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	Reference list in alphabetical order

	Targed/Target 2
	Try to sustain critical analysis throughout the text


Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise

I have chosen to design a phonics and spelling intervention for a 10-year-old pupil with Dyslexia. I will reflect on my own experiences during my professional teaching experience (PTE) and be critical when looking at studies and theorists surrounding the topic. When designing this intervention, I aim to be able to present an accessible programme of work which is multi-sensory and allows the learner to gain confidence and skills regarding phonics and spelling. The intervention will work to gain practise and confidence in regard to phonics which will lead to progression in spelling and then forming extended sentences independently.





The pupil A is a 10-year-old female who has a dyslexia diagnosis, she has been in the same primary school since nursery and is well acquainted with the staff. The class teacher and the school SENCO have identified reading and spelling as an area of concern and have worked on some in class strategies such as word mats and sitting closer to the board. She has very supportive parents who carry out additional work with her at home, and they encourage her obvious talent towards practical and more artistic subjects which she excels at. She gets extremely anxious and distressed towards any written work or spelling tests due to a lack of confidence. She is a popular and friendly member of the class and participates in many extra-curricular school-based activities such as choir and gymnastics. She currently sits on a mixed ability table but the pupil who sits next to her is mainly high ability which seems to add to her anxiety. However, she is happy to express her opinions and ideas in class in a verbal discussion which highlights that she is better and more confident orally.
It has been made clear in many research studies that children develop differently and at different stages but with a condition such as Dyslexia which is described as a neurodevelopmental disorder with a probable genetic basis (Snowling, 2013). On the other hand, Dyslexia is also described as being a learning disorder which results in difficulty reading because they struggle to identify speech sounds (Mayo Clinic, 2017). Dyslexia is classed as an ‘Additional Learning Need’ (ALN) which effects the processing of language and memory. However, the majority of sources agree that the condition does not necessary affect intelligence (Snowling, 2013), (Mayo Clinic) (NHS, 2018) which highlights the idea that the disorder is not related to capability but perhaps a disadvantage neurologically which is enhanced by their environment.

This is a phonics and spelling intervention and it aims to improve self-esteem, letter recognition and formation and working memory. The intervention will be based on the professional opinion of the school SENCO and Educational Psychologist as well as cooperation with the family of Pupil A after a formal assessment has taken place (NHS, 2018). In framework created by the Welsh Government (2015) it is made clear that the learners need to be at the heart of the learning which can help identify appropriate learning activities. However, the Welsh Government (2015) do acknowledge that learners need to take responsibility for their learning. This implies that independence needs to be a priority as well when conducting learner-centred interventions. Estyn (2007) who recommended that schools need to have more emphasis to the development of listening and speaking so that learners have a strong and confident foundation with language. During my PTE, I was fortunate enough to be able to observe a phonics and spelling intervention that was mainly delivered by a member of staff. I was able to see an emphasis on listening and speaking as recommended by Estyn (2007) and the positive impact that it had. The NHS (2018) have recommended that the sessions need to be highly structured to be beneficial. Therefore, the intervention will take place three times a week and be very regimented to ensure progression. This is supported by Davis (1985) who states that interventions are also more effective if they are delivered by a familiar, compassionate and well-trained individual. I would like to implement this intervention by splitting the time from in class to one-to-one activities. However, this needs to be taken seriously as Humphrey (2001) emphasises that unfair treatment from teachers and negative interactions will negatively impact self-esteem. This is emphasised as self-esteem can not only effect self-image but also motivation which will negatively affect progress. When preparing pupil A to work in class it is important to ensure progression in a whole class setting and give the child a sense of belonging. Monitoring is vital when providing and building a tailored approach (Welsh Government, 2015) which is why IEP is essential for displaying targets and areas for concern but also recording what occurred during each session. By having evidence, we do not only have evidence of what worked for the ALN child but also the progression that the child has made within a period of time. 
In class strategies include word mats which would be accompanied with illustrations to help form schemas (Piaget et al, 1952) and word associations to increase confidence with written work. As Pupil A is less able with written work then this strategy needs to be encouraged. However, Pupil A may not use the word mats as often due to a fear of being embarrassed for being different to their friends. This is supported by Mayo Clinic (2017) who stated that people with Dyslexia would attempt to avoid reading and writing, there is evidence that if this goes unchecked, then it can lead to complications as an adult. The class teacher and SENCO will collaborate to put together some spelling activities to ensure repetition and practise in the classroom. Some other small strategies which could be impactful is the classes seating plan, Pupil A currently sits on a mixed ability table at the back of the classroom. Therefore, it would be better to move pupil A to the front of the classroom to be able to be in better view of the class teacher. Also, she is currently sat on a mixed ability table with some very high ability students which could reduce her confidence and self-esteem. The importance of self-esteem is emphasised by Peters (2018) who implies that children are always trying to gain approval, and if something were to disrupt that, it could impact a child’s confidence. Therefore, Peters (2018) recommends that it is essential to teach pupils to be kind to themselves and not be critical of themselves, and this applies in a whole class setting and in an intervention. Child development occurs in many different ways such as social, emotional etc. According to Piaget (1936) he developed four stages of cognitive development, he indicates that Pupil A should be at the Concrete Operational Stage. Piaget suggests that children think differently and always seek to make sense of the world through interaction with others in their environment. Therefore, this class time would give the child the opportunity to continue to form meaningful and lasting friendships. However, Richardson Gill (2018) criticised Piaget’s theory as his sample consisted of white, middle-class children from developed countries which makes his findings unrepresentative and unreliable. Pupil A does not struggle socially and is at the normal stage of development for her age and demonstrates examples of social play as depicted by Parten (1932, 1933) social stages of play. This implies that pupil A primarily struggles with processing of language, memory and self-esteem rather than being socially disadvantaged. However, Lawrence (2009) found that dyslexic children who develop low self-esteem are more likely to have behavioural issues, and it is important that it is acknowledged that negative behaviour would be due to frustration of not being as able as others. Pupil A’s brain is weaker on the left side which is the side which processes language which explains the clear weakness towards spelling and phonics (Mayo Clinic, 2017). This is emphasised by the NHS (2018) who emphasises a genetic cause which could affect Pupil A’s brain function. 
Individually, Pupil A will be taken out of class three times a week to practise certain activities. Pupil A displays problems in language development that originate with phonics, vocabulary and extended sentences so one phonic pattern will be focused on per week. Multiple pieces of research indicate that children that have evidence of Dyslexia in the family are more likely to develop dyslexia themselves. However, this is only if they is evidence of a pre-existing problem regarding phonology (Moll, Loff, & Snowling, 2013). Davis (1985) is a very experienced practitioner who has worked with over a thousand Dyslexics which increases the reliability and validity of what he says. He highlights that many people with Dyslexia excel in practical subjects which implies that Pupil A can be supported through her language development via the means of practical and multi-sensory activities. This idea is supported by Pavlov (1902), who conducted an experiment with dogs, and he emphasises that children need to learn through association. Therefore, when working with a child with Dyslexia the learners must make connections in order to retain information.









