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	Refer to more recent academic research to support ideas.
	I used more recent readings where possible. 

	Target 2
	Engage critically with the sources you cite.
	I critically engaged with the readings.

	Target 3
	Accurate use of apostrophe of possession. 
	I have grammar checked my work to check for use of apostrophes.

	Target 4
	Read a wide range of literature.
	I sourced a wide range of literature.

	Target 5
	Proofread work to ensure there are no simple typos/errors. 
	I have proofread my work twice to ensure no simple errors. 



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Introduction 
Within this assignment, the British Educational Research Association (BERA) guidelines (2019) will be followed and the school being discussed will be known as School X. This assignment provides me with the opportunity to see how schools develop an aspect of their School Improvement Plan (SIP) [also known as a School Development Plan (SDP)] and critically reflect upon it. Under the target ‘Developing a new and creative curriculum’, I have chosen to focus on pupil-choice being at the heart of the planning (Appendix A) (School X, 2020a, pp. 24-25). Pupil choice was chosen as it is a big focus within the Curriculum for Wales and I would like to enhance my understanding of the benefits and limitations of it and what impact it can have on learner outcomes. Furthermore, there will be a critical discussion of the importance of SIPs and why they are an essential aspect to a school. School X was set in a rural urban area in South Wales and has approximately 185 pupils on roll, almost an even split of boys and girls with boys covering 54.6% of numbers. The school is set in a relatively affluent area with 20% more householders in higher managerial or professional occupations than the national average (ILiveHereUK, 2020). In the school, 21.1% of pupils were eligible for Free School Meals (FSM) which is a slightly higher than the national average in Wales of 19.3% (Welsh Government, 2021) and 21.6% of pupils have been recognised for having Additional Learning Needs (ALN), which again is slightly higher than the national average of 28% in Wales (Estyn, 2016a). 
Literature Review 
The school improvement theory is a process to educational change that advances learner outcomes and improves the school’s management of change through creating solutions (Hopkins, 2005). There are numerous ways that schools can improve both from external and internal sources such as the Consortia, Estyn inspection or through self-evaluation and strategic planning (Roberts, 2020). The SIP forms the foundations of a school’s strategic plan and includes targets and actions that schools follow to improve their learner outcomes (Welsh Government, 2014). It is a live and required document for schools which is completed by the Senior Leadership Team (SLT) and must comply with The Education (School Development Plans) (Wales) Regulations 2014 (Welsh Government, 2016). All staff have access to the plan for them to be up to date with the school’s targets as well as the governing body who are responsible for the school’s strategic direction (Welsh Government 2014). Schools themselves know best what learning is on-going and the areas which need improvement and therefore, they are the most suited to creating the improvement plan (Department of Education, 2021). 

School improvement plans are three-year processes which carry three to five overview targets. Once the school has identified its targets, it follows an improvement planning cycle as seen in Figure 1, which consists of four stages and is a repeated once the final review has been complete (Welsh Government, 2014). 

Figure 1
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(Welsh Government, 2014)
The school decides upon its vision of what it would like the school to achieve before self-evaluating its targets. The self-evaluation is an important process for schools to allow them to identify areas of success but also areas for improvement and Barber (1996) argues that a school which is seeking for improvements will become successful through executing an effective self-evaluation. Once the school have their findings, they use the data to create a strategic plan that will move the school forward (Chang, 2008). The detail of strategic planning has been proven to have a successful impact on school provision and standards including increasing pupil engagement, improving behaviour and improving learning outcomes (Estyn, 2016b). The next step for the improvement planning cycle is putting the actions from the strategic plan into place and ensuring that the SIP is being implemented efficiently and effectively; whilst the actions are being applied, the governing body should regularly observe and review the progress that is being made (Department of Education, 2010). The final step in the process of school improvement includes revieing the impact that the actions have had on the school and discovering what progress has been made against the targets; the SIP must be reviewed and updated at least once a year before analysing how the targets could be developed further the following academic year (Welsh Government, 2014). 

