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TASK DESCRIPTION




Prepare a 2000 word ‘Essay’ on the following question;

N.B. - It is crucial to read and understand the guidance for students contained within this document including the assessment criteria upon which assessments are marked.


1.  Evaluate how can policing models support evidence-based policing (EBP)?



[bookmark: _GoBack]Different ways of policing can help police to use scientific research and evidence to make better decisions. "Different ways of policing" refers to various approaches, strategies, and models which is used by law enforcement agencies to perform their duties and responsibilities. Some of the models of Evidence Based Policing are Problem Oriented Policing (POP), - Scanning, Analysis, Response and Assessment (SARA), - Problem Solving Partnerships (PSP). Through literature review, I highlight and discuss different perspective of policing models which support evidence based policing such as how evidence is used to underpin and develop policing practice, how evidence based policing uses evidence to define the effectiveness of ongoing practice, importance of using evidence in terms of decision making, how evidence is used to support and develop policing practice, importance of using evidence to support decision making in the context of a crime, how evidence based policing uses evidence to determine the efficacy of ongoing practice, models of evidence based policing, their strengths and limitations.

	Evidence based policing (EBP) means informing police decisions and practices with the best available knowledge. EBP refers to scientific evidence rather than evidence in the legal or investigative sense. According to Cordner (2020), to become more evidence based, a law enforcement agency requires four key components. Firstly, data is necessary to identify issues and problems. Secondly, analysis helps determine the reasons behind issues and problems and identify patterns which are require to be addressed. Thirdly, research is necessary for evaluating the effectiveness of the agency programs and strategies, both ongoing and newly implemented ones. Lastly, evidence is derived from the agency own data, analysis, and research. Agencies should develop the ability to find and produce evidence, assess toward its credibility and relevance where necessary, and use it appropriately to inform decisions and practices in ongoing duty. 

	Police literature indicates that there are four major policing models that are theoretically supported and these four are police professionalism, community policing, problem-oriented policing, and the security orientation. Refer toward the model, a model consists of the essence of theoretical assumptions, indicators of commonly accepted principles, and characteristics of observable behaviours. A policing model can be described as a way to represent practices in policing. It serves as a representation of how law enforcement agencies operate based on shared principles (Jiao, 1997, pp. 454-472). 

	Evidence is used to underpin and develop policing practice by the observations which collect using scientific research, empirical data and other by doing best practices. In policing, evidence is utilized to make informed decisions about their strategies, policies and resource allocation. Evidence helps to evaluate the existing policing programs and make new initiatives. Hence, evidence is used in policing improve the way in which law enforcement agencies work. Also, evidence guides the development of policies, evaluation of programs and identification of effective strategies. Using evidence, police can choose best choices for keeping community safe and to face new challenges in the community. Toward the effectiveness of ongoing practices, evidenced based policing uses evidence for evaluation of current practices for data analysis to identify patterns, trends and outcomes which are associated with ongoing practices.

	There may be number of reasons which are create importance of using evidence to support decision making in the context of a crime. Evidence helps in the establishment of facts, identification of key elements, and understanding of the circumstances surrounding the incident. Relying on evidence, decision maker observes clearer understanding of the crime, which help them to make judgements and to take suitable actions. Evidence also ensure accuracy and smooth flow in the criminal justice system. It also helps to avoid wrongful convictions. It also helps to create smooth path for the accountability. Making decision based on strong evidence like using of scientific analysis, statement of witnesses and recorded videos, these helps decision makers to avoid making unfair or wrong decisions.

	Understanding how to create guardianship is difficult and important for policing as existing models of policing do not fully capture the complexities of officer movement. To address this gap, the model which presented in study combines GIS data with real police incident data to simulate officer movement and behaviour. Result shows that officer responsibilities influence police presence and location, which emphasize the need to include these factors into policing models. By using an agent-based model, multiple variables can be considered simultaneously which allow for the exploration of how officers interact and collaborate to create guardianship. (Wise & Cheng, 2016).

	According to Watson, Compton, and Draine (2017), term "evidence-based practice" has its roots in biomedicine while Evidence based medicine has roots first time in literature in 1991 which objective was to make medical practice more scientific and also clinical treatment decisions made through the use of external clinical evidence from systematic research. They consider crisis intervention team (CIT) outcomes depend upon officer level cognitive and attitudinal outcomes such as knowledge, self-efficacy, attitudes, stigma, and officer level behavioural outcome such as skills and decision making. They also highlight factors of subject level outcome, agency level outcomes, community level outcomes, also describe the methods and evidence at each level. While, Problem-Oriented Policing (or Partnership) approach proposed by Goldstein (1990) serves as the basis for the current neighbourhood policing team which are working in England and Wales. It uses a scientific methodology to identify and address problems, using the Problem Analysis Triangle (PAT) and the SARA model. (Rogers, 2010, p. 295). 

