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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	
I am a lecturer at the IICL, Birmingham campus, of the University of Wales Trinity Saint David (UWTSD). My professional expertise revolves around business finance, with a specific focus on entrepreneurial finance. Prior to joining UWTSD, I held the role of an assistant professor within the business department of the Faculty of Entrepreneurship at the University of Tehran, where I accumulated over a decade of experience.
I have a diverse teaching background that spans various areas. I've taught both in-person and virtual classes across all educational levels, as well as executive education courses. These classes covered a wide array of modules, including Financial Management, Entrepreneurial Finance, Venture Capital, Business Planning, and software solutions for business.
Additionally, I have actively participated in the supervision and advisory roles for both master's and Ph.D. students, culminating in the successful co-supervision of six Ph.D. scholars and over forty master's students, contributing to their academic growth and research endeavours.
Throughout my academic journey, I have established a track record of high-quality publications, all of which reside within the realm of business, finance, and entrepreneurship.
Currently, my teaching responsibilities include leading the “Financial Management” module for Level 7 students and the “Software Solutions for Business” module for Level 4 students. Beyond this, I have taken on the role of the Programme Manager for the incoming MSc FinTech programme. 










SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	
For more than 15 years, I have been designing, planning and developing various modules within entrepreneurship and business programmes at both the undergraduate and postgraduate levels. Educational programmes offered by universities are grounded in the belief that every student has the capacity to grasp the principles of business and entrepreneurship (Baron & Ensley, 2006). The teaching principles of these programmes draw upon Kolb's (1984) model of experiential learning, encompassing elements like experimentation, conceptualisation, reflection, and practical experience. This approach highlights learning through active engagement in, and structured reflection on, real or simulated experiences (Holcomb et al., 2009). Therefore, the pedagogy underpinning these courses is based on problem-based learning (Zabit, 2010), action learning (Scott, 2017), effective participation (Ashwin et al., 2020), and guidance in learning (Wells and Edwards, 2013).
As a module leader for “Software Solutions for Business” module, I updated the module materials and included a series of videos that delve into distinct business-oriented functionalities of MS Excel and MS Access softwares (V1). These videos effectively address particular actual situations in the real world where these software applications are employed within a professional setting (V4). Furthermore, I have included hands-on exercises that specifically target real-world business scenarios. For example, students engage in problems involving the utilization of MS Excel's “Goal Seek” and “PMT financial function”. These activities pertain to financial modelling and planning, aiming to equip them with the skills to address finance and investment decisions within business contexts. Also, I include practical tasks using MS Access to address real challenges in small retail businesses, improving inventory management and sales monitoring for increased operational efficiency. Feedback from students underscores the positive impact of these practical exercises. Through discussions occurring both within class and during breaks, students highlighted that these practical activities not only bolster their practical skill sets but also inject a dynamic and enjoyable element into the classroom environment. This reaffirms the dual benefits of these activities in fostering professional development and enriching the overall learning atmosphere (V1, K6).
Returning to the Faculty of Entrepreneurship, University of Tehran, I have led teams that revise, update, and develop new entrepreneurship courses and programmes, such as venture capital, entrepreneurial finance, and start-up valuation in order to contextualise the programmes within the present needs of students and the market (K1). Throughout my years of experience leading the module “Financial Management” for the Entrepreneurship programme, I consistently strived to create an engaging and effective learning environment, ensuring that students not only grasp theoretical concepts but also develop practical skills that are readily applicable in the dynamic world of business finance  (V4). Therefore, I developed a curriculum that combines theoretical foundations with hands-on learning activities. Also, I purposefully designed activities to cater to various learning styles and levels of understanding (V1), promoting active participation and critical thinking among students (V2). For instance, computing a business's break-even point appears straightforward in theory due to numerous assumptions. However, real-world complexities render it challenging for students to accurately determine break-even points.
Additionally, I incorporated real-world case studies and simulations from diverse industries to illustrate the complexities and challenges entrepreneurs face when managing finances (Vlachopoulos & Makri, 2017) (V4). Kreber (2001) argue that the potency of employing a case study lies in its ability to integrate concrete experiences (examples) and abstract conceptualization (concepts) in an active or experiential learning. Students are required to analyse these cases, apply financial theories, and propose strategic solutions, thus enhancing their problem-solving abilities and encouraging them to think like entrepreneurs.
Furthermore, I employ group discussions and collaborative projects as integral components of the learning process (K3). I also employ online platforms for interactive quizzes which augment student engagement and encourage self-directed learning (K4). 
To ensure inclusivity and accessibility, I provide a broad array of resources, spanning academic papers to multimedia presentations. This diverse approach accommodates various learning preferences and needs. (V1). For instance, I incorporate some videos of industry experts to enhance comprehension of intricate financial concepts. These videos provide real-world insights and visuals, improving comprehension of complex financial concepts, accommodating diverse learning preferences (K3).
The positive comments and feedback I've received from my students serve as a testament to the effectiveness of my pedagogical approach (K5). Many have emphasised how their understanding of finance has changed as a result of the combination of theoretical knowledge, real-world applications, and collaborative actions. Importantly, they often remark on their newfound ability to apply these concepts directly in their entrepreneurial endeavours or workplaces (K6). For example, one of my students in Financial Management module said, “When addressing finance, I used to believe that connecting with numbers was beyond me. However, this module completely shifted my perspective. I now possess the assurance to utilize financial statements for evaluating a company's performance and have gained a sense of financial acumen”.