The characteristic of Dyslexia causes difficulty processing words, and this makes learning to read challenging. Dyslexic children struggle to independently recognise new words and become fluent readers (Linnea, 2002) which makes it essential to accommodate for this in the intervention. It is suggested that when designing an intervention for a child with Dyslexia that the intervention is systematic, multisensory, cumulative, and sequential in their approach Reid (2009). One method which is recommended is inserting the pupil into a Montessori school or teaching environment. Montessori teachers and classrooms are naturally prepared to support and scaffold effectively to help students diagnosed with Dyslexia ((Awes (2012), Richardson (1997) and Pickering (1992)). The Montessori method of mixed-age classrooms allows time for dyslexic pupils to practice their skills and knowledge with direct support from the trained members of staff. Therefore, this removes pressure for the learners to hit a certain target by the end of the year. Furthermore, pupils who attend a Montessori school have a clear language education for at least three years before entering school life. Montessori schools have been criticised by Meinke (2019) for not being inclusive as many programs are private making it difficult for low-income families to take part. Methods such as Montessori have improved self-esteem and the importance of that is emphasised by Peters (2018) who states that children build up their self-esteem throughout their lives, and when they are younger and egocentric they believe that they will only be happy when a goal is achieved. However, the issue is that the child is never satisfied for the long term. Therefore, Peters (2018) want children to learn that self-respect and working to improve values gives individuals good self-esteem. Gibson and Kendall (2010) also have looked into the levels of self-esteem of Dyslexic individuals, and they found a connection between low self-esteem and low academic achievement. For the intervention, it is essential to focus on well-being and self-esteem as it could potentially result in higher academic achievement and progression. This is heavily supported by Lawrence (2006) who found a positive correlation between low self-esteem and failure academically. In addition, as two sets of research have the same results then that increases the likelihood of accuracy. 





