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Section 1
This assignment will critically evaluate the inclusive leadership role using by using a specific scenario. Inclusive leadership is defined as the ability to lead while maintaining inclusivity among various cultures, groups, organisations, and communities. It allows for involvement whilst hearing everyone's voice, ensuring equitable and equal treatment, and encouraging connection in every identity (Ferdman 2021). Harshak (2023) believes that leaders must find their voice to be inclusive. To be an effective leader, they must make people feel respected and secure so that they can be their truest selves while connecting with others and growing. They should focus on developing five aspects in their teams to achieve the following: valued, open, independent, connected, and empowered.
Wilkins (2020) highlights how love, care and concern is simply what inclusiveness involves. There is no ‘correct’ or ‘incorrect’ way to being inclusive. 

A single father has moved to Wales, from France, with his son Louis. Louis’ dad lacks self confidence due to a language barrier so does not interact with any other parents. A practitioner noticed how he distances himself for others at the school yard and used their inclusive practitioner skills to try and be able to make Louis and his dad to feel a sense of belonging at the school. Although the setting are are excellent in their inclusive practice with Louis in the setting, it is dad that is suffering. It has been noticed how dad rushes off after dropping and picking Louis up from the setting, reluctant to interact with other parents or engage in conversation with practitioners, this however is due to dad not being able to social as he knows very little English. 

Practitioners have learnt through Louis that dad may be suffering with mental health, which could be a result of being in a new country with his son experiencing feelings of loneliness. Staff have working with relevant agencies to provide help to dad who is waiting to be seen by Dads Unlimited. Through a staff of counsellors who work one on one with patients and also give therapeutic support for our support groups, Dads Unlimited offers mental health care (Dads Unlimited, No Date). Morlais (No Date) believe that there is no denying that people are currently dealing with Mandy health emergencies, with suicide being the leading cause of death for men under the age of 35 and almost 13 men in the UK committing themselves every day. According to data, 12.5% of males experience one of the common mental health issues, and in 2019 the suicide rates in Wales and England reached their highest levels in 20 years.

Indeed (2023) discuss how inclusive leaders have a variety of characteristics that make their leadership efficient as well as collaborative. Listening to others is only one aspect of being an inclusive leader. People occasionally require reassurance to speak up and express their true feelings. Encourage all team members to get to know each other for better collaboration and teamwork, however this is difficult for Louis and his dad as there is a language barrier. It is important to overcome a language obstacles since they frequently make it difficult to develop relationships with others. They have potential to lead to misconceptions that can result in conflict, irritation and unwanted feelings (Jordan 2019). Language barriers can cause a child and their family to become unheard and Article 12 of the UNCRC addresses that every child has a right to be heard. Ferdman (2021) expresses how inclusive leadership is allowing the voice of every person to be heard, across all identities, including Louis and his dad. 

Cumbria County Council (No Date) explain that for children who are learning English as a second language to acquire it properly, the practitioners involvement is crucial. Young learners need to be given the chance to interact with adults frequently, in informal settings, and in relevant contexts. To achieve this, as a setting it is important to create a safe environment where observations are carried out to ensure that planning is accurate for a child’s continuous growth. Practitioners need to role model language to expose children to a new vocabulary and structural elements. Ask open ended questions and delve into the children’s areas of interest. There are no correct or incorrect responses to open ended questions but they do allow young learners to expand their understanding processes, improving their speech and language abilities, and developing confidence in their capacity to communicate effectively (Loggenberg 2023). Allow the child time to absorb the new information and words that they are learning and time to think and process it all. Children learn at a lot quicker pace than adults with evidence of a recent study carried out by a group of euro scientists from Brown University describes the brain processes that enable children to learn faster than adults. It has been shown that children are exceptional for their capacity to quickly pick up and readily retain vast amounts of new knowledge (Pikul 2022). Effective communication is facilitated by a friendly atmosphere and personable staff. A two way exchange of knowledge, information and competence between parents and practitioners constitutes effective communication. All forms of communication, such as gestures, facial expressions, signing and body language, are extremely important. The environment’s supportive attitudes towards ethnic, cultural and social diversity will be demonstrated through displaying posters, images and other resources around the setting. Children and families will benefit from their help in realising their worth. Invite parents to add to lists of words from children’s native languages that are commonly used in the environment. Parental involvement and sense of value will increase when they see their language reflected in this way. Ask parents what greetings they use, whether that be English or in their own language, in this scenario, French. 

