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Observational Analysis – Game 

	Physical
	Technical
	Tactical
	Psychological


	Defenders aren’t fast enough
	Not amazing control over the ball, rolls away instead of being kept by player
	bibs aren’t spreading out enough
	Moving from the ball when its coming in fast instead of defending




	




	Need more controlled touches, the ball travels to far after being received
	Not marking players after a goal kick
	Getting close to the player when defending but not going for the ball

	





	
	No defenders near the goal, at the halfway line
	No communication to the keeper

	






	
	Defenders not spreading out enough or getting where they need to be fast enough
	Letting pressure get applied, not fighting for the ball when intercepted

	
	
	
	Getting rid of the ball when there’s another player close to them

	
	
	
	Applying some pressure but not following up to get the ball.

	
	
	
	Letting the other team get the ball instead of going straight back for it when it rolls away

	Overall Review and Link to Session Planner: u 10 GDC South Wales Away 22/23- bibs
The players on the bibs team lack confidence when applying pressure. When they have to contest for the ball, they let the other team get the ball instead of fighting for it. They are losing the ball easily when pressures being applied by kicking it away and not looking at options or not doing anything and letting the ball get taken.











	 UWTSD Session Planner

	Venue:           
	Age group:                     
Number Attending:     

	Date
	Start time: 
Finish time: 

	Equipment:  



	Nearest Telephone: 

	1st Aid bag:       


	Risk Assessment completed:
                           
	Additional Hazards and actions taken:



	 Learning from Observational Analysis:
The bibs team lacks confidence when trying to apply pressure on the red team.
They won’t get close to the other team when they have the ball, they get close but don’t make many tackles. 
They are losing the ball by taking too much time to make decisions or making poor decisions that are getting intercepted.







	Personal action points Observational Analysis:
Focus on having pressure applied. Get players used to people running at them. 
Dribbling drills in and out of cones with other players intercepting.
Passing drills with variations in distance.


	Goals for the session:
Increase confidence when applying pressure on the ball and when receiving pressure. Make more logical choices when receiving pressure. Overload for applied pressure for dribbling. 






.

	Introduction and warm-up
Players will be split into 2 teams and will race each other through cones when dribbling a ball




	Main Content/Game
7 vs 4 
Team with 7 players will have the ball, the 4-player team will try to get the ball off them,
Both teams can move freely. The objective is to get to the other side without being intercepted. They need to make 6 passes before this.














	Organisation/diagram



	Ideas for Development (progression / regression):

The red team has less players than the blue team now there will be more pressure on them when passing between each other. 









	Diagram for activity




	5Cs to be included in this session 
	Select 2 of the 5 and apply to session
HOW?

	Competence



	

	 Confidence:



	Working in small groups against big groups will start off as intimidating but will develop confidence.

	 Connection:



	

	Character and caring:



	

	 Creativity:



	

	 Cool-down:








	
Observational Analysis – Game 

	Physical
	Technical
	Tactical
	Psychological


	Black team isn’t fast enough
	Targets aren’t on shot
	
	









	They are outmatched by the other team in movement and passing
	
	
	

	Overall Review and Link to Session Planner: 15:56:23











	 UWTSD Session Planner

	Venue:           
	Age group:                     
Number Attending:     

	Date
	Start time: 
Finish time: 

	Equipment:  



	Nearest Telephone: 

	1st Aid bag:       


	Risk Assessment completed:
                           
	Additional Hazards and actions taken:



	 Learning from Observational Analysis:

The black team are too slow
There shots aren’t on target






	Personal action points Observational Analysis:



	Goals for the session:
Work on general fitness and movement 




	Introduction and warm-up
Half the participants run across the pitch to a static ball they dribble the ball halfway back and pass the ball to another participant and run back to the start. Participant 2 dribbles the ball back to the middle and kicks the ball to the first participant then runs back. 