	According to Cordner and Biebel (2005), POP was first introduced by Herman Goldstein in 1979 and was field tested in the 1980s in Baltimore County and Newport News. It gained wider attention through an article published in the Atlantic Monthly magazine in 1989 and was systematically described in Goldstein 1990 book. Today, POP is regarded as the most analytical and intellectually challenging policing strategy. However, concerns exist regarding its implementation, as the scanning, analysis, response, and assessment (SARA) process is demanding in terms of analysis, creativity, and time. POP emphasizes focusing on problems rather than incidents, addressing causes rather than symptoms. The approach involves scanning, analysis, considering a wide range of responses, assessing impact, and documenting lessons learned for future problem-solving efforts. POP analysis and responses focus on three sides of the crime triangle in which include offenders, victims, and locations. The analysis focus why the problem is occurring when and where. Hence, POP emphasizes the use of scientific research. POP involves identifying and analysing specific crime and disorder problems within communities/societies. The goal is to address the underlying causes of problems and evaluate the effectiveness of different strategies based on research methods and analysis. By applying evidence based practices, POP aims to enhance the overall effectiveness and efficiency of policing struggle.

	According to the POP Center website (a resource for policing problems), a wide range of issues can be address using the POP approach. This include alcohol and drug problems, animal problems, burglary and theft, business related problems, disorder and nuisance problems, elderly problems, endangerment, frauds, gang problems, misuse of police resources, robbery, school and college problems, sex related problems, traffic problems, vehicle related problems, violence problems, wilderness problems and youth/juvenile problems (POP Center, n.d.). According to Rogers, Pepper, and Skilling (2022), EBP is the part of the police approach to prevent crime with the association of problem solving approach. They highlight the important impact of team leaders and supervisors. Leaders are important in the process of learning and using EBP.

	SARA (scanning, analysis, response, and assessment) model is a problem-solving template which is emerged from early tests of problem-oriented policing initiatives in Newport News, VA (NIJ, 2000). This is a four-step model which provides a systematic approach to address recurring problems within a community. In first step of scanning, it involves identifying a problem beyond individual incidents. It requires recognizing the interconnection of multiple problems and understanding the behaviours and conditions that require attention. Once a problem is identified, the analysis phase begins. Officers collect data from various sources, such as computer crime analysis, citizen surveys, and from arrestees. The goal is to understand the underlying conditions and factors related to the problem based on POP, as well as previous approaches used to address it. The collected data are used to analyse to generate ideas for effective responses. In the response phase, officers utilize the knowledge gained from the previous stages to implement set of responses. This may include traditional enforcement activities, community mobilization, involvement of other government entities, and environmental design changes. Aim is just to employ comprehensive and effective approaches to tackle the problem. After implementing the responses, the assessment phase follows. Officers assess the effectiveness of the responses by re-evaluating indicators which measure the state of the problem. This evaluation guides about future actions. If the interventions have not achieved toward the desired results, more time or additional analysis and responses may be necessary. On the other hand, if the implemented responses were successful, the problem may no longer require focused for resources. The assessment aims to measure the effectiveness of the project output and inform decision-making for future actions. Hence, SARA model provides a structured approach for problem-solving in policing POP, allowing for a comprehensive understanding of problems, informed decision-making and continuous improvement in addressing community/society issues. (Rojek, 2003)

	Future of POP in policing raise concerns about its progress and sustainability. Some police departments, like the Charlotte-Mecklenburg Police Department (CMPD) have taken steps to institutionalize POP as an organizational strategy. CMPD effective planning, mid-level management involvement, and utilization of policies and procedures show their commitment to POP. Toward fully embrace POP, other police departments assess the knowledge, behaviours, and attitudes of their officers towards POP. Hence, successful POP projects show their effectiveness. For POP to advance in policing department, more departments must institutionalize it and share their successes with others departments. Without proper planning and adoption of POP, it risks being seen which is just a passing trend similar to team policing (Ikerd, 2010).