This school is part of a community; the local authority runs community schools, employs practitioners, maintains the property and buildings and establishes the entrance criteria (catchment area) that determines which children are entitled to a place in the school (Leicester City Council, No Date). The goal of multi-agency collaboration is to provide an automatic solution for individuals who have several and complex needs. This may occur as part of a multidisciplinary team or as needed. In early years the term multi-agency refers to how childcare settings collaborate with others to meet the needs of children and their families. In addition to developing skills for working with children, strategies for working with parents, practitioners and other professionals must be developed (WJEC 2019a). There are, however obstacles to inclusivity within the community, such as low involvement and others lacking the cultural understanding necessary to be inclusive, which makes other community members feel excluded and unwelcome (Polat 2011). To lessen the negative consequences of childrens developmental vulnerabilities. The increasing diversity of young learners in early childhood education requires for effective practice and potent leadership (Abenyega 2022). The PTA group at the school have been working together with the school to try and get as much possible help for Louis’ dad to be able to interact and get involved with them, the language barrier is the biggest issue. Another child in Louis class has an older sister who is studying French at university, who’s parent is also part of the PTA, the student has agreed to offer help in as many ways as she possibly can. Learning a new language is notably harder for adults than it is for children, whose incredibly adaptable brains develop the connections needed to learn a new language (Erin, No Date).

In present schooling, parent volunteers are important. Parents volunteers show their children and others that school is important and worth the time and effort in addition to being excellent resources for teachers and a strong support community (Walden University 2023). Practitioners at the school took this opportunity to invite Louis’ dad on a school trip as a volunteer, dad agreed to take part but refused last minute. When people are anxious, they often cancel plans because they feel under pressure and want to escape that feeling. Cancelling plans, can be a sign of mental illness (Remindful, No Date). According to Katz (2021) a parents anxious behaviour can have an influence on the child’s behaviour if they are consistent seeing this behaviour. The two primary educators in a young persons life are their parents and the school system. These both have key roles to play in a child’s participation and academic success in school, and their combined effects have a stronger effect. It is crucial that the school’s ethos emphasises the value of a child’s environment, family circumstances, and significant relationships. Making mental health and wellness of children, practitioners and the parents everybody’s responsibility is one way to make the whole school approach to include parents and carers effective. It includes everyone in the school coming together and committing themselves. Working collaboratively with all school personnel, senior practitioners, parents and carers, and the wider community (Anna Freud, No Date).

WGU (2020) explains how Bandura’s theory displayed how children discover various behaviours by encountering how others perform around them. Based on the theory of observational learning, people are seen as role models, and children resemble them in order to model them. This being said, highlights the importance of practitioners being inclusive as the children around them will pick up the behaviour and copy. Furthermore, this can encourage Louis to be shy and not confident to socialise with others as this is how he sees his dad. 

In order to create an atmosphere where children and their families with the community can feel a sense of belonging, an inclusive leader needs a wide range of knowledge. In the case mentioned above, the practitioner displayed inclusive practise by observing the circumstance, acting to assist and empower Louis and his dad, giving them access to information and opportunities to promote comfort and a sense of belongingness. Being culturally inclusive is a requirement for inclusive practise, and maintaining inclusivity and empathy requires practitioners to increase their expertise. To remain inclusive leaders, practitioners must receive ongoing professional development and utilise personal opportunities that present themselves. In the scenario, the practitioners have the chance to prevent social exclusion for Louis and his dad and to make them feel part of the setting. Although, for this to occur, practitioners must make sure that they are continuously developing their professional skills and expertise to ensure inclusive leadership. In order to promote the involvement of inclusive leadership, it is vital to think about setting up a community event as well as looking for any upcoming events that could currently be taking place in the surrounding area. Louis dad may then get to know more of the other parents and other members of the community as a result.

Section 2
Section 2 of this assignment will look critically at the New Curriculum and Inclusion and Pupil Support Policy and evaluate whether it allows inclusive leadership in early years provision, it will also look at the language used within both policies. WJEC (2019b) states how policies outline expectations for how childcare professionals should conduct themselves in order to provide children’s safety at the highest possible level of care and education. A settings policies outline its standards and norms as well as what may and cannot be done there.

In accordance to the Welsh Government (2021), the New Curriculum for Wales should be developed at the centre of all schools, practitioners, and the country in order to raise educational standards and provide opportunities and chances for all potential students in Wales. In an increasingly interconnected world, the curriculums design strives to understand and appreciate the various cultural traditions society, hence fostering equity, social cohesion, appreciation, and equality (Welsh Government 2020).
Wales became the first region of the UK to make it mandatory to teach Black, Adrian and Minority Ethnic histories and experiences in the Curriculum for Wales, which was implemented in September 2022, following consultation on a set of revised statements of what matters codes for Humanities (GOV, No Date). Welsh Gov (2015) discusses how, rather than grouping young people based on their ages, the curriculum will aid people advance in their educational path. The replacement of the conventional age stage related assessment with progression phases promotes inclusive leadership within the setting. In accordance to the New Curriculum for Wales, opportunities for professional development will be provided to practitioners so they may better comprehend the New Curriculum and promote diversity in early childhood settings. The Welsh Government is also thinking about how they can make the classroom more diverse and multicultural, with it expected to be the first country in the United Kingdom to incorporate and mandate education young people about the experiences of racial and ethnic minorities. Also, it is essential for children to comprehend and be made aware of their own and other cultures, history and traditions, according to the New Curriculum (Welsh Government 2021). There is an absence of mandatory inclusion within the Professional Standards for Teaching (Welsh Government 2020) to support the professional development of staff at all professional stages, despite the Welsh Governments recommendation that successful curricula and inclusion policies be implemented by all staff. As a result, depriving a set of professionals, such as those aspiring to inclusive leadership roles, of the knowledge they need to develop their careers could potentially hinder the curriculum from being successfully implemented and prevent inclusion for all young children. In addition, according to the Welsh Government, less that three percent of the twelve percent children that they teach in Wales identify as belonging to an ethnic group other than white (Welsh Government 2020). The Welsh Government (2021a) demonstrates that it is necessary to variance the teaching workforce in order to develop inclusive leadership in settings within the Early Years. The children’s education, comprehension, and appreciation of cultural diversity will all benefit from this.
 