	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	
My teaching methodology comprises lectures, tutorials, and seminars fostering a comprehensive learning experience. For instance, in the “Financial Management” module, in my lectures, I place a strong emphasis on blending theoretical concepts with real-world examples to enhance students' understanding and application of financial principles. This approach has consistently received positive feedback from both students and peers. During tutorial sessions, I foster personalized interaction by creating an open and collaborative learning environment. I encourage students to ask questions and share their challenges, ensuring that no query goes unanswered. In seminars, I delve into contemporary finance issues, such as the impact of digital currencies. I also invite guest speakers from the finance industry to provide real-world perspectives on these topics. 
Also, I utilize a social interactive strategy (Man & Yu, 2007), by maintaining clear communication with students, encouraging peer-to-peer interactions, and incorporating group activities that address contemporary finance challenges (V3, K2). Student feedback indicates the effectiveness of my approach in enhancing understanding and application of financial concepts (K5). Based on the feedback I've received from my students at the University of Tehran, my overall teaching quality rating, encompassing all the years, has been 19.23 out of 20. 
 My commitment to fostering student growth is evident in the dynamic and engaging instructional methods I employ, resulting in a holistic educational journey. Moreover, employing the principles of inclusive education (Moriña, 2017) in my teaching methodologies, I adapt my approaches to the unique needs and backgrounds of my learners (K2). For example, I provide additional resources, such as video materials or accessible reading formats, to cater to different learning preferences and ensure everyone's engagement.
Moreover,  I try to foster a sense of community between myself and my students. For example, I establish a sense of community by sharing my contact info and encouraging students to reach out for questions or discussions. This approach aligns with creating a supportive teaching and learning environment. This perspective aligns with the notion of cultivating a supportive teaching and learning environment, as discussed by Orón Semper and Blasco (2018). By incorporating a blend of experiential learning, interactive lectures, and the integration of diverse digital resources within the modules I teach (K2), I cultivate an educational community that fosters encouragement and support among both educators and learners (Mavrikis et al., 2019). 
Regarding virtual programmes, to mitigate the potential impact of geographical distance on student support, I employ various strategies to facilitate interaction. Students access their learning materials via the online platform, E-learning system, through which I also guide them to other resources such as online seminars. Additionally, I organize seminars to share the insights from my recent research papers with students who express interest (V3). Also, whenever necessary, I communicate with them directly via email (K4). 
Additional customization of the learning experience is evident in the feedback I provide, in this way I try to make the learning experience more personalized and customized to my students individual needs. For instance, in the "Business Planning" module, students were expected to identify a project within their business contexts for their module assignments. They received formative feedback on their draft plans, which informed the final submission of their assignments. This structure of providing formative feedback yields significant results (Merry et al., 2013). I've noticed that students who omit sharing their writing for formative feedback tend to receive lower grades compared to their classmates. This outcome arises from the absence of topics I would typically address in formative feedback, including instances such as incorrect in-text citations, challenges with coherence, insufficient academic support for statements, or a lack of synthesis and application of information. Conversely, for those who engage with formative feedback, I've observed that the issues I point out are frequently addressed, subsequently leading to improved final grades (K3).
I adopt an iterative approach to refining academic skills via formative feedback. As students advance in their studies, the scaffolding is progressively reduced. While I offer formative feedback on initial ideas and draft plans in earlier modules, I eventually shift to evaluating initial ideas as students' skills mature. Consequently, when students approach their final capstone module, be it a dissertation or Independent Research Project, they exhibit elevated autonomy. This marks a departure from relying exclusively on tutor-driven knowledge, as students evolve into experts within their respective fields (K2). The favourable remarks I've garnered from my students and also peers stand as evidence of the success of this method.

