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SEND Script 
My presentation is about speech, language and communication, focusing on developmental language disorder and the challenges children and practitioners might experience. 
Throughout the presentation, there are a few infographics that you might wish to explore at your leisure. I have also attached references for videos, podcasts, and academic papers to explore, too. 
According to NHS (2024), Developmental language disorder or DLD is a long-term language difficulty in which children struggle with expressing and understanding language. DLD is a neurodevelopmental disorder, like autism and like autism children will not grow out of it. However, there are several strategies that can used to support children with DLD.
Children with DLD often have Co-occurring developmental disorders, including ADHD, developmental coordination disorder and speech sound disorders. Signs of DLD can be difficult to observe in the early years, as language is still developing, and children develop at different rates. Some children might use gestures more than verbal utterances, and some might camouflage communication difficulties. Due to limited expressive and receptive language skills, children with DLD might misinterpret social cues or struggle to negotiate with peers.
Diagnosing DLD then can be problematic for speech therapists before the age of five years and is often much later than that, as some communication difficulties in speech, such as speech delay, present similarly to DLD. Initially, practitioners will be asked by their SENDCO to carry out additional didactic and anecdotal observations and a baseline assessment for children they have concerns or a speech screening test to present to a speech therapist. 
Family and multi-agency partnerships also play a vital role in gaining a holistic understanding of the child and their needs. The statutory 2-year check, for example, may highlight developmental delays, and parents may raise concerns. This information then supports settings in implementing a graduated response.
Although SENDCOs may not have the clinical expertise to diagnose specific speech needs, the graduated response enables them to review practice, enable a learning environment, and provide evidence for referral if required. Speech-language therapists can then carry out their assessments and collaborate with families and settings to improve a child's communication skills, whether speech, language, or combination (UK Government, no date). 

Challenges to DLD
Challenges can be found in the models of disability. Often used to highlight the difference of opinion of disability, the social model of disability examines how social society organises itself to enable equity and challenge attitudes towards disability to support choice and autonomy.
The medical model of disability emphasises how medical practice and therapy might fix disability, creating a deficit view of disability and perpetuating low expectations potentially. 
The infographic below demonstrates how even well-intentioned interventions can seclude rather than include children.
MacGregor (2020) found that speech therapists suggesting therapy based on needs rather than a medical model faced opposition from parents and settings who favoured formal assessment.
Practitioners must find a balance then between the models by addressing communication needs while promoting inclusion and acknowledging the unique child.
Communication itself is a barrier for children with DLD. As already noted, they have limited language but can also struggle with social communication and interactions, which can impact their learning, social development, and well-being.
From a safeguarding perspective, children with communication needs may be more vulnerable to abuse or neglect than their peers because of a lack of understanding and limited communication.
Also, the stresses on families with SEND children may include poor mental health, stigma, and prejudice. Practitioners need to be aware of these risks, to understand the holistic needs of a child.

Strategies to support DLD
Many interventions can support communication skills, including bucket time, early talk boost, and Wellcomm. Practitioners can also use visual support in the form of visual timetables, choice boards, and now-and-next boards. 
However, a simple and an effective strategy is modelling language in a child's play, which requires little training or resources.
Practitioners can model self-talk.
'My tower is getting bigger’
Parallel talk.
'Yes, you have a red car'
and expanding 
'The big blue ball' 
Vygotsky's zone of Approximate development demonstrates the links between social interactions, gaps in a child's knowledge, and their learning potential and how strategies such as modelling scaffold a child's learning by building on their personal experiences and knowledge.
Modelling also supports a language-rich environment where children can learn new vocabulary through experience and in context. However, sensitivity needs to be used to avoid overwhelming the child. A guiding rule is four comments to one question.
This bottom-up approach consolidates foundation skills in developing language by building on listening and attention skills. Like Maslow's hierarchy of needs, if these foundation needs are not met, a child will struggle to flourish.
Thinking of Inclusion 
Bronfenbrenner ecological systems theory, as cited in Asmussen et al. (2016), can have many applications, including identifying risk factors such as poverty's impact on the ecological cycles. As a result, Bronfenbrenner's theory, alongside academic research, has influenced multiple early childhood intervention strategies such as Wellcomm and Early talk boost. Early intervention foundation (no date) suggests that risk factors alone may not predict an individual's needs. However, they can support practitioners in identifying vulnerable children and families. Who may benefit from early intervention in the setting and or from agencies associated with them, including health visitors, speech therapists or GPs.
Additionally, Guralnick (2019) posits that developments in the early years of professional training, legislation and policy initiatives have come together with the hope of benefiting children and families. 
Powell et al. (2021) assert that settings need to have regard to their legal duties, particularly SENCOs. Special Educational Needs and Disability guidance is covered by Section 19 of the Children and Families Act (2014) and Chapter 6 of the SEND Code of Practice (2015) and enshrined within the Equality Act (2010). The SEND Code of Practice categorises pupils by four primary areas of need, one of which is communication and interaction; practitioners are accountable and responsible for the progress and development of all children in their cohort, including how children access support (DfE, 2024). 
Conclusion
Settings are increasingly facing challenges, including accessing specialist support and funding constraints. Approximately 50% of children from areas of high deprivation will start settings with communication needs. The RCSLT (2024) states that demand for services outstrips capacity four times over in some parts of the UK. Furthermore, a recent study comparing data from pre-pandemic infants and those born during the COVID-19 pandemic found that the pandemic had negatively impacted language development with long-term effects for some children.
 Norbury et al. (2016) warn that if language needs are not identified and supported in early childhood, there are possible long-term ramifications, including low educational attainment and cycles of risk, such as antisocial behaviour, impacting them and future generations to come (EIF, no date).  

What is the difference between receptive and expressive language? 
Receptive language is the ability to understand language. In early years, children might struggle to follow simple instructions; you might find that a child does not respond to simple instructions such as "Line up, come to the carpet." They can also have difficulties understanding tone and humour and forming friendships. 
Expressive language is the ability to express yourself verbally or non-verbally; I recently observed a child fall over outside. This child is known for having limited communication and is under the care of a speech therapist. They did not seek help and were not able to use gestures or verbally communicate what had happened or if they were hurt; if the incident had not been witnessed, staff members would not necessarily know what support, in this case, first aid, was needed and from a safeguarding perfective parents could come back to us concerned about their child's welfare if the child goes home with home with unexplained marks or injury. 
This is why we need to know where children are developmentally and potential barriers. In the case study given we know that communication was a barrier for the child.

How does camouflaging present in young children?
Camouflaging can be tricky to observe in young children. Sometimes, children do it unconsciously, they might mimic other children or adults' expressions and gestures, trying to figure out what is being communicated, while others may do it consciously to opt out of communicating. They might rely on their parents or siblings to communicate for them, or they may act out behaviours such as tantrums (Hobson and Lee, 2023).
We all know that child that puts their hand up in the class, and then you say, 'What is the answer?' and they do not have an answer. 
While this might be because the child is excited and eager and do not have the language anyway because where they are developmentally, this could be a sign of DLD.
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