Using an artefact of Welsh culture as a stimulus,
create a resource, in a style of an essay, that would be suitable for teachers to use to inspire and enthuse pupils.  Base your work on a specific theme (for either children 3-7 years old or for 7 – 11year olds) Justify your reasoning with references to theorists and relevant current research. 

Introduction 

Mathematics and English are government enforced quotidian subjects, but why are the expressive arts considered trivial and treated with such immateriality in the majority of schools?
	
During this article, the writer will be demonstrating how a trainee teacher will use a precisely chosen Welsh cultural artefact and produce a small range of activities that a teacher could use to inspire children’s learning.
	
The artefact chosen for this document is a painting of Cyfarthfa Castle that was painted by Penry Williams in the mid 18th century. (See appendix two)
	
Cyfarthfa Castle was built in Merthyr Tydfil by William Crawshay II, the ‘Iron King’, in 1825 as a family residence. Cyfarthfa Castle remained the Crawshay family home until 1889.  Then castle was then bought by Merthyr Tydfil Corporation in 1909 and was converted into a school and a museum. In recent years the castle was declared unsafe for use as a school but is still a historical museum until present day.
	
The artist, Penry Williams born 1802, was the son of a house painter and stone mason in Merthyr Tydfil. Williams showed his potential to become an artist from a young age and was encouraged by his school teacher, Mr Taliesin Williams, to follow his passion for the arts. Penry’s talent was also then recognised by William Crawshay and John Guest, Merthyr’s pioneers in industrial Wales. Crawshay and Guest then paid for Penry to move to London and to attend and study at schools attached to the Royal Academy where he perfected his art and became a world famous artist.  (Carradice, 2015)
	
The reasoning behind the choice of artefact was that Cyfarthfa Castle and the history of the castle has a significant role in Merthyr Tydfil’s community, Welsh culture and heritage. By using such a stimulus, the practitioner is then enabled to create various links to the different aspects of the Welsh culture and also make links to modern day scenarios, allowing the children to develop greater historical enquiry of notable people from the Merthyr Tydfil area and their locality.  
	
By using a popular Welsh artefact, the practitioner will have great opportunity to incorporate Cwricwlwm Cymreig as it is  at great importance that the children are given the opportunity “to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country.” (ACCAC, 2003) 
	
Sir Ken Robinson, chairman of The National Advisory Committee of Creative and Cultural Education 1999, presented a TED talks conference in 2006 (Do schools kill creativity). During said conference, Robinson talks about the hierarchies of subjects in schools globally “Every education system on Earth has the same hierarchy of subjects.  At the top are mathematics and languages, then the humanities, and at the bottom are the arts. There isn't an education system on the planet that teaches dance every day to children the way we teach them mathematics. Why? Why not?” Robinson, K. (2006).  If teachers and stakeholders of education can see the problems with the arts in education, why is it that until Donaldson’s report, Successful Futures 2013, the government has kept the structure of the arts subjects the same as it was decades ago?
	
In Professor Graham Donaldson’s report, Successful Futures 2015 Donaldson recommended that the curriculum should be through six areas of learning. One of those areas of learning is expressive arts as he believes that “The expressive arts provide opportunities to explore thinking, refine, and communicate ideas, engaging thinking, imagination and senses creatively. (Donaldson, G. 2015:43)
	
OFSTED 2009 defines an outstanding teaching of expressive arts when ‘Teachers are passionate about the subject and creativity in education. They take every opportunity to use visually exciting resources, to give skilled demonstration and to manage materials and workspaces creatively’ (OFSTED, 2009b: 67 as cited in Griggs 2015).  
 
The practitioner has included an educational visit to Cyfarthfa Castle museum, the practitioner has decided to include an educational visit in order to stimulate the children’s creativity via a visually exciting set of resources that have good historical and cultural background.
	
Photography activity

Prior to the educational visit to Cyfarthfa museum, a local photographer will have the opportunity to come into school and teach photography to the children. The photographer will teach the children how to use different effects on the IPad. By teaching the children how to use different effects, the children will then be able to enhance different ways to express their personality, thoughts and feelings. 
	
A complication of having a professional photographer come into the school to do lessons could be; the photographer may not be familiar with the pupils and any discipline issues can disrupt the lessons for the whole class. Another drawback could be that the photographer may not be aware of the attainment of which the children are capable of so the complexity of the art of photography could be out of reach or too simple for the children.  
	