 




	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	
To enhance the learning experience, I employ both formal and informal formative assessment techniques.  As a form of informal feedback, I design online crossword puzzles and request students to engage with them at the start of class, reviewing the topics covered in the previous session. This provides immediate visibility into students' comprehension and simultaneously adds an element of fun and enjoyment as they interact with words.
The formal assessments I administer adhere to predetermined guidelines, and I have actively contributed to shaping these assessments. For instance, in the module "Software Solutions for Business," I changed the balance of the summative assessment. This change aimed to place more emphasis on the business-related features of software solutions rather than on building an online e-portfolio. This change was in line with the main goal of the module to give students a theoretical and a practical understanding and knowledge of various software and applications used within businesses. 
To ensure the accuracy and fairness of my grading, I undergo second marking procedures, also, I engage in collaborative discussions with teaching team to maintain consistency in marking criteria across the cohort. This collective effort contributes to the validity and reliability of the assessment process. 
When delivering feedback, I focus on providing constructive advice that propels students toward improvement and further development. For instance, if a student submits a draft for a report, I would assess whether the connection between academic literature and practical context is evident. If improvements are needed, I offer suggestions for achieving this coherence. If a student requires assistance in enhancing their academic writing skills, I direct them toward relevant resources accessible within their learning environment. To enhance the quality of argumentation through critical reading, I offer guidance and illustrative examples. Furthermore, I address issues related to tone and language appropriateness in academic writing, providing concrete examples and references where applicable. My instructional approach aligns with Hattie and Timperley's (2007) framework, advocating for a balance between correctional comments (feedback) and instructional comments (feed forward).





	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	
I create a learning environment for my classes based on two core principles: spaced repetition and interleaving. Spaced repetition involves periodic review to enhance memory, while interleaving mixes related topics for deeper understanding. These principles encourage connections between ideas and application in varied contexts, creating an effective and comprehensive educational experience (Brown, Roediger, and McDaniel, 2014). For instance, in the "Financial Management" module, practical activities aim to enhance students' understanding by promoting critical thinking. Tasks require analysis, evaluation, and connecting current topics with prior material. For example, evaluating a company's financial performance involves analysing statements, calculating ratios, interpreting results, and linking them to previously discussed financial concepts.
Additionally, I create a customized learning environment for my students by fostering an all-encompassing, inspiring, and empathetic atmosphere that encourages students to express their ideas and assess their peers' viewpoints. For example, during our weekly class discussions, I encourage each student to share their unique experiences related to the topic, fostering an inclusive environment where diverse perspectives are not only welcomed but valued. This practice allows students to not only voice their thoughts but also evaluate and appreciate the richness of their classmates' perspectives, enhancing their overall learning experience (V1). This kinds of interaction aids students in actively participating with other students and enhances the consolidation of their learning (V2, K3).
In “Business Planning” module, I introduced a "Shark Tank" style pitch competition where students had to develop a comprehensive business plan for a new venture. They needed to act as if they were presenting their ideas to a panel of industry experts, enhancing their critical thinking and communication skills. A few of the best business plans had the opportunity to participate in a startup event with the goal of showcasing their business plans to industry professionals. Moreover, in the financial analysis part, I utilize financial modelling software, in this way students learned to build complex financial models for various business scenarios, equipping them with practical skills highly relevant to their future careers (V4, K3). Furthermore, I include case studies that showcased businesses from various industries and regions. This approach provided a global perspective and allowed students to appreciate the diverse financial challenges companies face (V4).
Within “Financial Management” module, I ask students to review contemporary research on behavioural finance. This allows students to delve into the impact of psychological biases on investment choices, prompting them to engage in thoughtful analysis of the interplay between finance and human behaviour (V3).
If there are conferences or events that I think my students might be interested in, I share this information with them and post links in my discussion threads so that my learners have access to such opportunities. I firmly believe in allowing my students the autonomy to opt for activities beyond their studies, and I consider informing them about events as a means of endorsing this supportive approach. Posting links and sharing information about conferences in discussion threads ensures that the information is easily accessible to all students, regardless of their schedules or physical locations. It creates an inclusive environment where students with diverse needs and circumstances can participate in these opportunities (V1). Furthermore, by informing students about relevant conferences and events, I expose them to a wider range of ideas, perspectives, and opportunities beyond the classroom. Students can explore topics that interest them, even if they are not covered in the regular curriculum, which can spark their curiosity and intellectual growth (k1).
My support and assistance to my students extends beyond academic issues; when necessary and appropriate, I offer pastoral care to my students. Also, If one of my students encounters a life-altering event during their module, I assist them in applying for extensions or interruptions to their studies and make sure that any additional professional help they require is provided (V4).
A few of my students might not be aware that they have the option to utilize the University's Well Being assistance. This includes services like counselling and support for mental and physical health.. By addressing these needs, my aim is to ensure that all my students receive comprehensive support during their time at the university.