	Problem Solving Partnership (PSP) models are also an essential component of EBP. In PSP model, law enforcement agencies collaborate with community organizations, government agencies, and social services, to identify and solve problems at their root causes toward solution of the problem. POP, SARA, and PSP are different but interconnected approaches in evidence-based policing. POP takes a comprehensive view and emphasizing on problem-solving and addressing root causes instead of individual incidents. It involves analysing recurring problems, understanding their underlying different factors and development of suitable strategies. On the other hand, SARA is a specific problem solving model within the POP framework. It provides a systematic four-step process in which include scanning, analysis, response, and assessment. Hence, it is for identifying, analysing, responding to, and evaluation of problems. PSP emphasizes involve with the development of relation with community organizations, social services and government agencies. PSP focus toward that effective problem solving requires collective efforts, shared resources and coordinated actions. POP also focus on problem solving while SARA provides a structured model and PSP focus toward the importance of collaboration and partnerships in implementing solution. Hence, these are the approaches which work together to promote evidence based policing strategies.
	
	Strength of the POP approach is that it addresses the root causes of problems instead of reacting to incidents. POP has the potential to prevent crime and enhance long term safe society/community. Toward limitation of POP, it is the time taking process and take utilization of resources toward the problem solving process. SARA strength is that it is a systematic process through which problems can be analysed properly and responses become evidence based. SARA also promotes accountability and learning which in result allow improvement of problem solving strategies with the passage of time. Toward limitation of SARA, it may require specialised skills and resources for its effective implementation. PSP has strength toward the mobilization of society/community, government agencies and social services. It also enhances trust and cooperation in community and in government agencies. toward limitation, coordinating efforts between community and government agencies can be complex and time consuming process. it requires ongoing communication, clear vision, and cooperation and trust.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: Students are expected to read a diverse range of literature. This includes the use of articles, Parliamentary debates, and journals, and they are expected to reference in accordance with Harvard, using the Harvard referencing guide, and citing them right. To demonstrate understanding while upholding academic honesty, all work must be paraphrased.



2. Knowledge and Understanding Skills
At level 4, you should be able to demonstrate knowledge of the underlying concepts and principles associated with your area(s) of study.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

[bookmark: _Hlk134187077]Guidance specific to this assessment: Students are expected to include discussions about Evidence Based Policing models and discuss the strengths and limitations of your chosen policing models (POP, SARA, PSP, etc.). Consider how evidence is used to support and develop policing practice. Describe how evidence-based policing uses evidence to determine the efficacy of ongoing practice.


3. Cognitive and Intellectual Skills
You should be able to present, evaluate and interpret qualitative and quantitative data, in order to develop lines of argument and make sound judgements in accordance with basic theories and concepts of your subject(s) of study. You should be able to evaluate the appropriateness of different approaches to solving problems related to your area(s) of study and/or work. Your work must contain evidence of logical, analytical thinking. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? You should provide justification for your arguments and judgements using evidence that you have reflected upon the ideas of others within the subject area and that you are able to make sound judgements and arguments using data and concepts.  Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Students are expected to include a proposal and evaluate the importance of using evidence to support decision-making in the context of a crime, as well as evaluate the strengths and limitations of the policing models they have chosen (POP, SARA, PSP, and so on).

4. Practical Skills
At level 4, you should be able to apply the basic underlying concepts and principles to evaluate and interpret these within the context of your area of study. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  

Guidance specific to this assessment: Students should ensure that their assignment includes an introduction, main body and conclusion. Students should ensure that for every new topic they include a new paragraph. The assignment should also include a thesis within the introduction. Students should not include bullet points/lists/ diagrams or pictures within the assignment.


5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility.  This includes demonstrating: that you can communicate the results of your study/work accurately and reliably, and with structured and coherent arguments; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Students should ensure that they proofread their work before submitting it. In addition, students should ensure that their referencing is correct. Students should also ensure that they paper is structured as an academic assignment. Students must stick to the assignment word count.






	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	30
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 4

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 4 students will be expected to have demonstrated knowledge of the basic underlying concepts and principles of a subject, and an ability to evaluate and interpret these within the context of that area of study. They should be able to present, evaluate and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements in accordance with basic theories and concepts of their subject(s) of study. They will have learned how to evaluate different approaches to solving problems, and will be able to communicate the results of their study/work accurately and reliably, and with structured and coherent arguments. They will be able to undertake further training and develop new skills within a structured and managed environment and will have the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility.