	Main Content/Game

2 players pass the ball between each other in different directions when doing this they should run to the next point. Passing the ball between each other and nonstop running












	Organisation/diagram



	Ideas for Development (progression / regression):














	Diagram for activity
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Dai Sugimoto, Andrea Stracciolini, Corey I. Dawkins, William P. Meehan, Lyle J. Micheli. (2017). “Implications for Training in Youth: Is Specialisation Benefiting Kids?”
Sugimoto et al.’s article “Implications for Training in Youth: Is Specialization Benefiting Kids?” examines how early specialization affects injury risk and long-term performance in young athletes. Drawing on epidemiological studies and position statements from sports medicine organizations, Sugimoto et al., concluded that early specialisation is more likely to increase overuse injuries than to produce athletes, therefore generalisation with adequate recovery is preferable (Jayanthi et al., 2015; Gullich and Emrich, 2014). Overall, the review provides a clear and relevant argument although it can under develop critical discussion of the underlying studies.
Sugimoto et al. synthesise research on early single-sport specialization, contrasting it with multi-sport participation in youth. Using epidemiological studies, retrospective cohorts, and longitudinal data, they show that early specialization is associated with higher rates of overuse and musculoskeletal injuries, including patellofemoral pain, tendinopathies, and stress fractures (Hall et al., 2015). They also highlight evidence that fewer than 1% of early-specialized athletes reach elite status (Gullich and Emrich, 2014), whereas multi-sport participation, later specialization, and adequate recovery have links to better long-term performance. (DiFiori et al., 2014)
A key strength of this article is its clear structure and translation of complex epidemiological data into training recommendations for coaches and clinicians, such as promoting multi sport participation and capping organised training when it is double free play (Jayanthi et al., 2015). The use of multiple study types along with professional position statements enhance the credibility of its conclusions (DiFiori et al., 2014; LaPrade et al., 2016). However, the review tends to summarise rather than critically analyse the studies and data used. This ignores cofounding variables such as sport type or socioeconomic factors. There is also limited exploration of contexts where specialisation is beneficial to an athlete. Those with disabilities or additional learning needs may have less opportunity to try other sport.
Overall, Sugimoto et al.’s article offers a persuasive, practice-oriented case against early single-sport specialization, grounded in injury and elite-performance data. Despite limited critical engagement with study limitations and diverse athlete contexts, its emphasis on multi-sport participation and recovery is highly relevant to youth sport practice.
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DiFiori, J.P. et al., 2014. Overuse injuries and burnout in youth sports: A position statement from the American Medical Society for Sports Medicine. Clinical Journal of Sport Medicine, 24, pp.3–20.
Güllich, A. and Emrich, E., 2014. Considering long-term sustainability in the development of world class success. European Journal of Sport Science, 14, pp.383–397.
Hall, R., Barber Foss, K., Hewett, T.E. and Myer, G.D., 2015. Sport specialization’s association with an increased risk of developing anterior knee pain in adolescent female athletes. Journal of Sport Rehabilitation, 24, pp.31–35.
Jayanthi, N.A., LaBella, C.R., Fischer, D., Pasulka, J. and Dugas, L.R., 2015. Sports-specialized intensive training and the risk of injury in young athletes: A clinical case-control study. American Journal of Sports Medicine, 43, pp.794–801.
LaPrade, R.F. et al., 2016. AOSSM early sport specialization consensus statement. Orthopaedic Journal of Sports Medicine, 4, 2325967116644241.
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Robyn L. Jones & Gethin Ll. Thomas (2015) Coaching as ‘scaffolded’ practice: further insights into sport pedagogy, Sports Coaching Review, 4:2, 65-79, DOI:10.1080/21640629.2016.1157321
Jones and Thomas’s Journal, “Coaching as ‘scaffolded’ practice: further insights into sport pedagogy” examines how the educational concept of scaffolding can help coaches manage the complex and uncertain nature of coaching. They argue that scaffolding provides a structured yet flexible way to support athlete learning without reducing coaching to a rigid, linear model. Overall, the paper presents a persuasive and practically relevant framework, though it remains largely conceptual rather than empirically tested.
Jones and Thomas trace the development of scaffolding from Vygotskian sociocultural theory and the Zone of Proximal Development (Vygotsky, 1978), defining it as contingent support that enables learners to achieve goals beyond their independent capabilities (Wood, Bruner & Ross, 1976). They then identify scaffolding at three levels, macro (language and culture shaping environment) meso (design and structure) and micro (moment to moment interactions) (Jones & Thomas, 2015; Boblet, 2012). The journal concludes that scaffolding creates an opportunity to link social structures with tried coaching actions while preserving contextual nuance (Daniels 2001).
A key strength of this journal is its clear conceptual structure, moving from theory to applied examples across macro, meso and micro levels. The discussion of “ghost scaffolds” and “intelligent failure” is specifically effective in translating abstract theories into ideas coaches can recognise in practice (Sitkin, 1996). The paper also challenges overly linear decontextualised models of coaching by emphasising sociocultural history, power relations, and interaction (Cushion & Jones, 2006). However, the journal relies heavily on existing theory and studies, offering little empirical evaluation of scaffolding as an intervention in coaching situations. The call for reflexivity and context-sensitivity, while important, sometimes remains broad and could be supported by more concrete, data-driven guidance.
Overall, Jones and Thomas’s journal offers a valuable understanding for coaching as a layered, scaffolded practice, linking theory and applied examples. However future empirical research is needed to test and refine its practical implications for diverse coaching contexts.

