Transferable Skills for Life and Professional Practice (12/20)
 Your writing is cohesive and mostly formal. Work is presented neatly. Do a little bit more proofreading and please work on your referencing.
Action Points:
1. Use the UWTSD online library, not google
2. Learn how to cite each source in your text.
3. Ensure the reference list is in the correct format.
4. Book a study skills session.
A well written essay, with many good points, well done Chloe!
Chloe Williams - 2506420
ECIE4011: Exploring behaviours and interventions in the learning environment.
Behaviour can be seen as a form of communication, where learners express their emotional wellbeing or unmet needs (Carter and Curtis, 2010). In schools, behaviours that are often known as ‘negative/unwanted’ may show that a learner is feeling overwhelmed, anxious, frustrated or upset by something that they are not able to communicate to their members of staff, instead of seeing these behaviours as disruptive or being done intentionally, it is important for staff to find out what the learner may be feeling emotionally and why.
 Positive behaviour is more likely to be seen when a learner feels safe, secure and supported. Bowlby (1988) explains through the Attachment Theory that children who develop secure attachments are more confident and can regulate their emotions better. In an educational environment, strong relationships with teaching and support staff can help children feel safe and secure, which can then help learners take part in activities and get the most out of their whole school experience.
Adverse Childhood Experiences (ACEs) are traumatic or stressful events that happen during childhood, such as abuse, neglect or domestic violence (Felitti et al., 1998). These experiences can affect how the child’s brain develops and some learners may show behaviours such as withdrawal, difficulty concentrating or aggression due to them not being able to regulate their emotions or manage stressful situations appropriately.
Some schools in Wales are using trauma-informed approaches to help learners that are affected by ACEs. Public Health Wales (2015) shows the long-term impact of ACEs on someone’s wellbeing, this links to the Additional Learning Needs and Education Tribunal (Wales) Act 2018, that shows that emotional and behavioural difficulties need additional support by focusing on safety, consistency and positive relationships between staff and learners, schools can help promote more positive behaviour and taking part in learning.
People who are neurodivergent have differences in their brains which affect the way in which the brain processes information, regulate emotions and how they respond to the learning environment that they are in, these differences should be supported and not be seen as problems. Attention Deficit Hyperactivity Disorder (ADHD), Autism and Dyslexia are all examples of neurodivergence. Children with ADHD, may struggle with impulse control, attention and hyperactivity, which can be seen as disruptive/negative behaviour by some, however, these behaviours could be linked to neurological differences instead of the learner showing negative/unwanted behaviours deliberately. Autistic learners may also experience sensory sensitivities or difficulties with communication, these can then lead to anxiety, withdrawal or emotional/ aggressive outbursts in busy or noisy classroom environments.
Based on behaviourist theory like the work of B.F. Skinner that says, behaviour can be changed through rewards and consequences, positive reinforcement strategies like praise or reward systems, are used in schools to encourage wanted behaviours. Even though behaviourist approaches can be effective in supporting some learners with neurodiversity’s, they may not help the underlying needs of the learner such as sensory overload or communication difficulties. This shows the importance of treating the child as an individual and not applying the same approach to all learners.
In Wales, the Additional Learning Needs and Education Tribunal (Wales) Act 2018 is there to support neurodivergent learners. This legislation replaced the old Special Educational Needs (SEN) system with the Additional Learning Needs (ALN) system. It promotes early support and takes a person-centred approach through Individual Development Plans (IDPs). The aim of this is to ensure that learners with additional needs, including neurodevelopmental conditions, get appropriate support to help them be able to access education.
When the right interventions are in place for each individual learner with neurodiversity’s, like as structured routines, visual supports and sensory breaks, neurodivergent learners are more likely to show positive interaction in classroom activities and show positive behaviour. This shows that having a classroom environment that meets the needs of each individual learner, can influence the learner’s behaviour.  It is important that inclusive practice and having an understanding on neurodiversity are essential to be able to promote positive behaviour in educational settings.
Most schools in Wales have a Behaviour Policy that shows the expectations for both positive (wanted) and negative (unwanted) behaviours. These policies usually show clear rules, consistent routines and rewards for positive behaviour. For example, many schools use praise, reward charts, Dojo points or ‘Star of the week’ certificates to reinforce positive behaviour such as being ambitious, showing respect and learning. This approach supports the behaviourist theory and the work of B.F. Skinner, who said that behaviour can be shaped through reinforcement. By giving positive reinforcement, it encourages the learner to repeat the positive/wanted behaviour, school reward systems are based on this theory.  Behaviour policies also show consequences for unwanted behaviours, these could be, verbal warnings or the loss of ‘choice/golden time’.  In the past, behaviour systems used to focus on punishments for the negative behaviours, but most Welsh schools are now working more on repairing relationships and supporting the learner.  By using these approaches, they show that most behaviour is recognised as a form of communication, this links to the attachment theory developed by John Bowlby. Instead of only punishing behaviour, staff are to see if they can notice any underlying emotional needs or sensory needs that are not being met and build positive relationships with learners.
School behaviour policies are based on behaviourist and relational ideas. By creating clear rules, using rewards, and offering support instead of punishment, schools can promote positive behaviour and offer the correct help and support when a child’s behaviour shows that they may have unmet needs. This shows that when school policies and staff practice work together they can create a safe and supportive learning environment for all learners.
In conclusion, children’s behaviour in the learning environment is determined by several different factors. In this essay I have talked about how behaviour can be understood as a form of communication, especially when it comes to attachment and Adverse Childhood Experiences (ACEs). Secure attachments and positive relationships within school can help a learner’s emotional regulation and support them in learning, whereas trauma and early adversity can cause to anxiety, withdrawal or disruptive behaviour.
In this essay I have also explored neurodiversity as a key factor influencing behaviour. Learners with conditions such as ADHD or autism may have behaviours that are caused by neurological differences rather than intentional negative/unwanted behaviour. When the correct support strategies and inclusive practices are put in place, the learners can take part in classroom activities and show more positive/wanted behaviours. At a school I work on we are currently taking part in ‘Intensive interaction’ training, to help build good relationships with our learners.
Lastly, school behaviour policies in Wales were examined and they show that schools encourage positive behaviour by using rewards which is based on behaviourist theory, and by using restorative and relationship-based approaches it links to attachment theory. The Additional Learning Needs and Education Tribunal (Wales) Act 2018 also makes sure that learners with emotional or behavioural needs receive the right support for them as individuals.
Overall, behaviour in the learning environment cannot be seen as just misbehaving intentionally as it is usually caused by emotional experiences and/or neurological differences. By understanding these factors and linking theory to policy and professional practice, schools can make supportive and safe environments that help encourage positive behaviour and wellbeing for all learners.
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