With using the IPad and photography, the children will be developing and enhancing their digital competency in order to meet the standards set by the current Digital competency framework introduced in 2016. (WAG, 2016). Rob Barnes (1992) doubts the use of photographs for teaching and says “the way children interpret everyday objects through drawing is often far superior to their looking at photographs” (Barns, 1992:11)
	
 During the educational visit to Cyfarthfa Castle Museum, the practitioner will use the 360˚ camera to record the visit and the tour of the museum. This will allow the class to then re-experience the visit using the virtual reality googles, back at the classroom at any time.
	
The children will be asked to choose a piece of art that they are inspired by, they will then be given the opportunity to take at least five photographs using different camera effects on the IPad. If necessary, the children can take as many photographs as they desire and then choose their favourite five back in the classroom. With the children choosing their desired artist, the pupils will be given the opportunity to be stimulated and inspired by other artists and Welsh art, craft and design. WAG (2008)
	
Back in the classroom, the children will be asked to choose their five most favourite and meaningful images that they photographed using the effects. When the children choose the five images, the children can then use the computers to arrange the photos on to a documentation for the practitioner to print off on A2 paper. The children will then, using any technology or material they choose, think of ten emotions/ feelings that their images make them feel and then, create the words of the emotions designing them around the emotion stereotypes. The children will than have the opportunity to build upon any Personal, Social Education and Relationship time sessions prior to the expressive arts sessions.
	
Using their A2 paper with their individual photographs on them and their 10 emotions, the children will them combine the two to create an individual unique piece of art that expresses the children personal thoughts and feelings on their chosen piece of art from their educational visit. “Learners should be encouraged to reflect on their personal beliefs and values and apply them to their own experiences.” (WAG, 2008c)

Crawshay ball
	
The practitioner will tell the children about the Crawshay family’s annual ball in which local towns people will perform traditional Welsh dances to entertain the upper-class guests of the Crawshay family.  The practitioner will then play a YouTube video (See appendix three ), the video will be a video of ‘Jac-Y-Do’, a traditional Welsh folk song and dance. The video will be played twice. The first time will be just for the children to briefly view as an insight to the style of dance that occurred during the Crawshay’s ball. For the second viewing, the children will be asked to pay attention to the moves that occur during the dance. The practitioner should prompt the children to follow what their role in the dance will be, as the traditional dance is split into male and female groups. The practitioner will need to be mindful and consider if there are any students confused or experimenting with their gender. To overcome any confusion, the practitioner could ask any children with any transgender confusion or experimenting, what role they would feel more comfortable or would prefer to join. 
	“The equal opportunities legislation which covers age, disability, gender, race, religion and belief, and sexual orientation further places a duty on learning providers in Wales towards present and prospective learners to eliminate discrimination and harassment, to promote positive attitudes and equal opportunities, and to encourage participation.” (WAG, 2008c)

After viewing the video, the children will then be given the opportunity to ‘determine success criteria relating to the development of their performance using key words related to their activity’ (WAG, 2008b) By the children setting their own success criteria, the practitioner will also be practicing and developing one of the four Assessment for Learning elements that Black and Williams recommended in their report, Inside the black box (1998).
	
The children will then be given the opportunity to pair up with a person from the other group and be given time to view the video on the iPad. Some children may feel more comfortable or concentrate more with a partner than they would in big groups. The theory behind the paired work is to be developing Bruner’s scaffolding, allowing them to receive active support from the teacher and also their dance partner. The use of partners also builds upon Vygotsky’s zone of proximal development by enabling the children to interact with their peers to develop the strategies or skills needed for the dance.
	
The practitioner can then, with a partner, talk the children through the steps and preform them guiding the partner along without the music to begin with. The children can then, with their own partners, practice the moves to become familiar with the movement and basic timing of the dance. When all the children feel comfortable with the basic movements, five partners will join together to form the final groups for the traditional dance. The children will then practice the dance moves as a group before adding the music. By adding the music at a later point in the process, the children would have had chance to learn the moves before given the task to time the moves with the music. “choreographed dance motifs should include features such as variation in rhythm, speed, shape, level, direction and pathways; combining and linking actions; relationships to partners, an audience, apparatus or stimuli” (Wag, 2008b)
	
The children would then be given the opportunity to practice the dance on various occasions before performing the dance to any of their peers. The children will also dress in the traditional clothing to make the dance feel more authentic for themselves and for any spectators. 

By contributing to such an activity, the children will be given the opportunity to practice the National Curriculum skill of allowing then to ‘perform and develop an appreciation of movement from different traditions, times and places, including some traditional dances from Wales’ (WAG, 2008b).