References
Boblett, N. (2012) ‘Scaffolding: Defining the metaphor’, Working Papers in TESOL & Applied Linguistics, 12, pp. 1–6
Cushion, C.J. & Jones, R.L. (2006) ‘Power, discourse, and symbolic violence in professional youth soccer: The case of Albion F.C.’, Sociology of Sport Journal, 23(2), pp. 142–161.
Daniels, H. (2001) Vygotsky and pedagogy. London: RoutledgeFalmer. (Vygotsky, 1978) 
Jones, R.L. & Thomas, G.Ll. (2015) ‘Coaching as “scaffolded” practice: Further insights into sport pedagogy’, Sports Coaching Review, 4(2), pp. 65–79.
Wood, D., Bruner, J.S. & Ross, G. (1976) ‘The role of tutoring in problem solving’, Journal of Child Psychology and Psychiatry, 17(2), pp. 89–100.
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UWTSD Session Planner

Venue: L2 ‘Age group Year3-5
Number Attending: 15
Date:2/12/202% Starttime: 12.15
Finish time: 230

Equipment: cones, tennis rackets, balls, net

Nearest 15 Aid bag: Reception
Telephone: g Recep!
Reception

Risk ‘Additional Hazards and actions taken:
Assessment | N/A

completed:
Yes

Learning from | Personal action points from previous session:
previous session:

To develop mobility through tennis.
Learn different shots

Racket control with balancing a ball

Introduction and warm-up

All learners will walk around the area of two badminton courts with a ball balanced on a tennis racket.
Ifthey drop their ball they must move to the inside of other learners, do five star jumps then put the
ball back on the racket and join back in.

Main Organisation/diagram
Content/Game.
Around the world

How to hit
forehands and
backhands
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Tdeas for Diagram for activity
Development
(progression /
regression):

Frogresion-
Feld hebalon °
theatbrsideof

e cour it L
mor sggnessive

oot

Regression - drop
feed balls up close
tomake it easier to

hit

5Cs to be included Select 2 of the 5 and apply to session

in this session HOW?

Competence The children will become more affluent in their forehand and backhand skills
after the session.

Confidence: Due to the progression and regressions, the children will feel confident when
hitting the balls as most of them will hit them f they way they are thrown is
appropriate to their ability.

Connection:

Character and

caring:

Creativity:
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Review of your Coaching Session and Personal Action Plan

For each session you deliver you need to complete a Coaching Session Review and Evaluation plus 2 Personal
Coaching Action Plan.

Practical: Coaching Session Review and Evaluation (individual Reflection)
‘Were the aims of the session | All aims of the session were achieved.
achieved? We improved mobility by having the
Identify which ones were participants run around the area of two
achieved and which if any, were | courts. We taught a forehand and
not. backhand shot. We taught balance and
control of  tennis balL
‘What factors helped ensure | We made sure to stick to our aims but were ready o adapt our plan to make
that your aims were achieved? | sure everything ran properly. We made sure our organisation and teamwork
(Refectsponorarisacon, skils were good so we could do everything effectively. This meant having
appropritenes ofacvites,cooching

S three people doing activities with the groups instead of just one person.

What were the reasons foryou | We achieved all our aims
not achieving your aims? refct

upon rgonisotion, ppropristenes of
acoies, coacing s

‘What changes (it any) did you | We had an extra step in the around the world part of the game (o teach how
make to your session that were | to return shots and we had forehand and backhand shadowing. We did this so

notin your plan and why? we could fit everything we wanted to n the session and so there were not
people waiting around for things to do.

‘Would you do anything “The main bit of feedback was to play an actual tennis match. This would be

differently if you were to deliver | hard as there are lots of kids and not much fime or area. There may also be

the session again? differences in abilites that may be unfair on some kids. I | was to deliver

again, | would find a game that could be played a5 3 big group to make the
session more fun for the participants.

‘What have you learnt about | | have learned that | am confident in presenfing information about what we

Your coaching from this are doing, and | am confident when asking for feedback. | can present

Session? information clearly and | can help to make people nderstand what they need
todo.

