) points out providing feedback can beneficial as settings are able to take upon the feedback and make improvements in each area following the action plan. However, FPG Child Development Institute (2018) that providing feedback and action plans can be difficult for some people to take upon, as they may see the feedback as negative and may not want to take upon these feedbacks to make improvements. 
[bookmark: _Hlk516672994]    There are some barriers that may be faced by providers in taken quality assurance, and one being that would have an impact of the quality for children is the 30 hours child care offer in which is offered by the Welsh Government (2018). This then can be proven difficult as some child care settings may have limited numbers of children and staff ratio. PACEY (2017) points out that the 30 hours child care offer can be difficult for childminder due to the staff ratio, in which the Welsh Government are not making any changes to the ratio in non-maintained settings, this can be difficult to then offer to parents due to limited spaces and staff ratio. NDNA (2018) also states that the 30 hours child care offer is offered however, there can be difficulties with availabilities with their chosen setting for the parents. This could then mean that children are not getting the quality of care that is needed, following on this, this also links to that every should have the opportunity to child care and education which links to the national strategy, Welsh Government (2017a) in which has brought in the prosperity for all a national strategy that all children should have the best start in life and that every child has the opportunity to child care and education. In which then allows early providers to offer the 30 hours child care offer and provided the opportunities for children to have the best start in life.  
     Another barrier that may be faced by providers when undertaking quality assurance is the numerous changes in legislation which means changes to policies are needed to be made to ensure quality assurance, this can then have an impact on the quality of the service that is provided. Welsh Government (2017b) states that there have been numerous changes in legislations in which can impact on the quality of service that is provided. Welsh Government (2017b) also states that these changes are for the best to ensure that children have the equal opportunities.  OECD (2017) points out that after examining and reforming these changes it has been shown that progression has been made on the policy area and noticeable shift has also been made to allow improvements in schools since the last visit in 2014, this then means that they have gone away with the short-term policy and found that one guided long-term policy would be better to provided quality assurance within child care and education. 
    Another barrier that may affect providers when undertaking quality assurance is the changes in curriculum these changes can be frustrating early years providers as these changes can impact the quality of care for the children, as the provider have to make these changes to follow the guidelines and ensure that the children have the full protentional of each curriculum.  Furthermore, Welsh Government (2015d) point out that the Successful Future framework changes can impact on the quality of the setting as the framework can rushed process which then does not give the full potential of the framework. Welsh Government (2015d) also states that the reformation and the investments of the Successful Future framework have been paying off, which shows that early years providers have taken on the impact of these changes and implemented in to their care routines to have a quality service as much as they can provide. 
[bookmark: _Hlk516731063]    The quality of system within early years setting is constantly managing and improving on the processes of the quality of care within the setting, by doing management and leaders then provide staff to go training which will support their professional development. Continuous Professional Development is a way of supporting quality system in ways that leader or manger can provide staff with supervision or appraisal which then allows staff a chance on which they think they need work on, it also give them a chance to voice what improvement they may need to their professional develop and order to this leader or manger must provide staff with relevant staff training to improve on their professional development. Siraj and Hallet (2014) states that providing staff with training that staff are able to show this in practice, further their knowledge and support their job experience which can be put in to practice. Bubb and Earley (2007) also point out that having professional training that it will enhance their knowledge and skill of each training course, it will also improve on their ways of working and provide professional and personal growth, this then leads to job satisfaction. According to Siraj et al (2002) that REPY project support the continuous professional development and this then also supports staff in the professional development and works well with management to support this. However, there are some barriers in which can affect the professional development of staff as the training might costly or their might be a follow up training, which then does not support the professional development of staff. Following on this that following Open Government Licence (2013) that National Minimum Standards that provider only need minimum qualification, which then Nutbrown (2012) states that provider have graduate leadership however this does not fit in to the qualification. Similarly, Jones (2014) points out that having the knowledge on the graduate leadership however this provider may not have the experience that is needed as a professional. 



To conclude that there are many benefits and additional methods that promote and ensure quality above statutory requirements and that SASS and the environment rating scales are there to support and ensure the quality statutory requirements. There has some change in which can impact on the quality within setting, however it seems that setting are manging with the changes although they can a challenge at times. To ensure that the quality of the setting in maintained that provider should ensure that there in continuous professional develop, to ensure that staff and leader have job satisfactory and bring this knowledge and skills within the setting to provide best practice. 
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