Under the United Nations Convention on the Rights of the Child (UNCRC) (1989), it states under article twelve that every child has the right to express their views and wishes at any time, in all matters that affect them. This includes throughout their education and that is why pupil voice is essential throughout teaching and learning. Pupil voice covers a broad spectrum as shown in Hart’s ladder of participation (1992) for supporting and making decisions or being involved in school processes such as school council or an eco-committee. Pupil voice can hold an important role in the quality assurance in education when it is done correctly such as creating better relationships between the pupils and the teachers (BERA, 2016). However, schools must not only use pupil voice as a fulfilment for the needs of the quality assurance exercise, but it should also be implemented accurately and the school must respect the wishes and aspirations of all learners in their community (ibid). When used effectively, one school found that pupil voice provided opportunities for the students to have responsibilities in school committees which in turn increased their independence and developed their thinking and creativity skills (Estyn, 2019). 

One of the challenges with pupil voice is having decisions made by all of the pupils in the school and not just the older learners. Some schools found that the Foundation Phase children did not have a good understanding of what pupil voice was and the impact their decisions could have on the school and, as a result, were being excluded from whole school decisions (Mayes, Finneran and Black, 2019). However, Whitty and Wisby (2007, p. 5) believe that it is the teachers’ job to make the children aware of the impact of their decisions around the school and that they, as pupils, should play “an active role in their education”. Nevertheless, teachers have traditionally been brought up believing that adults do the decision making and that children are incapable and immature to make statements of change (Wood, 2011). Pupil voice could be challenged against old traditions of the idea that children should be “seen and not heard” (Lansdown, 2001, p. 5). Be that as it may, in the twenty first century, it is now stressed that pupils are key stakeholders in education (Wood, 2003) and it is important that pupils’ voices are taken seriously and acted upon. Furthermore, the Department for Children Schools and Families (2003) launched the ‘Every Child Matters’ policy in the fight for equality for children and one of the key points of the campaign is making sure that all children are heard which supports pupil voice being a key role in education. 

Developing an Action Point 
At the beginning of School X’s SIP, they have carried out a self-evaluation of the previous academic year and have identified the progress they have made against their targets. It is important that school X performed a self-evaluation of its targets to identify the actions that need to take place the following academic year. Estyn (2020) strongly supports this argument and has found that when carrying out inspections, self-evaluation is one of the weakest factors that they identify in schools. From this analysis, they have created a self-evaluation toolkit to support a consistent high standard of self-evaluation throughout schools, which should be the case when developing schools to be ready for the new Curriculum for Wales (ibid). From the self-evaluation, it is evident that one of the main aspects that the school would like to develop is increasing pupil voice in school planning (School X, 2020a); they would like to increase the percentage of engagement through making pupil-choice a key component. Before implementing a plan, the school gathered evidence through the key stakeholders to identify specific actions that need to be enforced in order to improve engagement and make pupil voice a main characteristic of the school. Another school follows a similar approach when creating their SIP (as seen in Figure 2) which supports gathering evidence before taking action and within their process they have five important aspects which they adhere to as they believe it provides them with an accurate assessment of the school’s current progress (Llanrhidian Primary School, 2021). 

Figure 2
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(Llanrhidian Primary School, 2021)

The pupils are the main stakeholders when it comes to pupil voice (Wood, 2003), as mentioned previously, as it is their education that it is being affected and therefore, their voices need to be heard to make a positive impact on their learning outcomes (Wood, 2011). Additionally, when it came to this target, the school was interested in obtaining the views of pupils, staff and parents to see whether they believed pupil voice was a strong aspect of planning. This is supported by Estyn (2017) who found that when a school listened and acted upon the views of their stakeholders, it “enhanced the culture of school improvement” and led to an increase in pupil involvement and tightened the school community. Through a professional discussion with School X (2021), it was discovered that the pupils, parents and teachers all completed a questionnaire to see whether they believed that pupils have an impact on the planning of lessons and activities in the school. From observing the data in school, it was found that pupils are likely to be more engaged when they suggest activities and when moving forward, they would like to participate in more pupil planning (School X, 2020b). This was further supported by responses from both parents and teachers although most parents’ responses were based on their child’s emotion at the end of the school day and it cannot be guaranteed whether the planning and activities had a full impact on their happiness. Questionnaires are an effective method for collecting data as it can gather both qualitative and quantitative results (Arthur, 2012), however, the researcher should ensure there are not too many open-ended questions or the data will be difficult to analyse (Cohen and Manion, 2013). 