Personal Action Plan

Inthe future | will make 3 more detailed plan. 1 will plan each task with a specific tme including time at the end
for feadback. This will make the session run smoother and means | can focus more on the task than working out
how much time should be left on each part

Name of Coach: Tom Evans Venue: L Date:25/11/202¢
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Risk Assessment (Complete Individually)

Ref | Hazara / Task / Actvity Persons atAisk Edsting Controls Describe Any Further | Actions | Action By,
Area of Concern Controls / Actions By | When
Needed Whom
Falling on balls leftonthe | Kids and coaches /A To remove the ballsthat |  Kids | During.
1 floor. are not being used. Keep | and e
them out of the way. | coaches | _session
Jewellery getting hit by a ball | Kids and coaches Removing) covering Remouing or covering |  Kids | Before,
2 | orbeinga risif someone jewellery. jewellery reducesthe | and e
falls, risk of njury. coaches | _session
3| Siipping on 3 wet floor 1Gds and coaches | The LC should have dried | Dry and spilages or wet | LC staff | _Before
anyihing before our session | floors that could happen | and e
starts, inthe session to avoid | coaches | session
people faling
4 [ Slipping on clothing left close | Kids and coaches | Moving clothes that aren't | Have a designatedarea | Kids | Before
tothe area. being used away. away from where we. e
work to store clothes session
that aren't being worn.
5[ Siipping on or getting it with | Kids and coaches | Puting all rackets together | Put the rackets ina safe | Kids | During
tennis rackets and out of the way. Making | location when not being | and e
sure there is enough distance | used to avoid people | coaches | session

between the kids and that

they are not swinging.
rackets.

slipping on rackets or
getting hit with them.





image5.png
| Instruction
(Gain Attention, Consider positions, Clear, Concise, Tone, Positive, Motivated)

v

| Explanation
,, (Key Points, Questioning, Check for Understanding)

Demonstration
(Mechanics, Repet

jon, Viewing Position, Learning Styles)

Observation
(During the activity, Position, Template, Technical to S|

Transfer)

[ b:m_ﬁw
(Compare against template, Identity development areas and Training gap)

| Provide Feedback
(Ask questions, Discussion, Key Points, Specific Information, Positive)

Recreation
(Freeze, Demonstration, Appropriate Practice, Play Live, Evaluate Success)

Game Adaptions or Modifications
(Playing zrea, Positioning, Numbers, Ball Introduction, Conditions, Challenges)

APES
(Active, Purposeful, Enjoyable, Safe — For Everyone?)

Coaching Attributes
(Empathy, Innovative, Friendly, Questioning, Time Management, Motivated, Listening)

Note — Link above observations to NGB coaching standards e.g., Coaching styles,
)

structure, and process. Not all areas will be covered during each session.

Assessor Signature - T onS
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Mentoring Review

| Consider the Coaching Styles and list observations / challenges / success below: E:Bna:.n / Democratic / Guided Discovery / Question & Answer)

| Adborrdic Style
worlss well wiha daitdeen ~ Q?J Shoott cotcn 18 tthorty furger
| worky well (A m?nr«\?. [ Pleaned Session

| Questn 8 onsver o ajced for ofifions o end OF €350 :
n«wf\_;u Quuestions = do o understend 7 whee Shodd Yo heals r,o\m

[ Review the structure of the session and identify any concerns or good practice:
,.Vc Sed Proyressiens - bigger dotoe  befeen o+ Cofther ¢
Wworkel \well togethes - 0ne Jelveringas He ofter Seld uf - 583671 lows wel)
~ S$500 Slowed down by et kill= e other wordees fmelors « continux WAYA Sess; o

Examples of when the coaching process and interventions were used:
APLS - games - kS 93?7...& 9@5 At Cauclaoth e

Guod_ gl e et S SRl ntl sl MRS <o
hofd He bAU §Y

7 (Game Style agrvhy ot e - QG;u?u 3+ A an rel Lle Situitien

Reflective Cycle — the Development of an Action Plan for the coach:
|1 Demongrte ?d@f@ instead of JUlt verba|
Aoy

2. ASK obot A/ diubilihy in the inbro ~ g lovrblin iyt b ek b see certin crloum
bult

3. A0 et 5
Ul othe~ coadhnes ey st dnld - have other Coweha Sort them 0N L (onbinve At CetSion,
Qw_,:.u all avelible 1&7\.\.&
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UWTSD Event Observational Mentoring Template

Mentee Name -

Venue - Mentor Name - Date —
Schools / Clubs / NGB: Schools Years - Ages- First Aid Location -
IS 6/

Professional Attributes

(Engaged in the observational activity, dress ode, Approachable, empathy, friendly,
time Mmanagement, professional standards.)
el daUls L

Introductions /
(Have spoken to the children and event partners, in a clear and concise manner)

Check for Understanding
(Do they know their role, the requirements of the event and where they need to be)

Positioning

(Do they move around to view activities from multiple positions and close the distance
3 .

when required)

Engagement

Building Relationships / Networking
(Are they developing a relationship with the children, event organizers and their
mentor?)

