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Importance of early intervention.  
Autism speaks (2018) describes Autism as a lifelong neurodevelopmental disorder, where children can have impairment in verbal communication and social interaction and repetitive behaviours.
Early intervention in children with Autism (ASD) refers to the start of intervention to work on a child’s Characteristics that they might have through (ASD) as early as possible, this can be done before a formal diagnosis has been made. Blauw‐Hospers (2007) states that early intervention can even be done before birth where the focus is on a reduction of stress, after term the intervention would focus on infant development, which includes giving a baby the opportunity to explore motor activity. Hadders-Algra (2011) argues that Early intervention will have no effect on the motor development but will have positive results on cognitive development. Koegel et al (2014) agrees and states on reflection during studies, in some cases there are signs of Autism in children in their first year. So early intervention could be vital which could mean an even earlier diagnosis.
Early intervention might include services, which are the places in which intervention takes place and programmes set up to aid the child’s therapy. Some children with Autism find it difficult to communicate which results in anger and tantrums, these sessions will help children express themselves and learn to communicate successfully (Raising Children, 2018). In some cases, children can have secondary symptoms if they have not had early intervention, which can lead to these anger and tantrum outbursts to increase and could cause self- injury (Koegel et al, 2014). Howlin (2000) agree that without early intervention children could have problems socializing as the core social area would not have been treated. Koegel, Ashbaugh, Koegel, Detar, and Regester (2011) Agree with this and states that early intervention methods focus on a child’s core symptoms which if left lead to secondary symptoms.  This could mean that most of the children can be included in main stream education, with 25% losing the diagnoses totally. (Koegel, Koegel, Frea, & Green-Hopkins, 2003; Koegel, Singh and Koegel, 2010 and Robinson, 2011). 
[bookmark: _Hlk535183928]Early intervention can have long term benefit as It can help children with early brain development (Hadders-Algra, 2011). Koegel et al (2014) agrees with this and states that if a child is diagnosed with Autism when they are babies or as a toddler and able to receive early intervention the better likelihood of them progressing in their development (Raising Children, 2018). Autism Speaks (2018) agrees with this and states early intervention can help improve children with Autism’s IQ, which can help towards their communication, ability to speak and their social interaction with others.
Diagnostic and Statistical Manual of Mental Disorders (DSM-5) was introduced in 2013, it was suggested that there are two categories to Autism, social communication and restricted interests. This entailed that a few linking disorders were uninvolved. (American Psychiatric Association, 2013). Koegel (2014) states that following these findings make diagnoses complicated, as children with undistinguishable symptoms are having different diagnoses which means some children are not getting the early intervention they are entitled to. Geschwind and Levitt (2007) argues that Autism should not be viewed as a solitary disorder, as the symptoms can be complexed. 
Autism Speaks (2018) agrees that by having families and carers involved in earliest possible start of intervention at home in a child’s natural environment, while having routines and going about daily activities are a key ingredient of the success in the outcomes in the child's development. Parents and carers are the most important people in a child’s life and has been recognised the significance of family based early intervention (McAnulty et al, 2009). Johnson & Myers (2007) agree that parents and carers are primary in noticing a developmental delay.  Baker-Ericzen, Stahmer, & Burns, (2007) agree that over the years many effective early interventions have taken place, ranging from school intervention to parent education which involve behavioural techniques. Hadders-Algra (2011) agrees and states the reason children should receive early intervention to promote the enhancement of developing abilities, lessen development setbacks and to encourage parents, carers to adapt. Shearer and Shearer (1972) states that the Portage Project in which educators visit a child’s home and teach parents to educate children in their own environment as early intervention, resulted in children progressing significantly. Cameron (1982) agreed and states using this project enabled professionals to help parents work with their children, which caused less stress and upset as the children were not taken out of the home into a strange setting. At present children in Wales have access to Flying Start which is the Governments programme set up to target early intervention for children and their families and carers that had children under the age of 4. This free service provides childcare for children 2-3 years old. It also includes services from multi agencies which provide families with support (Welsh Government, 2018). IDEA Act (2018) agrees stating that children with a disability should have the opportunity to receive free effective public education, with an early intervention service. This service also protects the rights of children and their family and carers. Equality Act (2018) gives a guidance to practioners at the settings which will help promote equal support to all children in their care. Making sure that all children can progress in good educational skills.