School X then used this data to create their strategic plan of what their current actions are in the school to implement pupil voice and where they could develop it. The school are heavily passionate about the four purposes and use them to plan all topic overviews; from this, the school decided to incorporate the pupils in on the planning and created the planning sheets (Appendix B) for them to use to suggest ideas for the upcoming topic. Where appropriate, the teachers then turned their ideas into lessons which not only were engaging for the pupils, but also covered the four purposes, an area that is driven within the new Curriculum for Wales (Welsh Government, 2020). This action plan is supported by a study which found that when pupils’ ideas were turned into lessons and required participation from the children, they seemed to enjoy the activity and were much more engaged which in turn, led to improved learner outcomes (Hopkins, 2008). 

Following further professional discussions with School X (2021), it was revealed that to measure the impact made on pupil voice impacting planning and engagement, they will conduct the same questionnaire in the middle of the summer term to determine whether including pupils in the planning made a difference to engagement and to discover if pupils believe they are listened to. This is supported by the Positive and Negative Affect Schedule (PANAS) which evaluates the positive or negative impact an action plan has had on the stakeholders. However, I will not know whether it has had a positive or negative impact on the children’s engagement because the final questionnaire has not yet been conducted (Díaz-García, et al., 2020). Furthermore, the headteacher plans to hold professional discussions with all members of staff throughout the year to establish any changes in engagement when pupil-choice is used. 

Reflection and Evaluation 
Reflecting on School X’s SIP, I believe that from their strategic plan they have observed so far how much of an impact pupil-choice has on learners’ engagement, despite not conducting the final questionnaire yet. During my practice, I could see the pupil voice taking place throughout the school, there were pupil-choice posters up and I witnessed the pupil planning using the four purposes and the children seemed to thoroughly enjoy taking part in the planning and suggesting lots of different ideas. Similar to the Estyn (2019) best practice report, they identified that one of the effects of pupil-choice was an increase in engagement and developing the pupil’s creativity and thinking skills. I observed the difference in the levels of engagement when it was an activity which they had suggested themselves and they were participating far more when it was one of their activities. Additionally, the development of pupil-choice should in turn encourage the activities to be stimulating and lead to the development of a new and creative curriculum (School X, 2020a). School X followed the SIP process set out by the Welsh Government (2014) which ensures that they are being critical and thinking about the development of the school and the improvements that need to be made. As Hopkins (2005) stated, an effective self-evaluation and strategic plan sets a school up to produce excellent learner outcomes and benefits the monitoring and production of change throughout the school. Finally, Estyn (2016, p. 9) reported that School X’s improving quality was good and that they “evaluate the impact of its provision on pupils’ achievement and wellbeing effectively”. 

The actions that were carried out by the school to meet the target on the SIP, were effective in supporting pupil voice in planning as the children were at the heart of all topic planning throughout the school and the pupils explained how much they enjoyed suggesting activities to participate in. This is supported by Freire (1968) who promotes children having the power to enhance communication and believes that an education should develop the learners ‘critical consciousness’ and their thinking making them ‘creative and active agents’ in learning (Robinson and Taylor, 2007, pp. 12-13). However, I believe that school X could have progressed pupil-choice further to pupils leading their own learning and giving the pupils more responsibility to design their activities and teach them to each other. Pupil-led learning is a constructivist approach (Piaget, 1954), as it focuses on the active learning (Iverson, et al., 2015). 

Conclusion
After critically analysing School X’s SIP and focussing on a specific aspect of its target, the conclusion has been made that the SIP is an essential element of a school in order to plan and make changes and evaluate the impact and progress it is having on learner outcomes (Hopkins, 2005). The process which has been set out by Welsh Government (2014) provides guidance for schools to follow when creating their SIP and deciding upon targets and actions. Additionally, this assignment developed my knowledge and understanding of pupil voice and the impact it can have on pupils’ engagement, behaviour and outcomes. Research has taught me that through learners planning topics and lessons, it increases their participation and extends their concentration as they are interested in the work and are eager to learn. In my future practice, I will be collaborating with my school to ensure that progress is being made and aiming for the best possible learner outcomes. I will make myself aware of the school’s SIP targets and actions that conclude the school’s vision as this will allow me to be the best practitioner and provide meaningful experiences for the children. Furthermore, pupil-voice will be a high priority in my planning and the pupils will be at the heart of all activities and lessons taught as I have observed on placement the positive impact it has on pupil’s engagement. 
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