Teamwork
(Do they help colleagues, teachers and or pupils)

p i
(Do they stay involved / engaged and not on their phones or become distracted) / o / /
e

A\
M Si - :
Z entor Signature 6‘ \'\(\/\/\ 3

M Yolmer o VU RS
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T Mentormg ReVIeWJc omment below)
Professional Attributes -
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Gantt Chart 5 Year plan

Task List Year vear] Year Yeadr?2 Year Year 3 Year Year 4
1 part 2 2  part2 3 part 2 4 part 2

. 0
compatitions

Leod sessions more often in
Swansea

Complete Assistant -

instructors courss + DBS

- N

e T
(Swanssa Uni)

— ey

Cwmbran and Pontypool

o —

Taskwondo fully

Add more sessions
intergrated with other clubs

Part 1 of the year May 1*'- November 1*. Part 2
of the year, November 2"°- April 30th

The first 6 months of my plan are to continue training and coaching taekwondo. | am
going to improve my technique by going to extra training in Cardiff. As | am still going to
be competing, | plan on building relationships with high up and well-respected coaches
to build a personal network. Currently, | assist in coaching in Swansea Taekwondo two
to three times a week and plan to run more of the sessions on my own once | have my
assistant instructor’s qualification. To use this qualification on my own | require a BTC
safeguarding qualification, a DBS check and a recognised TAGB first aid qualification.
The initial course will cost £200, £50 for the first aid course, £25 for BTC safeguarding
and £21.50 for a DBS check (Gov.uk) (tagb.biz). Overall, this will cost £296.5, | will find
the DBS check myself and the rest will be reimbursed by Swansea Taekwondo

| am going to continue networking at competitions and build my relationships with other
coaches from across the UK. This will help me understand coaching to a better level. |
am going to complete Referees Level 1 to gain more qualifications and credibility at
competitions. This will cost £50 and | will fund it myself.
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In year 21 am going o begin assisting David Forresd in Swansea university as a coach,
this will give me opportunities to meet people from BUCS and from other taskwondo
federations, building my personal brand in the sport. | also want to run my own session
at least once a week by this point.

In the second half of year 2 | am going to begin coaching in Neath with David Forresd,
this will allow me to learn different coaching styles and improve on more technical
elements of the sport. | am also going to assistin my old club, Cwmbran and Pontypool
as the instructor is one of the most respected within the TAGB and it benefits my
reputation in the future. Alongside this | am going to complete my Referees Level 2
course to be a top-level referee, this will boost my credibility further. This will cost £50
and I will be funding it myself. | am also going to complete the full instructor’s course;
this will cost another £200 and will be paid for by Swansea taekwondo. The qualification
willallow me to run as many sessions as | want on my own. Shortly after | will complete
‘my School Instructor Management course, this is a one-day course to be able to open a
taekwondo school in my name 18 months after the qualification.

Inyear three | plan to stop training with and coaching at Swansea Uni and focus on the
takeover of Swansea taekwondo. | plan to have an integrated takeover with Erica West
the current instructor. | would like to have two classes that | run on my own and then
‘one split with Erica. This gives me time to adjust to the new role and allows mw to
continue training instead of just coaching.

By the second half of the year, | would like to run all three sessions most weeks alone
‘sone with Erica whilst continuing working with Cwmbran and Pontypool and Neath for
extra knowledge, training and coaching tips.

Inyear 4 1will b the owner of Swansea taekwondo and willrun all three weekly
sessions on my own, | will continue training in other clubs but for less hours.

Halfway through year 4 plan on Soley focussing on Swansea Taekwondo and wil stop
coaching mostly at the other clubs as | will have ample experience and techniques for
coaching.

Inyear 5 my plan is to run three sessions in the week and add a weekend session with a
focus of sparring, I will invite the Neath club and Swansea Uni club to train with us for
this session inspired by Cardiff and Cwmbran and Pontypool having an interclub.
session on Sundays. This will also help to boost numbers of peaple in the club and will
be good publicity for the club.
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