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	
I actively pursue avenues for continuous learning with the aim of enhancing my expertise within the realm of business, entrepreneurship, and finance. My dedication to self-improvement drives me to consistently seek out diverse learning opportunities that contribute to the enrichment of my knowledge and skills in this dynamic field. 
For instance, I participate in conferences centred around the themes of business finance in general and entrepreneurial finance in particular, as evidenced by my profile link (https://scholar.google.com/citations?user=YXQWl%20MAAAAAJ&user=W3r7cPkAAAAJ). Also, I have been a member of "Professional Learning Community" and the "National Entrepreneurship and Innovation Association," both within the Faculty of Entrepreneurship (FE) at the University of Tehran (UOT), (https://ent.ut.ac.ir/en/ ). This engagement has provided me with a valuable platform where I engage in dialogues with fellow academics, entrepreneurs, and policy makers, fostering discussions around the latest developments in business environment, entrepreneurship and innovation. These interactions contribute to a rich exchange of ideas and insights, allowing me to remain informed about the most current knowledge and practices in the field and also offer me a valuable avenue for continuous development. The synergy between my involvement in these professional communities and my role as an lecturer reinforces my commitment to delivering impactful and meaningful teaching in my classes while also contributing to the broader field of entrepreneurial finance, entrepreneurship, and innovation (V3).
Furthermore, I invest time in attending specialized workshops and forums that align with my research interests. By actively engaging in workshops, seminars, and courses, I am able to stay at the forefront of the latest trends, best practices, and innovative strategies. These endeavours empower me to adapt and apply fresh insights in practical ways, ensuring that my capabilities remain finely tuned and aligned with the evolving landscape of my field. By following engagement with continuing professional development and continuously seeking ways to enhance the learning experience, I try to adapt and improve my teaching practices to benefit my students because it provides me with updated knowledge, innovative teaching strategies, inclusivity tools, and the skills needed to engage and motivate students effectively. In this way, I enhance both my research and teaching capabilities. This exposure not only strengthens my expertise but also enables me to infuse cutting-edge insights into my teaching methods, ensuring that my students receive education that is relevant and up-to-date, ultimately benefiting both my professional development and the learning experiences of my students (V3, K2). 
Moreover, I am a member of review boards for a number of scholarly journals including Journal of Entrepreneurship Development, Iranian Journal of Management Studies, Financial Research Journal, Iranian Journal of Trade Studies, Journal of Advanced Mathematical Modelling. Assessing manuscripts for these journals enhances my skills in applying a comprehensive and up-to-date understanding of the field which I can then incorporate into my teaching materials (V4).
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Vasilios Tavlaridis 

	Job Title
	MBA Program manager, Module leader 

	Fellowship Status
	Fellow 

	Institute/Centre/Unit
	UWTSD Birmingham Campus

	Email address
	V.Tavlaridis@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Vasilios Tavlaridis is well-placed to provide insights into my professional practice. He serves as both a fellow academic colleague in a broader sense and as the programme manager for the MBA program, in which I hold teaching responsibilities. As a result, he has been closely involved with my teaching and learning activities and has had the chance to observe and assess my teaching methods and the impact of my pedagogical approaches on student learning outcomes.





