Modual: EAEC6002	                                               Assignment: A                                          Student: 1402430
[bookmark: _Hlk514141264][bookmark: _Hlk514141130][bookmark: _Hlk514137259][bookmark: _Hlk514142252]according to the Department for Education (2011)  the Education Act 2011 focuses on enriching inclusion opportunities for children with additional learning needs in mainstream education settings rather than attending specialist schools. Purdue (2009) suggests that although policies, legislations and procedures have been developed to promote inclusion within mainstream education for all children despite individual needs and support, some children are still experiencing difficulties with having their individual needs met.  It is put forward by authors such as Islington Children and Families Board (No date) and Early Intervention Foundation (No Date) that early intervention to provide children and families with adequate support to enhance one’s quality of life experience and development is a vital element to promote a healthier well-being children with educational needs, although Dockrell et al. (2015) supports Purdue also suggesting that children who enter main stream education with poor or no language and communication skills are become vulnerable to developing additional learning needs such as decoding and comprehension difficulties. However Conti and Heckman (2013) puts forward that early intervention for some children and families today within society may experience positive and negative experiences that can have a dramatic and propounding impact on how a child develops through early stages of life implicating the quality of health and well-being throughout adulthood 
Therefor the aim off essay is to evaluate the importance, inclusion, advantages and disadvantages of early intervention and of three intervention strategies. these are; the use of sign language/ Makaton, the use of visual aid and speech and language therapist. All three support strategies have been adopted and currently practiced within early years settings to promote, support and enhance speech, language and communications skills for children with additional speech, language and communication needs (SLCN). 
It is put forward by Hodkinson (2011) that term inclusion is to accept all people regardless of individual differences or needs, enrich equal opportunities and equal access with the removal of discrimination and prejudice barriers.  Inclusion me ltd (2013) climes that integration was once the focus on a child’s individual ability to integrate and adapt to mainstream education. Where today the focus of inclusion has reversed the attention to weather settings have the ability to make adaption their establishment to meet the needs of individual children. Daly, L (2014) puts forward that an effective setting will work toward change, by effective planning and supporting change within activities that helps support participation of all individuals and that mainstream education can improve education development. Heartland Community College (2018) believe that inclusion in an enriched learning environment holds benefits for both children with additional learning need and those without. Suggesting that children with additional learning needs learning will be supported form interaction with children that follow the typical development scale. With children with none addition learning need acting as role model’s children with the additional learning need such as SLCN over time learn to adapt and develop social and communication skills from direct interaction with others. 
[bookmark: _Hlk514186949]According to Turuk (2008) this links to Voygotsky Theory of children learning form a more knowledgeable other, in this case the children act as the more knowledge other as the child with language and communication barriers begin to absorb and mimic letter and sound formation alongside facial expression and body language. Blackburn (2016) also puts forward that a diverse inclusive environment provides support for the next generation children to develop individual values as well as learn well as learning empathy and the importance of learning to value diversity. However, SEDL (2015) argues, that with increasing the variety and individual levels and needs of children within the class rooms, teachers have limited time to provide direct attention to the majority of the classroom after having to direct inordinate solo attention to few children who require additional support, therefore believes that consequently academic achievement is harder to attain.
[bookmark: _Hlk514150711]According to I Can (2008) appropriate speech, Language and communication development are essential skills that children are required for effective learning but unfortunately for children that have SLCN or language delay poor vocabulary has been identified as the most commonly presented difficulty. Honig (2007) suggests that for children who encounter difficulties with developing an age appropriate vocabulary will also have difficulties in forming sentencing with the use of the correct wording, in the correct manner as well as not having the capacity to understand or express themselves to those around them. Lindsay and Roulstone (2010) puts forward that the poor vocabulary stems from children with SLCN not having the ability to process sounds that help to form words effectively. Suggesting that essential skills that are required for reading and spelling such as letter and sound identification, or appropriately breaking up words into the correct components shall not be effectively developed. Therefor Baily and Snowling (2002) claims that children that experience difficulties with processing speech may experience difficulties with literacy development. It is put forward by the  Organisation for Economic Co-operation and Development(1968, 2008) that through the reduced ability to effectively process or understand language around them, can become a frustrating experience for any child. With Lyons (2014) adding that this can have an impact on the way a child learns to value themselves. Social interact according to Buchan (2013) plays an important part with supporting social development. Harrison et al. (2016) suggests that for children with SLCN children can experience difficulties with forming social relationships with peers and teachers become withdrawn in social environments, and although socialisation for children is paramount to effective development it can also become a challenging process. Bowker et al (2009) believes that for children whom become come withdrawn from social engagement reduce valuable interaction through conversation, interaction through play as they develop a tendency to play alone, or may find it difficult making friendships with peers. However, RAND Labor and Population program (2011) Suggests the implications to this are that social withdrawment can have an impact on interpersonal relationships long term, and with language and emotional development powerfully supporting each other, for children with SLCN the ability to clearly express emotions through language is restricted, resulting in frustration and poor behavioural outbursts. unfortunately, Bortfeld et al. (2017) believes that these outbursts through frustration can become more frequent and intense as the child gets older, resulting in poor self-esteem and self-worth that could impact further development and health and well-being.  Therefore, the special education needs and disability (SEND) according to Department of Education (2014) focuses on enriching support for positive education outcomes and supports for a positive transition through to adulthood.