[bookmark: _Hlk535187410]Diagnoses is free and can take place by a health professional such as a G.P or Health Visitor making a referral which can take around 3 months, this referral goes to a team of experts, which could include phycologists, psychiatrist who will make an in depth assessment which is based on the child’s characteristics, which can lead on to the diagnoses (NHS, 2018). If the child is pre-school age a health visitor can provide a screening interview called a Modified checklist for (ASD) in toddlers which will not be a diagnosis, but it can help early intervention to be arranged if there is an indication of (ASD) (National Autistic Society 2018). Social Services and Well-being) Act 2014 has replaced pieces of legislation in supporting the way children with disabilities are supported while being assessed (Social Care Legislation Wales, 2018).
National Autistic Society (2018) states there are options to parents to have a private diagnosis if they are willing to pay, this can speed up the diagnoses process, but the NHS will not accept the diagnoses so will have to carry out their own assessment. Camarata, (2014) suggests parents might take this route as there is a need for more evidence to support the importance in diagnoses and early intervention in children with Autism and going through the NHS can be a timely process. Autism Speaks (2018) agrees and states that if a child is screened and diagnosed before they are two and half of age, then intervention can begin with Children then going on to have effective therapy.
Barriers.
A child with Autism can have a variety of issues linking to brain development, which can mean an effect on how they learn and develop. With early intervention and an access to education and learning Autism courses, issues such as communication, repetitive behaviours and social interaction could be overcome. Being able to have access to learn can help a child’s communication, as in some cases speech is delayed, and courses which develop vocabulary could help a child immensely. Teaching a child that there are other ways of communication such as sign language, pointing, using pictures and flash cards. Research has found that teaching sign language to children with autism who find it hard to communicate can help the children to avoid becoming frustrated which can lead to tantrums. (Ambition about Autism 2018). Doran (2018), agrees and states that the barriers of communication while a child is in education system can lead to the child having restricted interaction with others, this could also lead to others not being able to understand the child. Having problems socialising can affect a child emotionally and mentally, as they cannot form relationships fully leading to them withdrawing and isolating themselves causing depression and anxiety. Rogers (2015) agrees and states that children on the Autistic spectrum have difficulty in a classroom setting as they struggle with processing effective social imagination and how they respond to their classmates’ emotions, and when to take social cues which can present in them being insensitive. Teachers could find barriers in managing a child’s (ASD) behaviour, as outbursts cannot be ignored if the child is being aggressive or if they are disrupting other children’s work time. Social awareness and cognitive activity in children with (ASD) will mean children can be unsettled, but this behaviour should not be played down if it is affecting others, as it is saying to the class that this behaviour is ok and different from the rules that they have to abide too (Rogers, 2015). 