	Level 4
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources but with some reliance on information gained through class contact. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts rather than other sources. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Generally sound referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Knowledge of the basic underlying concepts and principles of a subject.)
	Major gaps in knowledge and understanding of the basic underlying concepts and principles of the subject matter. Inclusion of irrelevant material.  Substantial inaccuracies. 
	Gaps in knowledge of the basic underlying concepts and principles, with flawed or superficial understanding. Some significant inaccuracies and/or irrelevant material.  
	Limited knowledge and understanding of the basic underlying concepts and principles within the subject area. Some elements may be missing. 
	Knowledge of the basic underlying concepts and principles is accurate with a good understanding of the field of study but lacks depth and/or breadth.
	Competent knowledge of the basic underlying concepts and principles.  Exhibits very good understanding. 
	Excellent knowledge and understanding of the basic underlying concepts and principles of the subject. 
	Exceptional, detailed knowledge and understanding of the basic underlying concepts and principles

	Cognitive and intellectual skills 
(Evaluate underlying concepts and principles of a subject and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements.) 


	Wholly or almost wholly descriptive work. Little or no evaluation of the underlying concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Minimal or no use of
evidence to back up views.

	Largely descriptive work, with superficial evaluation of the underlying concepts and principles. Weak interpretation of data, flawed development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at evaluation of the underlying concepts and principles, tending towards description.
Can interpret qualitative and quantitative data but with some errors. Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.

	Good evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data, with minor errors.
An emerging ability to use evidence to support the argument.
Mostly valid arguments and logical judgements. 
	Sound evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data accurately. Ability to devise arguments using evidence to make mostly appropriate and valid judgements. 

	Excellent evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data accurately and with some insight. Excellent ability to devise arguments using evidence and make appropriate and valid judgements. 
	Exceptional evaluation of the underlying concepts and principles based evidence. Outstanding interpretation of qualitative and quantitative data.
Exceptional ability to devise arguments using evidence and make wholly appropriate and valid judgements. 

	Practical skills
(Different approaches to solving problems in particular contexts.)

	Limited or no use of taught, basic methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Very weak evidence of different approaches to problem-solving in particular contexts. 
	Rudimentary application of taught, basic methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak evidence of different approaches to problem-solving in particular contexts.


	An adequate awareness and mostly appropriate application of basic methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. 
Can identify problems in particular contexts and propose basic alternative approaches or solutions though there may be errors. 
	A good and appropriate application of basic methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. 
Good evidence of different approaches to problem-solving in particular contexts and proposes mostly appropriate solutions.
	A very good application of a range of basic methods, materials, tools and/or techniques.
Very good consideration of the context of the application. Very good evidence of different approaches to problem-solving in particular contexts and proposes appropriate solutions.
	An advanced application of a range of taught, basic methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Excellent evidence of different approaches to problem-solving in particular contexts and proposes appropriate solutions. 
	Exceptional levels of application and deployment skills in particular practical contexts. Outstanding identification of problems in particular contexts and formulation of wholly appropriate, thoughtful solutions / different approaches.

	Transferable skills for life and professional practice
(Communicate the results of their study/work accurately and reliably, and with structured and coherent arguments; the qualities needed for employment requiring the exercise of some personal responsibility within a structured and managed environment.)
	Work is poorly structured, disorganised, inaccurate and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively individual or as part of a group. Little or no evidence of the skills for employment requiring the exercise of some personal responsibility.


	Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to individual or group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of some personal responsibility.
	Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence and/or accuracy in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of some personal responsibility, with some areas of minor weakness.
	Mostly coherent, organised and accurate work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities.
Demonstrates the skills for employment requiring the exercise of some personal responsibility, with some areas of strength and some of minor weakness.
	Work is accurate, coherent, fluent, well-structured and organised. 
Can work effectively independently and/or as part of a team, with very good contribution to group activities. Demonstrates very good skills for employment requiring the exercise of some personal responsibility, with just occasional minor weakness.
	Work is coherent, very fluent and is presented professionally. Can work effectively independently and/or as part of a team, with an excellent contribution to group activities. Demonstrates excellent skills for employment requiring the exercise of some personal responsibility with an appetite for further development.

	Work is accurate, exceptionally coherent, very fluent and presented well. Can work effectively independently and/or as part of a team, with an exceptional contribution to group activities. Demonstrates exceptional skills for employment requiring the exercise of some personal responsibility with an appetite for further development.
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