Maddern (2013) puts forward the poverty has been identified as a factor that contributes to children being with SLCN. Regarding the United Nation Convention on the Rights of the Child (UNCRC), Article two and twenty-nine Children are not to be placed at any disadvantage in comparison to others and children should be encouraged and supported to reach their full potential (UNICEF, No Date). According to the Department for Children, Education, Lifelong Learning and Skills (2008) Language and communication skills are key elements that all children require to maintain a health well-being. And according to the better communication program report by Dockrell et al. (2010) it highlights that children within the age category of two to three years and five to seven years are the catteries where children display signs and require additional intervention for SLCN.
Department for Education (1), (2012) suggests that Edward Timpson supports the UNCRC suggesting that the ability to effectively communicate with others is an important skill required to support the learning process, therefore believes that it is crucial that children with SLCN are effectively supported with early intervention as soon as possible.
[bookmark: _Hlk514150990]The Foundation Phase Curriculum according to Welsh Government (2015) focuses on seven core elements of development for children between the age of three to seven year olds, with one of the seven elements being language, literacy and communication skills and development. However, Welsh Government (2018) claims that SLCN does not only have a development impact on the one element of the foundation phase but unfortunately if SLCN is not identified or correct strategies implemented as early as possible to provide and enhance development and support all seven areas of development can also be affected.  According to Feinstein, 2(015) under The Equality Act, 2010 also covering the Disability Discrimination Act (DDA), 2015 settings are required to make adjustment to material, aids and the offered services in order to sufficiently accommodate and enrich inclusive outcome, that do not put any child with additional needs at a substantial disadvantage to other children.  
According to (Estyn 2017) Achieving the correct support from specialised skilled and trained practitioners can have a propounding impact on supporting development, enhancing positive behaviours and well-being though building resilience through positively shape relationship. Therefore The Royal College of Speech and Language Therapist (2017) aggresses with Edward Timpson suggestions put forward by Department of Education and Estyn adding that for as long as children with language impairment receive the correct interventions as early as possible, with continues long-term support, with persistence and effort children with SLCN although at a reduced rate could develop and potentially catch up with their peers. Unfortunately, children who fail to receive adequate support from as early as possible in what has been referred to by National Scientific Council on the Developing Child (2007) as the ‘critical age’ for development, children become more vulnerable and due to frustration begin to display unwanted problematic behaviours, resulting in underachievement in education. Bovaird et al. (2007) suggests that there are strong correlations linking poor achievement with low paid employment, therefore risk falling within the poverty.
[bookmark: _Hlk514009465]According to Stackhouse and Wellington (2011) on average fifty percent of children with (SLCN) are now receiving inclusive education within mainstream school where speech and language are essential skill required for learning rather than within as developed special language centre. According to (Duffy and Sheehy (2009) One early intervention strategy that has been adopted into early years settings to support children with SLCN is Makaton.  According to The Makaton Charity (2011-2017) Makaton is a program that has the compatibility to provide children and adults with effectively skills to communicate with each other and those around them, using a combination of signs, symbols and speech during daily activities to help highlight and identify what one is trying to say. Acar et al. (2014) claims that the process of learning for children with SLCN can become scaffolded through the support and use of visual aids, as well as providing enriching socialisation opportunities, but unfortunately also reports that teacher do not feel as though their individual aptitudes are developed enough to support the integration of this technique.  
Barnes and Mistry  (2012) believes that by integrating Makaton into early years and education setting not only does it provide children with SLCN with the ability to interact with the adults, but also enables opportunities to interact with their peers reducing the risk of children becoming isolated and excluded from forming social relationships and group activities. Wyman (2005) believes that a benefit of Makaton is that settings can take a whole school approach as all children and adults are able to get involved and learn together. Godwin and O’Neal. (2015) believes that as the learning process happens within a child’s microsystem of home and education establishment, therefore Gibbard and Smith (2011) claims that the ability to allow parents and carers to get involved by learning and using Makaton within the child’s home and social environment will promote and encourage further communication and interaction skills. However, although using Makaton provides communication, interaction and inclusion opportunities, Mulligan (2003) argues that education budgets being reduced, therefore training opportunities for staff as well as parents have also become restricted Richards (2017) climes that another argument is that learning support assistances are also being reduced, therefore if individual or fewer staff are selected to attend Makaton training courses and top-up courses. 