Crawshay style clothing

The practitioner will explain to the children that the practitioner’s mother attended Cyfarthfa high school with the world famous clothing designer Julien Macdonald in 1982. With the art museum just underneath the classrooms, Julien and his friends would visit the museum very regular. in the very same museum that the children visited, Julien Macdonald fell in love with creativity and became inspired by the artwork and he then started to design his own outfits. Julien Macdonald’s story supports Professor Graham Donaldson’s statement in his report, Successful Futures, that “The expressive arts provide inspiration and motivation as they bring children and young people into contact with the creative processes, performance and products of others and stimulate their own experimentation and creativity” (Donaldson, G.2015) 
 
The practitioner should then explain to the children that they need an item of clothing to wear when they are performing the Jac-Y-Do dance otherwise people might not thing it is a traditional Welsh song. The practitioner should remind the children of the design process poster (See appendix four).  By following the design process, the children will be guided to follow the procedure to gain a high standard of work.  The initial step of the design process is the ‘design problem’ that was introduced to the children, ask the children what step they are on now to ensure they have an understanding of the design process.
	
The class will then review the photographs and re-experience the tour of the museum using the Virtual Reality Goggles. Prior to recapping the experience, the children will be prompted to pay attention to the clothing worn by the Crawshay family in the portraits around the museum.  
	
The practitioner should talk with the children to see what they noticed with the attire that the Crawshay family were wearing in the images, prompting the children to notice the patterns and colours that were among the items of clothing.
	
The children will then be set a research/ investigation task in which they will need to research clothing from the early 18th centaury using both technology, i.e. iPad or computer, and history books that can be found in the school library. The children will use this research to create a document or scrapbook with images or observations that they found during the research.
	
After the research and investigation task, the practitioner should model a design specification for a modern item of clothing e.g. woollen hat. During this exemplar, the practitioner should ensure that he/she uses correct and accurate expectations with a list of criteria to make my personal design a success. With the children able to understand what they are meant to do, they will then be given the opportunity to “develop a simple specification/ recipe for their problems indicating their intentions and approach” (WAG, 2008)
	
The practitioner will then ask the children to draw design ideas of what clothing they would want to be wearing if they were born in the 18th centaury like the Crawshay family. By doing this the children will be given a chance to design their own simple unique piece of clothing. “Design and Technology gives children the opportunity to develop skills, knowledge and understanding of designing and making functional products.” (Data, 2017)
 
After designing their piece of clothing, the children will be asked to evaluate their peers work as peer and self-assessment are a vital assessment for learning strategy as mentioned by Black and Williams. “Many of the successful innovations have developed self- and peer-assessment by pupils as ways of enhancing formative assessment, and such work has achieved some success with pupils from age five upwards.” (Black and William, 1998) This also allows the pupils to develop their initial designs to meet the standards of their peers considering different materials and equipment they may use during the creating of their product.
	
After all the designing has been complete, the next step is for the children to create a plan of how they are going to make the product. For this activity they may include sketches or drawing of any designs with details or measurements.
	
The children will be allowed to create their clothing using any of the materials available without any prompts from the practitioner to ensure the children have an open choice of what they want their creative outcome to become.
	
After the children have created the final piece of work, they will then be asked to self-evaluate their work against the design of the clothing. By evaluating the final piece against the design, the children can see if and how their produced item differed from the initial design. The practitioner can then explain to the children that many different designs are changed or improved during the creations, this does not mean that that the created product is wrong, it does however mean that the person is being spontaneously creative mid-way through production allowing them to express their personality through the product.

Celebrating the children’s work

In the Welsh heritage town of Blaenavon, there is an annual World Heritage Day held in June. To celebrate the children’s work and to give them a sense of value for their personal outcomes, the children will be participating and staging a gallery as part of Blaenavon World Heritage Day. By participating to Heritage Day, the children will be developing their Personal and Social education (PSE) skills, focusing mostly on “Active citizenship” (WAG, 2008c) as the children will acting as contributing citizens, aiding to share Welsh culture. 
	
There will be four different groups that will be participating in Blaenavon’s World Heritage Day. The children will be given the option to choose what group that they want to be a part of. 
	