Another approach which will be used to shape the intervention described by Drew (2020) is Bruner’s Spiral Curriculum which is aiming to revisit the same topics to ensure retention into long term memory. This would give a child with Dyslexia multiple opportunities to revisit something they struggle with such as phonics. This would not only reinforce information but also uses prior knowledge to inform future learning. This constant repetition of familiar material is what people with Dyslexia need to retain phonics and language to improve working memory. Dyslexia Deb (2018) indicate how one of the key weaknesses of having dyslexia is having a weak working memory. This is supported and reiterated by Lawrence (2009) who states that a weakness in working memory is often one of the first characteristics that teachers identify as they will be unable to follow oral instructions and remember nursery rhymes. Therefore, pupil A would have trouble putting information into long-term memory which is why elements of both the Montessori approach and the spiral curriculum can be very beneficial for dyslexic pupils. On the other hand, it risks become ‘teacher-centred’ which theorist such as Dewey and Vygotsky would disagree with. A social constructivist such as Vygotsky (1978) agreed that learning was an internal process which was gained from our environment and insisted that language played a central role in development. He established ideas such as the more knowledgeable other which has been adopted by school across the world, this idea of having a more knowledgeable and trained support network for learners such as Pupil A is essential. In addition, this is heavily supported by Bruner (1978) who’s scaffolding theory is very similar as they both stress the importance of the environment of the child, and that adults need to play an active role in their learning. Therefore, both Vygotsky’s and Bruner’s theory will be adopted into the intervention to provide an appropriate amount of support. Also, Bruner et al (1982) created the language acquisition support system, which is where adults and older children help younger children to learn a language, and this is normally with family members. Pupil A is very lucky in the fact that she has a supportive family network who could embody this approach with the support of members of staff and the SENCO. The NHS (2018) have said that with interventions for Dyslexic pupils, the majority of the focus needs to be on phonological skills which is what this intervention is designed for. This is supported further by Welsh Government (2015) who highlights that approaches that help shape an intervention need to be regularly monitored and evaluated to ensure outcomes are achieved. Besides, certain approaches need to be carefully researched before implementing them in an intervention. 
One activity is the use of whiteboards which is an easy way for teachers to check understanding and correct misconceptions (Miller, 2015). The use of whiteboards is to give learners practise with letter formation and being able to differentiate between different phonic patterns. This is supported by Estyn (2007) who recommended that the teaching of phonics needs to be done systematically and done regularly as an integrated part of teaching pupils how to read confidently and fluently. Although this will be carried out independently, the Welsh Government (2015) acknowledges that having the support of an adult can increase confidence and self-esteem. Furthermore, this supports Bruner (1978) and Vygotsky (1978) approach on ensuring an appropriate amount of support. 
Another activity is the use of smart tray which can be specific to spelling. This matching system helps to improve letter and sound knowledge as well as promoting self-assessments. The Welsh Government (2015) recommends the use of technology as it can unlock potential for ALN pupils. On the other hand, they also state that we need to be mindful of the validity of different resources and ensure clear differentiation when it comes to questioning and activities to show as evidence of progression. This can help Pupil A to move on to more complex polysyllabic words with the support of the more knowledgeable other (Vygotsky, 1978). The smart tray allows Pupil A to recognise spoken words and then identify them in a written form which is an essential skill (NHS, 2018). The smart trays are very adaptive to encourage challenge, Donaldson (2015) stated in one of the four purposes is that learners should be ambitious and capable. Making technologies such as smart trays available then the learners are setting themselves high standards and seeking challenges subconsciously through enjoyment.
The last activity is going to be an outdoor activity with chalk and shaving foam because Pupil A has found it difficult to develop the fine motor skills. Therefore, this creative activity will allow for some creative release with practical elements, so Pupil A feels for confident and comfortable. This is a multisensory activity which involves auditory, visual and tactile learning as children will write a letter with different coloured chalk in the same manner as they would write, while speaking aloud. Bara et al (2004) demonstrates that the motion of drawing a letter that benefits to translate the sound, this is not just seeing how the letter should look and written. In addition, it also leads to better links between letter and sound which later improves reading skills. For the draft curriculum, the Welsh Government A (2019) suggests how physical development and outdoor learning is closely linked to life term cognitive development in youngsters. In addition, outdoor-based intervention activities have the possibility to improve their well-being. This activity to improve fine motor skills and letter formation is recognised by NHS (2018) who states that skills such as combining letters to create words is a skill which dyslexic individuals struggle with. Therefore, an activity like this would strengthen the weaknesses of Pupil A. The Welsh Government B (2019) confirms that for the Curriculum for Wales 2022 that learners need to grow holistically in regard to language so that they can experience increasing complex ideas of language awareness, accuracy and fluency. This implies that being taught ‘holistically’ in a multi-sensory setting when language items are taught repetitively to improve working memory and motivation is the way to improving education. 