	Second Referee:


	Name
	Dr Seyed Navid Nasirpourosgoei

	Job Title
	Lecturer

	Fellowship Status
	SFHEA

	Institute/Centre/Unit
	UWTSD Birmingham Campus

	Email address
	S.nasirpourosgoei@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Dr Seyed Navid Nasirpourosgoei can comment on my professional practice in the capacity of an academic colleague. He has been associated with my teaching and learning activities as a colleague since I joined UWTSD. His perspective is particularly valuable because he has a deep understanding of the programmes in which I have been involved.






SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Hasti Chitsazan

	Date 
	16/10/2034



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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UNIVERSITY OF WALES TRINITY SAINT DAVID


 


CONTINUING PROFESSIONAL DEVELOPMENT SCHEME


 


 


APPLICATION 


FOR FELLOW


 


 


SECTION ONE:


 


 


NAME


 


Hasti Chitsazan


 


INSTITUTE


/CENTRE


/UNIT


 


 


IICL, Birmingham Campus


 


 


POSITION 


(E.g. 


Lecturer/Senior 


Lecturer/Principal Lecturer/


Director of 


Discipline


/Other


 


(please specify)


 


 


Lecturer


 


 


 


ROLE 


(E.g. Lecturer/Programme 


Director/Admissions Tutor/Module Leader/Other


 


(please specify)


 


 


Programme manager


, Module Leader, Lecturer


 


Referees


 


Please could you tick the box if you have sent in 


your referee’s statement?  (Please be aware if 


we do not receive your referee’s statement at 


the time of the submission or a maximum of 2 


days after the panel submission date then your 


application 


will be passed to the next Panel 


meeting).


 


If your supporting statements are not included 


with your application, you must ensure your 


referees send their supporting statements to the 


Academic Office by the deadline. The Academic 


Office will not chase refer


ees.


 


 


See


 


 


Yes    


v


                         


No 


?


 


Date of Training


 


16/10/2023


 


Mentor


 


Dr. Tracy 


 


Cruickshank 


 


 


 


APPLICATION FOR


 


FELLOW


 


 


In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are 


required to demonstrate fully how your continuing professional development allows you to meet the 


requirements for 


Descriptor 2


, Fellow status, as outlined in th


e 


Guidance Handbook


, relating to the 


Dimensions of the UK Professional Standards Framework (UKPSF), that is, 


Areas of Activity


, 


Core 


Knowledge


 


and 


Professional Values


.


 


 


You should aim to include examples of your use of/commitment to relevant elements of the 


Professional Values and Core Knowledge 


throughout


 


your account. Make clear how you 


apply


 


appropriate Core Knowledge and how you 


demonstrate


 


your commitment to appropri


ate 


Professional Values set out in the Framework.


 


 


 




Appendix E2.09         UNIVERSITY OF WALES TRINITY SAINT DAVID   CONTINUING PROFESSIONAL DEVELOPMENT SCHEME     APPLICATION  FOR FELLOW     SECTION ONE:    

NAME  Hasti Chitsazan  

INSTITUTE /CENTRE /UNIT    IICL, Birmingham Campus    

POSITION  (E.g.  Lecturer/Senior  Lecturer/Principal Lecturer/ Director of  Discipline /Other   (please specify)    Lecturer      

ROLE  (E.g. Lecturer/Programme  Director/Admissions Tutor/Module Leader/Other   (please specify)    Programme manager , Module Leader, Lecturer  

Referees   Please could you tick the box if you have sent in  your referee’s statement?  (Please be aware if  we do not receive your referee’s statement at  the time of the submission or a maximum of 2  days after the panel submission date then your  application  will be passed to the next Panel  meeting).   If your supporting statements are not included  with your application, you must ensure your  referees send their supporting statements to the  Academic Office by the deadline. The Academic  Office will not chase refer ees.    See     Yes     v                           No  ?  

Date of Training  16/10/2023  

Mentor  Dr. Tracy    Cruickshank   

 

  APPLICATION FOR   FELLOW     In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are  required to demonstrate fully how your continuing professional development allows you to meet the  requirements for  Descriptor 2 , Fellow status, as outlined in th e  Guidance Handbook , relating to the  Dimensions of the UK Professional Standards Framework (UKPSF), that is,  Areas of Activity ,  Core  Knowledge   and  Professional Values .     You should aim to include examples of your use of/commitment to relevant elements of the  Professional Values and Core Knowledge  throughout   your account. Make clear how you  apply   appropriate Core Knowledge and how you  demonstrate   your commitment to appropri ate  Professional Values set out in the Framework.  

   