Children with (ASD) require therapeutic support from teachers and practitioners to overcome these issues, these adapted multi-disciplinary packages can also aid in the children’s support in learning (Priory, 2018). The Education Act 1996, section 7 states that children of a compulsory school age should receive an education suitable to ability, aptitude and any special education need they may have, and the parents are legally responsible to provide their child with an education if at school or at home. Doran (2018) argues that Children with (ASD) can find it difficult to interact socially at an educational setting with teachers, practitioner’s and other children. Priory (2018) agrees and states If a pupil does not get support in education from teachers and practitioners at school settings, the pupil will not step forward socially and academically Independently (2016) argues that Teachers do not have to have expert training in (ASD), but general knowledge of the condition and how it effects children during education can make a difference, believing that children deserve a teacher to understands them. Teaching staff will have to comply to the SEND code of practice: 0 to 25 years for guidance which should give the children with (ASD) the experience of attending education less stressful and more efficient. It also states that their needs should be assessed and diagnosed as quickly as possible which will mean routines should be set in place as quickly as possible (Welsh Gov. 2015). Looking into past research it was evident that effective transition into main stream education would entail the school to be positive in their attitudes, and to have expertise to meet the needs and support children with (ASD) (Evans,1989). The Institute of Education at the University of London (2018) argues that unless teachers and practitioner’s take an experienced course in teaching children with special needs, then not much training is given in teaching courses. The only legislation in schools is the need to have a SENCO soon to be ALNCO, who will help staff with the needs of the children. Priory (2018) states that there are no regulations in place for staff to take extra courses or to achieve training in higher education to teach (ASD). National Autistic Society (2018) agrees that there is problem that the department of education do not request initial training for staff to teach children with (ASD). NASUWT (2018) states that teachers do not feel comfortable teaching children that have (ASD) as they have not been trained accordingly leaving them not prepared. The lack of knowledge and insufficient structure to a child’s education can leave them with unpleasant experiences of their time during education. Priory (2018) agrees suggesting that many children with Autism are not getting the education and support that they are entitled to as mainstream schools are not prepared or educated to fully support (ASD). To make education significant to children with (ASD) the teaching staff must be trained to understand the impairment, psychological theories and sensory processing issues, as the children are visual learners so will need to be taught accordingly (Priory). Rogers (2015) states that following inclusion policies teachers should be aware of how Autistic behaviour can present in a classroom and to understand that there are no two children alike, as there are a range of behaviours across the spectrum. Education system try to sort children into learning abilities, which can help plan, set targets which will gain the support the children need (Doran, 2018). As a child with (ASD) can find it difficult to understand, learn and remember things that are being taught to them, this can have an impact on communication and managing everyday tasks and risks to them (Continuum of learning ability, 2018). 
Support for a child with Autism. 
Using play therapy with children on the Autistic spectrum can be a way for aiding them to become themselves, where practitioners can Follow Piaget (1966) ideas that play helps to process a child’s cognitive structure (Fox, 2003). This can then help the parents to connect with their child and to have a better understand of the spectrum, by following Article 31 right to play (UNCRC, 2018), so that all children have the right to participate in play and activities. Fox (2003) States that play therapy can be part of an early intervention programme, as it can offer cognitive therapies that a lot of other intervention might not. Play therapy can help decrease repetitive characteristics, as it can help with rigidity in the way that children behave, maybe stimming, and repetitive behaviours which are used when they are stressed or excited (Phyc central, 2014). Vakil et al (2003) agrees and states that by practitioners also following the Reggio approach and keeping the child’s needs at the heart of what is done to prepare for a play session, this can be undertaken by maybe using muted colours when choosing materials to keep everything calm. keeping the environment inclusive can then support the child’s learning. Taking on this holistic approach and using the child’s language will enable them to understand their own world, this can be a good coping mechanism for the child to be themselves (Mercer 2018). Josefi and Ryan (2004) Believes that this can then aid children to form attachments and could improve social and emotional development and increase empathy and independence. Levin (2005) agrees with this and states this therapy can help a child become independent in making daily choices, and to help form communication with others rather than getting aggressive. Which in time can help the child to improve how they relate to others around them. Fox (2003) states that practitioner’s need to remember the importance when encouraging play to make it cooperative rather than individual, as children with (ASD) can become isolated, so maybe putting out dress up or a home corner so that more children can get involved which can then encourage interaction,  rather than just putting out books where a child would then play alone. Very well health (2018) agrees with this method and states that Using this type of play can help children develop and build social and physical skills, as children with (ASD) tend to play alone, with no end goal which is why the play can be repetitive as leaving the child alone could leave them unable to discover their own interests or abilities. 
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