[bookmark: _Hlk514178111]A second approach used for children with additional learning need including SLCN according to Cuffari et al. (2014) are one-to-one learning supports assistance within mainstream schools that adapted learning styles to meet the child’s individual learning need. suggesting that they provide positive experience for children as it enables effective progression as the child learns at his or her own pace without the added burden of feeling rushed to maintain similar progression in comparison to their peer’s development. Dickerson (2004) suggests that this lays foundations for the one-to-one support worker and the child to develop a relationship through trust that works to improving critical importance.  However, although Dickerson states that this approach provides opportunities for an individual’s strengths and weaknesses to be identified and correctly addressed, but Warrington Brough Council (2014) disagrees with Dickerson putting forward that to effectively address an individual’s strengths, weakness or measure progression comparison against other’s peers is important. Yukl (2009) believes that the possible reason behind this disagreement is that learning support assistance may have limited confidence to apply new methods or experiment with pace, due to personal assumptions that change could have a negative impact on the child’s development, therefor the monitoring of progression remains suppressed, rather that evaluating the child’s development and progression within an inclusive situation. NHS Foundation Trust (No Date) also highlight that through moving from one activity to another the child with SLCN may find the constant interaction a tiring process, as this provides little or no free time to begin to process what has just been covered in their own format. 
[bookmark: _Hlk514186774]according to Williams (2006) many mainstream schools have a designated qualified Speech and language therapist (SLT) within the setting to do regular sessions with children who require additional support for speech and language development. Grant (2010) puts forward that the role of a SLT is supporting and promoting communication through inclusion, by contributing to enrich goals of literacy by encouraging care biased on a person-centred approach. According to Disability Wales (No Date) the social Model of disability puts forward that individual impairments such as SLCN are factors not a disability but rather a disability of factors created by social barriers. Royal College of Speech and Language Therapist (2016) suggests that the aim of policies and strategies for children and young people with SLCN should emphasize the strengths of providing person centred care developed through the co-production model of communication inclusion using a wide spread approach to ensure that individual with SLCN receive the same inequality experiences within education and social care as individuals without any additional learning need. It is put forward by Parlakina (2012) that children with SLCN positively benefit from adults adapting approaches to meet the child needs, therefore Richardson(2012) claims that if a SLT adapts the way they speak to suit the child the acquisition of language skills will begin to develop.
[bookmark: _Hlk514139120][bookmark: _Hlk514145190]However, Leeds Trinity University (2017) states that teacher can become under pressure to meet the demands of heavy workloads potentially affecting the quality of therapy a child may receive, therefore becoming indirectly discriminatory by forming groups of all ability children to help lessen the heavy demands. Hurst et al. (2013) believes that group work can have a positive impact on social interaction and language development for children with SLCN but claims that for group work to benefit children groups should have individual’s abilities considered. Children with SLCN require the correct support from a SLT according to Department for Children, Schools and Families. (2008) suggests that children can make progress over time. And through regular communication between the teacher and the SLT it is possible that therapy sessions can be developed around and linked to the current curriculum. Hayett et al. (2004) believes that children participating within classroom based therapy can become easily distracted from activities with the SLT. Owens (2007) suggests it is the natural curiosity of what others are doing around them as well as noise distractions that can influence participation. Kemp, (2008) claims that by removing children from classrooms for speech and language therapy helps remover barriers as designated areas are usually quiet and have minimal resource visible to the child, suggesting that the child will remain engaged for a longer period. But Banerjee and Lamb (2016) puts forward that children with SLCN already find social interaction challenging and argues that by removing children from classroom activities not only increase the risk of children falling further behind academically, but also can have a significant impact socially. Claims made by Dex and Sabates (2012) suggest that children who encounter negative social experiences during early years of development become high risk of developing poor mental health and well-being. 

Upon reflection and drawing to a conclusion from the given research children with additional learning need, including Speech, Language and communication needs have become accepted and integrated into mainstream education, although there are many barriers put forward by authors such as SEDL (2015) and Harrison et al. (2016) suggesting that strategies developed to support inclusion  can still have an negative impact on the development progression as well as individual health and well-being. Concerns have been raised that barriers of inclusion strategies can have a propounding impact on a child’s health and well-being but put forward by Royal College of Speech and Language Therapist (2016) suggests that  that policies and strategies are being developed with inclusion  and early intervention, including speech and language therapy, Makaton and a one-to-one approach being been person centred, children are continuing to move forward with the correct support in place to reduce if not remove all inclusion barriers. 
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