One group will be exhibiting their photography displays. The pupils will be positioned next to their displays prepared to answer any questions that potential observers may want to ask about the art. The children will be prompted to guide the observers through their thought process when they saw the image for the first time. This will be further developing their communication and interpersonal skills by interacting with members of the public;	

Another group will be displaying their 18th century clothing design, along with their final product and a copy of the design process poster. The children will be prompted to guide any bystanders through the design process and to show the work in progress as well as the final product to show the progression allowing the children to see that their progression is valued with no relation to the outcome. “When a child feels these things are valued, they become a fountain of strength for him. He feels the joy of working with adults who value his work and this is one of the bases for learning.” Malaguzzi (1993)
	
The third group will be performing ‘ Mi welais jac-y-do’, a traditional Welsh dance. The children will be dressed in traditional Welsh clothing, this will give the children a more solid authentic experience whilst performing their traditional dance. 
	
The final group will be accompanying the third group with “Mi welais jac-y-do’ but will be singing the song lyrics in preference to performing the dance.
	
The practitioner will be giving the children the choice of what activity they want to participate in. By doing this, the practitioner will be accommodating the children’s self-esteem by allowing them to stay inside of their comfort zone. 

Conclusion

To conclude, the practitioner is fully capable of developing expressive arts through the chosen painting of Cyfarthfa Castle by Penry Williams. The chosen artefact has the potential to inspire children’s learning successfully. The use of an educational visit to the museum can provide inspiration for the children and Professor Dai Smith stated in his report, An independent report for the Welsh Government into arts in education in the schools in Wales (2013). “There was also a strong belief in the benefits of off -site visits, for example, to theatres and galleries; and children and young people often find such visits very inspiring.’ ( Smith, 2013:36)
	
Due to Donaldson’s revised curriculum, the importance of expressive arts is beyond paramount for both teachers and children as Donaldson has an inclination to mould our young children in to “enterprising, creative contributors who… are ready to play a full part in life and work” (Donaldson, 2015:29). (See appendix 5)
		
Cwricwlwm Cymreig was successfully implemented throughout the teaching of the artefact stimulus. The activities that were fabricated, based on the artefact, were formed in consideration with the five aspects of the Cwricwlwm Cymreig (Cultural, Economic, Environmental, Historical and Linguistic) and can also be extended with other activities to give a deeper insight to the opportunities within the five aspects. This is essential as “all the five aspects of the Curriculum Cymreig need to be fully developed in all schools. “ (ACCAC, 2003) 

In regards to OFSTED’s definition of outstanding teaching of the arts, the practitioner has prepared the activities whilst fostering the four key aspects that OFSTED stated (passion, use visually exciting resources, skilled demonstrations and good material management). The practitioner tried to develop these key aspects into the teaching of arts as the practitioner does not have much experience when teaching art. This is purely due to the school in which they gained profession teaching experience with did not deliver any expressive arts activities in the entire five weeks of being situated in a Key stage two classroom. With this experience or lack of experience in mind, the practitioner is overwrought with the fact that modern schools are still leaving the minimum of five week periods before the next expressive arts lecture. Do schools really find expressive arts such an inessential tier of subjects? In Dai Smiths report that was mentioned above, Smith made twelve recommendations to the Welsh government on how to improve the arts in education. The writer would like to familiarize you with recommendation four ‘That all initial teacher training (ITT) delivered by HE Institutions in Wales should ensure that creative teaching methodology is ‘core’ to educational practice’ (Smith,2013:04). From the perspective of a trainee teacher, the university lecturers do an amazing job of teaching the trainees how to teach and inspire creativity in young children but when on Professional Teaching Experience (PTE), the student is usually confined by the school or class mentor and the writer experienced this first hand and when the class mentor was asked if the trainee teacher was able to stray from the bought in schematic method of teaching and teach the same subject topic but in a more creative approach, the trainee was told that us teachers and prospering teachers have to stick to the scheme of work.

Recently The Guardian newspaper published an article, How to improve school results: not extra maths but music, loads of it (Halliday. J,2017). The article is based upon a primary school in Bradford with an inspiring transformation of attainment that the head teacher Naveed Idrees, gave credit to one thing, expressive arts. Idrees embedded the expressive arts into every activity of every day of teaching.  The results, are breath taking. The school went from a school in special measures, to a school; 7.1 points above the average reading, 3.4 points above average writing and 6.5 points over the average maths scores in England in just six years. (Halliday.J, 2017) 
	
If one school can do this remarkable transformation, imagine if every school in Wales taught using the same approach as the practitioner during this assignment. Using continuous cross-curricular approach to teach expressive arts in a holistic manor. The potential results could be phenomenal.  With this in mind, the writer would like to end this document by referring the reader back to the opening question. Why are the expressive arts considered trivial and treated with such immateriality in the majority of schools?
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