The Welsh Government (2016) asserts that inclusive leadership training is essential in the Pupil Support document and that the training can be beneficial to practitioners as well as promote successful practice in schools. Through hands on experience with inclusion, inclusive leadership training can explore learning possibilities that could be beneficial for both practitioners and children.
However, it is crucial to take into account the language that is utilised in both texts. The Welsh Government (2016) uses the word ‘should’ often which could be confusing as it suggests that something should be done, but there is a chance that it may not be. Despite the fact that the new Welsh curriculum strives to promote a more inclusive school system, Knight (2021) notes that a lack of uniform policy papers across Wales could view inclusion inequities. Also, in the Building Blocks document, The Children’s Commissioner for Wales (2020) underlines the need for more regular, inclusive leadership training, stating that in order to prevent this, inclusion training should be incorporated into the initial teacher education, assistant staff training and as an ongoing growth opportunity. 

With looking at the language used, it is possible to conclude that policies do not always have consist, simple instructions and that the language employed may act as a barrier to inclusive leadership. Giving practitioners at all career stages the chance to increased their knowledge of inclusive leadership will result in a more successful inclusive environment and understanding for children and aspiring leaders. The New Curriculum also provides opportunities for growth and direction for inclusive leadership to occur. The New Curriculum allows for inclusive leadership in early childhood education and gives children and practitioners the change to grow in their knowledge and understanding. Inclusive leadership should be possible in settings in the curriculum is used as intended and planned. Any obstacles and barriers need to be successfully removed, with necessary tools, training and financing made in order for this to be successful. 

Section 3
Florian (2008) cited in Agbenyeah (2022) states how according to research, a strong emphasis on inclusion strengthens teaching and learning for all young children, especially when school practitioners involve the community of the setting in productive, collaborative ongoing decision making. Siraj and Hallet (2013) highlight how any early years setting that fosters an atmosphere that fosters a sense of belonging for both children and their families needs inclusive leadership. Every child is entitled to the best start in life as well as the assistance they need to reach their full potential (GOV 2021). Practitioners can be inclusive by talking to Louis and his dad to aid them to understand their needs and cultural expectations, especially when they come across something they might already have had no exposure to before. The best technique for a practitioner to increase their knowledge is to be attentive to the children and their families experiences because doing so will assist them to understand their unique needs (Allen et al, 2021). Although it may seem intimidating and challenging, altering the way you communicate to parents can have a profound impact on communicating with parents who do not speak English. This can be done by using less words by taking out unnecessary or repetitive words as this will enable to speech to be focused and brief. Do not rush any conversation and allow time for pauses as this will allow the parents time to process what is being said (Learning Ladders, No Date). Early Years Alliance (2019) states how early childhood settings should take the initiative to overcome inclusion barriers such as negativity, stereotyping and both consciously and unconsciously bias. To be equitable and inclusive, environments must be confident, committed and competent. To foster collaborative ways, build attitudes, and implement clear goals, a full group approach is necessary. To achieve this, settings must adopt a resilient mindset that goes beyond statutory policy and legal requirements to foster anti discriminatory attitudes and constructive behaviour.

In order to facilitate a culturally inclusive environment, it is crucial to promote inclusive leadership. All children benefit from inclusion when they learn about equality and how to adjust to the unique needs of others (O’Dea, No Date). Reading resources that are inclusive of other cultures and engaging with families to understand their values and beliefs are two ways to promote inclusive leadership. To better children’s emotional health and get the best possible result for the young people in the setting, inclusive leadership is important. Policies, practices, attitudes and beliefs must all work together to guarantee that everyone in your setting including children and their parents, as well as practitioners, belongs. Children who have been diagnosed as having a special educational needs and disabilities in non specialist settings may mistakenly believe that they are the only ones who qualify for inclusion. However, this is only a portion of the inclusion narrative. In order to create a secure environment where everyone is safe, at ease and welcomed, early childhood practitioners and communities must assess their own policies, values and beliefs (Nutbrown, No Date).