When addressing progression for Pupil A, it is important to acknowledge that they will be behind other pupils, but an early assessment is essential when it comes to trying to reach the best outcome (Mayo Clinic, 2017). Furthermore, the NHS (2018) also state that it is statutory for the schools SENCO and class teacher to add additional support such as word mat, teaching assistant support or just sitting closer to the board. 
In addition, it is also suggested that the pupil is seen by an external educational psychologist to do a direct assessment. Due to this, Pupil A is now eligible for ‘School Action Plus’ which can supply the school with special equipment and programmes designed to boost progression for the learner (School Action, 2020).
When entering school, Pupil A struggled in regard to language and literacy, and this is supported by Mayo Clinc (2017) who stated that dyslexic pupils often start talking late, learn new words slowly, have problem forming words and remembering letters. When Pupil A entered Year 5, her reading age is still below the expected average, she often struggles to find the right words and difficulty spelling and reading. Carroll and Snowling (2004) believe this is due to difficulties developing phonological awareness which affects letter knowledge. The need for a beneficial intervention is huge as Davis (1985) depicts what a dyslexic pupil goes through without proper intervention, he highlights how the child invents strategies to avoid written work. If interventions are not delivered appropriately then the pupil will leave school being ‘functionally illiterate’ and unprepared for the real world. Progression throughout Pupil A’s journey in education is due to strategies devised in an action plan or Individual Education Plan (IEP) which is specific to the individual (NHS, 2018). Progression is something that is thought through by the Welsh Government (2015) who insist that practitioners need to ensure that good quality monitoring of the learner’s progression is made to monitor not only academic progress but also well-being. Therefore, we can try to avoid some of the outcomes that Davis (1985) describes. On the other hand, low levels of progression could be due to low self-esteem which has an influence on progression and achievement but Long et al (2007) argues that teachers need to focus more on the individuals personal, social and emotional needs and when those are addressed it may have a positive effect on their academic progression.
One strength of this intervention is that Pupil A will be working with a familiar member of staff, so the pupil will be more comfortable to carry out activities and make mistakes without causing distress. This member of staff is qualified and will not only know the pupil but will be able to decipher what activities would be most appropriate and over all what will lead to a better understanding. However, a weakness is that if the pupil is taken out of class several times a week then they will miss out on activities and topics and leave work unfinished which are essential to the curriculum. In addition, missing a large amount of class time could potentially cause a break down in relationships with members of the class. Glazzard (2010) discovered during a research study where he carried out interviews that some children with dyslexia were the subject of bullying from their peers from being taken out of lessons. However, Glazzard does recognise that very few research studies have been done on the examination of self-esteem of dyslexic pupils which highlights that for the few studies that have been done that other factors such as abuse which could have been involved to cause the lack of self-esteem.  

Another strength is that the intervention is designed to be multi-sensory and even take place outdoors. This will enable the pupil to focus on their strengths which can help them progress with their language skills and knowledge. Multi-sensory activities will stimulate stronger more practical parts of the brain so that the pupil’s sensory system is more developed and has a higher functionality (Nielson, 2017). Nevertheless, there is the weakness of the activities being weather depending which could have an impact on development if the pupil works particularly well outside.

Another strength is having a well-developed IEP which records targets and records sessions. Targets are produced based on assessments made by an external specialist and the SENCO so that they are achievable and practical so when a target is reached then there is evidence of how they achieved this target. However, as the IEP is required to be so detailed this could be time consuming and complexed for the member of staff and result in them not including valuable pieces of information. However, Thompson (2016) highlights how an IEP can be classed as a legal document so if the school aren’t fore filling the child’s potential then this is evidence of the schools plans to go forward and what has already been addressed.

The final strength is that many pedagogical approaches were used to shape and mould this intervention such as Montessori and Bruner’s Spiral Curriculum. These approaches are not only relevant to the condition but also to the individual who would require increased time and repetition throughout their learning. However, a disadvantage is that involving too many approaches and theorist opinions could over-complicate the intervention and could possibly contradict each other resulting in an unclear teaching and learning method.
In conclusion, the intervention that has been designed for pupil A is based on many approaches such as Montessori Schools, Bruner’s Spiral Curriculum and Vygotsky’s More Knowledgeable other. Each of these approaches is aiming to improve one of the characteristics of Dyslexia such as weakened working memory, low self-esteem and difficulty with reading and spelling. With the steady approach of the new Curriculum for Wales in 2022, it is important to acknowledge the curriculums impact on this intervention. Next is the need to consult the parents of Pupil A to see if they consent to the current plan for this intervention and include their recommendations. Besides, it is also important for the parents to be on board for doing small activities at home to ensure that learning is not lost due to lack of repetition at home. The SENCO also needs to consult with the class teacher to see when it is appropriate for the pupil to be excused from class and exchange recommendations for in-class teaching to ensure the child reaches their potential both in class and during the intervention. The SENCO will conduct the sessions, so no further training is needed.
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